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HPEAT'OBOP

Temarcku Opoj wacomuca Memoouuxu euduyu ,,Teaching and learning
during the COVID-19 pandemic: The rise of eLearning” 6aBu ce mpoOieMaTHKOM
KOja je M3Yy3eTHO aKTyeJHa, HACTABOM CTPAaHHX je3UKa TOKOM IMaHIEMUje y 3eMJbU
u cBety. Mneja 3a 00jaBsbBam-e TEMATCKOT Opoja jaBuiia ce joII Ha CAMOM IOYETKY
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JpyTaduju O TPaIUIHOHATHOT IIPEHOCA 3HAbA.
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Bojanuh, peneH3eHTHMa 1 CBUM capaTHHIIMA.
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PREFACE

The thematic issue of the journal Methodical Perspectives entitled
“Teaching and learning during the COVID-19 pandemic: The rise of eLearning”
deals with the issue that is particularly current, i.e. teaching foreign languages
during the pandemic in Serbia and around the world. The idea to compile a
thematic issue occurred at the beginning of the pandemic since in a short period of
time teachers had to find the most adequate solutions to satisfy the needs of online
teaching and fulfill the students’ expectations. Even today teachers face great
challenges regarding the use of information technologies in the classroom because
they have to revise the existing and develop new models and ways of learning,
which are significantly different from the traditional transfer of content and skills.

The thematic issue comprises 15 papers, some of which are based on
original research while others convey valuable professional and teaching
experiences, written by authors from eleven countries in Serbian, French, English,
Russian, Chinese, Croatian and Romanian languages. The authors have tried to
relay their experiences regarding the pedagogical implications of using IT and
various types of apps in the classroom as well as students’ attitudes about
relocating learning to the online space. They also investigated certain drawbacks
and problems that they faced in online teaching, as well as the influence that online
teaching has had on the educational systems around the world during the global
pandemic of the corona virus.

| owe gratitude for the cooperation and useful advice in compiling and
editing the thematic issue “Teaching and learning during the COVID-19 pandemic:
The rise of eLearning”, as well as for the journal’s openness for the scientific
affirmation of the methodology of elLearning and application of IT in foreign
language learning, to the editor-in-chief of the journal Methodical Perspectives,
Professor Biljana Radi¢-Bojani¢, the reviewers and all associates.

Ivana Ivani¢, PhD
Guest editor of the thematic issue
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E-LEARNING AS A COMPLEMENTARY MECHANISM TO TEACH
POLITICAL SCIENCE - BETWEEN THE VOID OF THE CLASSROOM
AND THE DEMANDS OF AN ONLINE GENERATION

ABSTRACT: Online teaching has occupied a prominent place in the training process of new
generations, whether through formal models of education and training, or through informal
education and training. The pandemic caused by the SARS-COV-2 coronavirus has had an
effect on the way societies function, having produced the need to adapt work and
educational contexts to the demands associated with physical distancing. This paper derives
from a reflection that takes into account the pedagogical dimensions associated with the
context of the classroom, with the need to adapt training to the online model, at a time
when digitalization occupies a leading place in the western way of life. For this purpose,
the teaching experience in the academic year 2020/2021 at the University of Beira Interior
is based on a characterization of the pedagogical models associated with Political Science
teaching.

Key words: e-learning, political science, online generation, hybrid regime, educational
model, university, COVID-109.

E-YUEIBE KAO OAI'OBAPAJYRU MEXAHU3AM 3A HACTABY
HOJIMTUYIKUX HAYKA - UBMEDBY IIPASHUX YUYNOHUIIA U
3AXTEBA OHJIAJH TEHEPAIIMJE

AIICTPAKT: OnnajH HacTaBa je 3ay3ejla HCTaKHYTO MECTO y TIpolecy oOyke HOBHX
reHepalyja, Kako Kpo3 ¢opMaiHe Mojene o0pazoBama U 00yke Tako U Kpo3 HehopMaHO
obOpazoBame m 00yKy. [laHmemuja wW3a3BaHa BHPYCOM KOpOHA YTHIIAJla jé HA HA4YHMH
(yHKIMOHHCAma JpPYIITBA, MPOM3BEBINHM IOTpedy 3a mpwiarohaBameM pagHOT H
00pa30BHOT KOHTEKCTA 3aXTEBMMa MIOBE3aHMM ca (PU3NIKUM JTUCTaHIpameM. OBaj wiaHakK
npousnasu u3 pediekcuje Koja y3uma y o003up TNedaromke IUMEH3HMje IoBe3aHe ca
KOHTEKCTOM Y4YHOHHIIE, ca MOTpedoM npuiiarohaBama 00yKe OHIAjH MOJIENTy, Y BpeMe Kaja
JUruTanu3anyja 3aysuma Bojehe MecTo y 3amagHOM HayMHY XHBOTa. Y Ty CBpXY,
HAacTaBHO HCKYCTBO Yy akazemckoj 2020/2021. romuHum Ha YHuBep3urery y beupn
WHTtepuop 3acHUBA ce Ha KapaKTepU3alMju MEAarollkuX MoJeja NOBE3aHUX ca HACTaBOM
MOJIMTHYKUX HayKa.



Bruno F. Costa

Kwyune peyu: e-ydeme, TONHTHYKE HayKe, TEHEpaldja OHNIAjH, XHOPHIHU PpPEXHUM,
o0pazoBHE Moaenn, kKoierr, COVID-19.

1. INTRODUCTION

The university education system carries a centennial history of
pedagogical models centered on the transmission of knowledge. As the university
is a secular institution, there is a process of consolidation and rooting of teaching
models, centered on a functional hierarchy and that was fed by the “master-
disciple” strand, in what can be called the “art of teaching” (Pintassilgo 2014). The
formal and traditional aspects of knowledge transmission have given rise to deep
reflections on the evolution of education, in different civilizational contexts
(Brown & Luzmore 2021), which allows to decode models of knowledge
transmission and to frame new solutions in the light of a different historical
continuity perspective.

The model was based on an elitist perspective of teaching and access to
knowledge, both due to the reduced number of literate people and the societal
structure at the time, in a clear distinction between groups that needed/deserved to
be given instruction. The process of universalization of education is long, and it is
far from being concluded, as it can be demonstrated by the comparative tables of
access to primary/basic education and by the data made available by The World
Inequality Database on Education (WIDE) (UNESCO Institute for Statistics)®. We
can list several reasons associated with the difficulty of accessing education and
any training model, namely the lack of qualified resources in the pedagogical
aspect, gender issues, child labor, cultural, historical, religious and social issues, as
well as the differences between countries (Marks 2005). This dimension is
accompanied by the evolution of society, namely the affirmation of a set of social
and political rights, as well as the formulation of the concept of citizenship, in a
process guided by the State, but with the contribution of institutions such as the
Church or specific social groups. Despite this finding, several studies (Heath &
Clifford 1990) point to limited progress in the attenuation of the aforementioned
inequalities during the 20" century.

The emancipation of the educational process, as a fundamental mechanism
for the affirmation of the individual, corresponds to a fundamental foundation for
understanding the structural changes in society, as well as for framing the political
and social processes that characterize the history of humanity in the last 200 years.

1 The data can be consulted at: https://www.education-inequalities.org.
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In fact, liberal revolutions (in Britain, the USA, and France) made it possible to
guarantee a set of rights based on the model of the Universal Declaration of Human
Rights, which enshrines the right of everyone to access education (article 262).
Obviously, the ratification of the aforementioned declaration implies the adoption
of public policies that can ensure the structures and the training process, in a model
that has been characterized by a possible standardization in the Western context,
although with very distinctive characteristics and rules between the different States.

The affirmation of higher education corresponds to a specialization and
requires a distinctive pedagogical model, considering the ability previously
acquired by students to analyze and reflect on the topics addressed. This level of
education is characterized by greater student responsibility in the learning process,
and during the second half of the 20" century the student-centered teaching process
was disseminated, that is, taking into account these individuals’ abilities, skills,
interest and responsibility (Morgado 2001).

This new perspective entails a paradigm shift in the “teacher-student”
relationship and at the same time alters the standards and pedagogy instruments
used. There was no substitution of the more “masterful” perspective of teaching, in
the “master-disciple” model, but the need to cohabit different models, considering
the demands of teaching, the functioning of society and the changes registered in
the functioning of communities. It is not our purpose to discuss the historical
course of the teaching/training model, but rather to open space for the discussion
around the potential of distance learning, a result of the dissemination of the
internet, as well as the adoption of educational policies focused on education
universal access, regardless of the region of each individual. This paper starts with
the discovery of the consolidation of distance learning, as an alternative and
complementary model to face-to-face teaching, and it aims to reflect on the
adaptation of the pedagogical system to a generation centered/dependent on the
internet and social networks. Will there be room to reconcile pedagogical models
that aim to integrate the traditional model of knowledge transmission, with new
platforms and disruptive mechanisms of interaction between professors and
students? Although this path is already visible in several universities and

2 “Everyone has the right to education. Education shall be free, at least in the elementary
and fundamental stages. Elementary education shall be compulsory. Technical and
professional education shall be made generally available and higher education shall be
equally accessible to all on the basis of merit”. Available at: https://www.un.org/en/about-
us/universal-declaration-of-human-rights.
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educational institutions, with multiple studies on the advantages and disadvantages
of online teaching, as well as on the potential of the internet in the educational
process, the recent pandemic generated by the SARS-COV-2 coronavirus
introduced an accelerated step in the need to adapt teaching models, producing a
significant change in the structure of educational institutions on a global scale. In
fact, “with the situation that came suddenly and the whole campus were
temporarily closed, lectures and students were forced to study from home” (Sakkir,
Dollah & Ahmad 2021: 10).

The lockdown decreed by several States and the closure of schools led to
the sudden change to a 100% online teaching model, and in several states
schools/educational institutions, as well as households were not prepared (logistics,
material, etc.) for such a significant change, especially in countries with significant
socio-economic disparities (Wenczenovicz 2020). While it is true that several
institutions presented an academic offer with hybrid models and others with the
availability of curricular units and courses entirely online, others did not have the
conditions to implement this change. This was a significant challenge for political
institutions, particularly in the local context, with the adoption of educational
policies and strategies in the face of the challenges generated by COVID-19
(Marques da Silva 2021). In fact, “community resilience and local government are
relevant aspects to analyze proactivity and reaction to stressful situations”
(Marques da Silva 2021: 661), in an action that has to be framed with the action of
households and all the agents involved in the teaching-learning process. The
disruption felt in the educational process was felt differently by groups that make
up society, with an emphasis on studies that focus on the impact on students in
mobility situations, with the finding that “there has been considerable disruption to
their well-being, including strong feelings of isolation, a deepening of financial
difficulties and, in regard to academic life, the transfer of studies onto online
platforms” (Malet Calvo et al. 2022).

In order to narrow our analysis, we structure this paper in three key points,
namely: i) online teaching — opportunities and obstacles; ii) online teaching as a
solution to the school lockdown — the Portuguese case and iii) teaching political
science through a hybrid model — between the void of the classroom and the
demands of an online generation.

Although the imminently descriptive and reflective approach is recognized,
it seeks, through the use of pedagogical models, to contribute to the presentation of
alternatives that aim to reconcile the two teaching models, based on the teaching
experience at the University of Beira Interior (2020/ 2021).
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2. ONLINE TEACHING — OBSTACLES AND OPPORTUNITIES

Online teaching corresponds to a model of training and transmission of
knowledge based on the evolution of new information technologies, having
registered a very significant growth in recent decades, both due to technological
evolution and the promotion of new models of life in societies. Some studies
suggest that online teaching could become mainstream even during the present
decade, which derives from the spread of the internet and the affirmation of an
“online-dependent” generation (Palvia et al. 2018). In fact, “the diffusion of the
internet (and its accompanying digital divides) has occurred at the intersection of
both international and within-country differences in socioeconomic, technological,
and linguistic factors” (Chen & Wellman 2004: 25).

This path was accompanied by an update of the knowledge and
pedagogical tools made available by the teachers, in a process of specialization of
the distance training model, substantiated by the creation of institutions specialized
solely in this training model. With the universalization of access to education and
mass training policies, there was a need to look for alternative teaching models to
face-to-face teaching, whether due to logistical issues (spaces to provide training;
origin of students; costs associated with the face-to-face aspect, predominance of
information in English, lack of adequate technological support) (Chen & Wellman,
2004), or to strategic issues (diversification of training models, option to expand
the scope of training provided, internationalization of training).

The proliferation of internet access was not transversal or similar in all
parts of the world. In fact, “the digital divide involves the gap between individuals
(and societies) that have the resources to participate in the information era and
those that do not (Chen & Wellman 2004: 19). In other words, we are facing a
teaching model that cannot be modeled on all institutional and/or geographical
realities, but rather represents a complement to face-to-face training or presents
itself as something very distinctive, although not a competitor to face-to-face
training. Online teaching cannot be understood/perceived as a way to facilitate the
learning process, in a kind of “evaluation bypass” supported by an argument
centered on pedagogical innovation (Middleton 2010).

The path is supported by a set of advantages, traditionally associated with
the online model, namely the greater flexibility in the creation and availability of
the pedagogical offer, the possibility of promoting autonomous work, capable of
promoting more introverted students, the possibility of reconciling this model of
teaching with the performance of other activities (e.g. worker-students), the
reduction of costs associated with attending face-to-face teaching, especially for
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students residing in more remote locations and the organization of the degree itself,
with material made available online, is less dependent on changes arising from the
face-to-face circuit and ensures more efficient platforms to promote
communication between teachers and students, ensuring regular feedback on the
activity performed by students (Davis, Gough & Taylor 2019). Although a number
of advantages are identified in the process, it is important to bear in mind that the
digital world and online teaching entail a set of obstacles and difficulties for its
implementation, namely: the reliability of the internet connection, the need for
specific technical support/professional, the training of all agents involved in this
process, the cost of materials/devices needed to access training, the adaptation of
the contents taught to an online environment, a possible greater isolation of the
training/learning process, maybe leading to misinterpretations/analysis of the
available content and a greater difficulty in cementing interpersonal relationships,
which is essential in the context of creating healthy learning environments (Davis,
Gough & Taylor 2019). In turn, the promotion of online teaching can make it more
difficult to separate learning times from other daily management times (work,
leisure).

If it is true that no model guarantees absolute answers to the effectiveness
of the teaching-learning model, nor does it apply to the universality of existing
scenarios, the combination of online teaching and face-to-face teaching can
represent an asset for the reformulation of teaching (lbrahim & Padilla-Valdez
2021), through a strategy of integration and adaptation of digital tools to the skills
to be acquired by students.

2.1. Student-centered learning

Technological innovation does not occur exclusively through
channels/instruments for disseminating information or the platforms used to deliver
training, but rather through communication processes and the creation of
pedagogical solutions that encourage and dynamize the learning process, involving
students directly in the knowledge acquisition process.

This student-centered teaching model, as opposed to the traditional
teacher-centered teaching model, implies a new look at valuing the teaching-
learning process, centered on five key areas: the balance of power (allowing greater
sharing of the teacher’s power to students, in a balance that aims to make the
student co-responsible for the learning process; the function of content
(representing not only an end to be achieved, but a means to ensure students’
success); the role of the teacher (perceived as a guide that closely follows the
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learning process); the responsibility for learning (assigned, in a more evident
aspect, to the student) and the purpose and processes of evaluation (adapted to the
main objective — to promote learning) (Weimer 2002). It is not about emphasizing
the “study at home”, but rather fostering a teaching model in the school space,
centered on valuing the role of the student, who goes from being a mere receptor,
to becoming a transforming agent and modeler of the teaching process,
highlighting the process of self-training and self-learning (Morgado 2001). The
student-centered teaching model enhances a set of opportunities, requiring the
teacher to be open to sharing the responsibilities traditionally assigned in the
classroom context. This path is evidenced by the clarification of responsibilities,
namely through the elaboration of the syllabus for each subject/curricular unit
(Eberly, Newton & Wiggins 2001). The syllabus ends up corresponding to an
action guide for the curricular unit, with a set of premises and rules that guide the
functioning of each course. The need to implement online teaching, as a result of
the face-to-face lockdown in the education sector, allows for a continuous
affirmation of student-centered teaching, given the smaller component of face-to-
face contact with teachers, and it also represents a different attitude of the
individual in the process of knowledge transmission and acquisition (Tavangarian
et al. 2004).

It is through this niche of opportunity, and avoiding entering into the broad
conceptual debate between “e-learning” and “online learning” (Moore, Dickson-
Deane & Galven 2011), that we intend to analyze the affirmation of online teaching
in Portugal during the pandemic caused by Covid-19, more specifically in the field
of Political Science.

3. ONLINE TEACHING AS A SOLUTION TO THE SCHOOL LOCKDOWN —
THE PORTUGUESE CASE

The pandemic caused by the SARS-COV2 coronavirus promoted a
lockdown of significant proportions in various sectors of society. The first cases
emerged in early December 2019, spreading across the globe during 2020, with a
pandemic being declared by the WHO on March 11, 2020° (the first case in
Portugal was registered on March 2, 2020%).

3 Info available here: https://news.un.org/pt/story/2020/03/1706881.
4 Info available here: https://expresso.pt/sociedade/2020-03-02-Ministra-confirma-primeiro-
caso-positivo-de-coronavirus-em-Portugal.
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The education sector was no exception, with the closure of thousands of
schools at all levels of education during the 2020/2021 academic year, with the first
decision in this regard being taken on March 12, 2020 (effective as of March 16,
2020)°. The adaptation to online teaching was made progressively and not
immediately, since the traditional teaching structure was not prepared for a global
dissemination of distance learning, both due to the absence of fundamental
equipment for this teaching model (computers and access to the internet), as well as
the need to adapt the teaching model to the characteristics of the virtual aspect.
Assuncéo Flores and Marilia Gago (2020) analyzed the Portuguese response to the
closure of schools, with a special focus on teaching/training teachers, recording an
impact on the professional development of teachers due to a shorter length of the
face-to-face context. The government adopted a set of measures to mitigate this
change, namely the creation of action guides, as well as of instruments to support
online teaching, such as the “Estudo em Casa” platform, made available on the
television channel “RTP Memoria”, the promotion of training actions for a quick
adaptation to online teaching and the provision of fundamental material tools for
access to digital®. In fact, “the transition from face-to-face to online teaching has
entailed some pedagogical challenges, not only in terms of teaching methods but
also with regard to assessment strategies and tools” (Flores & Gago 2020: 510),
which implied the need to adopt more transversal plans and strategies, taking into
account each scientific area and each level of education.

In a study on students’ adaptation to online teaching in the Portuguese
context, Flores et al. (2022) indicate that the “previous experience of online
teaching and learning was related to a positive student adaptation to the closure of
higher education institutions”, which corroborates the need to create mechanisms
that mitigate these disparities in access to knowledge and which are produced by
different social and economic contexts. Stated in this way, it is evident that the
adoption of new pedagogical models or IT tools must take into account a broader
set of factors that affect the context of the educational establishment, the
surrounding social fabric, as well as the ability to integrate the aforementioned
tools in the context of regular/daily education. In turn, the age group on which the

5 Info available here: https://eco.sapo.pt/2020/03/12/coronavirus-governo-decreta-fecho-
das-escolas-ate-9-de-abril-encerra-discotecas-e-reduz-lotacao-dos-restaurantes.

® The supply of computers ended up generating some controversy, due to the successive
delays in the implementation of this measure. Info available here:
https://www.rtp.pt/noticias/covid-19/60-dos-alunos-sem-computador-prometido-pelo-
governo v1337305.
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training model focuses is one of the relevant factors for the choice of pedagogical
methods and tools. Although there is a growing number of internet users and 1T
platforms, Portugal continues to record values below the European Union average,
with only two regions of mainland Portugal (Lisbon and Vale do Tejo, and
Algarve) registering more than 80% of family members accessing the internet at
home’. These data are complemented with existing information on the possession
of a computer at home, and in 2017 only 71% of households had this equipment in
their homes?®.

If the assessment of the impact of online teaching and the consequences of
the face-to-face closure of teaching establishments implies a more mature set of
studies and surveys, as well as a greater temporal distance, it is important to
mention that, in structural terms, the response given in the education sector made it
possible to ensure the regular functioning of the academic year, as well as to
process all the necessary assessment elements in each teaching cycle. Despite this
finding, a report prepared by the International Labor Organization (2020), entitled
“Youth & COVID-19: Impacts on jobs, education, rights and mental well-being”
found that about 65% of the students surveyed (more than 12,000 responses
obtained) claim to have learned less during the pandemic period, also registering a
very significant disparity in access to online education between students living in
high-income countries (65%) compared to students residing in low-income
countries (18%)°.

These data are corroborated by a study carried out in the Portuguese
context (Flores et al. 2021), in which more than 2700 higher education students
were surveyed during the 2"@ semester of the 2019/2020 academic year. The study
points to a negative view of the institutional responses given in the management of
the crisis, as well as the way in which the individual adaptation to the new teaching
conditions was carried out, with a significant number of students (75% and 71%)
showing tiredness and stress in the face of internal and contextual resources in
distance learning.

" Info available here: https://www.publico.pt/2021/02/20/infografia/transicao-digital-uniao-
europeia-585.

8 Info available here: https://www.pordata.pt/Portugal/Agregados+dom%c3%a9sticos+
privados+com-+computador++com-+liga%c3%a7%c3%a30+%c3%a0+Internet+e+com-+liga
%c3%a7%c3%a30+%c3%a0+Internet+atrav%c3%a9s+de+banda+larga+(percentagem)-
1158-9360.

° The same study points out two fundamental concerns of students for the coming years:
employability and concern about the psychological impact of lockdown.
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The flexibility of the teaching model operated after the closure of
educational institutions (March 2020) also depended on access and adaptation to
the use of online platforms (e.g. Colibri/Zoom, Microsoft Teams) or a closer look
at the platforms already made available by educational institutions (e.g. Moodle),
in a process that guided educational agents towards a more intensive use of e-mail
and platforms for the provision of pedagogical content. The success of the response
in the education sector to the challenges of the pandemic cannot be measured by
school results, but by using a broader set of indicators, considering the context and
exceptionality of the period experienced, in a process that accompanies the
necessary reforms to ensure a merit-based education system accessible to all.

4. TEACHING POLITICAL SCIENCE — BETWEEN THE VOID OF THE
CLASSROOM AND THE DEMANDS OF AN ONLINE GENERATION

The 2020/2021 school year was marked by the adoption of an almost
exclusively online regime, in continuity with the process adopted in the second half
of the 2" semester of the previous school year, when the closure of educational
institutions was decreed for the first time in Portugal, in a response to the
proliferation of SARS-COV-2 infection cases. After a more demanding period of
adaptation, as a result of the change in the teaching model during the school year,
the 2020/2021 school year had already been prepared/organized considering the
strong possibility of continuing in the online model, namely in the context of
higher education. Adaptation to a new teaching model is based on previously
defined characteristics (previous experience in the use of digital platforms, access
to the internet, possession of the necessary IT tools for monitoring classes,
economic and social context of the agents involved, training in the context of
online pedagogy), but it must also consider the specificity of each scientific area.

Political Science assumes itself as a multidisciplinary and comprehensive
subject (Pasquino 2002), based on the objective identification of the object of study
(what is politics?) and research models suitable for the study of political and social
phenomena. The autonomy of this subject does not entail scientific isolation, but
rather the affirmation of a path of consolidation of its object of study and of the
respective methodology. In this domain, the increasing space of the empirical-
quantitative approach stands out, in a process that does not devalue the conceptual
and theoretical dimension but integrates this dimension in an analysis aimed at
identifying explanations and determinants for political phenomena and behaviors.
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4.1. Methodological approach

As mentioned earlier, the approach adopted reflects an imminently
descriptive and reflective dimension on the transition process from face-to-face
teaching to online teaching during the pandemic period. For the present study, we
funnel the analysis based on the experience of teaching the curricular unit
“Introduction to Political Science” in the academic year 2020/2021 at the
University of Beira Interior, which took place online (resorting to Moodle and
Zoom). We are looking at an exhaustive view of the pedagogical options and
practices adopted in the teaching of the aforementioned curricular unit, using a
qualitative approach and participant observation as research techniques. The
objective and main contribution is to obtain an exhaustive analysis of the
functioning of the curricular unit in a virtual context, in a model that requires direct
participation, with the teacher being a fundamental element in the teaching process.
In other words, there is a need to ensure teachers’ integration in the reality to be
studied, playing a certain role that facilitates the direct observation (Malinowski
2014/1922). In fact, any observation model allows for a greater clarification and
understanding of the reality to be studied, as well as for a deeper understanding of
the applied models, also contributing to a specific holistic view of the analyzed
study object (Evertson & Green 1986), highlighting a mission of observation and
recording of the main activities and behaviors developed (spectator-actor model).

However, as this is an exploratory study, it was decided to record a set of
global information about the Curricular Unit’s functioning, namely: number of
students; number of sessions/classes; number of attendances; number of evaluation
elements; success rate in the curricular unit; description of materials used*°.

4.2. Online teaching in Political Science — a contribution to the study of teaching in
Covid times

The curricular unit ran from September 2020 to February 2021, in a period
characterized by the adoption of online teaching (100% virtual component), both in
teaching and in the development of assessment elements. The curricular unit under
analysis (Introduction to Political Science) is part of the study plan for the Degree
in Political Science and International Relations at the University of Beira Interior

10 With regard to ethical issues, as there is no identification of attitudes, behaviors or
student data, it is noted that the study complies with all the information protection
indications.
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(https://www.ubi.pt/en/discipline/15444). At first, with a global approach to the
operation and characteristics of the curricular unit, it is important to mention that
the Curricular Unit worked with the use of two platforms (Zoom and Moodle),
having been made available and presented, during the first class, the subject’s
syllabus. The online classes were taught through the Zoom platform, while the
Moodle platform allowed for the registration of the fundamental information
regarding the subject (all contents). With regard to student participation, there is a
considerable number of students enrolled, but a number far below the number of
students evaluated (64% of students), which can mean a greater difficulty in
moving to online teaching for a significant number of students.

Number of | Number of | Number of | Number of | Success | Number of | Average | Number of
students | students students students rate online | attendance | evaluation
enrolled | evaluated | approved | approved classes | of students | elements
(continuous| (exam) in online
assessment) sessions
70 45 35 6 59% /91% 15 29 3

Table 1. Curricular Unit operating data

In view of these data, there is a high percentage of students approved (91%
of students evaluated). All classes were taught using the Zoom platform, with the
same link being maintained for all sessions, facilitating student access'. In each
session, the number of attendances was recorded, and the average attendance in the
sessions was 29 students (64% of the evaluated students or 41% of the enrolled
students), a number that can mean a greater difficulty in moving to online teaching
regarding a significant number of students. The subject had three assessment
elements (continuous assessment model), namely: an attendance and two reports,
the assessments being carried out using support materials, so that students focused
on aspects concerning greater reflection and interconnection of contents, as well as
an analysis and understanding of texts provided by the teacher. 34 texts were made
available on Moodle, divided by each topic of the Curricular Unit, and each topic
corresponded to a support presentation (12 presentations were made available to
support the study). The option for creating this material aimed at facilitating the
monitoring of the class, as well as to ensure a guideline for the study for students
(both those who attended classes and those who did not have this opportunity). The

1 If the analysis focuses on the total number of students enrolled, the academic success rate
stands at 59%.
12 Access to the class was free, without a password.

26



https://www.ubi.pt/en/discipline/15444

E-LEARNING AS A COMPLEMENTARY MECHANISM TO TEACH POLITICAL ...

platform allows for significant interaction, having created a forum for doubts,
although there is a residual use of it. The students chose to ask their questions in
the class context or via e-mail. In the management of the curricular unit, it is also
worth mentioning the availability of two discussion videos on central concepts of
political science, as well as the holding of an online debate on the left/right
dichotomy. The greater interaction in the training process corresponds to a
fundamental foundation that aims to reconcile the traditional teaching model
(teacher-centered) to the student-centered teaching model, allowing for the
availability of various tools, conducive to academic success. One of the current
pillars for understanding pedagogical dynamics is the need to adapt materials and
the pedagogical model to the characteristics of each scientific area. Despite the use
of a significant diversity of methods and techniques, the approach to a more
theoretical discipline requires a significant expository aspect, which can be more
complex in a class model which is 100% virtual. It is therefore important to look at
online teaching as a complement to face-to-face teaching (and not a substitute),
creating pedagogical paths and options that correspond to the appreciation of face-
to-face teaching, but taking into account the existence of a generation increasingly
dependent on digital platforms and internet usage.

In a study carried out on different teaching models, “Introduction to
American Government”, Bolsen, Evans & Fleming (2016) tested four options,
namely: traditional model (100% face-to-face class with text analysis); breakout
model (50% face-to-face class with 50% face-to-face small-group breakout
discussion sections moderated by graduate students), blended model (with an
online text and face-to-face full-class meetings, taught with a blend of lecture and
discussions) and 100% online model. From the analysis to the results, there was a
greater degree of dropout in students who followed the course 100% online,
although this model reveals a significant number of students interested in
discussing and getting involved in political activity. Likewise, there was a higher
level of knowledge in students who followed the course in a hybrid mode or 100%
online, compared to the traditional model, which may be associated with reading
habits in the traditional format.

However, it is important that the model adopted directly overlaps with a
very varied set of determinants (socioeconomic status, academic engagement, age,
institutional context) (Bolsen, Evans & Fleming 2016). In this way, the first
mission in the teaching context is related to a more transversal analysis of the
enrolled students, in a process that aims to adapt the materials and the pedagogical
model to each class. Teaching must be adequate and flexible to each reality,
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avoiding standard responses to disparate realities, but the availability of a
complementary solution between online teaching and face-to-face teaching
corresponds to an opportunity to maximize student involvement and ensure a
diversity of pedagogical tools in the teaching-learning process.

5. CONCLUSION

Between the void of the classroom and the emergence of a generation
dependent on the online, there is a space for teaching social sciences, more
specifically political science. The experience lived during the lockdown in the
2020/2021 school year “forced” educational institutions to adapt the pedagogical
model, creating a generation that carried out part of their academic career without
the experience of the face-to-face context.

While it is certain that new studies will be needed to measure the impact of
this void in the classroom, the opportunities created to foster new tools and
teaching approaches can be used for mixed/hybrid approaches, meeting the
specificity of an increasingly technology and the fact that knowledge is
disseminated across multiple platforms, just a click away. The mere traditional
approach, with the use of textual instruments, is no longer attractive for the current
context and, although we do not advocate its replacement, it is important to
complement this teaching model with mechanisms that encourage student
participation and involve them in an environment of sharing and building mutual
knowledge.

Political Science occupies a prominent place in the study and analysis of
classic and central authors for the understanding of society organization, and it also
plays an increasingly important role in the establishment of relationships between
phenomena that allow the redesign of the scientific knowledge produced in the
sphere of political and social relations.

The experience of observing the functioning of a curricular unit in the
academic year 2020/2021 allowed us to identify the added value of the online
space, the constant dialogue and the creation of instruments to support the study,
but it also allowed us to verify that teaching requires the face-to-face contact and a
reflection on the classroom context.

28



E-LEARNING AS A COMPLEMENTARY MECHANISM TO TEACH POLITICAL ...

REFERENCES

Bolsen, T., Evans, M. & Fleming, A. M. (2016). A Comparison of Online and
Face-to-Face  Approaches to Teaching Introduction to American
Government. Journal of Political Science Education 12 (3): 302-317.

Brown, C. & Luzmore, R. (2021). A brief history of education — from Ancient
Greece to the Enlightenment. Education Tomorrow (Society Now).
Bingley: Emerald Publishing Limited: 39-55.

Chen, W. & Wellman, B. (2004). The global digital divide — within and between
countries. IT&SOCIETY 1 (7): 18-25.

Davis, N. L., Gough, M. & Taylor, L. L. (2019). Online teaching: advantages,
obstacles and tools for getting it right. Journal of Teaching in Travel &
Tourism 19 (3): 256-263.

Eberly, M. B., Newton, S. E. & Wiggins, R. A. (2001). The syllabus as a tool for
student centered learning. The Journal of General Education 50 (1): 56—
74.

Evertson, C. M. & Green, J. L. (1986). Observation as inquiry and method, in
Handbook of research on teaching, ed. M. Wittrock (New York:
MacMillan): 162—-230.

Flores, M. A. & Gago, M. (2020). Teacher education in times of COVID-19
pandemic In Portugal: national, institutional and pedagogical responses.
Journal of Education for Teaching 46 (4): 507-516.

Flores, M. A., Veiga Simdo, A. M., Barros, A., Flores, P., Pereira, D., Lopes
Fernandes, E.,Costa Ferreira, P., & Costa, L. (2021). Ensino e
aprendizagem a distancia em tempos de COVID-19: um estudo com alunos
do Ensino Superior. Revista Portuguesa De Pedagogia 55: e055001.

Flores, M. A., Barros, A., Simdo, A. M. V.et al. (2022). Portuguese higher
education students’ adaptation to online teaching and learning in times of
the COVID-19 pandemic:personal and contextual factors. High Educ 83:
1389-1408.

Heath, A. F. & Clifford, P. (1990). Class inequalities in education in the Twentieth
Century. Journal of the Royal Statistical Society 152 (1): 1-16.

Ibrahim, F. & Padilla-Valdez, N. (2021). Knowledge Management and Blended
Learning: Towards a Compatibility and Complementarity Model, in
Handbook of Research on Analyzing IT Opportunies for Inclusive Digital
Learning, eds. Pablos, P. O., Almunawar, M. N., Chui, K. T. & Kaliannan,
M. (USA: Igi Global).

29



Bruno F. Costa

Malet Calvo, D., Cairns, D., Franga, T., & de Azevedo, L. F. (2022). ‘There was no
freedom to leave’: Global South international students in Portugal during
the COVID-19 Pandemic. Policy Futures in Education 20 (4): 382—401.

Malinowski, B. (2014). Argonauts of the Western Pacific. London: Routledge.

Marks, G. N. (2005). Cross-National differences and accounting for social class
inequalities in education. International Sociology 20 (4): 483-505.

Marques da Silva, S. (2021). Building trust, resilient regions, and educational
narratives: Municipalities dealing with COVID-19 in border regions of
Portugal. European Educational Research Journal 20 (5): 636-666.

Middleton, D. (2010). Putting the learning into e-learning. Eur Polit Sci 9: 5-12.

Morgado, L. (2001). O papel do professor em contextos de ensino online:
problemas evirtualidades. Discursos 3: 125-138.

Palvia, S., Aeron, P., Gupta, P., Mahapatra, D., Parida, R., Rosner, R. & Sindhi, S.
(2018). Online education: worldwide status, challenges, trends, and
implications. Journal of Global Information Technology Management 21
(4): 233-241.

Pasquino, G. (2002). Curso de Ciéncia Politica. Cascais: Principia.

Pintassilgo, J. (2014). Os professores: entre a ciéncia da educagdo e a arte de
ensinar (reflexdes entre o passado e o presente), in Pesquisa(s) em historia
da educacéo e da infancia: conexdes entre a ciéncia e a historia, org. S.
Camara (Rio de Janeiro: Quartet — Faperj).

Moore, L., Dickson-Deane, C. & Galven, K. (2011). e-Learning, online learning,
and distance learning environments: Are they the same? Internet and
Higher Education 14: 129-135.

Sakkir, G., Dollah, S. & Ahmad, J. (2021). E-learning in COVID-19 situation:
students” perception. EduLine: Journal of Education and Learning
Innovation 1 (1): 9-15.

Tavangarian, D., Leypold, M. E., Nolting, K., Réser, M., & Voigt, D. (2004). Is e-
Learning the solution for individual learning? Electronic Journal of e-
Learning 2 (2): 273-280.

Weimer, M. (2002). Learner-centered teaching: Five key changes to practice. San
Francisco, CA: Jossey-Bass.

Wenczenovicz, T. J. (2020). Ensino a distancia, dificuldades presenciais:
perspectivas em tempos de COVID-19. Revista Ibero-Americana De
Estudos Em Educacéo 15 (4): 1750-1768.

30



E-LEARNING AS A COMPLEMENTARY MECHANISM TO TEACH POLITICAL ...

Electronic publications:

International Labour Organization (2020). Youth & COVID-19: Impacts on jobs,
education, rights and mental well-being. Accessed 12. 5. 2022. URL:
<https://www.ilo.org/global/topics/youth-employment/publications/WCM
S_753026/lang--en/index.htm>.

Bpyno @. Kocra

Yuusepsutet beupa Uurepuop y Kosussy, Iloptyran

@dakynTer yMETHOCTH M KHWKEBHOCTH, OJCeK 3a KOMYHHUKOJOTHjY, ¢(uino3odujy u
MOJIUTHKY

E-YUYEE KAO OATOBAPAJY R MEXAHU3AM 3A HACTABY ITOJIMTUYKNX
HAYKA - USMEDBY IIPA3HUX YUMOHULIA 1 3AXTEBA OHJIAJH 'EHEPAITUJE

Pesume

Beha wmnTepakimja y mporecy o0yke MMa 3a IHUb NOMHPEHE TPaJAWUIMOHAIHOT MOJEINa
HactaBe (ycpeacpeleHOr Ha HacTaBHMKA) ca MOJEIOM HacTaBe ycpeacpelheHor Ha
cryzneHta, omoryhaBajyhu noCTyHmHOCT pa3iIWuMTHX ajara 3a IOCTH3ame aKaJeMCKOT
ycrexa. 3a pasyMeBame IeAarolke JMHaMHUKe TOTPeOHO je mpuiiarohaBame MaTepujaia u
MeJaronikor Mojejla KapaKTepHCTHKama cBake HayuyHe oOxnactu. OHJNajH HacTaBa je
3ay3efia MCTaKHYTO MECTO y Mpolecy o0yke HOBHX I'eHepalldja Kako Kpo3 QopMalHe
Mojiesie 00pa3oBama U 00yKe Tako W Kpo3 HedopMaiHo o0pasoBame U 00yky. [lanmemuja
M3a3BaHa BUPYCOM KOPOHa yTHIAJla je Ha HauWH (pyHKIMOHKCAmba APYIITBA, IPOU3BEBIIN
notpedy 3a mpuiarohaBameM pagHOT W 00Pa30BHOI KOHTEKCTa 3aXTE€BHMMa IOBE3aHUM Ca
(U3MYKUM JUCTAaHLUpambeM. Y KOHTEKCTY YHHMBEP3HMTETa, Y4eHhe Ha JajbHHy OHIIO je
MacoBHO, y3 Kopumheme Buile IururanHux miardgopmu. To je mozppasymeBano
peopraHusanyjy o0pa3oBHOT cHCTeMa U IpuiarohaBame Mozesa 00yKe HOBOj PEaTHOCTH.
INojaBmia ce u moTpeba 3a peopraHM3alMjoM HACTAaBE IOJUTHYKHX HayKa, peaMeTa KOju
OCHUM TEOpHjCKE KOMIIOHEHTE, MMa W CBE PENICBAaHTHH]Y EMIUPHjcKy IuMeH3Hjy. OBaj
YIaHaK MMPpou3Ja3y 13 pedlieKcHje Koja y3uMa y 003Mp Ieaaromike JUMeH31je MoBe3aHe ca
KOHTEKCTOM YYHOHHIIE, ca MOTpedoM npuiiaroaBama 00yKe OHIIAjH MOJIEINTy, Y BpeMe Kasia
JUrHTanu3anmja 3ay3uma Bojiehe MecTo y 3amajHOM Ha4yuHy XHBOTa. Y Ty CBPXY c€ H
HACTaBHO MCKYCTBO y akaaemckoj 2020/2021. ronuan Ha YHuBep3utety benpa Muatepnop
y KoBusbn y Tlopryrany 3acHuBa Ha KapaKTepU3aldju NEJarouKiux MoJiesa IoBe3aHux ca
HACTaBOM MOJUTHYKUX HayKa.

Kmwyyne peuu: e-ydeme, TONUTHYKE HayKe, TeHepalfja OHJAjH, XHOPUIHH PEXuM,
00paszoBHu Mozeu, kojer, KOBU/I-19.
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MOTIVATION AND UNCERTAINTY IN SECOND LANGUAGE
ACQUISITION: COHERENCE AND DISRUPTIONS IN ONLINE
COMMUNICATION WHILE LEARNING ROMANIAN IN NORTH
MACEDONIA

ABSTRACT: Recent initiatives to promote digital education exhorting in literacy and soft
skills as computational thinking have required redefining curricula, teaching and learning
methods adapted to a new channel of communication. Less attention has been paid to the
psychological dimensions of learning and teaching Romanian as a second language,
especially to language awareness and motivation of learners in the field. Beginning with
what is generally known as communication schemata and ethnography of communication
this article analyzes the strategies used in a narrow strip of learning and teaching Romanian
as a foreign language in North Macedonia through online classes and workshops of
lexicography and translations.

Key words: awareness, motivation, digital communication, second language acquisition,
Romanian as a second language, uncertainty, dialogical contexts, methodology research.

MOTHUBALIUJA U HECUT'YPHOCT Y YCBAJAILY JIPYT'OT' JESUKA:
KOXEPEHIINJA U TPOBJIEMH Y OHJIAJH KOMYHUKALIUJA ITPU
YUYEBY PYMYHCKOTI JE3UKA Y CEBEPHOJ MAKEJOHUJU

AIICTPAKT: JurutagHo oOpa3oBame KOj€ IOACTHYE MHUCMEHOCT W BEIITHHE IIOMyT
KOMITjyTepCKOT pa3MHUILbamka M HeJaBHE WHUIIMjaTHBE 32 F-ETOBO IPOMOBHCAE 3aXTEBAJIC
Cy penepumHHCam¢ HACTABHMX IUIAaHOBA M IIpOrpamMa, METoJa IoaydaBama W yderma,
npwiaroheHnx OBOM HOBOM KaHaly KoMyHHKarje. HanMe, Mame maxkme je mocBeheHo
NICUXOJIONIKMM JHMMEH3MjaMa yuermha U I0/ydYaBamba PYMYHCKOI Kao CTpPaHOI je3HKa,
noceGHO ITIOCTOjamy CBECTH O je3MKy M MOTHMBAalMjH YYCHUKAa WIN CTyJCeHaTa 3a y4yeme
jesuka y npakcu. [TodeBIn oJ OIMITENO3HATHX YWEEHUIA, KA0 MITO Cy KOMYHHKAI[HIOHE
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meMe W eTHorpaduja KOMYHHKAaIdje (OpyIITBEHa M KyJITypHa IpaBWiIa, HOPME H
BPEIHOCTH), OBaj WIAHAK aHAJM3UPA CTPaTeTHje Koje ce KOPHUCTE Y YCKOM I0jacy ydema u
Moy4YaBama PyMyHCKOT Kao cTpaHor jesnka y CeBepHOj MakenoHHjH KpO3 OHJIAjH YaCOBE
1 paInOHMUIIE JIEKCUKOTpaduje 1 mpeBoa.

Kwyune peuu: cBecT, MOTHBaNWja, AUTHTATHA KOMYHHKAaIlHja, yCBajame IPYTOT jE3WKa,
PYMYHCKH Kao CTPaHH je3UK, IHjAIOMIKNA KOHTEKCTH, METOJOJIONIKO HCTPAKUBAKHE.

1. INTRODUCTION — CONCEPTS, INTERFERENTIAL FIELDS,
OBJECTIVES AND POTENTIALITIES IN SECOND LANGUAGE
ACQUISITION. THEORETICAL BASES OF INCREASING LANGUAGE
AWARENESS AND CULTURAL MOTIVATION OF LEARNERS

In the last years, the COVID 19 pandemic has created new possibilities for
learning and teaching online, which implied digital communication, curricula
development and performing a rich set of methods to be used along this specific
mediated interaction. All actors of the process became sort of digital nomads
organized in tribes and occupying territories (Trowler & Becher 2001: 37-38).
Therefore, the roles and functions described in communication schemata (Jakobson
1960: 144-157): conveyer, receiver, messages, context, referent, code and channel
acquired new dimensions in the adaptative online communication context.
Together with ideas and knowledge the messages circulating between sender and
receiver contain emotions, feelings and uncertainty. The phatic elements of
interaction might prove the right functioning of the channel. It also implies some
addressing forms and performing modalities to check the continuous involvement
of the actors and the coherence and cohesion of the messages or texts created and
exchanged by the participants.

The field of second language acquisition has benefited over the years
from numerous studies (Bollinger 1980; Crystal 1988; Klein 1986; Malmgvist
2005), which defined various aspects of learning and teaching or methodology to
be used in the classes. Quite recently the anthropological, cross-cultural and
discursive dimensions of learning and teaching languages (Fairclough 1989, 1999;
Kramsch 1992, Bourdieu 2001), mostly seen as communication, interactional and
meaning negotiation came into focus of the scientists who consider a language as
identity marker.

A common endeavor of those who teach different foreign languages
including Romanian to student from other countries marked a paradigmatical
change from the structuralist perspective to functional-cognitive one which
includes expressions of social control (Bernstein 1992: 120) as well as to
discourse, philosophical and socio-pragmatical dimensions of learning and
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teaching. Decoding implicit and explicit meaning as a sum of all values possible to
be identified by a receiver in an enunciation (Kerbrat-Orecchionni 1982: 314)
implies involving the students in a discursive, hermeneutical, and pragmatical
practice as well. However, less attention has been paid to the psychological
dimensions of languages learning and teaching as awareness, motivation and
uncertainty. Some links between language and mind as possibilities of meaning
conceptualization and representations of realities (Vygotski 1978, 1986; Sperber &
Wilson 1986, Crapanzano 1981, 2006; Bourdieu 2001, Chomsky 2006) underline
the modalities of codifying realities in cognitive frames or scenes and opened the
possibility of multiple interpretations and language transfer in second language
acquisition.

In fact, this article continues the author's interest in the content and
methodology of Romanian as a second language materialized in previous articles
(Stanciu 2011, 2015a,b, 2016, 2019, 2020a,b, 2021). In addition, within this article
I am using two new concepts like online curriculum, a notion which emerged in
response to the rise of using information technology in education (Perkins et al.
1997; Lauer 1996; Koutselini 1997) mostly referring to ways of supporting skills in
the field of learning to learn. In introducing the concept of online curriculum for
critical thinking (Lauer 1996: 29) mentioned some interesting questions: “What can
be done about the fragmentation and over-specialization of the traditional
disciplines? How can students integrate what they learn for application to lifelong
human issues?’. New computer technologies appear to have contributed to an
increase in cross-cultural studies, while there is a simultaneous concern about the
need to address generic skills across all disciplines. An online or meta-curriculum
is a specific approach to address the transdisciplinary challenges in the field of
second language acquisition and it makes arise theoretical and practical questions:
how to define a curriculum to be used in online environment, how to create the
conditions where teachers can use it, how the university assessment system can
recognize it, and how the students and teachers can be equipped with the
confidence that transdisciplinary approaches are worthwhile.

Intellectual efforts to grapple with the nature of trans-disciplinarity in its
relation to knowledge go alongside an awareness of deficiency in traditional
educational organization (Barnett 2022). Among them the statement that
‘knowledge has retained a separateness even while it has understood itself as a
machine through which humanity can exercise control over and an exploitation of
the world’ suggests an intractable difficulty in navigating the space between
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conceptual categories, human understanding and ecological flourishing’ (Barnett
2022: 123).

Some researchers from different countries have focused in the last decades
on language awareness and cultural motivation in learning a foreign language and
the literature review synthesized the main concepts to be used within this article.
Many of them (Frank & Rinovolucri 1983, Hawkins 1981, 1984, Scott 1986, Van
Lier 1996, Andrews 2003, Svalberg 2007) agreed with the point that the modality
in which a student acquire a specific language awareness together with specific
knowledge in the field (mostly lexis, grammar and pragmatical ingredients) will be
setting the learning predisposition and engage him/her in a long-lasting motivating
process. Defined as ,,sensitive openness of an individual to language interiorization
and an attempt to an understanding of language role in social life”, language
awareness has like main objectives and goals: bridging knowledge between mother
tongue and a foreign language to be learnt and taught, extrapolating a deep
knowledge of mother tongue to a target language, separating the meaning and the
structures of a newly learnt language from the structure of mother tongue and
consolidation of cultural and communicative competences in this intercultural
meeting point (James & Garret 1992: 16) usually performed in an institutionalized
context like schools and universities.

In the opinion of some other specialists in cultural and linguistic
anthropology and second language acquisition the main domains of language
awareness are affectivity, cognition, social aspects of interaction, language
performance and the ability to acquire and to use self-confidently cultural and
symbolic power of language (Bourdieu 2001, Kramsch 1992) and most recently
uncertainty. Thought as an activity meant to personalize language learning and to
encourage every student to use transgressively and reversibly a language in order to
reach a relevant, cognitive and personalized communication (Sperber & Wilson,
1986: 189), the awareness helps the students with lexis and grammar interiorization
and when reaching proficiency, it might lead the learner to a nuanced and self-
confident usage of a language. Therefore, learning a language does not remain only
a functional-cognitive and intelligent process of organizing a language in clusters
and texts seen as modalities of evoking events (Croft 1991: 16), but rather one
which implies cultivating high affective affinities (Frank & Rinovolucri, 1983: 42)
like emotions and self-motivation. Linguistic education and in extension the
cultural one should challenge the students and attract them to participate in debates
as contexts of communicative interactions (Van Lier, 1991: 129), a deep
comprehension of a new language learnt with their souls and brains (Scott 1986:

36



MOTIVATION AND UNCERTAINTY IN SECOND LANGUAGE ACQUISITION ...

74). Classes, seminars and workshops can generate an environment where the
students may practice their language skills spanning from comprehension,
listening, reading, writing as modalities of representing realities in cognitive
frames.

The advantages of functional-cognitive approaches are visible in the
conscious development of linguistic models, which bring together lexis, grammar,
discourse and philosophical and discursive categories (causality, time, space,
inference, referentiality, speech acts), units and rules through which the learner
reflects the ability to meditating on life, to formulating arguments and to nuancing
the discourse in a personal manner. In fact, the deepening of comprehension and
the evolvement of linguistic abilities should go hand in hand with the level of
language awareness and the level of motivation specific to learner and environment
where people learn a new language. In this context the teacher should encourage
the students in processing and transferring a significant quantity of information that
might transform the learners in effective and self-confident users of the target
language.

Operating with creative and ideal linguistic models, the main actors of
communication, sender and receiver play interchangeable roles in a dialogic
context of conversations and debates because they arise questions and give
answers, convey messages to each other together with emotions and reference
using a virtual channel of online communication and a specific sometimes mixed
code made of mother tongue, helping intermediary language and target language.

My main argument on progressive value of uncertainty is that this
communication space is tractable through new perspectives on the relationship
between technology, education and their effects on educational environment.
Rather than focus on the categories of knowledge or technology, | instead focus on
the effects of overpassing strict specialization and on using cross-and inter-
disciplinary concepts and technological proliferation on the environment. The
digital world has been replaced with deeper post-digital questions concerning
organic adaptative processes that react to environmental ambiguity. My main
question can be framed as follows: If we can understand the dynamics of
uncertainty is there a way of restructuring human relations around it so that the
human dialogical communication that might become central to learning and can
rather temper than exacerbate uncertainty. This assumption requires creating and
answering some main questions such as an operationalizable link between theory
of uncertainty and online learning and teaching; a design for an online curriculum
and an operational organization of its implementation; a set of methods for
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examining the dynamics of this design implementation. To address the first
question, | reflected the possible links between theories in cybernetics and their
possibilities to being used in second language acquisition. Since human
development is intrinsically connected to environment, | suggest that an online
curriculum is an acknowledgement that digital technology is intrinsically
connected to thinking and learning, much in way that some philosophers of
technology relate process of language individualization and information
personalization through technology (Simondon 2016: 217; Hui 2019:154).

2. AWARENESS, MOTIVATION AND UNCERTAINTY IN ONLINE
COMMUNICATION AS MAIN FORMS OF LEARNING AND TEACHING
ROMANIAN. A CASE STUDY IN NORTH MACEDONIA

Integrating linguistic knowledge into a foreign cultural context, the teacher
of a foreign language assumes three main important roles as experienced language
user, native and reflexive speaker of a mother tongue and skilled communicator on
cultural and linguistic topics (Cots & Arno, 2005: 73). Therefore, leading the
students from basic comprehension to code-switching and proficiency implies the
creation of a communicative context and an improvement of interaction strategies
(Storch, 2002: 124) through opening cultural and ludic perspectives on learning
and teaching and maintaining play illusions (Huizinga, 1980: 10-11) by suggesting
freedom of speech and inserting humor in teaching (Bell 2002, 2006) as well as by
speculating the subtleness of silent and verbal communication.

Beside knowing perfectly his teaching field of mother tongue a language
instructor may create adequate situations of interactive communication and
stimulate the language awareness through cultivating students’ wish to comprehend
all parts of target language, lexis, etymological incursions, theoretical and practical
grammar (VanPatten 1996: 312) together with an inner desire of self-development
and cultural assimilation of a new language. That’s why it is crucial at the
beginning of the process to assess and acknowledge both learners and teachers
own limits (Andrews & McNeill, 2005: 163) in order to establish learning
objectives and overpass all possible barriers, difficulties and obstacles all along the
process. As a consequence, language interiorization and assimilating the tools of
cognition imply discovering the relevant parts of the language useful for
communication and cognition (Sperber & Wilson 1986: 73) which can make the
participants in the process (learner and teacher) able to realize an effective
interaction (Svalberg 2007: 299) regardless communication channel.
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The rise of confidence promoted by early digital pioneers in education has
been overshadowed by increasing uncertainty of communication through online
technology and the manifest complexity of its social impact. The concept of the
post-digital points to this relationship between technology and uncertainty, not
least in the difficulty of finding a term which conveys the messy and paradoxical
condition of art and media after digital technology revolutions. One way of
characterizing this is to measure the proliferation of technological options, which
must (as with all proliferation) lead to increasing difficulty in choosing and
coordinating effective action. Whether technology was seen as an extension of
existing capabilities (McLuhan 2012), amplifications (lllich 2001: 59), reordering
of nature of language (Heidegger 1978: 63) or changes to the means of production
and social relations (Marx 1990: 184), an additional option means that the
complexity of choosing whether to use a new method or stick with the old method
increases.

In facing of the explosion of technology in the virtual environment
produced by the internet and social media, the challenge for individuals is to
choose o modality to organize the language and the mind. In the wake of this
technologically-induced uncertainty, universities, governments and schools have
been promoting ‘digitalization’ on the curriculum, alongside skills such as
‘computational thinking’ (Wing 2008: 223). However, efforts to instill this or even
to define it have proved challenging (Lye & Koh 2014; Weintrop et al. 2016; Shute
et al. 2017). The focus of such efforts often involves teaching academic, linguistic
and technical skills within the established frameworks of the traditional curriculum.
In this context of new virtual realities, a curriculum to be used in online teaching
was developed at the Faculty of Philology in University of Skopje, North
Macedonia. The communication skills of the students throughout this mediated
virtual channel registered a visible progress led the teams involved in the process to
find the right approximation of the meaning and structures spanning from short
answers and sentences to complex paragraphs and texts. At the psychological level
of learning, their majority became self-confident users of language, assumption
proved through the results in writing significant parts of three dictionaries
(Macedonian-Romanian, Romanian-Macedonian and  Albanian-Romanian)
stratifying meaning at three levels (proper, secondary and metaphorical), collecting
a rich inventory of phrases discovered and used in the classes and in the
translations workshops. A gradual strategy of learning by discovering through
comparison and contrastive analysis lexical and grammatical collocations and
sentences with similar structures and meaning contributed to a deeper
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comprehension and to refinement of speaking and writing skills as well as
cultivating critical thinking. All these modalities of learning and teaching are
subsumed to whole language immersion, involve the learners in communication
and playful lexical and grammatical games and exercises.

Online communication has implied in the context of the pandemic a
specific channel of communication from face-to-face interaction to a cybernetic
and virtual model of interaction. Consider that any viable entity a learner, a teacher
or an institution, each must maintain a distinction between their own cultural and
linguistic identity and their learning environment (Beer 1994a: 39; Spencer-Brown
2010: 213). Such a distinction might contain and cultivate a dose of uncertainty
generated by the attempt to discovering what happens within the boundaries and
what belongs outside, what is marked and what remains unmarked in a nuanced
discourse usage of language (Spencer-Brown 2010: 33).

A first step in the process of getting familiar with a new language and the
culture encoded in regardless the channel through which the interaction was
realized started by searching and finding common points in grammar and lexis that
can bridge knowledge in second language acquisition. Over the time with the
deepening knowledge in the field, building lexis and understanding grammatical
structure some hypotheses can be formulated among those referring to dreaming
and inhabiting a language (Heidegger 1994: 48-49, 123) or considering it as a part
of speaker’s cultural habitus (Bourdieu 1977: 78-79). As a consequence, the
process of learning a new language does not imply only knowledge but rather
accumulations in the field of affectivity as students’ motivated involvement or
cognitive and social dimensions like learning a language for using it as a mean of
representing realities or acquiring a language as a tool for communication and
social integration or as an identity marker.

The process of learning and teaching Romanian reveals a continuous
attempt of cultural adaptation to a specific context, lexis comprehension and the
interiorization of grammar not only like a system of inflectional rules but rather
like an affective and cognitive act of interiorization and transferring collocations,
clusters and meaning from mother tongue to the assimilation of a target language.
In the case of Romanian language and literature, the etymological incursions and
the explanatory capacity of grammar may improve the language abilities of the
students. Considering language as an instrument of acquiring knowledge, getting
involved in communication acts and a mean of meaning conceptualization and
encoding realities | started from assessing the cultural and linguistic background of
the students of different ethnicities (Albanian, Macedonian, Serbian).
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Numerous similarities between their mother tongue (Albanian) and the
language of communication (Macedonian) allowed me discovering some common
etymological tracks like substratum, lexis and structures supposed to belong to
Romance Speaking Balkans (traditional and modern) such as a broad range of
words with Latin origins, verbal complex clusters and even representations of
mentalities in languages. Curriculum design and its process of implementation
together with classes preparation allowed me involving the students in projects
related to different levels like language, culture and civilization, pre-modern
literature, workshops of lexicography and translations. The main focus of all
didactic activities was on generation adequate speech acts in communication
situations, usage of the language as an instrument of communication, stimulating
language creativity and improving argumentative potential of learners. From
curricula to class activities two pedagogical principles of accessibility and
graduality were followed along the way. Building and boosting lexis implied
leading groups of students from basic meaning of the words and deep
comprehension to specialized terminologies and metaphoric meaning of phrases.
Some vocabulary for information technology, lexicography and translation theories
have been considered for conceptual construction of the courses, seminars and
workshops. The selection of authentic texts from a corpus which includes
literature, terminologies, journalistic and rhetorical samples but also multimodal
one (pictures, audio tracks and video), which have been integrated into didactic
scenarios adapted to different levels of study: simple for basic level, with an
average level of difficulty for intermediate level and quite complex for advanced.
The main goal of such selection was to deepen the understanding and to assess the
comprehension by requiring feedback from students through questions, exercises,
games and etymological roots’ retracing. All possible multilevel competences were
performed by listening and watching, reading, answering questions, speaking and
creative writing. For the intermediate and advanced levels, the development and
refinement of comprehension implied subtle reading and explanations focusing on
syntax and semantics of collocations as well as on discursive and pragmatical
components of the language like phatic conversation, discourse markers, spatial
and temporal deixis, clitic clusters in the verbal complex, forms of addressing,
modalities to check right functioning of communication channel, expressive
nuances of the collocations and phrases.

In order to measure the effectivity of all activities (courses, seminars,
workshops), | have used assessing diagnostic items for culture and language
competences as follows:
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a. Understanding the basic meaning of a word through tracing its etymon and
integrating in semantic relations like antonymy, polysemy and synonymy,
refining the secondary deviated meanings of a word and stratifying
meaning in abstract and symbolic collocations.

b. Identifying the indexes of classification like gender and those of inflection
(case, diathesis, tense, person, number);

c. establishing syntactic functions in relations with the semantics at the levels
of groups and complex sentences;

d. Differentiating parameters and universals in Romanian language through
comparison with Albanian and Macedonian such as animated-non-
animated, syntactic results of topicalization,

e. Understanding and identifying the role of discourse connectors and
markers in the structure of a text for realizing cohesion, coherence and
expressing argumentative structure of enunciation.

As a finality of all modalities to receive indirect and subtle feed-back and
as a modality of assessing cultural competences on a suggested topic | have
inserted in every class at least an exercise of creative writing and let the final open
through personal interpretation of a controversial topic.

For the modules of literature, lexicography and translations | have been
using the method of cultural portfolio as the best modality of collaborative problem
solving and involving students in teams, where they can use their specific abilities
in different fields spanning from information technology, foreign languages,
philology, cultural studies, journalism and communication. Working individually
or in small project teams allowed me to lead at least a part of my students to
performance and success and to build relationships based on trust (Rose &
Schlichter 2013: 29). Some of them participated in international competitions of
dictation, literatures, local venues and generated samples of subjective literature
(diaries, poetry and translations contests), journalistic texts like reportages,
documentaries, PowerPoint presentations and videos.

An educational online model can be constructed where and when
individuals, teachers and learners are seen as adaptive to flexible systems and able
to work in an uncertain or ambiguous environment. Adaptation to the environment
means balancing and negotiating the uncertainties in the learning and teaching
online environment with the uncertainties specific to the person, which were
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divided as internal uncertainty and external uncertainty (Luhmann 1996: 86).
Creative linguistic activities as etymological incursions, lexical games and phatic
conversations, discussions and debates on different cultural topics were used in
defining and stratifying meaning in lexicography workshop or in defining right
semantic equivalents in the translation workshop allow a deeper language
comprehension, create the premises of inner uncertainties to be expressed in a
dialogic space (Wegerif 2010: 53) and allow students to deepen their inquiries, to
rise questions and to try answering them both within the course and beyond it in
individual activities and workshops of lexicography and translations. | have found
these learning and teaching contexts particularly valuable in thinking about
digitalization and online teaching because it situates technology within the dynamic
balance between external uncertainty and internal uncertainty. This approach to
learning and teaching also reflects the insights into physiological organization of
mind and language (Beer 2007: 34), management of cybernetics, middle-out
development in cellular systems (Noble 2002 2008) as opposed to top-down or
bottom-up organization. As a middle-out process, digital or online communication
takes place in a specific environment and it results in a continuously increasing
uncertainty to which individuals and institutions have to adapt through
conversations, debates and dialogue. Learning in this virtual context implies
dialogical adaptation and communication not focused only on technology itself, but
rather on the uncertainty it generates. Unlike other approaches to digitalization,
technology is not there as a thing to be taught, but a catalyst in the environment to
coordinate expectations and discussion around inherent uncertainty. Used in this
way, digitalization can be exploited as a way of realizing a deeper meaningful
coordination of expectations between teachers and students.

Since each individual either teacher or student has to balance the internal
individual uncertainty with the one of the environment or institution due to online
communication can be seen to cause a disruption to each student’s internal
uncertainty management. In the context of an invitation to discuss, experiment and
create, those aspects of internal uncertainty which had been managed by the
individual’s metasystem are projected into the social domain through activities and
presentations. Teachers can facilitate this process as creator of communication
context and discourse creation, but there are many issues which arise where they
can be uncertain. Through this exploitation of uncertainty, combined with creative
activities, the loop between thought, communication and action can be explicitly
operationalized through institutional structures and pedagogy.
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In this way, the different environmental contexts for dialogue (for example,
topics, activities, technologies, face-to-face or online) must be considered, since
each context carries different levels of uncertainty: understanding the institutional
dimensions of uncertainty sheds further light on the ways learners and teachers
navigate and construct a dialogic space. In the conventional educational system,
the principal environmental context is provided by the curriculum.

While appreciating the necessity for curriculum attenuations, an
educational approach more closely oriented to an online curriculum might create
the opportunity for a significant progress in the classes of Romanian language and
literature as well as in those of culture and civilization by studying processing of
movement patterns. This can only happen by loosening the structural constraints of
the institutional frame and unlock creativity and imagination of learners and
teachers. In this spirit | developed innovative classes through educational
experiments approved by the Department of Romance Languages and Literature
while reframing the didactic context and suggesting to both participants in the
process as learners and teachers:

1. freedom to creatively change the structure of teaching, with teachers acting
as facilitators coordinating small groups of students in activities shared
across the whole academic year;

2. flexibility in assessment which was portfolio-based and assessed using
multimodal patchwork texts (Winter 2003: 24);

3. flexibility in the timetable especially in the case of workshops when the
students can dedicate time and find the right motivation to work outside of
official program;

4.  flexibility in use of the online campus and personal facilities while going to
virtual teaching in 2020 by dividing the students into small groups or even
working with individuals.

As it was pointed out, all institutions are like physiological bodies (Beer
1994b: 49, Brooks & Wiley 1988: 72) having functionally differentiated
components that continually coordinate their operations with one another. While
these functions serve to manage different areas of uncertainty, they also serve to
reinforce the reality of the distinction between different practices and artifacts of
education of those functions: classrooms, timetables, curricula, textbooks,
computers, teachers, budgets. It shows the varying specifics and generalities that
relate institutionally-organized disciplines to technologies and trans-disciplinarity.
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The pandemic was instrumental in bringing people together to fit the
restrictions of coordinating dialogue online, while the technological themes proved
to be a catalyst for innovation which retained the original spirit of the course.

Weekly design meetings were used to test various ideas with the students
during the workshops of lexicography and translations. A further benefit was the
use of technology in the first two iterations involved dealing with audio/video
equipment which sometimes didn’t work, the shift to online-only meant that many
of these issues became irrelevant as video was the principal means of
communication. The approach to team teaching, dialogical pedagogy, and
flexibility of assessment all contributed to this. This showed itself through further
co-design sessions where teacher was open to exploring new possibilities on the
understanding that the educational objective was to get students to talk to each
other. The course design using Microsoft Teams, Zoom, Google Meet used a wide
variety of technologies, deploying a kind of tool-oriented pedagogy. This
facilitated deeper engagement with the students and increased the language
awareness and cultural motivation. The online experience provided a new
dimension in understanding the relationship to technology, particularly
programming and video processing, making presentations for cultural portfolios.
The exercise of comparison and reflection served the dual pedagogic purpose of
encouraging the students to read around the subjects they were engaging in the
classroom, while providing some cohesion to the range of topics and activities
which they encountered. Data collected from this exercise provides an indicator of
both the level of intellectual engagement that the students had with the topics, and
of the emerging structure of their understanding (Johnson et al. 2020: 53)
particularly as it relates to the journey from the specifics of their disciplines to
transdisciplinary issues.

In addressing these broader topics of conversations and debates in the
course, questions, problems, objects and sometimes people in the form of external
experts were presented in the environment alongside videos, tools and activities,
each of which articulate uncertainties and contradictions. To understand someone’s
utterance as meaningful is then to recognize that they select utterances in a similar
way. In this sense, agreement is what was called a tuning-in to the inner world of
the other (Schutz 1967: 128, Leydesdorff 2017: 314). This mutual tuning-in or
expectation coordination of expectations can be understood as the function of the
relationship between the anticipatory mechanism of the curricula developer
(teacher or lecturer) and the individual internal emotions management of each actor
involved in the process.
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My didactic activity provides some indicators on the intellectual
development and discussion, on the dialogical and structural nature of
conversations, debates and projects | involved my students. It suggests that there is
a need for continuous adaptations of content and methods to find ways in which
personal interests of students in learning Romanian culture and language can be
deepened through personalized dialogical and technological engagement as key-
concepts of my online curriculum.

3. CONCLUSIONS

The field of second language acquisition benefits from a plethora of
studies both theoretical and practical oriented to anthropological, social, economic
and social dimensions of learning and teaching. Therefore, teaching and learning
Romanian as a foreign language imply at least two main directions of development:
an integration of linguistic policies into European and global context based on
multilingualism as a part of European citizenship and assuming the role of
language in identity construction correlated with the values of differences,
specificities and cultural, ethnic and religious tolerance.

Learning and teaching Romanian as a second language might become an
open field which allows creative involvement of human and material resources in
online and in class organization as contexts of language awareness development
and cultivation of cultural motivation among the students. Cultural projects related
to learning and teaching Romanian as a second language might become a platform
for sharing ideas and framing new didactic realities in the field.

A student who become aware of the importance of a new language as a
tool for communication and intercultural identity might remain motivated for a
long-lasting process and allocate enough energy and time to acquire it at the
highest possible level. Meanwhile the language instructor plays an essential role in
defining and selecting content and methods to be used in the classes but also in
motivating students and keeping them closer in research and working teams.

Operating with presumably ideal learning and teaching models that reflects
personal acquisition in the fields of native culture and language, the language
instructor and the learners as main actors in the process of second language
acquisition are required to adapt their communicative strategies to the cultural
context in order to educate in a foreign country an efficient and self-confident user
of a foreign language in an allogenic environment, cultivate the idea of education
as communication and partnership, create a platform for expressing human values
and cultural identities.
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Digitalization in education is not an easy process with linear
implementation of an imagined learning paths. Asking about whose didactic
constructions matter and how diverse didactic scenarios of present and of future
can be coordinated can help individuals and institutions align themselves better to a
fast-changing technological environment, taking learners and teachers on a journey
that embraces new practices. My experience with a small group of students over a
period of almost two years has shown this can be done with a combination of
collaborative problem solving based on small projects, team teaching, co-design,
dialogical education, active learning, tool-based pedagogy and flexibility in
curriculum and assessment. | found the dialogue like the most appropriate
educational response to the increasing complexity of the technological
environment, which highlights the importance of facilitating the student and
teacher journeys from the specifics of their disciplinary studies towards the
transdisciplinary opportunities presented by technology.

Language awareness and motivation are essential in the process of learning
and teaching a second language and cultivating uncertainty might become a
method of creating communicative contexts for collaborative problem solving,
debating on the main cultural and even linguistic topics and increasing learners and
teachers’ involvement and self-motivation in the process. Recent attempts in
defining the conceptual frames of language awareness, cultural motivation and
using uncertainty as an educational development tool should be assimilated by the
main actors involved in the field of second language acquisition (learners, teachers,
institutions) because they can create on the one hand new premises of creative
reflection on language teaching and on the other hand, they open new perspectives
in sharing ideas and exchanging knowledge and methods in the field.
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Hukomae Cranhy

Ounonomkn dakyrer, YausepsureT Jome [logynasmpe, ['ananu, Pymynuja
WucTHTyT 32 pyMyHCKH je3uk, bykypemr, Pymynuja

Katenpa 3a poMaHCKe je3UKE U KEbHKEBHOCTH

Ounonomkn dakynreT ,,braxke Koneckn”,

Yuusepauret CB. hupmra u Meroanja, Ckorbe, CeBepHa MakenoHuja

MOTUBAILIMJA 1 HECUT'YPHOCT V YCBAJABY JIPYI'OI' JE3UKA:
KOXEPEHIIUJA U ITPOBJIEMU Y OHJIAJH KOMYHUKALIMIU I[TPU VUEBY
PYMVYHCKOTI JE3UKA Y CEBEPHOJ MAKEJIOHUJN

Pesume

JlurutanHo oOpa3oBame, KOje TMOACTHYE MHCMEHOCT M BEINTHHE MOIMYT KOMIIjyTePCKOT
pa3MuILbarka, W HelaBHE WHUIMjATHBE 3a IHETOBO IIPOMOBUCAIE 3axTeBalle Cy
peneduHNCame HACTAaBHUX IUIAHOBA M HpOrpamMa, MeTola IMOAydYaBama H y4ema,
npuiIaro)eHux OBOM HOBOM KaHaly KOMYyHHKanuje. Kao TIJIaBHM aprymMeHT y WIAHKY
UCTHYE CE YMEbCHHUIIA J1a je Kopuiherme HOBOT HACTABHOT IUTaHa M porpamMa npuiarolenor
pagy Ha MpeXH TEHEpPHUCa0 HEKy BpPCTYy HEHM3BECHOCTH, HM3a3BaHy BHIIE YIOTPeOOM
TEXHOJIOTHje HEero HeNOCTaTKOM WHAMBHAYaJHUX BemTnHa. Kopucrehum xoHument
HEU3BECHOCTH, Y paay je ONHMCaH KO-AW3ajHHPaH M IWjaJIOLMIKH IPHCTYN 3a MOAPLIKY
YUSHHIMMa ¥ HACTaBHHILIMMA y YNOTpPeOH TpaHcaucuuminHapHux moryhuoctu koje MKT
npyxajy, a Koje ImojapxaBa KHOCPHETHUYKH MOjeN HHTepcyOjekTHBHOCTH. [laxmba je
yCcMepeHa Ha MPOrpecuBHY MOh HEM3BECHOCTH y OBOM KOHTEKCTY, a I[HJb HaM je Ouo ja
npoHalleMo HaumHe Ha Koje OHa MOXKE Jia IMOJCTaKHe AMjayior, noseha MoTHUBaUMjy U
M3a30Be€ HACTaBHMKE M YUYEHHMKE Jla Ce YIYCTe Yy eKcIepuMeHTucame. Jlokasu 3a To
NpeICTaBJbeHU Cy y CTYAWjH ciiydaja ca KaTeape 3a poMaHCKe je3uke, IZie je IocMaTpaH
JMJaJIOIIKA  MOIYJ O JHIUTANIM3aUWjH W HMHTEPAMCUUIUIMHAPHOCTH 32 3ajeJHHYKO
peliaBame npodieMa y OKBUPY HACTaBHHX M BaHHACTABHUX aKTHBHOCTU. AHanu3upajyhn
HoJaTKe M3 LEHTPAJHUX M MAaprHHAJHUX AaKTHBHOCTHM OBHMX HPAaKTHYHUX KypceBa U
paanoHHLa, GOKYCHPAINA CMO CE Ha HETOBAME allCTPAKTHUX M Makbe MEPJBUBHX BPEIHOCTH
nomyT noeehama MOTHBALMje YYCHHKA 32 HABUTALHWjy Y TPAHCAUCHUIUIMHAPHOM IIPOCTOPY
U cyrepHcame Be3a n3Mmel)y Kyiarype u jesnka, je3uka U yma  Cil.

Kwyune peuu: cBect, MOTHBalldja, TUTHTaTHA KOMYHHKAIHja, yCBajame IPYror je3WKa,
PYMYHCKH Kao JpYrd jE€3UK, HEW3BECHOCT, JAHMjaJIOMKH KOHTEKCTH, METOJIOJIOIIKO
HCTPaXKUBAILE.
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TEACHING CHINESE LANGUAGE ONLINE DURING THE COVID-19
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LANGUAGE IN CHINA AND SERBIA

ABSTRACT: The COVID-19 pandemics has challenged traditional “face-to-face” form of
education equally for teachers and for students around the world. Due to disadvantageous
and unfavourable epidemiological situation classroom (“face-to-face”) teaching at Chinese
and Serbian universities was suspended. In order to avoid delays in the implementation of
the curriculum, we started online classes at both universities. In this paper, we compare and
analyze the problems that appeared during the online teaching processes of Chinese
language learning at the Faculty of Philosophy of the University of Novi Sad and at the
Faculty of International Culture and Education of Heilongjiang University in China during
the COVID-19 pandemics and then propose possible solutions for the existing problems.
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ONLAJN NASTAVA KINESKOG JEZIKA U VREME PANDEMIJE COVID-19:
ANALIZA ISKUSTAVA NASTAVE KINESKOG JEZIKA U KINI' I SRBIJI

Rezime

Epidemija virusa COVID-19 je, poéev od letnjeg semestra 2020. godine, u velikoj meri
uticala na nastavnike i ucenike Sirom sveta. Nastavnici su morali da promene tradicionalni
oblik nastave i prilagode nastavne sadrzaje, a ucenici su bili primorani da promene metode
ucenja, jer je epidemija kod vecine uticala na njihovu motivaciju za ucenje. Obustavljen je
frontalni oblik nastave i na kineskim i na srpskim univerzitetima. Da ne bi doslo do
kasnjenja u realizaciji nastavnog plana i programa, redovno odrzavanje onlajn nastave
kineskog jezika na oba univerziteta bilo je izuzetno vazno. U ovom radu uporedili smo i
analizirali probleme koji su se pojavili u onlajn nastavnom procesu ucenja kineskog jezika
na Filozofskom fakultetu Univerziteta u Novom Sadu i na Fakultetu za medunarodnu
kulturu i obrazovanje Univerziteta Heilongjiang u Kini tokom epidemije, a zatim predlozili
moguca reSenja uocenih problema, jer samo razumevanjem novonastale situacije i
otkrivanjem problema mozemo efikasno poboljsati kvalitet onlajn nastave kineskog jezika.

Kljucne reci: onlajn nastava kineskog jezika, pandemija, problemi, reSenja.
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HNPENNOJABHHUE ®NJIOJOT'MYECKUX JUCHHUIIJIMH B YCJIOBUAX
KOPOHABHPYCA: OIIBIT BY30B PAZHOI'O ITPOPUJIA

AHHOTALIUA: Cratbss TOCBSIEHA OCOOCHHOCTSIM TMpenofaBaHusl (UIOIOTHUECKUX
JUCHUIUIMH (MHOCTPAHHBIA S3BIK (PYCCKHIT), WHOCTPaHHBIN S3BIK (CepOCKuil), AeI0BOM
WHOCTPAHHBIN S3BIK (PYCCKHH), IJIEKCHKO-TPaMMATHYECKHEe OCHOBHI PYCCKOTO S3BIKA,
MICEMEHHAsI pedeBasi MPaKTHKa, PUTOPHKA, PYCCKUH S3BIK M KyJIbTypa PEYd) B IEPHOJ
MaHIeMUH KOopoHaBHpyca. OMMUCHIBAIOTCS TPYOHOCTH, C KOTOPBIMH CTOJKHYJIHCH
MPeoaBaTeI POCCHICKUX BY30B BO BpeMs TUCTAHIIMOHHOTO oOydeHus. Kak oamH u3
croco0OB TPEOJOICHUS JaHHBIX TPYIHOCTEH, paccMaTpuBaeTcss oOpalieHue K MHTSPHET-
cepBHCaM, TO3BOJIAIONINM HCIOIB30BaTh WHTCPAKTHUBHBIE METOIBI W (OPMBI OOYUCHUS.
Haubonee mnoapoOHO aHaIM3UPYIOTCS OCOOEHHOCTH HCIIONB30BAHUS TAKUX HHTEPHET-
cepBucoB, kak MyQuiz, LearningApps, Liveworksheets u Skysmart Kitacc. Onpenensercs,
YTO B YCJOBUSX BBIHYKICHHOTO TUCTAHI[HOHHOIO OOYYEHHS HCIIOJb30BAHUE ITAaHHBIX
MHTEPHET-PECYPCOB MOKA3aJI0 CBOIO Pe3yJIbTaTUBHOCTh. O003HAYAIOTCS IUTIOCHI M MUHYCHI
HCIIOJIb30BAHUS JTaHHBIX MHTEPHET-CEPBUCOB B BY30BCKOM ayIuTOpHH. PaccMaTpuBaroTCs
MpUMEPHI 3aJJaHAH B MaTEePHAIOB, CIOCOOCTBYIOMIHX (()EKTUBHOMY YCBOCHUIO YIeOHOTO
MaTepHuaia Mpy OHJIAHH-0O0y4eHUH. JlemaeTcst BBIBOJ O TOM, YTO HAKOIUICHHBIC yUeOHEIC
MaTepHalibl CIICAYET UCTIONB30BaTh U MPU 3aHATHAX O(IIaiiH.

Kniouegvie  cnosa: mpenonaBaHue, IUCTaHIMOHHOE O0Oy4YeHWe, (DMIIOJIOTHYECKHE
JUCLUIUIMHBI, PUTOPUKA, PYCCKHUH SI3BIK W KyJbTypa peuH, PYCCKMH KaK WHOCTPaHHBIH,
cepOCKuil Kak MHOCTPaHHbIH, KOPOHABUPYC, TAH/IEMHSI.
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Hsan 3. I'onywun, Onvea A. [lonosa

TEACHING PHILOLOGICAL DISCIPLINES IN THE CONDITIONS OF
CORONAVIRUS: EXPERIENCE OF UNIVERSITIES OF DIFFERENT
PROFILES

ABSTRACT: The paper focuses on the peculiarities of teaching philological disciplines
(foreign language (Russian), foreign language (Serbian), business foreign language
(Russian), lexical and grammatical categories of the Russian language, Russian language
and culture) during the COVID-19 pandemic. The difficulties encountered by teachers of
Russian universities during distance learning are described. As one of the ways to
overcome these difficulties, an appeal to Internet services is considered that allows the use
of interactive methods and forms of education, such as MyQuiz, LearningApps,
Liveworksheets and Skysmart Class. It is determined that in the conditions of forced
distance learning, the use of these resources has shown its effectiveness. Examples of tasks
and materials that contribute to the effective assimilation of educational material in online
learning are considered. It is concluded that the accumulated educational materials should
be used in offline classes as well.

Key words: teaching, distance learning, philological disciplines, Russian language and
culture of speech, Russian as a foreign language, Serbian as a foreign language, COVID-19
pandemic.

1. BBEAEHHME

[lanmemMuss kopoHaBUpYycCa, KaK W3BECTHO, 3aCTUTJIAa BPACIUIOX BECh MHP.
UenoBeuecTBO IJMIIOM K JHIy CTOJKHYJIOCh C BO3MOXKHOCTBIO COOCTBEHHOTO
WCYE3HOBEHUS, YTO HEMHUHYEMO IPHUBEIO K CHJIbHEHIIEMY IICHXOJIOTHUYECKOMY
MOTPSICEHUIO W TEPEOCMBICIICHHIO MHOTHUX JKM3HEHHBIX IIeHHOcTei. To, dro
paHbIlle BOCHPHHHMMAJIOCh KaK BO3MOXKHOE KaracTpoduueckoe Oyayliee,
HEOXKUAAHHO CTaJN0 PEANbHOCTHI0, K KOTOPOH MPHUILIOCH MPUCTIOCAOIUBATHCS.
Bosnukna ocrpas  HEoOXOAMMOCTH  HAaWTH  CIOCOOBI  CyILIECTBOBAaHUS,
KOMMYHHKAIIMd W BEJCHUS MPOPECCHOHANBHOW JESTETbHOCTH B HOBBIX JUIS
YeNI0BEYEeCTBA YCIOBHSIX.

BBenenne orpaHuueHmid, 3ampeTa BBIXOAUTh HA YIHIy, TpeOOBaHUI
COOJIIOJIATh COIMAIBHYIO JMCTAHIIMIO MPHUBEJIO K POCTY BHUMAHUS K Pa3IMYHBIM
MHTEpHET-pecypcaM,  MPEJOCTABISIOIMIAM  BO3MOXKHOCTh  JTMCTAHIIMOHHOTO
obmrenus. B Poccun B kadecTBe TakMX pecypcoB aKTHBHO HCIOJb30Baics Skype
(Skype), u3BecTHBII MHOI'MM Ha MPOTSDKEHHHM JABYX IIOCIIEAHUX JECSTHIICTHH,
Microsoft Teams u Zoom (Zoom), MONyYHBINHE IIHPOKOE PACIPOCTPAHEHHE
UMEHHO B miepuox maHaemMun. O TOMyNApHOCTH Zoom, WIH «3yMay,
CBHUJICTENILCTBYET, B YACTHOCTHU, OOJBLIOE KOJIUYECTBO HEOJIOTH3MOB, CBSI3aHHBIX C
STHUM TIOHATHEM W BO3HHKIIHX B PYCCKOM SI3BIKE B DIOXY KOpOHaBHpyca. Tak, K
npumepy, B CioBape pyCcCKOTO sI3bIKa KOPOHAaBHPYCHOW 3IIOXH, MOATOTOBICHHOM
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OtnenoM cOBpeMEHHOW PYCCKOW JeKcHKorpaguu MHCTHTYyTa JTUHTBUCTUYECKHX
nccinenoBannii PAH (2021), cmoBooOpaszoBarenpbHOE THE3M0 € HAYaIBHBIM
KOMIIOHEHTOM 3ym (Zoom) BKIrOYaeT B ceds 226 (!) HOBBIX CI0BOOOPa30BaHUM,
Cpemn KOTOPBIX MOXKHO Ha3BaTh TaKWe, KaK 3YMUmb, 3YMUMbCA, 3YMOAPUMbCA,
3ymoumscsi  (‘00MATBCS  TIOCPENCTBOM  KOMITBIOTEPHOTO  cepBUca Zoom’),
3ymeprunams (‘TIPOBOJMTH BHUJCOKOH(EPECHIIMM B CyMEpKH’; HOBOOOpa3oBaHUC
MIPENICTABISIET CO0O0W OOBITPBHIBAHUE PYCCKOTO CIIOBA CYMEPHUYAmb, TO €CTh
‘OTIBIXaTh, OECENOBATh B MOJyMpake’), 3ymep (‘y4acTHUK BUICOCBS3H ), Oe33ymue
(‘mpepbIBaHMEe BHIEOCBSI3M IO KaKUM-THOO TpUYMHAM’; B JaHHOM CITydae
OOBITPBIBAETCSl CIOBO Oe3ymue — ‘cymaciiectBue’), 3ymou (‘MOIN, OJNepKUMBIE
oOmieHreM 4depe3 3yMm’; NAHHBIM HEOJOTW3M BO3HUK B Pe3yJbTaTe OOBITPHIBAHHS
CJI0Ba 30MOu — ‘OXXHBIINH MepTBel’) U MHOTHE apyrue (Crnosaps: 2021).

upoxoe BHeApeHne ATGOpMbI Zoom JUIsl TPOBEACHHS OHJIAHH-BCTpEY,
BUJICOKOH(EPCHIINH, MOOWIBHON COBMECTHOW pa0OThI BCKPBUIO psjl MpPoOJieMm,
CBSI3aHHBIX C HEXBATKOW MOITHOCTH M KOJMYECTBA KOMITBIOTEPHBIX PECYpPCOB IS
opranm3anuu 0ecrepeOOoMHOro TUCTAHIIMOHHOTO B3aMMOACUCTBUA. DTy MPooIeMy
MPHIIUIOCH PelaTh W POCCUACKHUM TIE€JaroraM: YYUTENSAM IIKOJI, MPEToaaBaTeisIM
CpPEeJHUX ¥ BBICHIMX YYeOHBIX 3aBEJICHHH, OKa3aBIIMMCS HETOTOBBIMH K
OCYILIECTBIICHHIO Y4eOHOTO Tpolecca B JUCTAaHIIMOHHOM Qopmare. MHorue
y4eOHBbIC 3aBeleHUs, OCOOCHHO B TEpPBBIE MECAIBI IMAHAEMHH, HE MOTIHU
NPEJOCTABUTh MPENOAaBATENIIM W YUYUTEISIM CIIEIHUAJbHBIX IUIaTGOPM  JUIS
MIPOBEJICHHSI 3aHATHI B OHJIAWH-PEXHME; IEeJarord, B CBOIO OUYepe/b, TAKKE HE
o0agany HeoOXOJMMbIMU HABBIKAMU JIJIsl TIPETIOIAaBaHUs YUEOHBIX JUCIUILTHH HA
yoanenke (BHIpaKEHHE TAK)KE BOSHUKIIO B IIEPUO] TTAHJACMUH ).

Beran Bompoc: kak paborath ganbiie? Y naHHBIM BONPOC MHOTHM
NPEnoaBaTeNsiM NPUIIIOCh pellaTh CaMOCTOSTENFHO, pa3bICKUBasi B MHTEPHETE
pasnuHble MHTEPAKTUBHBIE PECYpPCHl ISl OpraHu3aludy OOydeHHs, co3JaBas
NPaKTUYECKUE M TBOPUECKHE 3aJaHus, OCBaWBas HEM3BECTHBIC paHee MHTEPHET-
wiaThopMbl B OTKpBIBasi Jisi cebst HoBble Bo3MoxxHoctu (ITomosa, [lenensiea
2022: 71). 3a mocnemHue nBa roxa B Poccuu MOSIBIIIOCH MHOXECTBO HAyUYHBIX
ucclieoBanni, PoKyc KOTOPBIX CMECTHJICSI Ha OIBIT OHJIAWH-PabOTHI B YCIOBHUSX
KOPOHABUPYCHOW TAaHIEMUU, aHaJIW3 TOJOXKUTCIbHBIX H  OTPUIATEIHHBIX
MOMEHTOB B pa0O0Te ¢ pa3iNyHBIMUA WHTEPHET-ILIATOPMAMH H HHTEPAKTHUBHBIMHU
pecypcamu BO BpeMsl JMCTAHIIMOHHOTO OOyUYEHHS, a TAK)KEe HA KAYeCTBO OCBOCHHUS
MPEToAaBaeMbIX TUCIUILTHH. Tak, HampuMep, B OJTHOM W3 MEPBBIX UCCIICAOBaHUMH,
MOCBSIIEHHBIX OOYYEHHUI0 HWHOCTPAaHHBIM SI3BIKAM BO BPEMsS KOPOHABHPYCHOI
naagemun, FO.M. Illemuyk (Llemuyxk 2020: 89) ommcwIBacT OpraHU3aIHIO

67



Hsan 3. I'onywun, Onvea A. [lonosa

nporecca 00y4eHUs] HHOCTPaHHOMY SI3BIKY, @ TaK)K€ TOBOPHUT O PACKPBIBILIEMCS
NOTCHIUAJIEC HCIIOIb30BAHUS Pa3IMYHBIX OHJIANH-TUIATQOPM M OHJIAMH-PECYPCOB.
M.H. ®enynoBa (Demgynoa 2021: 119) B cBoeit paboTe MPOBOJAUT CPaBHECHHUE
TPaJULMOHHBIX OYHBIX METOJIOB IPENOAABAHUS HHOCTPAHHOTO S3bIKa C
JUCTAaHIIMOHHBIM OOyu€HHEM B YCJIOBUSX IIAHIEMHHM B HES3bIKOBOM BY3€,
BBIABIISIET XapaKTepHbIE MpoOIeMbl B TpoOLECCe OHJIaWH-M3YYEeHUS] MHOCTPaHHBIX
A3BIKOB M J€TaeT BBIBOABI 00 OrpaHMYeHHOH 3()(PEeKTUBHOCTH IUCTAHIIMOHHOIO
o0yueHus 7151 JOCTHYKEHUSI TIIaBHBIX LIeJiel U 3a/1a4 pU 00yYeHUH HHOCTPAHHOMY
s3pIky B By3e. FO.M. Cemnu u M.H. AxcenoBa (Cemuu, AxcenoBa 2021: 493)
BBIACIISIOT DSl OTIMYUTENbHBIX MPU3HAKOB CETEBOW MOJENIN JUCTAaHIMOHHOTO
00y4eHus U MpeAsiaraloT HEKOTOpble CTPAaTerny MOBBIIIEHUS MOTUBAIIUN U3YUYCHHUS
MHOCTPAHHOTO fA3bIKA IIPH NIEPEX0/I€ Ha CETEBOE AUCTAHIIMOHHOE 00yUEHHE.

B manHO# cTaThe MBI pACCMOTPHM OIIBIT MPEMOAaBaHMS (PUIIOTIOTHIECKUX
JUCHMIUIMH B By3ax pasHoro mnpo¢wis: B IlepMckoM  HalMOHaIHLHOM
HCCIIEIOBATENbCKOM MOJIUTEXHUYECKOM yHuBepcutere n Caskrt-IlerepOyprckom
yHuBepcuTeTe MuHHcTEpcTBa BHYTpeHHUX Jen Poccuiickoit ®Pepepaunu. B
[lepMckOM HalMOHATFHOM HCCIIEIOBATEIBCKOM IOJIMTEXHUYECKOM YHUBEPCHUTETE
Ha TYMaHHTapHOM (pakynbTeTe HaMHu (TOYHEE, OJTHMUM M3 aBTOPOB JIAHHOH CTaThH)
B TMepUOJi TaHJIEMHM MPENOJABANCh Takue Yy4yeOHblE JUCHUIUIMHBL, Kak
WHOCTPAHHBIN A3bIK (PYCCKHI{), WHOCTPAaHHBIA S3BIK (cepOCKwMii), HeTIOoBOI
WHOCTPAHHBIM A3BIK (PYCCKHil), JIEKCHKO-TPAMMAaTHYECKHE OCHOBBI PYCCKOTO
A3bIKa M THCbMEHHas peueBas mnpakTuka. Kypcantel u ciymarenn CaHKT-
ITerepOyprckoro ynusepcutetra MB/I moa pyKoBOJACTBOM Ipyroro aBTopa JaHHOM
CTaThu W3YyYaldl Takue (UIIONIOTHYECKUE IUCHUIUTUHBI, KaK PYCCKUH S3BIK H
KyJIbTypa peud U PUTOPHUKA.

Lenpio Hamiero mcciegoBaHus SBISIETCS aHAINA3 MPOOJIEM, C KOTOPBIMH B
MEPUOA TAaHAEMHUU KOPOHABHPYCa INPHUILIOCH CTOJIKHYTHCS NPENOJaBaTeNsIM H
CTyAeHTaM (KypcaHTaM), ONHCaHWE IMyTeH M CIIOCOOOB TPEOAOJICHHUS AaHHBIX
TPYOHOCTEH ¥ BBIBICHWE pa3IMYdil B OpraHM3allid M  TPOBENECHUHU
JUCTAaHIIMOHHOTO O0YYEeHHMS B YCIIOBHAX IBYX 0003HAUCHHBIX BBIIIE BY30B.

B kauecTBe METONOB WCCIETOBAaHUS MOXXHO Ha3BaTh TakWe, KaKk aHAIU3,
MPEINOoaraloliii, B YacTHOCTH, MCCIEIOBaHUE COBPEMEHHBIX KOHLEMIMHA H
TEOpHl NpenojaBaHusl (QUIOIOTMYECKUX ITUCLMIUIMH B BYy3€; HaOIIOJCHUE,
00001IeHNe, TMO3BONIAIOIINE HHTEPIPETUPOBATH W COMOCTABIATH IIONydYEHHbIC
pe3yabTaThl; MEJarOrHYeCKHi 9SKCIEPUMEHT, 3aKIIOYalOMIMHACS B MPOOHOM
UCIIOJIB30BaHUU CYIIECTBYIOUIMX NPOrPaMMHBIX NPHIOKEHUHN, pa3paboTKe HOBBIX
3aJaHUi 1 MaTepHajIoB U UX BHEIPEHUH B [IPAKTUKY [PENOJaBaHU.
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2.1. Tpyonocmu u nymu ux npeoooseHus

B  Cankr-lletepOoyprckom  yamBepcutere MBJl  dumnonormueckne
JUCHUIUIMHBI (PYCCKHI SI3BIK M KYJbTypa PEeYH, PUTOPHUKA) M3YHaIOTCs Ha MEPBOM
Kypce. Pabouast mporpamMma IaHHBIX IUCLMIUIMH NPEAIONaraeT MpPOBEACHUE Kak
JEKIMOHHBIX, TaK W MPAaKTUYECKUX 3aHATHH. OCOOEHHOCTBIO OpraHH3aLUH
y4eOHOro mpoliecca B MEpHOA MaHIeMuu B yHuBepcutere MBJI cramo To, uto
IOJIHOCTBIO Ha JUCTAHIMOHHOE OOYYECHHE AAaHHBIA By3 ObUI NEPEBEIECH TOJBKO
«TEePBOM KOBUIHOW BECHOI», TO ecTh BecHoW 2020 roma, korga OOJBIIMHCTBO
HaceneHuss Poccum, B CBSI3M C NPaBUTEIbCTBEHHBIM YKa30M, HAaXOAMJIOCH Ha
kapanTuHe. OmHako yxke B ceHTs0pe 2020 roma 3aHATHS B JaHHOM By3€ OBUIH
OpraHu30BaHbl OYHO, U Ha JAMCTAHIMOHHOE O0ydYeHHE BPEMEHHO MEPEeBOIUIINCH
JMIIb OTAENbHBIC TPYIIbI, B KOTOPBIX YHMCIIO 3a00JICBIIMX YYalIUXCs MPEBHIILIANIO
YCTaHOBJICHHBIN IIOPOT.

B Takux ycioBusSX IIpenoAaBaTeNM 3ayacTyl0 CTaJKUBAJIUCh CO
cieayromei npoOieMoi: ecay B OMH JCHb [0 PACIUCAHUIO OB 3aITaHUPOBAHBI
3aHATHA Kak y TPYII, OOYYarolIMXCS OYHO, TaKk M TPYII, HAXOIAMIUXCS Ha
KapaHTHHE, TO NPENOoJaBaTelio CIe10BaIo NPUOLITE HAa pabouee MECTO, TO €CTh B
YHUBEPCUTET, TPOBECTH OYHBIE Mapbl, @ MOTOM HAWTH BO3MOXKHOCTh BBIXOAA B
WMHTEpHET (YTO He Bcerja ObUIO MPOCTO) IS MIPOBEACHUS 3aHATHIA OHNAH. Ecnn
e 3To ObUIa JIeKUHMs, KOTOpas YUTaeTCs Ul BCEro NMOTOKAa, TO IMPerojiaBaTeib
JOJDKeH OBIJT TPOBECTH €€ OYHO /IS MPUCYTCTBYIOIIMX TPYII, a I0TOM
JOTIOJTHUTENBHO, B OHJIaH-PEKUME, MPOYMTATh €€ TIpyINIe, NepeBeleHHOH Ha
JMIMCTAaHITMOHHOE 00yICHHE.

Cam mporiecc AMCTaHIIMOHHOTO 00y4YeHus B yHuBepcutere MB/I B nepuos
KOPOHABUPYCHOM NaHAeMHU ObLI OpPraHM30BaH C IOMOIIBI0 MPOrPaMMHOTO
obecrieuenust BigBlueButton (BigBlueButton), k koTopoMy HMMenu IOCTyn Bce
npenojaBatend M KypcaHtbl. IIpoBeaenume 3anstuii B Skype wnm Zoom He
NPaKTUKOBaJIOCh. OHJIAHH-JIEKIMU NPOXOAMIIHM, KaK MNPaBHIO, B TPAIULMOHHOM
dopmare: mpernoyiaBaTelb 3arpyKall MPE3CHTAIMIO U MOMAroBO M3Jaran yueOHbIH
MaTepHaj, MePUOJMYECKH 3ajaBas BONPOCHI KypcaHTaM, YTOOBI MOJAEP>KUBAThH
0o0paTHYIO CBSI3b M M30eraTh BO3HHMKHOBEHHSI UyBCTBA «BEIIaHUS BO BceneHHyIO»
WIH «pa3roBopa ¢ KOMIBIOTEPHBIM 3KPAHOM», KOTOPOE HEMHUHYEMO MOSBISUIOCH
Opy JUIMTEJIBHOM MONYaHuu aynutopud. [lo mpaBuimam, W mpemnojgaBareib, H
KypCaHThl JOJDKHBI OBUIM BKIIIOYATh Kamepy (TIpH 3TOM KypCaHTaM CJEO0Bajo
HaXOIUThbCA Ha OHJAWH-3aHATHIX B (hOpME), OAHAKO OYEHb YAaCTO MPH IOMBITKE
BKJTFOUCHHSI BHUICOCBI3M OOYYAIONINXCS «BBIOpACHIBANIO» C 3aHATHSA (WM OHHU
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Jenand BHJ, YTO MX «BBIOpachIBaeT»), BCE 3aBUCANIO, U KaMepOH IMOJIb30BaJICS
TOJIBKO MPENOAaBATENb.

BooOme mnpu mnpoBeaeHMHM AMCTAHIMOHHBIX  3aHATHH  MPOOJIEMBI
TEXHUYECKOT0 XapaKTepa BOSHUKAIIN TOCTATOYHO YacTO: TPH MEPErpy3Ke CUCTEMBI
mporpaMmMHOe oOecriedeHne JgaBajio cOOi, W YYaCTHHKH O0pa30BaTEIBHOTO
nporecca (mpemonaBaTeIM WM KypcaHThl) HE MOIJIM 3alTH B BeOWHApHYIO
KOMHATy, 4YTOOBI TIPHCOSIMHHUTBhCA K KoH(epeHmun. Kpome Toro, Hepemko
MOSBISUTUCH MTPOOJIEMBI CO 3BYKOM Ja U C UHTEPHET-COeJUHEHUEM B 1IETIOM.

OpHako ecmu ¢ TPOBENEHHUEM JIeKIMil Bce ObUIO Ooyiee WM MeHee
HOHSTHO, TO TIPH OPTaHMU3AIMHU MPAKTUYECKUX 3aHATHH TPYIAHOCTEH OBLIO OOJIBIIE.
Kpome onucaHHbIX BbIle Mpo0IeM TEXHHYECKOTO XapakTepa, CIEA0BAIO PEIINTh
1 TpoOJIeMBl, CBsI3aHHBIE CO CIIOCOOOM IMOa4YH, OTPAOOTKH M KOHTPOIIS YCBOSHHS
yuebHoro Matepuana. Tak, B 4aCTHOCTH, TJIABHOH 1IEJIBIO MPETIOIaBaHHUsI PUTOPHKH
SBJISICTCSl BEIpAOOTKA YMEHHS BBICTYNATh Iepe] aynuTopueil. Pabouas mporpamma
JHMCHUIUIAHBI MTOCTPOEHAa TaKUM 00pa3oM, YTO Ha NPAKTHYECKUX 3aHATHAX MBI
MOCTETIEHHO OCBAaUBAEM C KYpPCaHTaMH pa3HbIe ITAllbl MOJTOTOBKU U TPOU3HECECHUS
nyONMYHOW peud, HAsS OT (OPMYJIMPOBAHUS TEMBI, COCTABJICHHS IUIaHA
BBICTYIUICHHA, HaNHUCaHUA OTACIbHBIX €TO yacTed K CO3JaHUKD KOHCEYHOI'O
OpOAyKTa  —  TOTOBOTO TEKCTa (nH(bOpMaLIMOHHOTO, STHKETHOTO,
apryMEHTHPYIOLIETO H Mp.), KOTOPBIA MPOM3HOCUTCS Tepes y4eOHOH ayauTopuei
¢ coOironeHreM Bcex TpeOOBaHWM, MpEeNbsIBIsIEMbIX K oparopy. Ho B ycnmoBusix
JMCTaHIIMOHHOTO OOy4YeHHs MHOTMM KypCaHTaM HE YJaBajoCh BBICTYIIUTH Ha
3aHATHUH, IIOCKOJIBKY MblI IIOCTOAHHO CTaJKHUBaJIUCh C OIMMCAHHBIMU BBIIIC
TEXHUYECKUMH MpobiemMamu. B pesyipraTe NpUILIOCH BUAOM3MEHSTH (POpMY
MOJTrOTOBKY M TIOAA4YH IMyOJIMYHOTO BRICTYIUIEHUS: KypcaHTaM ObLJIO JaHO 3a/1aHue
3amucarh CBOIO pedb Ha KaMmepy W TpHUciaTh ee TpenojaBarento. KoHeyHo ke,
TaKO€ BBICTYIUIEHHE OBUIO MEHee [OKa3aTeJbHO M MNPOLYKTHBHO, YeM
HEMOCpEeACTBeHHAsI paboTa B ayJUTOpWH, HO oOydaromiuecs, Mo KpaiHe Mepe,
nproOpeTalii HaBbIK «TOBOPEHUS Ha KaMepy».

[locTeneHHO CTaHOBMJIOCH IOHATHO, YTO TPAJUIHMOHHBIE CIIOCOOBI
ayIUTOPHOUW pabOThl B YCIIOBUSAX IAHJAESMHH OBbUIM CJIOXKHO IPUMEHHUMBI H
HeocTaTOYHO 3((EKTUBHBI, B CBSA3M C YEM MX HPHUILIOCH COUETATh C Pa3IHYHBIMU
MHTEPAKTUBHBIMU METO/IaMH, BO3MOKHOCTb HCIIOJIB30BAHMUSI KOTOPBIX OTKPHIBAJIO
oOpallieHne K IpeICTaBIeHHBIM B HHTEPHETE pecypcam.

B moxoskeii cuTyaluy okazaluch U MpenofaBaTesid TPakIaHCKUX BY30B, B
TOM ymcie [IepMCKOro HalMOHATBHOTO HCCIIEAOBATENILCKOTO MOJIUTEXHUYECKOTO
yHuBepcutera. Camoe OOJBIIOE OTIMYHE 3aKII0YaIOCh JIUIIL B TOM, YTO 37I€Ch Ha
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JUCTAaHIIMOHHBIH (hopMaT 00y4eHus! ObIIIM MepeBeCHBl BCE IPYMIBI CTYACHTOB, H
IPEToIaBaTeNIi0 He HYXKHO OBIJIO pa3phIBaThCsl MeXay oO(IaiiH- W OHJIaiH-
3aHSATHAMHU.

B IlepMckoM HanMOHAJIBHOM HCCIIEAOBATENBCKOM MOJTUTEXHUIECKOM
YHUBEPCUTETE TIpollecC OoOydeHHs Takke OBIT OpraHu3oBaH Ha 0Oase
BigBlueButton, opHako mnpemonaBaTeId MOIJIM TMOJB30BATBCS H  TAKUMH
mratopmamu, kak Skype u Zoom. C TEXHHUECKON M OPTaHU3AIMOHHON CTOPOHBI
npobiemMsl ObUTH T€ K€, 9TO U B yHHBepcuTere MB/I: cucTema oueHb 4acTo AaBana
cOoH, B CBSI3H C Ye€M U MPHUXOIUIIOCH UCIIONIB30BATh alIbTEPHATHBHBIEC TIAT()OPMEI
JUISL TIPOBEICHUS 3aHATHH, a HEBO3MOXKHOCTH OOpaIleHHs K TPaAUIHOHHBIM
crioco0aM Mojaun y4eOHOTO MaTepuala MPUBOAMIA K HEOOXOTUMOCTH HCKaTh
HOBBIE HH(OPMAIMOHHO-KOMMYHHUKATHBHBIE TEXHOJIOTUN O0yUYEeHUS.

OTKpbITHE ¥  OCBOCHHME HOBBIX HMHTEPHET-PECYpCOB M  HOBBIX
WHTEPAKTUBHBIX TEXHOJOTHH 00y4YeHHUsI MPOUCXOAMIO MOCTENIeHHO. B pesynbrare
OJTHM TEXHOJIOTMH HE MPOILIH MPOBEPKY BPEMEHEM, ITOCKOJBKY MX HCIOIb30BaHHE
B BY30BCKOMW ayJMTOPHH OKa3aJOCh HEMPOMYyKTHBHBIM M HEYIAOOHBIM. [pyrue xe,
HaNpoOTHB, 3aKpPEeNWINCh B  TPAKTUKE TPENOJaBaHUS W NPOIOJDKAIOT
UCIIOJIb30BaThCsl HAMU JIO HACTOSIIETO BPEMEHHU.

B nanHO# cTaThe MBI HanOOJIEE MOIPOOHO OCTAHOBUMCS Ha BO3MOXXHOCTH
oOpaimeHusl K TaKUM HHTEpHeT-pecypcaM, kak MyQuiz (MyQuiz), LearningApps
(LearningApps.org), Liveworksheets (Liveworksheets) m Skysmart (Skysmart
Kiracc).

2.2. Hcnonv3oeanue unmepHen-cepeucos 8 nepuoo nanoemuu

[Moxanyit, omHUM U3 Hawbojee ITOOWMBIX CTYJEHTAMH W KypCaHTaMH
MHTEPHET-CEPBUCOB  CTaino  BeO-mpwiokeHue  MyQuiz,  paspaboraHHOE
mexayHaponHoi IT-komnanmnelr WaveAccess. [laHHOe MPHIIOKEHUE TOCTYITHO HA
PYCCKOM M aHTJIMICKOM SI3bIKaxX M MO3BOJISIET CO3JaBaTh M MPOBOJUTH Pa3IHUYHbBIC
BUKTOPHHBI, & TaKKe MPEIOCTABIAET BO3MOXKHOCTE TOJIb30BaThCS YK€ TOTOBBIMH
BUKTOPHHAMH 10 pa3HOW TeMaTHke. /laHHbIe BHKTOPWHBI MPOBOJSATCS B PEKUME
peajbHOr0 BpeMEHH, IPU 3TOM Y4acTBOBaTh B BUKTOpHHE MOryT A0 100 Thicsu
YeJIOBEK.

JanHoe BeO-IPUIIOKEHUE WCIONB3YEeTCS HaMM, Kak MPaBHIIO, IS
KOHTPOJISI 3HAHUH CTYAEHTOB M KypCaHTOB, HO MOXXET OBITh NPHUMEHEHO U B
KauecTBe pasBuBaroiiero Meroga oOydenus ([Tomosa 2021: 148). B mociemuem
ciiydae 0Oydarommecs: caMd JOJDKHBI pa3paboTaTh BUKTOPHUHY MO MPEIJIOKECHHOM
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npernojaBareneM TeMe, MOCNIe Yero JaHHas BHKTOpWHA peliaercsl Bceil yueOHoM
TPYIIION.

PaccMOTpuM OCHOBHBIE MPEUMYIIECTBA MCIIONB30BAHUS BEO-TIPUIIOKEHUS
MyQuiz B yCIOBHAX TUCTAHIIMOHHOTO OOYYEeHHS:

1. [JlaHHBI cepBHC JHOCTyIIeH B Opaysepe ¢ Jr000ro yCTpPOWCTBA,
MMCIOLIETO BBIXOJ B HMHTEPHET. OTO O3HAYACT, YTO /Ui €ro HWCIONb30BaHMS
JIOCTaTOYHO HayIM4He TenedoHa, HOyTOyKa, KOMITBIOTEpa.

2. Pa3paboTka HOBBIX BHUKTOPHH (WM TECTOB) HE 3aHMMAaeT MHOTO
BpPEMEHH, IIOCKOJBKY IIPOLEeCC MX CO3JaHMs JOBOJBHO mpocT. JlocratouHo
BBIOpaTh Ha3BaHUE BUKTOPHHBI, TIOCIIE YETO MEPEHTH K (POPMYIUPOBKE BOIPOCOB.
CepBHC TpefoCTaBiIsieT BO3MOXKHOCTh HCIOJB30BaHMs MATH BUAOB BOIpOCa:
BONPOC C TOTOBBHIMH BapHaHTAMH OTBeTa (y4acTHHKaM HEOOXOIWMO BHIOpATh
NPaBUIBHBIA BapHaHT); OTKPBITHIA BOMpOC (CIEAYyeT CaMOCTOSTENBHO BBECTH
OTBET); BONPOC-TOJIOCOBaHWE; M300pakeHHe (OTBedass Ha BOMPOC, HEOOXOAMMO
BEIOpaTh BEpHOE H300paKeHHWe); pUcOBaHWE (OTBETOM YYAacTHHKAa Ha BOIPOC
JOJDKEH CTaThb CaMOCTOSITETIbHO —BBITIOJHEHHBI PHCYHOK, TOHSTHBIA IS
MCKYCCTBEHHOTO HMHTEIUIEKTAa; IPH 3TOM CO3AATENII0 BUKTOPUHBI IpeiiaraeTcs
CITUCOK 00BEKTOB, KOTOPBIC UCKYCCTBEHHBIA HHTEIICKT MOXKET pa300paTh).

3. Jns mpoBeJeHNs BUKTOPHHBI HE BakeH QopMaT oOydeHUs; ee yI100HO
NPOBOAMTH KaK BO BpeMsl OYHBIX, TAaK M BO BpeMs OUCTAHIMOHHBIX 3aHATHH. B
HEOOXOJUMBIH MOMEHT NPEIOoJaBaTe)b MPOCUT OOYYarONIUXCsA 3aiTH Ha CalT
MyQuiz u BBeCcTH KOJ BUKTOPHHBI (OH MPHUCBAUBAETCS KaXIOW BUKTOPHHE BO
BpeMsi ee paspaborku). Korma mpemomaBaTenb BHAUT, YTO BCE YYACTHHKHU
NPUCOCAMHWINCh K 3aJaHulo, OH HakuMmaeT KHomky «HauaTe» w 3amyckaer
nporecc Urpsl. Bce yyacTHMKM HauMHAIOT peliaTbh TECT OJHOBPEMEHHO M TaKkKe
OJTHOBPEMEHHO €T0 3aKaH4YHBAIOT.

4. IlpemopmaBaTenio HE HYKHO TpaTHUTb BpeMs Ha NPOBEpPKy paloT
o0yyaromuxcsi, Tak Kak I0CJIeé OKOHYaHHUs BHKTOPUHBI (HOPMHUpYETCsl peHTHHT
YYaCTHUKOB C yKa3zaHHeM HaOpaHHBIX MMHU OaJJIOB U BPEMEHH, MOTPAYEeHHOTO Ha
oTBeThl. JlaHHBIA PEUTHHI, NPU HEOOXOOUMOCTH, MOXKET OBITH OTIpAaBIICH Ha
MOYTY TPETIOIaBaTeIo.

5. IlockonbKy BUKTOpMHA ITPOBOJUTCS B PEKUME PEATbHOTO BPEMEHHU U Ha
KaXIplld Bompoc naercs mnopsaka 25-30 cexkyHn (IaHHBIA mapaMeTp MOXKHO
perynmpoBath), oOyJaromuecs He YCHEBAlOT CHHMCAaTh OTBET y APYT Apyra Jmoo
HaWTH ero B MHTEPHETE, TeM OoJiee YTO NP ONpPEACTICHUH JTUACPa yUUTHIBACTCS HE
TOJIBKO IIPAaBUJIBHOCTh, HO U OBICTPOTA BBHIIOJIHEHUS 3aJaHUS.
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6. [locne xaxxaoro Bompoca BEICBEUHUBAETCS MPABUIIBHBIA OTBET, B CBSI3H C
yeM 0o0yuvaromuecs MOI'yT BUJETh CBOU OIIMOKU U KOPPEKTUPOBATH CBOU 3HAHUSI.

7. Pemenne BUKTOpHHBI HE TpeOyeT OONBIIOTO KOJMYECTBA BPEeMEHH (B
CpeHEM Ha TECT M3 AECATH 3aJaHUi TPAaTUTCA OKOJIO IATH MHHYT), [IO3TOMY
npuinoxkeHue MyQuiz yno0HO UCTIONB30BaTh ISl KOHTPOJS 3HAHUH 00yYaroMImXCst
KaK B HayaJle, TaK ¥ B KOHILIE 3aHSTHSI.

8. Kak 0bU10 OTMEYEHO BBILIE, B CO3JAHUN BUKTOPUHBI MOT'YT Y4aCTBOBATh
Y CaMHM CTYJCHTHI WIH KYPCaHTBI, YTO UM TaKKe OYCHb HpaBUTCs. B Takom cimydae
MMEHHO YyYalluHCS-pa3pabOTYMK Ha3bIBA€T KOJ BHUKTOPUHBI, K BBIIOJIHEHHIO
KOTOPOH MOXET NPHCOCOUHUTHCS M IPENoAaBaTesib, HApaBHE CO BCEMH pellas
NPEIJIOKEHHBIE 3aJaHusl M OJHOBPEMEHHO C STHM HpOBEpsis MPaBHILHOCTD
dbopmynupoBaHus 00YHarOLIMMCS BOIIPOCOB M OTBETOB BUKTOPHHBI.

9. Pemenue TecTOBBIX 3alaHWii, MPEACTABICHHBIX B BUAC OHJIANH-
BUKTOPHHBI, BBI3BIBACT y OOy4YalOMIMXCSA, KaK MpPaBWIO, OOJBIIOW HWHTEpEC H
BCIUIECK  IIOJIOKHUTENBHBIX  OMOLMH, a MNPUCYTCTBYIOUIMA NP  3TOM
COPECBHOBATEJBHBIA DIIEMEHT YCHJIMBACT HMX a3apT, NpeBpamias BUA ydeOHOro
KOHTPOJISI B YBJIEKATEIbHYIO UTPY.

B kauectBe HemoctaTKoB Hcmoyib3oBanuss MyQuiz BO Bpemsi y4eOHBIX
3aHSATHI MOXXHO Ha3BaTh CJIETYIOLIHE:

1. IlpenogaBaress HE MOKET HOCMOTPETh OIINOKH K100 00ydaronecs
WHIUBUIYaIBEHO, TOTOMY YTO BO BPEMs PEICHUS TECTa CBOM OTBETHI BUISAT TOJIBKO
CaMM yYaCTHHUKH, IPENOAaBaTeII0 JOCTYIEH JINIIb OOIIUI PEUTHHT.

2. Mecto B peiTHHTE HE BCETJa MOXET COOTBETCTBOBATH DPEalbHBIM
3HAHWSAM OOYyYaroIUXCs, MOCKOJBbKY CIIy4aeTcs, YTO YYACTHUKA BUKTOPHHBI
BBIOMPAIOT HEBEPHBIN OTBET BTOPOIISIX MIIM 10 HEBHUMATEIBHOCTH, 8 BO3MOKHOCTH
UCTIPaBUTh OTBET CUCTEMA Y)Ke He JIaeT.

3. Ha pesynprar ydacTHHKa MOMKET TakKXe MOBIMATH COOM HMHTEpHET-
COCIMHEHHsI, OT KOTOPOT0 HUKTO HE ObUI 3alIMIICH BO BpeMs AMCTAHIHOHHOTO
o0ydeHwUs.

VYuuTeiBas 0003HAUYEHHBIE HIOAHCHl OOpaIIeHUs] K BEO-IPHIIOKEHHIO
MyQuiz, MBI CONPOBOXKJAIN €0 WCIONBb30BaHUE APYTHMH (POPMaMU KOHTPOIIS,
NO3BOJIIONIMMH  TIPENOJABaTeN0  OTCICAWTh  OIIMOKH,  COBEpIIAcMbIC
00yyaromuMHcs MPU BBHIMOJHEHUH NPAKTHYECKUX 3aJaHUi, U BIOCIEICTBUM Ha
3aHATHU O0CYAUTh UX. B KauecTBe TakOro MHTEPHET-pecypca HaMu ObLT BHIOPAH, B
yactHocTH, Skysmart Kiacc — mpuioxkeHue, mpenocTaBisieMoe OHJIAHH-IIKOJIOM
Skysmart. JlaHHO€ NPHJIOKEHUE OPUEHTUPOBAHO HA IIKOJBHYIO ayAUTOPHIO,
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OJIHAKO MBI JIOCTATOYHO YCIEIIHO HCIIOJNB30BAIM €r0 Ha 3aHATHSIX 10 PYCCKOMY
SI3BIKY U KYJBTYypE PEUH B By3€.

Skysmart Kiacc mo3BosseT BRIOUpaTh HEOOXOIUMBIN IIKOJIBHBIA IPEeIMET
(B HammeMm ciy4ae — pyCCKHU f3bIK), Kilacc (MBI HCIIONIB30Ba MaTepuan st 10 u
11 xmaccoB), Bux paboThl (MHTEpAKTHUBHBIC 3aIaHUS, TPCHAKEPHI IS MTOATOTOBKH
K 9K3aMECHaM, KOHTPOJIbHBIE pa0OThI), pa3jien Kypca (Hanpumep, si3bIKOBbIe HOPMEI,
(yHKIMOHANBHBIE CTHIM W T.II.) M YOpaXHeHHs K Hemy. K mpumepy, mpu
MOBTOpPeHUU Op¢dorpaguuecKkux HOPM MOXKHO IOATOTOBUTH JUIsI OOYYarOIIUXCSI
3aJlaHusl, CBS3aHHBIC C MPABOMHCAHWEM OMHOW W JBYX H B pa3HbBIX 4acTsaX pedw.
Jlns aTOro ciemyeT MPOAHAIM3UPOBATh MpeJiaracMble Ha caiiTe ymnpaKHEeHus,
CBsI3aHHBIE C OTpabOTKOM [aHHOTO mpaBWia, W BBIOpaTh 3aJaHus, HauOojee
MOJXOMAIINE JUIS BY30BCKOW ayauTopuu. [Ipu BhIOOpE MPaKTUYECKUX 3aJaHHMA
NPUIOKEHUE aBTOMATHYECKU PacCUUTAET MPUMEPHOE BpeMs, TpeOyemoe Il uX
BBITMIOJHEHUS (K NpUMeEpy, MATh YNpaKHEHUM Ha NBaauaTh OJHY MHHYTY, CEMb
yIpaXHEHUH HA TPUALIATH MUHYT H T.11.).

Ilocne BBIOOpA yHNpakHEHWUH MOXHO  ONPEACIUTh JaTy, Koraa
oOyuyaronuecss JODKHBI 3aKOHYHMTH BBIMOJHEHUE JAHHOTO 3a/aHusl (HampuMep,
CEroJHsA, 3aBTpa, 3 HIONSA W T.1I.), OTPAHUYUTH BpPEMs, OTBEIACHHOEC HA €ro
BBITIOJIHEHUE (TPHUALIATh, COPOK, TSATBACCIT MHUHYT W T.1.). B pesymbrare
NpPEenoaBaTeNb MoayJyaeT TOTOBOE 33/1aHUe U CChUIKY Ha HEro, KOTOPYIO OH MOXKET
OTIPaBUTh OOYYAIOIIUMCS JIFOOBIM YIOOHBIM CIIOCOOOM, OYIb TO 3JIEKTPOHHAS
MoYTa WM KaKkoH-mnbo MecceHkep. B cBoeM TMYHOM KaOWHETE MpernojaBaTeib
MOXET OTCJIIC)KUBATh, KTO U3 06yqa}01u1/1xc51 MMPUCTYNHUJI K BBIIIOJIHCHUIO 3aaHusd, a
KTO elle He HauuHail. Korma oOyudaromiuiics 3aKaHYMBaeT BBIIOJIHEHUE 3aJlaHUs,
mporpaMmMa aBTOMAaTHYECKH TOJICUUTHIBAeT ero pesdynbrar (mo 100-6ayuipHOM
CHCTEME) M BBICTABIIACT OICHKY (IT0 5-0aJITFHOM cucTeMe).

Skysmart Kiacc, Ha Hamr B3riisi, SBISIETCS OYEHb YIAOOHBIM HWHTEPHET-
pecypcoM, HO ¥ OH HMEET CBOM IUIFOCBI W MHHYCHl TPUMEHHUTEIHLHO K
MPernoaaBaHnio (QUIOJOTHUECKUX TUCIHUILUIMH B TEPHOJ MaHASMHUM. Bblaenum
CHavaJa IMOJIOKUTEIbHBIE CTOPOHBI IAHHOTO BEO-TIPUIIOKCHHUS

1. IlpenonmaBaTenb NPaKTHYECKH HE MPHUKIAABIBAET YCHIMH I
MOJNTOTOBKM W TpoBepk:u 3anmaHuii. Ero pabora 3axmouaeTcss B BBIOOpE
HEOOXOMMBIX yIPaKHEHUH.

2. IlpemogaBaTennb MOKET MTPOCMATPUBATE PabOTy KaKIOTO 00ydaroIero,
BUJICTh U aHAIM3UPOBATh €0 OIIMOKH, a IMOTOM OOCYXIaTh WX Ha 3aHATUH,
MIOJITOTABIIMBAS JIOTIOJIHUTENHHBIN MaTepuali Ui OTpaOOTKH HauboJiee CIIOKHBIX
MOMEHTOB.
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3. Anammsupyss paOOTBl OO0ydYaroIIMXCs, MperojaBareyib, Ha CBOE
YCMOTPEHHE, MOXKET KOPPEKTUPOBATh OLIEHKH, BHICTABIICHHBIE CUCTEMOMN, & MOXKET
OCTaBJIATH NX 0€3 N3MECHEHHI.

4. llpu wucnonmp3oBaHUM npwioxkeHuss Skysmart Kiracc He Bo3HMKaeT
TPYAHOCTEH, CBSI3aHHBIX ¢ HECTAOWJIBHBIM MHTEPHET-COSANHEHUEM, IOCKOJIBKY Ha
BBIMIOJTHEHWE 3aJaHusl IpernojaBaTeNlb NPEJOCTaBIsieT OAWH-ABA JHA, U
oOyJaroruecst MOTyT PUCTYIHUTH K paboTe B Mr060e yaooHoe aiist ceOst BpeMms.

B kadectBe Hemocrtarka Skysmart Kiacc ans mpenongaBaHus
(GWIONOrMYeCKUX MAWCLUUIUIMH B BYy3€ MOXHO OO0OO3HAUHUTh OrPAaHMYEHHOCTh
YOpaXHEHW, TpPEACTaBICHHBIX Ha JaHHON oOpa3zoBaTenbHOW I1mIatdopme,
IIKOJIBHOW MPOrpaMMoOM, YTO BIIOJIHE €CTECTBEHHO, BeIb JJS IIKOJBI 3TO
NpUIOKEHHE U ObuTo pazpaboraHo. OAHAKO AJSL PACCMOTPEHHS OTAEIBHBIX TEM,
BKIIIOYCHHBIX B MPOTPaMMy BY30BCKHX IUCHHMIUIMH, AaHHYIO IatdopMmy, Kak
O0TMEYaJIOCh HaMU BBIIIE, OUY€Hb YJOOHO UCIIOIb30BAaTh.

N3 opuentammm Skysmart Kiacc Ha MIKOIBHYIO MpOrpaMMy CIEIyeT
TaKXe HEKOTOPBIH HIOAHC, KOTOPBIA 00yYalomIMMcsi HEOOXOJMMO YUYHUTBIBATH MPH
pEerucTpanuy: CUCTeMa MPOCUT X BBECTH JaHHBIE O cebe, B TOM 4YHCIle BHIOpATh
HOMED | JuTepy Kiacca (¢ 1-ro mo 11-p1it). UToOBI HE BO3HUKAJIO CIOXKHOCTEH MpH
perucTpanvy, HYXHO 3apaHee JIOTOBOPUThCS, KaKOH Kiacc BbIOEpeT Kaxkias
yueOHas rpynma: 11 A, 11 b, 11 Bu 1.

Kak mbl orMeTmin Bbimie, BeO-npunoxenus MyQuiz u Skysmart Kiacc
UCIIOJIb30BAINCh HAMU B OCHOBHOM ISl KOHTPOJISI 3HaHUM oOywarommuxcs. s
0TpabOTKU OT/AETBHBIX TEOPETHYCCKUX MOJI0KEHUH U MPAKTHYECKUX HABBIKOB MBI
HEPEIKO oOpaliainuch K uHTepHeT-tathopme LearningApps, KoTopas Oblia
coznana Llentpom Ilenarormueckoro komiemka mHpoOpMaTHKH oOpasoBanust PH
Bern B corpyaHudectBe ¢ MalHICKUM yHUBEpPCUTETOM uMeHH HoraHHa
I'yrenbepra u  YHuBepcuTeToM  OpuKiIagHblx  Hayk — Lutray/I'epnum.
WnTepakTUBHBIE MOIYJM, NpPEACTABICHHBIE B JaHHOM BeO-TPUIIOKEHHHU,
JIOCTYITHBI Ha TaKWX SI3bIKAX, KaK PYCCKUH, aHTIIMICKUI, HEMEIIKHH, QpaHIly3CcKuH,
WCIIAHCKUH, UTATBSIHCKUM U Jp.

WuTepuer-cepBuc LearningApps pacmomaraer JOCTaTOYHO IIHPOKOH
0a30i TOTOBBIX 3aJlaHUH MO Pa3JIMYHBIM YYEOHBIM JUCLUUILIMHAM, HO, TIOCKOJBbKY
JaHHOE TIpwiIokeHue, kak U Skysmart Knmacc, opueHTHpoBaHO B OCHOBHOM Ha
HIKOJIBHYIO IIPOTpaMMy, Ul HCIIOJIB30BAHUS B By3€ JKEIAaTeNbHO pa3pabaThIBaTh
CBOM WHTEPAKTHBHBIE MOAyiH. Jns co3gaHusi HOBBIX YIpaXXKHEHUH BeO-
IPUIOXKEHUE IpeanaraeT LIMPOKUH Habop IA0JIOHOB, NP IOMOIIM KOTOPBIX
MO>XHO TPUYMBIBATh 3aJaHusl Pa3HbIX THIIOB: «Halitu mapy», «Kimaccudukarmsy,
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«XpoHoJyiornueckass — JuHenka», «lIpoctoil  mopsamok», «BBom — TekcTay,
«CopTHpoBKa KapTHHOK», «BHKTOpMHA C BBIOOPOM TPABUIBHOTO OTBETaY,
«3anoMHUTh TMPOIYCKW», «Aynuo/Bupeo KoHTeHT», «Kro xouer craTh
MUJUTHOHEpOM?», ma3n «Yramah-ka», «KpoccBopm», «CmoBa u3 OykB», «['me
HaXOMUTCSA JTO?», «YrampiBanue cioB» (wmum «Bucemuma»), «Ckadkmy,
«[Tapoukn», «Ornenute», «BUKTOpHHA C¢ BBOJHBIM CJIOBOM», «Tabmuiia
COOTBETCTBHIT», «3aMOTHATE TaOIUIy». Kpome 0OBIYHOTO TEKCTOBOTO penakTopa,
MIPUJIOKEHUE TIO3BOJISCT 3arpy’KaTh ayIMO- U BHICO(AIIbI, KOTOPHIE TAKKE MOTYT
OBITH MCTIONIb30BaHBI MIPETIOIaBaTeNIeM NpU pa3paboTKe HHTEPAKTHBHBIX MOJYIEH.
Hampumep, nnst orpa®oTke opo’THUYECKUX HOPM MOXKHO CO3/1aTh 3ajaHue, C
MOMOIIIBI0 KOTOPOTO OOyYaronyecs CMOTYT MpOCIyliaTh pa3Hble BapUaHTHI
MIPOM3HOIIECHUS 3ByKa WM COYETaHWH 3BYKOB W BEIOPATh MPABHMIILHBIA OTBET.

PaspaboTranHbple mpernogaBaTeieM MOAYJIM COXPaHSIOTCS B CICIUATBHON
nanke «Mou ynpaxHeHus». UToObl NMPUIIIACUTH OO0YYarOIIMXCS K BBIIOJHCHUIO
KaKoro-JTH0O0 YIpaXHEHHS, JOCTATOYHO UM OTIIPABUTH CCHUTKY Ha Hero. YToOsI
MpernojaBareIb ~ MOI  KOHTPOJIHPOBATh  MPOIECC  BHINIOJHEHUS  3aJaHUi
00yJalmMMICs, OHM TakKe JOJDKHBI OBITh 3aperHCTPUPOBAHBI Ha JaHHOM
miatGopMe U UMETh 3/IeCh CBOM aKKayHT.

Beb-cepBuc LearningsApps HCIONB30BAICS HaMHM TpPU TPENOJIaBaHUU
TaKUX IHUCLUMIUIMH, KAK PYCCKUH S3BIK M KYJIbTypa PEYH, MHOCTPAHHBIM S3bIK
(pycckuii) 1 MTHOCTpaHHBIN S3bIK (cepOckuil). B kauecTBe nmprMepa NCTIONb30BaHHS
JJAHHOTO CEpBHCA HA 3aHATHUSX MO PYCCKOMY SI3BIKY M KyJnbType peud B CaHKT-
IlerepObyprckom  yHuBepcutere MBJ[  paccmMoTpuM  CO3IaHHBIE — HaMU
MHTEPAKTUBHBIE MOJYJIA TIO TeMaM <«SI3bIKOBBIE HOPMBIY U «DYHKIIMOHAIBLHEIE
CTHJIA COBPEMEHHOTO PYCCKOTO si3bika». Kak OBUIO OTMEYEHO BHINIE, MIA0JIOH
3a/laHusl MOXKHO BbIOpaTh Jr000#. Tak, Ais 3aKperuieHus] 3HaHW KypCaHTOB II0
TeMe «SI3BIKOBBIE HOPMEI» MBI BEIOpalin (pOpMy 3HAKOMOW BCEM C JIETCTBA HIPHI
«YranpiBanue cioB» («Bucenmuna»). JlaHHBIM BHJ 3alaHus BKJIIOYaET B ceOs
BOIIPOCHI, HAa KOTOpPHIE KYpCaHT JOJDKEH CaMOCTOSTEIHLHO OTBETHUThH, BBIOpaB
HeoOXouMble OYKBBI. [Ipy MpaBMIILHOM OTBETE Ha BOMPOC KYPCAHT MEPEXOIUT Ha
cleayromuil ypoBeHb (K CIeAyIomeMy BOMpocy). Ecnmn ke KypcaHT BEIOWpaeT
HEBEPHBIE OYKBBI, 3aKPAIIUBAIOTCS JICTIECTKHU I[BETKA, UTPAIOIIETO POJIb BUCEIUIIBI.

IIpu m3ydeHnn TeM, MOCBSIMIEHHBIX (DYHKIIMOHAIBHBIM CTHIISIM PEYH, MBI
BeIOparn ¢gopmy wurpsl «KTo xoyer craTth MWUIHOHEpOoM?». JlaHHas wurpa
BKIIFOYACT B Ce0s IMIECTHAANATH BOIPOCOB, K KAXJIOMY M3 KOTOPBIX MPUIATrarOTCs
YeThIpe BapuaHTa OoTBeTa. Eciu KypcaHT BRIOMpaeT MpaBUIBHBIA OTBET HA BOIIPOC,
OH TMIOJIy9aeT TPU30BBIE OaJIbl M TEPEXOAUT Ha CIEAYIOUINA ypoBeHb. [lpu
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omnOOYHOM OTBET€ KypCaHTy TIpeajaraeTcsi emle pa3 BBIIOJHUTH 3aaHue,
Oyarofaps 4emMy OH MOXKET TPEHHPOBATHCS M KOPPEKTUPOBATH CBOW 3HAHUSI.

Hepenxo Ha 3aHATHSAX MBI OOpamaguch K TakoMmy Iadnony, kak «Harau
mapy». B YacTHOCTH, OH WCIIONIb30BajCsi HAMHA TIPH PACCMOTPEHUH TEMBI
«Jlexcnueckne ©HOpMBY. K mpuMepy, ams Toro, 9roObl KypCaHTHI ITydIle
pacro3HaBajd MapoOHMMbI M HE CMEIIMBAIM MX B PEYd, HaMH OBUIO CO3JaHO
ynpaxHenne «Haiinn napy mapoHumy». B JaHHOM yHpaKHEHHH KypcaHTaM
npeaaraeTcs pacipeeuTh Mo napaM ABaalaTh CJIOBOCOUETAHUH C MapOHUMaMH,
YTO CIIOCOOCTBYET JIydlieMy 3allOMHHAHUIO TAPOHUMHYECKHX Tap U UX
MIPABIIILHOMY HCIIOJIb30BaHUIO B PEUH.

Kpome Toro, mabnon «Haiinn mapy» MMpOKO HCIONB30BajJCS HAMH Ha
3aHIATHAX TI0 PYCCKOMY SI3BIKY KaK HHOCTPAHHOMY H CEPOCKOMY SI3BIKY Kak
WHOCTPaHHOMY B [epmckom HAIlMOHAJIBHOM UCCIIeIOBATEICKOM
MOJIMTEXHUYECKOM yHUBepcuTeTe. Mbl pa3pabarbiBajl pa3lIMuHbIC YIPaKHEHUS,
MIPEIMONIaTaAloNe HAXOXK/IEHHE CHHOHMMHUYECKMX W AHTOHUMHYECKHX TMap, a
TaK)Ke€ COOTHECEHHE CIIOB M WX 3Ha4eHWH. sl mpemnogaBaHUs PYyCCKOTO Kak
WHOCTPAHHOTO MBI WHOTJA TIOJH30BAIUCH 0a301 T'OTOBBIX 3aJaHUN, OJTHAKO IS
YPOKOB  CepOCKOTro  si3blka HEoOXOoAMMO ObUIO  pa3pabaThiBaTh  HOBBIC
WHTEPAKTUBHBIC MOJYJIM, TMOCKOJIBKY YIPAKHEHHH IO CEepOCKOMY SI3BIKY Ha
JAaHHOW TuIaTopMe HE TPEJCTAaBIEHO, MO KpaiHel Mepe MX HET B OTKPHITOM
nocrynie. Ho Ha co3manue psja ynpakHEHWH Hac BJIOXHOBWIIM HMEIOLIHECS B
npunokeHun LearningsApps 3afaHus, HalpaBJICHHbIE Ha W3yYEHUE Pa3IMIHBIX
CIIaBSHCKUX SI3BIKOB (CIIOBAIllKOTO, YEUICKOTO, TIOJBCKOTO, YKPaMHCKOTO U
Oeopycckoro).

Tak, K mpuMepy, MPH U3y4YEHHUH TEPMUHOB POJICTBA B CEPOCKOM S3BIKE MBI
cHavyaa oOpatwinch K 1madnony «CinoBa m3 OykB». CMBICT MaHHOTO 3aaHUS
3aKJII0YAJICSl B TOM, YTO CTYJIEHTHI B OOJBIIOM KBajaparte, 3al0JIHEHHOM OyKBaMH,
JOJDKHBI OBLTM OTBICKATh M BBIACIHUTH CJIOBA, 00O3HAYAIOLINE TEPMUHBI POACTBA.
Hanee 3T crnoBa 3aKkperisuINCh HaMHU MTOCpeACcTBOM Imabnona «Haiiau mapy». [lpu
BBITIOJTHEHUM JAaHHOTO 3afaHusi, kotopoe Mbl Ha3zBam «Ko je ko?» («Kto ectb
KTO?»), CTYACHTBI OOJIKHBI OBIIIM COOTHECTH TECPMUHBI POJACTBA U HUX 3HAYCHUA.
Hdpyrum Bapuantom wurpel «Haiimm mapy» cTajno ymnpakHeHHE, B KOTOPOM
CTYACHTaM NpeAarajiocb COOTHECTH TEPMHUHBI POACTBA [0 MNPUHIMITY IO
(My>KCKOW — JKEHCKHI), THIIA: omay — mMajka, opam — cecmpa, cun —khu, deda —
baba, yHYK — YHyKa, Cmpuy — CMpUnd, yjax — yjHa, memax — memxa v T.JI.

WuTepecHO OBIIO Takke UCIOJNB30BaHHE IWIA0JIOHA TIOJ] Ha3BaHUEM
«3anomHUTh Tpomyckm». K »ToMy THIy 3amaHusl MBI OOpaliagiuch Kak IIpU
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M3yYeHHU CepOCKOM rpaMMAaTHKH, TaK W IPU Pa3BUTHU HABBIKOB ayaupoBaHus. B
MEepBOM clydae pa3padaTbhiBaeMble YIPaXKHEHUS TPEJICTABISUIA COOOW TEKCT ¢
Pa3MUYHBIMH  MPOMYyCKaMH, KOTOpble TpeOOBAIIOCH 3amoMHUTH (Hampumep,
OTIPENICIINTh OKOHYAHWS CYIIECTBHTENBHBIX WM TpaBUIbHYI0 (opMy Tiarojia
Obimb B YTBEPAWTENBHOH W OTPUIATENFHOW KOHCTPYKIMM # T.1.). llpm
ayJUpOBaHUHM K TEKCTY C MPOIyCKaMH Npuiiarajics BUACO(PparMeHT, ¢ KOTOPhIM
CTYJZICHTaM CIIeIOBAJIO O3HAKOMHUTHCS M HAa €r0 OCHOBAHUM 3aIlOJTHHUTH MPOIYCKH B
TEKCTE HEIOCTAIOIINMH CIIOBaMH.

I[Ipu  ucnonmp3oBaHMM B  y4eOHOM  TIpomecce  BeO-TIPHIIOKEHUS
Learnings Apps HaMu He OBLIO BBISIBJICHO KaKHX-IIHOO TpyAHOCTEH. OCOOEHHOCTHIO
JAHHOTO MHTEpPHET-pecypca sIBISIETCS €0 SIPKO BBIPAKCHHBI UTPOBOM XapakTep,
YTO MO3BOJSECT OOYYAIOMMMCS HAa HEKOTOPOE BPEMsI OTBJICUBCS OT CIIOKHBIX
TEOPETUYECKUX ACIEKTOB M OTHOXHYTh. OIHAKO 3TOT K€ HWIPOBOM XapakTep
WCKIJIIOYAET, HA Hall B3TJISAJ, BO3MOXKHOCTh OOBEKTUBHOTO OIICHWBAHHS, MTOITOMY
MBI HE CTaBHJIM OTMETKHU 3a 3aJ[aHHsl, BBIOJIHICMbIC 00YUYAIOIUMHICS HA JaHHOU
iatopme.

Y1o0Obl COBMECTHTH 3JIEMEHTBI HIPBI C JIOCTATOYHO NTyOOKON MpopaboTKOi
y4eOHOro MaTepHuaia, B TEpHOJ MaHAEMHH Mbl OOpallalich TaKke K TaKoMY
cepBucy, kak Liveworksheets, mo3BonstomemMy co3gaBaTh HHTEPAKTHBHBIC
paboure JTUCTHI W WHTEPAKTHBHBbIC pabo4ue TETpajd NPAKTHUCCKU Ha JHOOOM
SI3bIKE, B TOM YHCJIC Ha PyCCKOM H cepOckoM. Kpome 0oibIinoii 6a3bl yixke rOTOBBIX
3aJaHui, JaHHBIA  CEepBHC  MO3BOJSET  pa3padarhiBaTh  COOCTBEHHBIC
WHTEPAKTUBHBIC YIIPAXKHEHHS, C BO3MOXKHOCTBIO JI00aBieHus Buaeo ¢ YouTube u
mp3 daiino. Kak u LearningsApps, cepBuc Liveworksheets gaeT BO3MOXHOCTh
CO3/1aBaTh 3aJJaHUs PA3HBIX TUIIOB: BBIOOP MPABUIBHOTO OTBETA, CAMOCTOSTEIbHBIN
BBOJI TEKCTA, BUKTOPHHA, TIEPETATHBAHUE CIIOB M MX COIOCTABIICHHE, 3a/IaHUS Ha
ayJUpoBaHME W TOBOpeHHE (IIpOM3HOIIeHWE) u Ap. Baxkno, uro mpu pabote ¢
MHTEPAKTUBHBIMH JINCTAMH, CO3JaHHBIMHU IperoAaBaTeseM, 00ydaromuecss MOTyT
BUJIETh CBOU OIMUOKU W UCIPABISATH UX, TEM CAMBIM YKPEIUISITh CBOM 3HAHUS IO
paccMaTpuBaeMbIM TEMaM.

Konctpykropom Liveworksheets Mbl mMonb30Bamnch B OCHOBHOM Ha
3aHATHSIX 110 PYCCKOMY KaK MHOCTPaHHOMY, IO CEpOCKOMY KaK MHOCTPaHHOMY, a
TaKke MO0 AUCUHUIUIMHAM [EJIOBOM WHOCTPAHHBIM S3bIK (PYCCKHIii), JEKCHKO-
rpaMMaTH4eCcKHe OCHOBBI PYCCKOTO $3bIKa W IMHUCHMEHHAs peueBasl MpPaKTHKA.
OrpoMHBIM IIJIIOCOM JAaHHOTO CEepBHCa SABJSETCS TO, YTO 3l€Ch IMPEACTABIICH
OOJBIIION BEIOOP TOTOBBIX WHTEPAKTHUBHEIX Pa3pabOTOK MO HA3BaHHBIM YUCOHBIM
JUCIMIUIMHAM, W OTH 33JaHds MOXKHO HCIOJbh30BaTh OECIUIATHO, OTIPAaBIISIS
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CTyJICHTaM CCBUIKY Ha HUX. Tak, K IpUMepy, Ha JAHHOM CaiTe MOXXHO HAWTH
3aMeyarTeNbHble HMHTEPAKTUBHBIE JIMCTHI JUIS 3aHATHH 10 PYCCKOMY Kak
MHOCTpPaHHOMY. B JaHHbIE MHTCPaKTHBHBIC JIMCTHI BKIIOYEHBI PA3JIMYHBIC THIIBI
3aaHui, MTO3BOJISIONINE YIITyOIATh 3HAHUS 10 JIEKCHKE U TpaMMaTHKe, Pa3BUBAThH
HaBBIKH TOBOPEHHMS, ay IMPOBAHNS, YTCHHUS U THCHMA.

IMockomnbky cepBuc Liveworksheets pacmonaraer 60mbIoit 6a30i roTOBBIX
3aaHui Ha CepOCKOM S3bIKE, MBI 9acTO OOpaIlaMch K HEMY Ul 3aKpeTUICHHS
y4eOHOro mMarepuaa Mo JEKCHKe ¥ rpaMMaTHKe, a TakKe HOpMaM MPOU3HOIICHUS
U TpaBONMHUCAHUSA CEepOCKOro s3bIKa. B YacTHOCTH, MBI  HCIOJIB30BAIH
MHTEPaKTHBHBIE JIUCTHI, NOCBSMICHHBIE (OpMaM TIJlaroja, rIJIe CTyICHTaM
NpEAJaraioch BBIIONHUTH CIENYIOIINE 3aJaHus: HAaWTH B TEKCTE AaopuUCT,
BBIIIHCATh €T0, ONIPEICIIUTD JIUI0, POJI, YUCII0; 00pa30BaTh BCE BOSMOXHEIE (POPMBI
riarojia Hanpagumu; MPOCKIOHATH TJATON GedcOamuy TO JIMIAM B UMIEPPEKTE;
COOTHECTH IJIarojl U ero opMy M3 IpaBOH W JICBOW KOJOHOK M T.1. Ilo mpyrum
YacTsIM pedd (CYIIECTBUTEIBbHBIM, NPHIAraTelIbHBIM, MECTOMMEHHSIM U T.1.) Ha
JAaHHOM caiTe Tak)Ke MpeJcTaBieH OOraThlii MHTEPaKTUBHBIA MaTepuall, KOTOPbIH
MBI HEOJHOKPaTHO WCIIOJNB30BaJM Ha Y4YEOHBIX 3aHATUSAX M BO BpeMs
CaMOCTOSITETIbHOM paboThl cTyAeHToB. Pabortas ¢ cepBucom Liveworksheets,
ImoHavaly MbI O6paIlIaIII/ICB TOJIBKO K I'OTOBBIM y‘IeGHBIM mMarepuajiaM, CO3JJaHHbIM
U ONyOJMKOBaHHBIM Ha JaHHOM caiiTe KoJuieramu-mpenoaasaremsiMu. OHaKo,
MO3HAKOMHBIINCH TOJAPOOHEEe C JaHHBIM KOHCTPYKTOPOM, MBI pa3padoTaiu
HECKOJIKO COOCTBEHHBIX HHTEPAKTHBHBIX JIMCTOB, KOTOPBIE TAKKE YCHEIIHO
NPUMEHSIIN B y4eOHOM TIpoliecce.

3. BAKJIFOYEHHME

Takum 00pa3oM, MOXKHO 3aKJIFOUUTh, YTO MPETOIaBaHre (PHIIOIOTHISCKUX
JUCIUIUIAH B YCJIOBUSX KOPOHABHPYCHOM MaHIEMHH OBLJIO O3HAMEHOBAHO Kak
CIIOXHOCTSIMH, TaK ¥ HOBBIMH OTKPBITHAMU. OTMCaHHBIE BhINIE WHTEPHET-PECYPCHI
U CIIOCOOBI PabOTHI B By30BCKOW ayAUTOPHUU OBUIM OOHAPYKEHBI M OCBOCHBI HAMHU
OJiarofapst BRIHYKJICHHOMY IIepeX0/y Ha JUCTaHIMOHHOE 00y4yeHue. B HacTosiee
BpeMs, TIPOBOII OYHBIC 3aHATUS, MBI TO-TIpeXHEMy oOpamaemcs K
WHTEPAKTUBHBIM 3aJIaHUSM W B TIOJHOW Mepe 3aaeiicTByeM 0asy, pa3paboTaHHYIO
HAMU B TEPHO]] MAHJIESMHUHU. XOUYETCS MOAYEPKHYTh, YTO OOraThle BO3MOXHOCTH,
MPEOCTAaBIIsIEMbIE  WHTEPHET-CEPBHCAMU  JUIA  CO3JaHUS  JIUJAKTHYCCKUX
MaTepHaIoB, MOTYT HCIIOIB30BaThCS B By3aX Pa3HOro MPOQUIIS IS TIPETIOIaBaHHs
IIMPOKOTO Kpyra (PHIONOTHYEeCKUX AUCUUIUTHH, Pa3pabaTeiBacMble 3aaHUSI MOTYT
YCIIEIIHO TIPUMEHSTHCS KaK JUTS OTPAOOTKHM HOBBIX 3HAHHM, TaK U JIJIsl OLCHUBAHUS
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CTCIICHU HMX YCBOCHHS, BO MHOT'OM oOJeruas pa60Ty npernogaBareiid U yCUJIMBas
MOTHUBaUIO CTYAC€HTOB U KYPCaHTOB K U3Y4YCHHIO MaT€pHUaJIa.
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Ugan 3. T'onymun

[lepMcKM HanMOHATHM WCTPAXMBAuKW IIOJIUTEXHUYKK YyHHBep3uter, Ilepm, Pycka
Oeneparyja

dakynTer XyMaHHCTHYKHUX Hayka, KaTenpa 3a cTpaHe je3Ke, JMHIBUCTHKY U IIPEBOJ

Omra A. IlonoBa
CankrreTepOypIIKH yHHBEp3uTeT MHHHUCTApCTBa yHyTpalmux mnocioBa Pycuje, CaHkr
IetepOypr, Pycka ®@eneparuja, Katenpa 3a pycku je3uk

MMPEJABABE OMJIOJIOIIKUX AVCHUIIIIMHA YV YCIIOBUMA KOPOHA
BUPYCA: UCKYCTBA YHUBEP3UTETA PA3JIMYUTUX [TPODNIIA

Pesume

Pan je mocehen crnenuduunoctn npenaBama Quionomkux aucnumuiHa (CTpaHu je3uk
(pyckn), Crpanu je3uk (cprcku), [TociioBHu cTpanu je3uk (pyckn), Jlekcuuko-rpamaTnyke
OCHOBE pyckor je3uka, [Imcmena roBopHa mpakca, Peropuka, Pycku jesuk m Kyntypa
u3paxkaBamba) 3a BpeMe MNaHAEeMHje KOpOHaBHpyca Ha JBaMa PYCKHM YHHUBEP3UTETHMa
paznuuntux npoduna — I[lepMCKOM HAIMOHAIHOM HCTPAXKMBAYKOM IOJUTEXHHYKOM
yauBepautety ¥ CaHKTHETepOypLIKOM YHHUBEp3UTETY MUHHCTApCTBA YHYTpPAIIBUX
nmocnoBa Pycke ®enepanuje. Y meMy ce ommcyjy MpoOieMH ¢ KOjuMa Cy €€ CyOUWIH
npejaBayd Ha NMOMEHYTUM YHHMBEP3MTETMMAa 3a BpeMe HacTaBe Ha JaJbUHy, Kao U BeO-
CepBUCHM KOjHU Cy MOMOITM Yy TMpeBaswiaxewy uctux. Kao jeman ox HauvHa 3a
peBasniIakemne MpodieMa pa3sMOTpeHa je yrnoTpeda HHTEpHET-cepBUca Koju omoryhaBajy
kopumheme WHTEPAaKTMBHUX Merona M (opmu HacraBe. JleTaJbHO ce  aHanM3upajy
crniennpuyHOCTH KopHihema uHTepHeT cepuca MyQuiz, LearningApps, Liveworksheets u
Skysmart Class. V ycioBuma MpuHYyJHE HACTABE HA JaJbUHY KOpUIIheme TaTUX MHTEPHET-
pecypca MoKa3aJio je CBOjy pe3yJITATUBHOCT. Y pajy Ce OIKCY]y MO3UTHBHE U HEraTUBHE
cTpaHe ynorpebe naTux HHTepHET-cepBuca. BebG-amnmukauuja MyQuiz xopuctn ce 3a
npoBepy 3Hama cryAeHara. OHa omoryhaBa npenaBayrMa He caMo Jja cacTaBjbajy KBU30BE
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pasnmuuuror tuna, Beh uM maje m moryhHoct kopumhema KBH30Ba Ha pa3He TeMe Koju Beh
nocroje y menoj Gasu. Skysmart Class je apyra BeG-ammmkamuja Koja ce KOPHUCTHIIA 32
NpOBEpy 3HAMa CTyAeHaTa. 3a pasiamky ox ammmkaiuja MyQuiz, Skysmart Class ce
nmokaszana e(hUKacHHjOM — IpefaBad y HOj MOXKE [1a Tperyiefa pajJ CBaKOT CTYACHTa, Oa
aHAIM3MPA TPEIIKe, a 3aTUM uX 00jacHM Ha yacy. Be6-cepsuc LearningsApps kopwiitieH je
y HacTaBH 3a yTBphuBame 3Hama. OH Ipyka Belnke MOTYRHOCTH 3a pax ca cTylneHTHMa,
jep omoryhaBa mpemaBady Ja OCMHCIIM COIICTBEHE HWHTEPAaKTHBHE MOJIYJEe Kako ca
OMCMEHUM Tako W ca BexkOama ayaupama. Cepeuc Liveworksheets nam je, kao u
LearningsApps, omoryhuo na 0GjeMHHHMO €IeMEHTE Hrpe ca yTBphHBameM HACTaBHOT
Marepujana. Benmku miryc oBor Bed-cepBuca 3a IIpeAaBaye je y TOMe IITO UMa BEJIHKY 0a3y
Beh mpumpemi/beHHX BekOM. Jlomasu ce 40 3akjbydyka Ja je HAcTaBHE Marepujaie
NPUKYIUBCHE 3a BPEME HACTaBe Ha Ma/bHHY MOryhe U MmoTpeOHO KOPHUCTHTU U Y PEIAOBHO]
HACTaBH.

Kmwyune peuu: mpenaBame, HacTaBa Ha JaJbUHY, (HIIOJIONIKE IUCLIUIUINHE, PETOPHKA,
PYCKH je3UK M KyITypa H3pa’kaBama, PyCKH je3WK Kao CTPaHHU, CPIICKH jE€3UK Kao CTPaHH,
KOpOHa BUPYC, AHJEMH]a.

Cratbs nonmyuena: 8. 7. 2022.
Cratbst mpunsta: 8. 9. 2023.
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METOJUKA HACTABE PYCKOT JE3UKA 2 HA ®HJI1030PCKOM
®AKYJTETY Y HOBOM CAJLY V IOBA HAHJIEMHUJE KOBHJIA-19
(MUKPOCTYJIUJA CJIYUAJA)

AIICTPAKT: Pan mpezacraBjba CBOjEeBPCHY MHUKPOCTYAH]Y Clydaja TocBeheHy HauWHUMa
npeBasuIaXema Ipenpeka Koje je naHaeMuja Bupyca koBua-19 nmocrasuia npexn usBoheme
HACTaBE M HCOUTa M3 Kypca MeToamka HacTaBe PycKor jesuka 2 Ha Dunozodckom
tdakyntery Yuusepsurera y HoBom Cany. AyTopka pajga HaBOIU pPa3induTe MOJEIC KOjU
Cy C€ MOIIM MCKOPHCTHUTH Y OKOJHOCTMMa KOje Cy, [0 MpBH IIyT y HOBH)O]
YHHUBEP3UTETCKO] TPaKCH, CTYJCHTE, a NOCeOHO MpeaBadye CTaBUIIE MPE] BeoMa 3aXTEBHE
u3azoBe. Haume, 300r cemuuIHOCTH caMoOr MpeAMeTa, Kao M OLCHUBAaKba CTYICHTCKUX
noctureyha, mpeqMeTHM HaCTAaBHUK (ayTOpKa), HCIIHT je OpraHn3oBao y oOJIMKY daca Ha
JaJbHHY KOjeM Cy NPHUCYCTBOBAIM cTyAeHTH Duo3odekor dakynrera KOjH pycKH yde Kao
CTpaHH je3uK Ha HUBOY B1. Pe3ynraty, U KBalUTaTHBHHU U KBAHTUTATHBHH, IOKA3AJH Cy 1a
je omabpaHu mpHCTYI OMO TIOCBE OMpaBAaH, Te ce OH Hamehe Kao eBEHTyallHHM MOJIEN KOjH
6u ce Morao u yoynyhe mpuMemHBaTH Y CHTyalHjaMa HaIUK OHOj M3a3BaHOj TTAHICMHIjOM.

Kmyune peuu: MeTOIVKa HacTaBe PYCKOI je3WKa, HaHAeMMja KoBuaa-19, HacraBa Ha
nasbuny, ®unoszodeku dakynrer, Hopu Can.

METHODOLOGY OF TEACHING RUSSIAN LANGUAGE 2 AT THE
FACULTY OF PHILOSOPHY IN NOVI SAD DURING THE PANDEMIC
OF COVID 19 (MICRO-CASE STUDY)

ABSTRACT: The paper presents somewhat of a micro-case study dedicated to the ways of
overcoming the obstacles that the COVID-19 pandemic posed to the teaching and
examination of the course Methodology of teaching Russian language 2 at the Faculty of
Philosophy of the University of Novi Sad. Furthermore, the author describes a specific
model that was applied and which, at a given moment, was optimal. Due to the specificity
of the course itself as well as the assessment of the achievements of the students, the author
of the paper, who was also the course tutor, organized the exam in the form of a distance
class attended by students of the Faculty of Philosophy who study Russian as a foreign
language at the B1 level. Qualitative and quantitative results showed that the chosen
approach was justified and it is emerging as a possible model that could be applied in the
future in situations similar to the one caused by the pandemic.

Key words: Russian language teaching methodology, COVID 19 pandemic, distance
learning, Faculty of Philosophy, Novi Sad.
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1. YBOJ

Nako je manmemuja Bupyca KoBuA-19 ocrtaBmia 3HaTaH ofjek y momahoj
Hay4YHOj NMPOAYKUUjH (1) y BUAY 4WiaHaka nmocBeheHnx M3Bolermy HacTaBe yKHBO,
OHJIQjH U TI0 KOMOMHOBAHOM MOJIENTy y BPEMEHMMA MOTITYHOT W/WIN JETHMUYHOT
»3aTBapama’’, cMaTpamo Ja HHjeJaH OCBPT Ha MCKYCTBa CTeUeHa Yy MEPHUOLY OJ
mapra 2020. roauue 10 jaHac — Huje HaoameT.! Hanme, pasMemuBambe UCKyCTaBa
HAacTaBHUKAa (YHMBEP3WTETCKHX, Al W OHMX AHTAKOBAHMX HA OCHOBHOM H
CPEbOIIKOJIICKOM HUBOY) MOKE OUTH BeOMa KOPUCHO 32 YIIO3HABAE PA3THUUTHX
MoJiela KOjuMa Cy OHH TPEBa3UJIa3WIA CHTYalHjy Y KOjoj Cy C€ OHU U HHXOBH
yueHuw/cTyaeatn  Hanum. OTya W 0OB3j paj TMpelncTaBjba CBOjEBPCHY
MHUKpPOCTY/IHjy cly4aja — IMPEHOIIeHEe jeJHOT Jiela HCKYyCTaBa CTCUCHHX TOKOM
u3Boljemha HacTaBe W OJpKaBama HCIUTAa M3 Kypca MeToanka HacTaBe PYCKOT
jesuka 2, Koju je neo cuwiadyca CTyJeHaTa PYCKOT je3MKa U KEbH)KCBHOCTH Ha
Onceky 3a cinaBuctuky ®wminoszodcekor gakynrera y HoBom Cany. Ocum Tora,
ayTopKa Jaje ¥ KOHKPETHH MOJeNl KOjU je TPUMEHEH, [0 MHOTO YeMy
crienuduUad, ¥ KOjU je Yy JaTOM TPEHYTKY IPEACTaB/ba0 ONTHUMaJaH HAaYUH
HpeBa3HIaXemha HOBOHACTAJIE CUTYaIlH]e.

3anpaBo, Kako je TO OOMYHO W ClIy4a] ca MpeaIMeTHMa YHju je Wb Ja
CTYZIGHTE ocrocobe 3a IMoJydyaBame JPYTHX je3Wka, W HacTaBa W3 TpeaMeTa
Meroauka HactaBe pyckor jesmka Ha OJceKy 3a CIaBUCTUKY OJIBHja ce y JiBa
ceMecTpa, y CeIMOM M OCMOM, U y JIBa pazinunTta ¢popmara. Haume, 10Kk y cemMom
CeMEeCTpy CTYAEHTH CIyIIajy TEOpHjCKy HacTaBy y OKBHpPY Kypca Meromuka
HacTaBe PycKOT je3uka 1, ca HelesbHUM (POHAOM OJ TPH 4Yaca (ABa 4aca Ipe/iaBarma
U jeliaH yac BeXOM), OCMH je ceMmecTap mpelnBul)eH 3a MpUMEHY CTEYEHUX 3Hama,
Tj. XOCIIUTOBAaWkE M MPAKTUYHO U3BOlEHE HacTaBe, MTO je (OPMATU30BAHO Kao
Kypc MeToanka HacTaBe pyckor jesuka 2. HenesbHu (oHnm wacoBa u3 mpeamMera
Merorka HacTaBe PyCKOT je3uKa 2 jecTe 3HATHO JPyrauuju Hero Koj Kypca Koju
My nperxonu, Oyayhum na HacmpaM TpH 4Yaca BeXOM HE CTOjU HHUjenaH dvac
npefaBama. To, 3ampaBo, 3HA4YM Jia CTYJCHTH TOCIE OJCIYIIAHMX YacoBa ca
NpEIMETHIM HACTaBHUKOM ITOJPOOHO KOMEHTApUILY M OMHCYjy YacOBE KOjUMa Cy
NPUCYCTBOBAIM, U3HOCE CBOja 3amaxkama (W, ITO je BeoMa OHWTHO, €BEHTYyalHe
HEJIOyMHUIIe, HEeJIaroJJHOCTH, a MOHEKaJ] YaK M CTPaxoBe), IOTOM O HAYMHYy paja

! Haxanocr, HapounTto umajyhu y BUly CyMOPHE NPOTHO3E O ,,HOBOj peaiHocTh”, Kojy he y
OynyhHoctr, u3mMel)y octasor, OJUIMKOBAaTH HEKU APYTH, YaK U TEKU U3a30BU y BUIY HOBHX
MaHAeMHja.
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NpeMETHUX HACTaBHUKA Y IIKOJama, 04a0Mpy HAacTaBHHX METOAa M HACTaBHUX
Cpe/cTaBa, TUIIOBMMA YacoBa M CBUM JIpyTrUMa acrekThuMa gaca. OcuM Tora — IITo
cMaTpaMo Hapo4yuTO BaXHUM — Oyayhu cBpiieHH mpodecopu pycKOr je3uka H
KIIDKEBHOCTH TOM TPHIIMKOM W3HOCE M CBOj€ HEj€ O €BEHTYaJTHHM JIPYTaddjuM
HaurnHMMa 00pase KOHKPETHHX HACTABHHX jEIMHMIA KOje Cy MMl MPIINKY Aa
BUJE, IITO MPECTaB/ba BeoMa OUTHO MCKYCTBO — MPAKTUYHO MHUIHM]aJTHO — KOje
he mm Outn on Beoma Benmke momohm y Oyayhoj kapujepu. IIpema npensuhenom
IUIaHy, CTYJCHTH NOCMATpajy YKYITHO IIECHAECT YacoBa, KOJU ce OAPKaBajy y TpH
HOBOCAJICKE MIKOJIE — jEIHOj OCHOBHO] M JIBE€ TMMHA3Hje,” TIOCIe Yera ApxKe jeaan
MpPOOHM Yac y jeqHOj O]l HaBEEHWX IIKOoJa. Tako CTHUYy MpaBO Ha IIOJIarame
ucnuTHOr 4vaca. [lo u3bujama maHmeMuje Bupyca KopoHa cryaeHTu Ojceka 3a
CIIABHICTHUKY XOCIIUTOBAIIM CY Y jeTHO] OCHOBHO] IIIKOJIM W JBe TUMHa3uje. Hamwme,
ped je o OCHOBHOj miKoiH ,,Jlyman Pamopuh” m rumuaszmjama ,Jlaza Koctuh”
(ommTe ycmepeme) u ,,JoBan JoBanouh 3Maj”’, y K0joj HacTaBa PYCKOT je3HMKa
JKUBH jOIII CaMO y OMJIMHTBAITHUM OJIeJbeHhIMa, KOja Cy MPHUPOJHO-MATEMATHIKOT
yCMepema, Al ¢y CHeUU(pUIHA TI0 TOME IITO CE HACTaBa OJIBHja CaMO Ha PyCKOM
jesuky (wnu Om Tako Tpedano ma ce onBuja). Beoma je 3HAYajHO MITO CTYACHTH
TOKOM XOCIHHMTOBama y OBHM IIIKOJaMa MMajy MPUIMKY Jla BHJE HACTaBY PYCKOT
je3uKa C pa3IMYUTHM Y3pacHHM TpyliaMa yYe€HUKAa — U OCHOBHOIIKOJICKHM U
CPEbOIIKOJICKMM, T€, IITO je IOJjeIHaKO OWUTHO, C PA3IMYUTHM YYCHUUKUM
Npe3HakEeM — Y jeIHOj O/l TUMHA3HWja NPEOBaiaBajy MOYETHUIIH, JOK Ce Y JIPYTroj
HacTaBa OJ[BMja CaMO Ha CTPaHOM je3WKY, IPH 4YeMy y OJeJbehuMa CKopo 0e3
u3y3eTka Oyjie ¥ yUeHHKa KOJUMa je PYyCKH MaTepbu je3uk. OCUM Tora, CTyJIEeHTH
MMajy TPWIMKY Ja BHJe Kako usniena Hacrasa no WOII-y Oynyhu na me y
OCHOBHO] IIKOJIM KOjy mocehyjy nMa y cBakoM pa3pefy, T€ c€ U Ha Ta] HaYWH
yIO3Ha)y ¢ jemHuM oja Moryhux u3azoBa y cBoMm Oyayhem mpodecruoHaIHOM
JKUBOTY.

CacBuMm je pasympnBo Ja je uszbujame mnanzemuje 2020. romune
YMHOTOME M3MEHWJIO HA4WH M3Boh)erha HacTaBe M Ha MHKPO U Ha Makpo IUIaHy, Y
YyeMy H3y3€TaK HUCY MpeJCTaBjbalia HM Hamla oba moMeHyTa Kypca. Mmak, 300r
cBOje crelupUIHOCTH KOja Mojapa3yMeBa OOpaBak y yYHOHHMIIM, MPEA HAPOUUTO
BEJIMKMM M3a30BOM HallUla ce HacTaBa U3 MeToJiKe HacTaBe PYCKOT je3uka 2, anu

2 Haxanoct, 6poj IIKONa M HUXOBA BPCTAa YHANPEN Cy MO3HATH U 0€3Maao roguHaMa
HEMPOMCHJBHBH, jep je HACTaBa PYCKOT je3UKa Y HOBOCAICKUM IIKOJIaMa (HapaBHO, TO BaXKH
n 3a neny Pemy6muky CpOwmjy) manac Tek Onenu oj/cjaj HEKaIalllikbe Kaaa je y MUTamby
3aCTYIIJLEHOCT TOT je3hKa.
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M caMa 3aBpIllHa MpoBepa 3Hama. Ha 4eTBpTy roguHy cTyaujcKor nporpama Pycku
jesuk U KibmxeBHOCT mKojcke 2019/2020. ronrHe — OHE KOja HaM je Y HapOIUTOM
hoxkycy Oyayhu na je mpBa nmaHaIeMHjCKa U IO TOME HAPOYHUTO BayKHA — YITUCAHA CYy
24 cryneHTa, mTO je Opoj KOju MOXEMO CMaTpaTH PEJIaTHBHO BUCOKUM, NMajyhu y
BUIY TpeHA Koju Beh romuHama moctoju Ha OfceKy 3a cnaBUCTHKY Dmmo3odcekor
(akynrera y Hoom Canmy. C 003upoM Ha TO Ja je BaHpeIHA CHUTyaluja 300T
n3bujama enuaemuje y Pemyonum CpOuju npornamena 15. mapra 2020. roguHe
(Cnyorcbenu enacnux PC, 6p. 29) Te ma cy Ha HallleM MaTUIHOM (DaKynTeTy Mepe
roYelie Yak ¥ HelITO paHuje, JaTa reHepallija CTyJeHaTa je HaCTaBy 3 IpeaMeTa
Meroauka HacTaBe PYCKOT je3uka | ciymmana YKHBO TOKOM CBOT CEAMOT
ceMecTpa, Kao IITOo je OMO CiIy4aj ¥ MPETXOAHUX roauHa. MehyTtum, ¢ 003upom Ha
TO Ja cy cBe 00pa3oBHE ycTaHOBe 300r emmaemuje Ouie npuHyhere na Ge3mano
npeko Hohu npel)y Ha anTepHATHBHE MOJIEJIE HACTABE,> XOCIUTOBAKE y IIKOJIaMa
HHUje MOIJIO Ja Ce peain3yje M WCIpBa C€ YMHWIO Ja C€ pPagd O HEpPEeIINBOM
npobsiemy. Illkone cy ce maxom ompenenuie 3a ['yria yunonurne (eur. Google
classroom), gemy je, mpeTmoCTaB/haMO, JOMPUHENTA HeIO0BOJbHA yiyhienocT Behume
HACTaBHOI KaJipa W yImpaBa IIKOJe Yy Jpyre Moryhe pecypce HacraBe ITyTeM
WHTEpHEeTa, Kao ¥ HKUXOBA 3aTCUCHOCT HOBOHACTAIOM cuTyanujoM. C 003upomM Ha
To na ['yri yunoHwuiie omukyje oapeheHa, Ha30BUMO je Tako, jeIHOCMEPHOCT, Tj.
na omoryhyjy camo macuBHO npaheme HacTaBe, HUCMO KEJeIH Jla Ce CTYICHTH
VKJBYUYjy Y TakaB HauWH u3Bohema/mpaliema HacTaBe, jep OM ce HUXOBa yJora
CBeJla Ha INyKO IocMaTpame W Omina Oum m3pasuto macuBHa. Ocum TOra, Ha
TEJIEBU3U)CKUM MPOrpaMHUMa jaBHE MeAHjcke Kyhie yOp30 Cy moYenu 1a ce eMUTYjy
CHUMJbEHHM YaCOBH M3 CBUX MIKOJCKHX TpEIMETa, MPU YeMy Cy CTPaHH jEe3UIH Y
TOM TIOTJIEAy MpeAcTaBbali u3y3eTak. Hanme, 3acTymibeHu cy OMIM 4acOBU OHUX
CTpaHMX je3uKa KOjH MPEOBJIIaBajy Y OCHOBHUM U CPEIBbUM IIKoama, Meljy Koje
PYCKH je3UK, HKAIOCT, U3 Pa3INuUTHX pasjora, (BUIIE) HE Craja.

Kapna je y nutamy HacraBa Ha ®unozodcekom daxynrery y Hosom Cany y
BpeMe HEMOCPENHO IOCcie IMpOrjalieha BaHPEAHOT CTama, CHTyalldja ce HHje
YMHOTOME pa3jIMKOBaJla O]l OHE Y MPHUMAapHOM U CEKyHIapHOM 00pa3oBamy, T CY
U Ty MOJICJIH HEeHOT M3BOh)ermha OMIIM Pa3HOJIMKHM U MPAKTHYHO Cy, OapeM y caMoM
NOYETKY, 3aBUCHJIM OJf KPEaTUBHOCTH HACTaBHHKAa U HUXOBHUX IpedepeHiy.
HacraBuunuma je mata moryhHoct u30opa anTepHATHBHOI HadMHA H3BOhEHma
HacTaBe, T€ Cy €€ HEKH OUTydHMBaNM 3a ['yril ydnoHume, JPyru Cy caMo CIaiH

3 1 — kao 1mTO 3HA CBAKO KO j€ MMao J0JUpa ca TaJalllbUM MOJEIMMA U3Boera HACTABE —
NPUIMYHO HeyjeJHauYeHe, YaK 1 YHYyTap jeJHe UCTe LIKOJIE.
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HACTaBHM MaTepHjaJl CTYACHTUMA, HEKU Cy KOpHCTWIH Iuiatdhopmy Myon (eHr.
Moodle), a onu HajclIpeTHHjH OPraHU30BAIN Cy HACTaBY Mpeko Iwarhopmu 3ym
(enr. Zoom), I'yen mum (eur. Google Meet) u cnuyHuX, ¢ KOjUMa Cy C€ MHOTH TEK
Taja, CUIOM MPUIIHKA, CyCPeId U IpeMa KojuMma cy ocehaiu oThop.

2. CTYA1JA KOHKPETHOI" CIIVUHAJA

C o03upoM Ha TO Aa je MeToauka HacTaBe PYCKOT je3Wka 2 Beoma
crierduyuan mpeaMeT, Oyayhn nma mompa3yMeBa XOCIIMTOBAWKE W OICEPBAIU]Y
YIJICAHUX 4acoBa, MPOOJIEM C KOjUM CMO CE€ CYOUMJIH OHO je 3aucTa BEJIMK U, CaMO
Ha MpBH Torien, HepemmB. Crora cMo ce 30or HeMoryhHocTr npahema HacTaBe y
IIKOJIaMa OJUTYYHITH 3a jeAnHo Moryhe pememe. [la Ou ce mTo 60Jbe HCKOPUCTHIIO
BpeMe IMPEOCTalio 3a H3BOhCH-C HACTaBE Yy JIETEEM CEMECTpy, Koju ce Beh
MPHUOIIKAaBA0 CBOjO]j ITOJIOBHHM, TUTaH HaM je OO Ja ce CTYAEHTH, TOTOBO OJMax
1o n30Mjamky BaHPEIHUX Mepa, IPUKJbYYe HACTABU HA JaJbUHY U3 TpeaMeTa Pycku
jesuk mo u30opy, HMBO bl, uuju cMO MM Takohe OMIM HOCWIIAIl M jCIUHU
peanmzarop. bynyhu na je uzBoheme Tor Kypca OMIO 3HATHO OTIIOPHHUjE Ha HOBU
MoOJieJ1 U3BOea HACTaBe, Tj. Ja Mambe 3aBUCH OJ1 YIIOTPEOJ/HEHOT MeHja, Hheropa
HAacTaBa HHU y jeIHOM TPEHYTKY HHje NMPEKUHYTa, T€ je TPAH3UIMOHHU IEPUOI Y
NOTIYHOCTH H30cTa0. [Ipeko mmardopme 3ym CTYIEHTH KOjU Cy PEIOBHO CIYIIAH
Pycku jesux mo m30opy, 0e3 MKakBUX Mpekuja 300rT enujemuje, mnoxahamu cy
HacTaBy, Koja je opranusoBaHa Beh 19. mapra, Te Cy UM ce HapegHe CeIMUIE Y
CBOjCTBY MOocMarpaua MpHUKJbYYWIIe U BUXOBE CTapHje Koiere pycuctu. HapasHo,
Ha MCTH Cy Ha4MH n3BolheHe M KOHCYJTAIMje ca MPEeAMETHUM HACTaBHHKOM y BE3U
C OJIpKaHMM 4YacoBMMa, T€ je Yy TMOTIYHOCTH HCIOIITOBaHA yoOWYajeHa,
NpeTHaH/eMUjcKa TIpaKca, Tako OWTHa 3a MeTojguuke npeamere. OcuM Tora, 3a
norpebe HacTaBe M3 OBOI MpeaMeTa OTBOpeHa je W ['yrnm yunonuua, Kako Ou u
u3paja u uenpasak gomahux 3ajgaraka, Koje cMaTpaMo HEOIXOJHIMA, MOTao Jia ce
W3BOAM HecMeTaHo. Mehyrtum, u Tajga ce Buueno (MOXa jOoIl W jaCHHjE€ HETO
paHHje) OHO YeMy CBEIOYM CBAaKM HACTaBHUK — HHUCY CBH CTYJEHTH jEAHAKO
PEIIOBHO, MPUJBEKHO M CABECHO yUYECTBOBAIM Yy OBAaKBOM BHJIy HAcTaBe, 3a INTa
MIOCTOj€ Pa3IMYMTH Pas3iio3u, O0jeKTHBHU M CcyOjekTuBHH. Hamme, 10K mojenuHu
CTYZICHTH 3aMCTa HHCYy WUMalll HEOlXOJHE pecypce 3a mpahieme OBakBOT Mojesa
HacTaBe (TeXHWYKE WM (UHAHCH]CKE), WIN Cy MaK OWIM crpedeHu Oa moxabajy
HACTaBy W3 3APAaBCTBCHUX Pa3jora, IPyrd Cy, MPETIOCTaBbaMoO, ATy CHTYaIH)y
BUJICJIM Kao TOTOJaH HAauuMH Aa u30erHy cBoje obaBese. Hamommmemo ma oBe
pasiore HUCMO UCTPAXUBAJIH, jep HUCMO JKEJIeH Aa yIa3uMO Y BeOMa OCETIHHBO
MoJIpy4Yje Koje ce BPJIO JIAKO MOIJIO THLATH (MHAHCHUJCKHMX IPUJIMKa CTyAeHATa U
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eBEHTYyallHEe TMOCJIeUYHE BpIIbAayKe CTUrMaTH3aluje. Y THTamy Cy camo Halle
CIeKyJaIyje, n3a Kojux, melytum, ctoju Beh JBOIEIIEHHjCKO UCKYCTBO H3BOhema
(hakynTeTcKe HacTaBe U paja ca CTyAeHTHMA.

IIpemycioB 3a monarame ncnurta u3 MeToarke HacTaBe PYCKOT je3nKa 2 jecy
MOJIOKEHN WCTIMTH W3 mpenMeTa MeToanka HactaBe pyckor jesmka 1, DoHeTnka
pyckor jesuka 1 u 2, Mopdosorija pyckor je3uka ¢ aHaJm3oM rpemaka 1 u 2 u
CunaTakca pyckor jesuka | W 2, Kao W OACIYIIaHW YTJIETHH YacOBH M OJIp>KaH
npoOHHU Yac y jenHoj of mkona. CTyIeHTH KOjU Cy OCTBApWIIM YCJIOBE 3a TOJIarambe
UCIIMTAa U3 JATOT TpeAMeTa MpaBo IOoJarama MCIUTA MPBU MyT UMAjy Y jyHCKOM
POKy, IITO je y BpeMe MaHIeMHje Mpe]] MPEAMETHOT HACTABHHKA MOCTABUIIO HOBU
u3a3oB. Hamme, u mopex tora mro cy ce Ha Punozodckom dakynrery y HoBom
Cany ucnuTH, 32 pasiuKy O HACTaBe, U TOKOM EMHIEMHje M3BOIMIN HUCKIbYIHBO
Y)KUBO, TaKaB HA4WH [OJlarama UCIUTA M3 mpeaMmera MeToauKa HacTaBe PYCKOT
jesuka 2 Huje 6uo mMoryha omimja, jep ce HacTapa y IIKoJjiaMa OJIBHjajia OHJIAjH U TO,
Kao MTo cMO Beh momeHynmu, MaxoM mpeko ['yrn yumonwmia, koje HaMm 300T cBoje
npUpoJie HUCY oMoryhaBaje cipoBolemhe UCITUTA.

bynyhu na je opramusammja mcnuTa M3 JaTOT INpEAMETa IPEICTaBIbasa
BEOMa BEIIMKM M3a30B 32 HACTABHHKA, JETAJbHO CMO Pa3MOTpWIIM Moryhie HaunHe
npeBa3wiaxema AaTor mnpobiema. Pasmumnuband cMO O pasUuUTUM MOJycHUMa
u3Bohema rmpoBepe 3Hama jep, C jeJIHe CTpaHe, HUCMO JKEJeIH JIa CTYJICHTE y BpeMe
TaJla MpPUCYTHE OIMIITE HECU3BECHOCTU JIMIIMMO MOI‘thOCTI/I n3J1aKCmha Ha MCIIUT,
OJIHOCHO, C Jpyre, lia, KOJIHMKO je y TOM TpeHyTKy Owino moryhe, mTo BuIe
UCITyHUMO Tpo()eCHOHAITHE 3aXTeBE KOjH CE€ MOCTaBJbajy Mpe/ CBAKOI HACTABHUKA.
Jenno onm moryhmx pemema OWIO je Ja CTyAeHTH J100HMjy (PUKTHBHY HacTaBHY
jeAVHHMIYY ¥ A2 HaIlUIIY IPHUIIPEMY 3a peasin3anyjy yaca. Mnak, To pememe cMo BpIIo
Op30 oxbammiM Kao HENpHKIagHO, jep CTYACHTH TOKOM CEIMOT CeMecTpa Ha
yacoBUMa BeXOH y OKBHpY Kypca MeToMka HacTaBe pyckor jesuka 1 Beh gerassHO
yde Kako ce MHILe MPUIpeMa ¥ UMajy 3aJatak Ja j€ HaluIly W Npe3eHTyjy, Te Ou
mpen BUX OMO MOCTaBJbeH Beh mo3HaTH 3aaarak. TuMme OW 3aBpIma mpoBepa 3HamHa
npakTu4HO Owmna obOecmunubeHa. Jlakiae, To yMamyje MoryhHocT peaiHOT
OLICHhHBaha CTY/ICHTA M3 OBOT TPEIMETA, jep CTYJICHT HeMa MPUIMKY Ja y MPaKCcH
NPUMEHH aKTUBHOCTH KOj€ je MpeABuaeo 3a natu vac. Jpyro moryhe pememe 6uino
jé la CTyZIeHTH Ty CBOjy NPHUIIPEMY HpeICTaBe y BUIy NPe3eHTalMje U 1a JeTaJbHO
objacHe Ha KOjU HA4YMH Cy IUIAHHpAIM Ja W3BeMy mpeaBul)eHe aKTHBHOCTH.
MehyTum, 1 TO periemne CMO HCKIBYUIIIN U3 pa3MaTpama Kao HEMpHUKIIaIHo, jep, Kao
HH TIPETXOIHO, HM OHO He oMmoryhaBa HAacCTaBHHKY Ja CTEKHE YBHJ Yy BEIUTHHE
CTyJEHTa y YYHOHUIM M HA Yacy, U y HEIOCPEIHO] KOMyHHKAIUjH C yIECHHIIMA,
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KaKo npeBasmiasi Moryhe npodieme Ha 4acy, y 3a lbera HeyoOH4ajeHOM OKPYKEHbY,
Kako o0jamrmaBa HOBO TPaJMBO, T€ KaKO BJlajga PyCKHM j€3WKOM Y HEMOCPEIHO]
komyHukanuju. Tpehe Moryhe pememe, koje ce He pazirKyje OUTHO O[] MPETXOIHOT,
Omio je ma CTylIeHTH, MO yIJiely Ha 4YacoBe KOjU CYy €MHTOBaHW Ha IP)KABHO]
TeJIeBU3HjH, TIPUIIPEME U TPE/ICTaBe 3aJaTe HacTaBHE jeauHuIe. Mmak, u mera cMo
onbanmmy Kao HeoAroBapajyhe M3 MCTHX pasjora Koje CMO HaBellM y Be3H ca
IPEeTXO/HA J1BAa HAYMHA OpraHM30Bama ucnuTa. KoHayHo, MOCIeqmhe pememne, H — C
OBE JIUCTaHIIC PEKIM OMCMO 3aKcTa HajIEIHUCXOJHHUjE — CacTojaio ce y TOME Jia
CTYICHTH OJIp’K€ OHJIAjH Yac CBOJUM KoJeramMa KOjU PYCKH je3UK y4e Kao je3HK I10
n300py Ha HEBOY bl. HapaBHO, cBeCHM cMO TOra, HM TakaB HAaYWH OJpKaBarba
ucnura HUje Ouo 0e3 MaHe, IMpe CBera 300T YMILCHUIIC Ja CE YacCOBU OJIPXKaBajy
OHJIAjH, TE JIa peasl3alija aKTUBHOCTH Ha Yacy YMHOTOME 3aBHCH O OKOJTHOCTH Ha
KOje Ce HE MOXKEe YTHIATH — KBaJHMTETa MHTEPHET Be3e, Y TO BPEME HAPOYUTO
onrtepeheHe u Hemoy3naaHe. Joln jesiHa MaHa OBaKBOT M3BONCH-a HACTaBe jeCTE Ta
IITO CBU CTYAEHTH PajJie caMo C jeTHUM y3pacTOM U TO ca CBOjUM BPIIHAIMMA, IITO
HACTaBHUKA JIMIIIaBa MOI'yNHOCTH Jia CTEKHE YBH] Y TO KOJIMKO j€ CTYACHT CIIOCO0aH
Jla OCeTH y3pacT KOjeM Ipeaje U 1a My NPHIaroIy HauuH Npe3eHTalyje rpaiuBa u
onHoc mpema mwuma. Ca apyre crpaHe, Kao 3HATHO MPETEKHHja Y OJHOCY Ha
€BEHTYyaJIHe HEI0CTATKe, CTOjU YMHCHHIIA JIa TAKBA CHTYyallfja MOXeE Ja MOKaxe (U,
YBEPEHU CMO, IMOKa3ajia je) Kako CTYJEHT MPEeoBlajiaBa HempeaBuleHe cutyanyje,
KOje Cy Ha yacy yBek Moryhe, OWIIO J1a ce OH O/]BHja OHJIAjH HJIM HETIOCPE/THO.

Ha cpehy, pesynratm wucnmTa, Kako OHM KOjHU C€ THYY CTYICHTCKE
peanuzalyje Tako U OHU KOju ce T4y (Kpajie HEOOMYHO, alll OMeT CTYIECHTCKE)
peuenyje 4yaca — OWIM Cy BHUIIE HEro 3aJ0BoJbaBajyhm, O uYeMy CBEIOYH U
KBAJIUTAaTUBHA M KBaHTUTAaTHBHA aHaimM3a 4yacoBa. OHO mTO Tpeda Ha OBOM MECTY
HarJacUTH jecTe Jia [IuJb OBOI'a pajia HUje JaBaibe OIILITET Mperie/aa yTuliaja HacTaBe
Ha JaJbMHY Ha peajH3allijy UCIHTAa U3 METOJIUKE HACTaBe PYCKOT WM OMIO KOjer
JPYTOr je3WKa Kao CTpaHor,' Beh, Kako CMO HamoMeHyJM, CaMO CBOjeBPCHA
WIIyCTpaTuBHa MUKpocTyamja ciydaja. Crora hemo ce ocBpHyTH Ha cBera JBa
MCIIUTHA POKa — jyHCKH pok mkojcke 2019/2020. u jyncku pok 2018/2019. rogune.
[axiie, y nuTamy je MPBH M3JIa3HU POK IOCIIE MOYETKA MMaHAEMHU|e M OHaj KOJU MY je
NPETXOJMO TOAMHY JaHa. Y MPBOM POKY Ha UCIHT U3 MeETOIMKe HAacTaBe PyCKOT
jesuka mxoscke 2019/2020. roarHe U3aIuIo je jeqaHaecT cTyAeHara, IITo j€ YAHUIIO
CKOpO MOJIOBHHY YIHCAHNX HA YETBPTY TOAUHY cTyauja. OBakBa M3IIa3HOCT, 32 JaTH

4 Yocranom, TakaB IMJb MOAPa3yMeBA0 OM paj Koju OM OOMMOM YMHOTOME HPEMAIIHOo
3aXTeBE KOjU C€ MTOCTaBJbajy MPOIIO3UIHjaMa JaCOoTHCa.
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NpeIMET M HCIUT CPa3MEPHO BUCOKA, MOXKE ce O0jaCHHTH U YHECHHIIOM Jia je
CUTyaldja ¢ eNuAeMHjOM U Jajbe Omiia Kpajie HEeM3BECHA, T€ N1a CTYJCHTH HHUCY
MOIJIM TIPETIIOCTaBUTH Kako hie ce HacTaBa y OCHOBHMM M CPEIEBbUM IIKOJIaMa
onsujatu y centemMOpy. Jonatan ctumynmmryhu (aktop 3a MITO KypHHje IMoJlarame
UCIIUTA TpPEACTAaBIballa je YUIbCHHUIA Ja TOKOM CENnTeMOapCKOr HUCIUTHOT pPOKa
HacTaBe Ha (haKkyJITeTy HeMa, Te HeMa HU MOTCHIMjATHUX CTyJAeHaTa Kojuma Ou ce
WCTIATHU YacOBHM MOTJTM OApXKAaTH OHJIAjH, IITO OW, CacBUM jaCHO, MOTJIO
NpeICTaB/baTh MPOOJIEM CTYACHTUMA KOjU TUIAHUPAjy J1a CBOjE CTYIHMPAhe MPUBELY
Kpajy 1o Kpaja Tekyhe mkoJicke rofauae. bpoj mak u nmpupoaa HacTaBHHUX jeIMHHUIIA
OCTaJy Cy MOMYT OHUX M3 MPETXOTHUX POKOBA U TOJMHA — PA3HOBPCHU, T Cy HMIILTH
o o0pajie TeKcTa, rpaMaTHKE WJIM JICKCUKE, IMPEKO TOBOPHUX BEXOW 10 o0Opaje
KyNnTypoJomike Teme. Mako cy 4acoBH OpPraHM30BaHH Yy Kpajibe HE3aXBATHUM H
HETOBOJHHUM YCJIOBHUMA, CTYJCHTH Cy BpPJIO O30MJbHO CXBATHIM 3a/IaTaK KOjU je
npes BUX MOCTaBJbeH. Pesynrtatu cy Owim BuIe HEro AoOpH, O YeMy CBelode M
OLICHE — MET OCMUIIA, TPY JICBETKE M YaK TPU JECETKe, IITO Jiaje MPOCEUHY OICHY
8,82. Ilpm Tome, BaxxHO je mcTahM Ja je KPUTEPHjyM 3a OILCHHBAIE OCTA0
HETPOMEEH, Tj. 1a HUje Ono HUMao yOiakeH 300T crenupUIHOCTH HOBOHACTAJIE
cUTyanuje u HeyoOudajeHor opmara opkaBarmba UCITUTA.

Ca apyre crpaHe, y jyHCKOM MCIMTHOM POKy mikojicke 2018/2019. roaune
Ha WCMIHT M3 mpeaMmera MeTomukKa HAcTaBe PYCKOT je3MKa 2 W3aluio je JeceT
CTyZieHaTa. 3ajaTe HACTaBHE jEAMHUIIC Cy Takohe Omiie pa3sHOBpcHE — oOpaja
rpamMaTHKe WM TEKCTOBa, YTBphHBame IrpaMaTHKe, YTBPHUBAWmE JICKCHUKE, alld U
o0paga KyJITYpOJIOIIKMX Tema. M y OBOM HMCIUTHOM POKY Cy HajOOBM U
HajCaBeCHUjU CTYJCHTH OCTBapWIM OJIUCTAaBe pe3ysiTtare, T¢ je OWIO Yak MeT
JISCETKH, aJli je, HACIpaM Tora, CTajajia jeJiHa CeJMHIA Te YaK YeTHPH IISCTHIIE, ra
je ¥ mpoceuHa olieHa Oowiia Herro Hika — 8,10.

Jakie, Kako ce MOXX€ BHJIETH, PE3yJITaTH W3 JiBajy POKOBA Cy CACBHM
CaMepJbUBH, M KaJia je y MUTamky W3JIa3HOCT U KajJa je y MHUTamky NpPOCeYHa OLCHA.
Ono, MehyTum, IITO Cce jaBjba Kao OIITpa pa3jivka Meljy mHMa jecTe HM30CTaHaKk
HAjHIKMX TPEJIa3HHUX OlICHA Ha VCIIUTY OJPYKaHOM OHJIAjH, aJIM U HEIITO Mamu Opoj
HajBUIIHX OIEHA, TC CTAWE Y TOM POKY MOYKEMO OIIEHUTH Ka0 CaCBHUM YjeIHA4YEHO,
0e3 MpUCYTHHUX eKCTpeMa Ha 00€ CTpaHe CKaJie 3a olemuBame. Ca Ipyre cTpaHe, 0K
je 2019. rogune Ouno yak 50% neceTkH, HacIpaM HbHX je CTajalo TeK HELITO Marmbe
mectuna (40%). HapaBHo, aBa poka u 21 cTyneHT HHCY HM WM30/1M3a JOBOJHHU 3a
u3Bohebe MoJe BAIMAHMX HAYCIHHUX 3aKJby4aKa, jep ce pa3iuKe MOry 00jaCHHTH H
0COOCHOCTHIMA JIBEjY TCHEpaIlyja U CBAKOT TI0jeIMHIIA YHyTap HHUX, alld CMaTpaMo Ja
ce OIMMCAaHO CTame MIAK MOXKE CMaTpaTH WHIMKaTUBHUM. Hanme, dumeHuna jia cy
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CTYZIEHTH Ha OHJIaJH UCIUTY TIOKa3aJi 00Jbe pe3yiTaTe Hero lbUXOBE CTapHje KoJlere
TOJMHY JJaHa paHHje, MOria OW ce MPUMHCATH HeIITO OMYIITeHHjoj atMocheph y
KO0jOj Cy C€ HaJa3WiIy MPUIMKOM H3BOleHma vaca: He CaMo JIa UM je OKpPYKeHhe OWIIo
MO3HATO (Kako OHO FHPMXOBOT JOMa Tako0 M OHO HMHTEPHETCKO), Beh cy mM u
PELUIIjeHTH OWITM TeHEeparMjCKh CACBUM OJHCKH, IITO je YeCcTO CTHMYNHUIryhu
¢axrop. He cMemo npu Tome 3a00paBUTH HU YHELCHUILLY [a Cy CTYACHTH—CITyILIAOH
OmITN BeoMa KOJIETHjaITHO HACTPOjeHH M PACIIONOKEHH /1a CBOjUM 3ajlarameM Ha 9acy
MIOMOTHY KOJIETM KOjU W3BOJM 4Yac M Ja TaKO OCTBapH IITO OOJbM pe3ynrar Ha
ucnuTy. TakBo Hallle MUIIUBEHE YTEMEJHEHO je M Ha UCKYCTBY KOj€ CMO CTEKIH Y
HAapeJIHNM CEMeCTpUMa TOKOM KOjUX je OJp)kaBaHa HAcTaBa Ha MaJbMHY M TOKOM
KOjUX C€ MOKa3aJo Ja CTYJACHTH TOKOM T¢ BPCTE HACTAaBE 3aKCTa HEPETKO OWBajy
pacIioNoKeHH)H 32 Yac, 0apeM Kazia je y MUTamky yUermhe CTPAHOT je3UKa.

3. 3AKJbYUYHE HAIIOMEHE

Haxo je HerocpeHa HacCTaBa OHAj OOJMK HACTaBe KOjeM OMCMO U CaMH YBEK
JIAM TIPEHOCT 300T YMTABOT HU3a PA3NUYUTUX YMHWIAIA, UMajyhu y BHIY Halle
HCKYCTBO, MOJKEMO 3aKJby4YHTH JIa j€ MaHAeMHja — y MHOT'O YeMy U 3a TOjeuHIa U
3a JpymTBO, MOmIacT Oe3 mpeceraHa y OBOM croielly — WIaK WMaia M HeKe
MO3UTHBHE e(eKTe Ha W3BOhere HACTaBe, HE CaMO Yy HalleM KOHKPETHOM CITyd4ajy.
Haume, kaza je y nmuTamy OHa CTpaHa Koja je 3a/Jy’KeHa 3a peajin3allijy HacTaBe —
HACTaBHUYKA, TI0JT TUM TO3UTHBHUM e(eKTHMa Mpe CBEra MUCIMMO Ha YIIO3HABAHC
HOBHX TEXHOJIOTHja 3a peanu3aldjy HacTaBe Ha Ja/bHHY, ald W OPTraHW30Barbe
UCIUTA Y JIOHEJABHO HE3aMHCIIMBUM YCJIOBHMMA, IIITO je, HaJaMo ce bapem, Koerama
JIAJI0 HOBH MPO(ECHOHATHU TIOJCTPEK, aJId U — KAKEMO TO jep 3auCTa TaKO MUCIUMO
— NPUIKKY A3 U cebe U cBoje MOryNHOCTH cariiefajy y APYyKYHjUM OKOJHOCTHMA U
Jla ce yHampene y npopeCHOHATHOM cMHCTy. Hanme, MHOTH HACTaBHUIIM KOjH Cy
3a3uMpalid O] CBera IITO MHpeACTaB/ba UCKOPAK y OJHOCY Ha TPaIUIMOHAIHE METOIE
HacTaBe, CaJia Cy, UCTHHA YeCTO HEBOJHHO, MOPAJH Jia CE YIO3HAjy ca CaBPEMEHOM
HACTAaBOM, IITO, YBEPEHH CMO, HE MOXKE OCTATH CACBMM 0€3 MO3UTHBHUX MOCIIEANIA
1o wuxoB Oyayhu pan. Ca apyre crpaHe, Kako je MmoKa3ajio Hallle UICKYCTBO, He CamMo
OHO OBJIC OIMHUCAHO, HU CTYACHTH HUCY OWaM (3HATHO) yckpalieHH TakBUM BHIOM
HacTaBe (0apeM YKOJIMKO je Ha HpodecopcKoj CTpaHW KaTeape CTaja0 OHAaKaB
HACTaBHUK KakBOM Ou CBH TpeOanmo nga Texumo). Crtora je Hamr MOTUB 3a
MPE/ICTaB/bakhe OBE MUKPOCTYH]E Cllydyaja Mpe CBera ympaBo OHO Jia TMOKaKEMO W
JOK2)KEMO KaKO W HAcTaBa jeJHOT OBAaKO CHEIU(PHUYIHOr TpeaMeTa, Kakap je
Mertoauka HacTaBe PYCKOT je3nka 2, a uHje je W3BONheHme Ha JaJbUHY JOHCIABHO
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om0 IMMPAaKTUYHO HE3aMUCIIMBO, MIIAK YCIICIIIHO MOXKC Ja CC U3BCIC 0e3 HeraTUBHMX
rnocjeauna 1mo CTyaceHTe, ajii U HAaCTaBHUKE.

Natasa Ajdzanovié
University of Novi Sad
Faculty of Philosophy

METHODOLOGY OF TEACHING RUSSIAN LANGUAGE 2 AT THE FACULTY OF
PHILOSOPHY IN NOVI SAD DURING THE PANDEMIC OF COVID 19 (MICRO-
CASE STUDY)

Summary

The paper presents a micro-case study which tackles the ways of overcoming the obstacles
that the COVID-19 pandemic posed to the teaching and examination in the course
Methodology of teaching Russian language 2 (Metodika nastave ruskog jezika 2) at the
Faculty of Philosophy of the University of Novi Sad. The author, who is also the course
tutor, presents four e-examination models that could have been used during the
unprecedented challenge that the pandemic brought. However, one model stood out as the
optimal in the given circumstances and therefore was applied. Namely, due to the
specificity of the course itself as well as the assessment of the achievements of the students,
the author of the paper organized a distance examination attended by students of the
Faculty of Philosophy who study Russian as a foreign language at the B1 level. Although
the obtained results can be criticized for the fact that the author of the paper focused on two
previous school years and one exam period each (June 2018/2019 and June 2019/2020), as
well as a smaller number of students (21 in total), in the author’s opinion they can be
considered sufficiently relevant and indicative. Namely, the results showed that there is no
significant difference between the achieved average grades (2018/19 — 8.10; 2019/20 —
8.82), while, on the other hand, the grade structure appears as a sharp contrast. Here we
bear in mind the fact that in the last pre-pandemic year there was a clear contrast regarding
grades, since the exam recorded 50% (five out of ten) of the highest and 40% (four out of
ten) of the lowest passable grades, while in the first year of the pandemic the lowest grades
were completely absent. Since the same evaluation criteria were maintained, the said
difference can be attributed to two things: firstly, the individual differences between
students and student generations, and secondly, the fact that students who took the e-exam
were exposed to a lower level of stress since they took the exam from their home, i.e. from
a familiar environment. The author of the paper inclines towards the latter interpretation.

Key words: Russian language teaching methodology, COVID 19 pandemic, distance
learning, Faculty of Philosophy, Novi Sad.
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CONSIDERATIONS SUR LA DIDACTIQUE EN LIGNE
DE LA LEXICOLOGIE FRANCAISE EN CONTEXTE UNIVERSITAIRE

MOLDAVE

RESUME: Dans I’article nous proposons une étude de la didactique de la lexicologie
francaise a distance avec la mise en relief des spécificités du contexte dans lequel cette
didactique se réalise. On débute avec la présentation des contenus a didactiser pour s’arréter
en détails a la méthodologie et la différence avec la didactique en présentiel. Tout ¢a pour
montrer que la didactique en ligne peut souvent résoudre les problémes que celle en
présentiel ne peut pas résoudre. Nous faisons référence, par exemple, au probléme épineux
du subjectivisme dans 1’évaluation des apprenants. Dans la didactique générale on met en
place toute une liste de méthodes efficaces d’enseignement et d’apprentissage. Toutes ces
méthodes peuvent étre appliquées avec succes en didactique en ligne.

Mots clé: didactique, enseignement, apprentissage, évaluation, méthode, enseignant,
apprenant.

ONLINE DIDACTICS OF FRENCH LEXICOLOGY IN THE MOLDOVA
UNIVERSITY CONTEXT

ABSTRACT: The paper deals with a study of the teaching and learning of French lexicology
online by highlighting the specificities of the context in which this activity is carried out.
We start with the presentation of the course content, then consider the methodology in
detail and focus on the difference between online and face-to-face teaching. The analysis
shows that online teaching can often solve several problems that face-to-face teaching
cannot, for example, the issue of the subjective assessment of learners. Although general
didactics offers a whole list of effective methods of teaching and learning in the face-to-
face context, all these methods can also be successfully applied in online teaching.

Key words: applied linguistics, teaching, learning, evaluation, method, teacher, learner.

1. INTRODUCTION

A I’époque des ordinateurs et de hautes technologies d’information et de
communication le systéme d’éducation a subi des transformations colossales dans
le sens que les technologies en question ont commencé a étre intégrées
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progressivement en classe ouvrant de nouvelles possibilités d’enseignement,
d’apprentissage et méme d’évaluation. Les possibilités dont nous parlons visent
encore la modification du type de classe. Ainsi, la classe en présentiel cede peu a
peu la place a la classe a distance, car ce nouveau type de classe augmente les
opportunités des apprenants a faire des études dans I’institution qui les attire, méme
si celle-ci se trouve de I’autre c6té du continent ou dans I’autre hémisphére de la
planete.

Comme le démontre la triste expérience des années 2020—2022, la classe a
distance s’est avérée indispensable au cas des épidémies planétaires ou le contact
direct entre les gens était plus qu’inquiétant.

Si I’on considére de preés l’expérience de la didactique en maticre
d’enseignement, d’apprentissage et d’évaluation a distance, il y a des pays qui
jouissent d’un réseau trés bien développé d’institutions pédagogiques ou cette
didactique du nouveau type est trés bien mise en place. Cela se référe en égale
mesure aux institutions d’enseignement universitaire, pré-universitaire ou
professionnel.

A la différence de ces pays, la didactique & distance, appelée encore « en
ligne » dans les institutions d’enseignement moldaves, soient-elles pré-
universitaires, universitaires ou professionnelles, est liée, principalement, a la
période ou tout le monde a d0 combattre contre la COVID-19. L’épidémie a mis
tous les pédagogues moldaves dans la situation a apprendre en 24 heures a
enseigner en ligne toutes les disciplines et les éléves et les étudiants a apprendre a
travers un ordinateur, un portable, une application du type Skype, Zoom ou Google
Meet.

La provocation a été des plus inattendues, car elle demandait de la part des
enseignants, mais également des apprenants des compétences doubles, autrement
dit des compétences dans deux domaines différents du savoir — I’informatique et la
discipline enseignée ou apprise. Les institutions en question ont fait preuve d’une
rapidité colossale dans leur intention de faire face a cette provocation et ont
propose des séminaires en ligne pour instruire les pédagogues dans la didactique a
distance. Et les bons résultats ne se sont pas laissé attendre, car les enseignants et
les apprenants ont mis en place un enseignement, un apprentissage et méme une
évaluation des résultats des plus divers et motivés par le contexte.

La didactique en ligne, différente, en somme, de la didactique axée sur
I’utilisation des  technologies d’information et de communication ou des
technologies d’information et de communication didactiques, est une activité en
classe qui se fait enti¢crement moyennant 1’internet ou I’intranet. Elle se fait ayant a
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la base des applications spéciales pour mettre en contact verbal, auditif et visuel,
les acteurs du processus didactique. Dans ce cas, le contact en question est de
nature limitée, surtout dans sa composante visuelle : on ne peut pas voir ce que la
caméra ne montre pas. Par conséquent, ce type de didactique se confronte a
certains obstacles, ce qui nous fait penser aux atouts et aux inconvénients de son
application en classe, on pourrait méme parler des risques.

Selon nous, les atouts principaux sont les suivants :

— restriction du contact physique direct entre les gens (qui, au cas des
épidémies, diminue totalement le risque d’infection et de la propagation de
la maladie) ;

— possibilité d’explorer a tout moment des sources pédagogiques de valeur
qu’on trouve sur la toile (dictionnaires, livres, guides, manuels, images,
vidéos etc.) ;

— possibilité de passage rapide d’une source de documentation a I’autre ou de
travail concomitant sur deux ou méme plusieurs pages électroniques
différentes ;

— possibilité de voir a tout instant un texte écrit ou un matériel visuel a de
différents zooms, réglés par I’enseignant ou méme 1’apprenant lui-méme ;

— possibilité de faire appel sur place a des documents auditifs authentiques ;

— possibilité d’entrer en dialogue a une grande et souvent a une trés grande
distance avec des parleurs natifs dans le cas des classes de langues
étrangeres ;

— possibilité de travailler des sources en différentes extensions — doc, pdf, rif
etc. ;

— possibilité de travailler a chaque instant 1’articulation en langue étrangere,
tout ca a travers les moteurs de synthéses de la parole a la maniere des
natifs.

— Les inconvénients de base sont liés souvent :

— au fait que les enseignants et souvent les apprenants possedent
insuffisamment de compétences sur les plateformes qui sont créées pour
I’enseignement a distance ;

— aux perturbations sonores qui apparaissent lors de la communication orale
concomitante de plusieurs personnes en classe a distance ;

— a I'impossibilité souvent de suivre de prét les apprenants pour qu’ils
gardent 1’originalité des activités qu’on leur propose ;

— aux pannes d’électricité et de connexion a l’internet qui surviennent
souvent lors des classes en ligne ;
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— alavitesse insuffisante de I’internet pour assurer une bonne connexion.

— Les risques sont liés principalement :

— al’influence négative de la radiation de 1’ordinateur sur le corps humain en
général et les yeux en particulier ;

— au fait que les enseignants et les apprenants doivent se trouver des heures
entiéres connectés a une application ; si cette connexion se fait a travers un
ordinateur, ils doivent rester en position verticale, difficile a supporter une
longue période de temps.

2. DIDACTIQUE EN LIGNE DE LA LEXICOLOGIE FRANCAISE EN
CONTEXTE UNIVERSITAIRE MOLDAVE

Par le titre annoncé on sous-entend, sur les pages de cet article,
I’enseignement, 1’apprentissage et 1’évaluation de la lexicologie frangaise comme
cours théorique et pratique, prévu, dans les universités moldaves, pour les étudiants
en deuxieme année.

2.1. Didactique du lexique et didactique de la lexicologie. Points de touche et
différences

Mais avant de passer a la didactique de la lexicologie comme science on
croit nécessaire de mettre en valeur la distinction de la didactique de cette
discipline de la didactique du lexique, car ces deux types de didactique font
souvent confusion et cette distinction est une chose essentielle dans notre cas. Il est
indiscutable que la didactique du lexique fait partie, dans la bonne majorité des cas,
de la didactique de la lexicologie, mais cette science ne se réduit pas a ce but
seulement.

2.2. Didactique du lexique

A Theure actuelle, dans la didactique du lexique, on enregistre
habituellement deux types d’approche : une qui prescrit un enseignement qui ouvre
un apprentissage systématique et spécifique des unités lexicales de la langue,
quelles que soient leur structure et complexité, et 1’autre liée aux activités
d’expression et de communication, autrement dit d’apprentissage des unités
lexicales en contextes d’emploi.
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Rappelons que toute interprétation langagiére se fait en contexte, compte
tenu de la variabilité de I’unité lexicale. Par conséquent, la didactique du lexique se
veut, en définitive, une didactique du contexte d’emploi.

Le contexte, dans ce cas, a aussi son role et le didacticien doit en tenir
compte. Les notions de «réseau sémantique », de « fonction lexicale » ou de
« nature lexico-grammaticale » font directement ou indirectement allusion a la
faculté des unités lexicales de se combiner et de former des structures complexes
qui se veulent également enseignées et apprises, si [’on prétend parler de la
didactique du lexique.

La mise au centre de la didactique du lexique des notions de contexte et
cotexte fait aboutir premiérement a la didactique de la lecture ou a celle de
I’écriture, développées surtout dans les années 1980-2000, puis a celle basée sur la
référence lexicale, le processus cognitif, la catégorisation (théories du prototype),
la théorie du discours et de 1’énonciation, la composante sociolinguistique qui met
en place la variété des usages etc.

Par conséquent, si la didactique du lexique a appris a mettre en valeur les
découvertes d’ordre linguistique, sémiotique, sociolinguistique etc., elle s’est
approchée encore et encore de la didactique de la lexicologie comme discipline
linguistique.

2.3. Didactique de la lexicologie

La lexicologie comme branche de la linguistique a comme objet d’étude le
lexique d’une langue (Cappeau 2008 : 56), tout ca dans une perspective
synchronique et diachronique.

La didactique d’une discipline qui se préoccupe du lexique d’une langue
n’est pas totalement la didactique de ce lexique. C’est la didactique d’un champ de
recherche, en premier lieu, qui met en place un métalangage a apprendre. De fagon
générale, la didactique en présentiel prend en charge deux choses: (1) des
contenus a didactiser selon (2) une méthodologie spécifique.

2.4. Contenus a didactiser

Les contenus a enseigner, apprendre et évaluer dans la lexicologie
francaise peuvent étre présentés par deux termes génériques, et notamment ceux de
« réalité incidente » (décrite dans des termes d’orthographe, de prononciation) et de
« réalité explicite » (décrite a travers les rapports de synonymie, polysémie,
antonymie, homonymie; I’étymologie; le contour socio-culturel et territorial etc.).
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Dans la « réalité incidente » on identifie quelques composantes de base a
didactiser (Calaque & David 2004 : 36), et notamment :
— la typologie des unités lexicales selon leur coté expressif (oral ou écrit)
(Auroux, 1992) ;
— les différences lexicales imposées par I’homonymie (I’homophonie et
I’homographie) ;
Dans la « réalité explicite » I’intérét du didacticien portera, en premier
lieu, sur :
— les schémas de formation des unités lexicales en frangais (Babin 1998;
Calaque 2002 : 24) ;
— les types de ’emprunt ;
— les types de synonymie ;
— la synonymie relative des unités lexicales ;
— les motifs de I’apparition de la polysémie ;
— les types de polysémie ;
— les faux antonymes ;
— lesregistres de la langue ;
—  ces variations territoriales.

2.5. Méthodes de didactisation de la lexicologie francaise

La didactique comme science a décrit une multitude de méthodes
d’enseignement d’une langue, mais qui s’avérent étre également efficaces pour la
didactique du métalexigue. Nous en donnons ci-dessus quelques-unes. Ainsi, selon
Landsheere (Landsheere 1992: 130), il faudrait appliquer :

(1) des méthodes directes d’instruction, centrées, en bonne partie, sur
I’activit¢ de 1’enseignant (I’exposition des faits, 1’explication,
I’observation, la démonstration, le travail a la base du manuel etc.);

(2) des méthodes d’instruction indirectes, centrées sur les apprenants et qui
s’averent efficaces quand :

(@) elles ont pour but le développement (chez les apprenants) des
capacités et des performances de pensée (et encore, a la frangaise,
bien sar) ou

(b) elles visent a former des attitudes et a développer des habiletés
impersonnelles (ici s’inscrivent de telles méthodes comme la
problématisation, 1’étude des cas, la modélation, la simulation etc.);

(3) des méthodes d’instruction de type interactif qui ont pour caractéristique
de base le fait qu’elles mettent les acteurs de I’interaction éducative dans
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une relation de partenariat, favorisant la réunion des apprenants en
groupes pour réaliser des taches (on cite ici la conversation, les débats, la
solution des taches en groupes, le brainstorming, 1’apprentissage par la
coopération etc.);

(4) des méthodes d’instruction de type expérimental, centrées sur les

apprenants ou 1’on met I’accent surtout sur le processus d’apprentissage
(on cite ici ’exercice, le learning by doing, les travaux pratiques, les
projets, I’apprentissage par l'investigation et la découverte);

(5) des méthodes d’instruction facilitant I’étude indépendante et différentielle

ou les acteurs de base sont les apprenants et le réle de 1’enseignant est
réduit au minimum (les apprenants sont évalués, mais ils peuvent aussi
s’autoévaluer et cela stimule leur pensée critique).

Les méthodes énumérées peuvent étre classifiées encore selon d’autres

critéres (Cerghit 1997: 23), comme celui :

a)

b)

d)

€)

f)

historique qui met en place les méthodes traditionnelles, classiques
(I’exposition, la conversation, 1’exercice etc.) et modernes (la méthode de
l’algorithme, la problématisation, le brainstorming, [I’instruction
programmeée etc.);

de Vextension de la sphere de ['applicabilité selon lequel on identifie des
méthodes générales (I’exposition, le cours magistral, la conversation, etc.)
et particuliéres ou spéciales (pour enseigner un sujet plus restreint; ici
s’inscrit I’exemple);

de la modalité principale de présentation des connaissances qui nous
permet de parler des méthodes verbales (basées sur le métaterme écrit ou
articulé) et intuitives (basées sur I’observation directe des objets, des
phénomeénes);

du degré de participation des apprenants aux activités, qui nous permet de
parler des méthodes expositives (appelées encore passives), (centrées sur la
mémoire reproductive et I’écoute passive de 1’enseignant) et actives, qui
permettent d’explorer personnellement la réalité étudiée ;

de la fonction didactique principale, qui nous aide a décrire les méthodes
d’enseignement et de communication avec la fonction de base de
consolidation, de vérification et d’appréciation des résultats ;

de la modalité d’administration de [’expérience qui va €étre cumulée,
principe qui nous fait distinguer les méthodes algorithmiques ou
euristiques (la derniére basée sur la propre découverte et la solution du
probléme);
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9)

h)

de la forme d’organisation du travail, qui met en place les méthodes
individuelles, celles d’enseignement-apprentissage en groupe (homogéne
ou hétérogene), les méthodes integres, qui visent tous les apprenants de la
salle; les méthodes combinées ;

de l’axe de ['apprentissage, mécanique (a travers la réception) ou
conscient (a travers la découverte), qui met en place 1’exposition, la
démonstration, la conversation euristique, |’observation dirigge,
I’instruction programmeée, 1’étude des cas etc.);

du changement produit chez I’apprenant, qui met en valeur les méthodes
hétérostructurales (quand la transformation se produit a travers autrui
comme dans le cas de I’exposition, de la conversation, de I’étude des cas,
de la problématisation etc.) ou autostructurales (quand 1’apprenant
s’autotransforme comme dans le cas de la découverte, de I’observation, de
I’exercice etc.

Comme I’atteste C. Cucos (a voir Cucos 2006: 291), toutes ces méthodes

doivent agir ensemble, si I’on veut que le résultat soit positif dans le cas de la

didactique d’un sujet quelconque.

Toutes les méthodes présentées peuvent étre mises en pratique dans la

didactique de la lexicologie francaise en présentiel et a distance.

Quand la didactique est a distance, certaines spécificités s’imposent, et

notamment :
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dans le cours magistral on peut faire appel plus souvent a des corpus
congus en Power Point ou dans d’autres extensions ;

dans la découverte comme méthode de didactisation on peut appliquer des
sites ou laisser aux apprenants a trier des sites pour découvrir les choses ou
la vérité des choses qui les intéressent ;

dans I’application de la problématisation dans la didactique a distance on
peut donner un champ d’investigation plus ample grace aux possibilités
offertes par la toile et I’ordinateur ;

dans la démonstration on peut faire appel a de courtes vidéos qui servent
trés bien de preuve a ce que 1’on affirme ;

le travail en groupe est rendu plus difficile a cause du fait que les
participants sont a distance et la connexion électronique n’est pas toujours
en mesure a assurer une collaboration efficace ;

le professeur doit choisir attentivement les activités proposées aux
apprenants pour ne pas les mettre en embarras a cause de la distance ;
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— le professeur peut proposer avec succes des activités en accord avec le
niveau de perception individuelle de I’apprenant ;

— le professeur peut proposer des activités liées au triage des unités lexicales
du francais en accord avec certains principes et tout ca a travers des
moteurs en ligne.

Maintenant nous nous proposons d’analyser en détail chaque méthode
décrite par les savants comme une qui sert a la didactisation de la lexicologie
frangaise.

L’exposition

Dans I’enseignement en ligne de la lexicologie francaise, I’exposition est
probablement la méthode clé, car elle confine a la méthode du cours magistral. Il y
a quelques exigeances envers I’exposition en classe, et notamment elles portent sur
le débit de la parole de I’enseignant. Le débit doit étre toujours modéré dans
I’exposition métalinguistique en langue étrangere. En didactique a distance le débit
modéré est une premiére exigeance pour éviter les interférences sonores qui
empéchent I’interprétation. L’exposition peut se faire moyennant un corpus bien
structuré qui introduise de la clarté dans le discours.

La conversation

Dans la didactique en ligne de la lexicologie francaise la conversation peut
étre portée lors des séminaires, le plus souvent, ou des cours magistraux, le moins
souvent, entre I’enseignant et un seul apprenant, tout ¢ca pour éviter le brouillage.
La conversation a, dans ce cas, la forme d’un échange réciproque de répliques (a
microphones connectés, puis déconnectés pour assurer la bonne audience) qui
viennent 1’une aprés 1’autre de la part des deux interactants. Les sujets des
conversations peuvent étre des plus divers.

L’exercice reste dans la didactique en ligne une des principales méthodes
qui s’averent trés efficaces surtout dans [’apprentissage. On distingue ici de
différents types d’exercices — d’application, de renforcement, de récapitulation.
Grace aux TICs, ces exercices peuvent étre interactifs, inclus dans des manuels
numériques, d’autocontrdle etc.

La méthode de I’algorithme convient parfaitement pour la didactique en
ligne des types d’unités lexicales en frangais. Parler structure des unités complexes,
composées, locutionnelles, phraséologiques, ¢’est mettre en place 1’algorithme de
leur création.
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La problématisation en didactique a distance de la lexicologie frangaise est
une des méthodes clé dans le développement surtout des facultés de pensée. En
ligne, cette méthode peut étre appliquée pour faire analyser aux apprenants des
situations d’une complexité a part, présentées souvent par des vidéos reproduisant
le parler des régions francaises, des T.O.M. et des D.O.M. Les TICs le permettent a
I’heure actuelle.

Le brainstorming est la méthode idéale pour les séminaires a distance en
lexicologie, car il rend possible 1’exposition d’une position, d’un avis etc.

L’exemple, en didactique a distance de la lexicologie, est la méthode la
plus voulue par I’apprenant, car une langue étrangére comme le francais doit
s’exemplifier dans 1’exposition théorique ou pratique. L’exemple n’est seulement
I’arme de la conviction de I’enseignant, mais également de [’apprenant.
Argumenter a travers des exemples c’est ce que la lexicologie a a apprendre. Les
TICs permettent 1’affichage a I’écran des exemples, ce qui augmente la force de
conviction des assertions.

La déemonstration

La démonstration fait partie des opérations de la logique. En cours
magistraux, la démonstration va de paire avec I’exposition. Faire une
démonstration en ligne lors du cours de lexicologie, c’est nécessaire et utile, car ca
rassure sur les choses. Comme source de démonstration peuvent servir toutes les
unités du francais a un contour spécifique.

L’étude des cas

L’internet permet de répertorier un vaste matériel qui porte sur la
lexicologie du francais. On y trouve la typologie de ses unités, leur complexité etc.
Proposer aux apprenants des activités en ligne sommées sous le titre « étude des
cas », c’est leur proposer quelque chose qui débouche sur une investigation
scientifique.

L’observation dirigée

Comme discipline théorético-applicative qui se préte facilement a la
didactisation, la lexicologie enseigne une observation dirigée des phénomenes
lexicaux d’une langue. Dans un contexte digital, cette observation peut &tre des
plus riches, car elle peut étre répétée, reprise, menée la ou il faut. L’enseignant n’a
qu’a formuler des taches d’apprentissage et laisser aux apprenants a découvrir le
vrai état des choses dans le lexique. D’habitude, 1’observation est singuliére. Elle
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est pluriaspectuelle dans le cas, par exemple, de ’observation projetée sur une
vidéo. Par exemple, I’observation des gens parlant le breton ou le garcon dans une
vidéo produite en France.

2.6. L’évaluation en ligne dans le cadre de la lexicologie francaise

L’évaluation est un processus des plus compliqués, car elle est souvent
sujet de critique et du mécontentement. La critique porte essentiellement sur sa
justesse.

Il n’est pas secret que I’évaluation se fait souvent sur des principes
subjectifs. C’est pourquoi la didactique contemporaine identifie plusieurs principes
qui se voient dans 1’évaluation:

— leffet Halo — une observation, une constatation qui est potentiellement
inexacte, car eclle se base sur l’erreur par rapport a un trait de la
personnalité qui entraine une généralisation fausse (Sullman) ;

— Derreur d’anticipation — quand I’enseignant évalue ’apprenant sur ses
mérites précédents ;

— Deffet doux, quand 1’évaluateur est moins exigeant envers les apprenants
qu’il connait bien ;

— Perreur de générosité — tendance de 1’évaluateur de trouver des motifs
pour que 1’évaluation soit obligatoirement positive ;

— T’erreur de la tendance centrale — quand les évaluateurs ont la tendance de
donner des qualificatifs moyens a tous les apprenants sans tenir
rigureusement compte de leurs compétences et performances ;

— Derreur de similarité — quand 1’évaluateur voit chez 1’apprenant les traits
de caractére qu’il a lui-méme ;

— D’erreur du contraste — quand un apprenant est évalué en comparaison avec
un autre ;

— Deffet de I’ordre — quand on rapporte quelque chose a une classe sachant
que ca a certaines propriétés ;

— Derreur logique — quand I’évaluateur pense qu’il évalue une chose, mais, a
vrai dire, il évalue complétement une autre chose ;

— D’erreur de la légereté / la dureté de 1’évaluation ;

— leffet récent — quand I’évaluateur se rappelle seulement les derniéres
performances de 1’apprenant.

A la base de toutes ces difficultés et erreurs dans 1’évaluation des
apprenants se trouve le facteur humain. Il semble que 1’évaluation automatique a
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travers un moteur puisse ¢liminer beaucoup de ces imperfections dans 1’évaluation.
Le moteur dont on parle se rencontre souvent sur la toile et il est congu a opérer
une évaluation plus ou moins objective.

3. CONCLUSION

La didactique a distance de la lexicologie francaise a ses spécificités dans
les notions d’atouts et d’inconvénients. Mais cette didactique, a ce que le
démonstre notre étude, a plus d’atouts. Cette didactique prend en charge des
contenus aussi diffétents qu’intéressants. Dans ces contenus s’inscrivent I’aspect
expressif des unités lexicales du francais, les relations des unités qui menent a la
formation des vocables de différente complexité: dérivés, composés, locutions,
unités phraséologiques. Outre acela, les relations entre les unités s’inscrivent dans
la synonymie, I’antonymie, I’homonymie etc. La didactique de ces unités prend en
charge une méthodologie des plus complexes, méthodologie qui regroupe des
méthodes et des procédures les plus diverses. La didactique prend en charge le
critére interactif de I’enseignant et de 1’apprenant. De ce point de vue on distingue
la didactique en présentiel et celle a distance.

Comme le démontre notre étude, le deuxiéme type de didactique s’avere
souvent résoudre les probléemes du premier type, et notamment la mise efficace en
relief des phénoménes, la rapidité du travail des données, 1’acceés aux données
authentiques, I’exemple d’un mécanisme effectif etc.

Il est souhaitable que dans la République de Moldova mette en application
réguliére la didactique en ligne par rapport a toutes les branches du savoir, car cette
didactique a plus d’atouts que d’inconvénients. Un des atouts majeurs est le fait
qu’elle permet une évaluation plus ou moins objective des résultats obtenus lors du
processus didactique dans de différents types d’institutions éducatives.
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Anhena /1. Komthyr
JpxaBHu yHUBEp3UTET ,,Anexy Pyco”, banuu, Penyonnka Monnasuja

JUJAKTUYKA PASMATPAIBA OHJIAJH HACTABE ®PAHIIYCKE
JIEKCHUKOJIOTUJE Y KOHTEKCTY YHUBEP3UTETA ¥V MOJIJABUJU

Pesume

VY pagy pa3sMarpamMo OHIAjH MOAy4YaBame IHIAKTHKE (paHIyCKe JICKCHKOJIOTHje ca
UCTHLAKEM CIICIM(PUIHOCTH KOHTEKCTa y KOME ce OBa AWJAKTHKA CIpoBoau. [lounmeMo
ca IpeJCTaB/balkbeM CaApikKaja KOjH ce y4H, ca JIeTaJbHUM IIPUKa3HBambeM METOROJIOTHje U
YKa3UBamkEM Ha Pa3jIuKe y OJHOCY Ha HAcTaBy JULeM y nune. XKememu cMo Ja IOKaxeMo
Jia OHJIajH HAcTaBa YeCTO MOXE J]a pelu npodiaeMe Koje HacTaBa JIMLEM Yy JIULE He MOXKeE.
Omnita IUIaKTHKA peiaxe YUTaB HU3 ehUKACHUX METO/a Mo/lyuaBama U y4eta, ajli CBe
OBE METOJIE MOT'Y C€ YCIICIIHO NPUMEHHUTH U Y OHJIajH HACTaBH. AHAIN3UPAIIA CMO CBaKy
METOJly Y OHJIaJH OKPYKEeHY J1a OMCMO BHJENH HCHE NMPEJHOCTH U HEJOCTaTKe M Tparajin
3a HajOOJFOM METOIOM Y OHJIAjH AWOAKTHIN (QpaHIycke jekcukonoruje. Crymuje cy
HoKaszaje Jja ce y MOJJABCKOM YHHUBEP3HTETCKOM KOHTEKCTY BHILE KOPUCTE HpelaBaba,
JEMOHCTpanyje 1 IPUMEPH, alld U Ja eJIeKTPOHCKE aluTMKaluje 1ajy MOryhHOCT mpuMeHe
OBHUX MeTo/ia Ha e(pUKACHHjH U Pa3HOBPCHUjU HAuYMH. Hajamo ce n1a je Hale HCTpaKuBame
JlaJio OJIrOBOpE Ha HeKa O]l BAXHHUX IHTama Be3aHHWX 3a oBy TeMy. OHJAjH AWAAKTHKA
YHHUBEP3UTETCKUX IUCLUILIMHA je Y PermyOumum MomnnaBuju npenMer Koju ce joIl YBEeK
pa3BHja KpO3 HCTPAXHBaa, IITO YKa3yje Ha U3y3eTaH 3Hauaj OBE JTUCLUILIMHE.

Kmwyyne peuu: muiakTrKa, HACTaBa, yuerkhe, eBaTyallija, METO], HACTAaBHUK, YICHUK.

Article recu le 5. juillet 2022.
Acrticle accepté le 7. décembre 2023.
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UNIVERZITETSKA ONLAJN NASTAVA JEZIKA, KNJIZEVNOSTI I
KULTURE U AP VOJVODINI!

APSTRAKT: S obzirom na zna¢ajne promene koje su nastale u celom svetu usled pandemije
virusa Kovid-19, kao i duzinu trajanja onlajn modaliteta izvodenja nastave, na koji su §kole,
fakulteti i druge obrazovne ustanove morale da se preusmere, u radu istrazujemo kako su
univerzitetski nastavnici jezika, knjizevnosti i kultura u AP Vojvodini odgovorili na najveci
izazov obrazovanja danasnjice. Za potrebe istrazivanja sprovedena je Gugl Forms (eng.
Google Forms) anketa u kojoj su ucestvovali nastavnici stranih i maternjih jezika sa svih
drzavnih i privatnih univerziteta u Vojvodini. Cilj istrazivanja bio je da se ispitaju nacini
odrzavanja nastave u pandemijskim uslovima, potesko¢e sa kojima su se suocavali
nastavnici i reSenja kojima su ih reSavali. Rezultati ovog istrazivanja treba da dovedu do
uvida u glavne probleme u izvodenju onlajn nastave, uslove i nadin rada, kori§éenje
univerzitetske platforme Mudl (eng. Moodle), te druge najkoriS¢enije e-platforme i
digitalne alate, kao i glavne prednosti i nedostatke, uz postignuto (ne)zadovoljstvo
nastavnika ostvarenom nastavom.

Kljucne reci: Kovid-19, onlajn nastava, nastava jezika, knjiZevnosti i kultura, Mudl
(Moodle), platforme za e-ucenje.

! Ovaj rad nastao je kao rezultat istrazivanja na projektu Digitalizacija univerzitetske
nastave jezika, knjizevnosti i kulture: izazovi, reSenja i perspektive u sklopu odrzivog
razvoja AP Vojvodine, br. 142-451-2260/2021-01/01 koji finansira Autonomna Pokrajina
Vojvodina, odnosno Pokrajinski sekretarijat za visoko obrazovanje i nau¢no-istrazivacku
delatnost u Novom Sadu.
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ONLINE UNIVERSITY TEACHING OF LANGUAGE, LITERATURE AND
CULTURE IN AUTONOMOUS PROVINCE OF VOJVODINA

ABSTRACT: Considering the significant changes that have occurred throughout the world
due to the COVID-19 pandemic, as well as the duration of the online teaching modality, we
will investigate how university teachers of Language, Literature and Culture in
Autonomous Province of Vojvodina responded to the biggest challenge of today’s
education. For the purposes of the research, a Google Forms survey was conducted in
which foreign and native language teachers from universities in Vojvodina participated.
The aim of this research was to examine the ways of teaching in pandemic conditions, the
difficulties faced by teachers and the solutions they found to overcome them. The results
should offer to an insight into the main problems in conducting online classes, conditions
and working methods, the use of the university platform Moodle and other most used e-
platforms and digital tools, as well as the main advantages and disadvantages, along with
(dis)satisfaction of teachers with the achieved teaching.

Key words: COVID-19, online teaching, language, literature and culture teaching, Moodle,
e-learning platforms.

1. UvOD

Pionirski pokusaji uvodenja nastave na daljinu datiraju od 18. veka, a koncept
tog oblika nastave usavrSavao se u skladu sa opstim razvojem civilizacije, od poste i
dopisnih $kola (Holmberg 2005: 13, Tait 2003: 1) do informacionih tehnologija,
racunara i interneta kao mreze koja omogucava prenos podataka i interakciju u realnom
vremenu (Taylor 2001). Ono $to je nedostajalo sve do 2020. godine jeste globalizacija
kulture komunikacije na daljinu, koja je bila preduslov za omasovljavanje raznih
vidova onlajn nastave, a nju je podstaklo Sirenje pandemije virusa Kovid-19 na celoj
planeti. lako su izolacija i nezadovoljena prirodna potreba ¢oveka kao drustvenog bica
— potreba za kontaktom — bili u velikoj meri prisutni (Cortez, Schrijver 2021; Lovillo,
Marti 2021; Chung, Subramaniam, Daas 2020), sve obrazovne institucije su morale da
se u najkra¢em roku prilagode novonastalim okolnostima i predu sa tradicionalne
nastave u ucionici na onlajn nastavu u virtuelnom prostoru. S obzirom na odsustvo
pravovremene obuke iz sprovodenja onlajn nastave, kao i naglost prelaska u drugi
format, sasvim ocekivano su se svi uesnici nastavnog procesa suoCili sa brojnim
izazovima. U ovom radu prikazaéemo kako su na izazove odgovorili nastavnici i
saradnici visokoobrazovnih ustanova u AP Vojvodini. U fokusu naSeg istrazivanja bili
su nacini odrZavanja e-nastave iz predmeta koji su po svojoj sadrzini usmereni na visok
nivo interaktivnosti, a to su jezici (strani i maternji), knjizevnost i kultura. Drugi deo
istrazivanja je usmeren na koriS¢enje platforme Mudl kao najrasprostranjenije
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univerzitetske platforme, koja je bila dostupna i pre pandemije. Dobijeni rezultati treba
da nam ukazu na najzastupljenije tendencije u univerzitetskoj onlajn nastavi na
predmetima iz jezika, knjizevnosti 1 kultura (JKK), probleme i strategije koje su
kori$¢ene u premoscavanju istih, i najzad perspektivu e-nastave u postpandemijskom
periodu. Pod nastavom JKK podrazumevamo nastavu iz maternjeg (srpski, madarski,
slovacki, rumunski, rusinski) i stranih jezika koji se izuCavaju na fakultetima u
Vojvodini (engleski, nemacki, francuski, ruski, italijanski i Spanski), nastavu
knjizevnosti na tim jezicima i nastavu kulture sa elementima civilizacije.

1.1 Platforma Mudl

Mudl (eng. Moodle, sa znacenjem Modular Object-Oriented Dynamic
Learning Environment) je vrlo popularan sistem uc¢enja na daljinu, tzv. LCMS sistem
(eng. Learning Content Management System), koji je rezultat doktorske disertacije
australijskog nau¢nika i predavaca Martina Dugimasa (Dougiamas, Taylor 2003). Ovaj
softverski paket razvijen je koris¢enjem PHP jezika, pogodnog za obezbedivanje
nezavisnosti od platforme, a dizajniran je da pomogne predavaima u stvaranju
kvalitetnih onlajn kurseva, kao i u upravljanju rezultatima svojih u¢enika. Mudl koriste
individualni instruktori, Skole i univerziteti radi unapredivanja nastave pomocu veb-
tehnologija. Napravljen je na visoko modularan nacin i koristi razne vrste tehnologija
kao Sto su: deljene biblioteke, apstrakcije i kaskadni stilovi za definisanje interfejsa,
koje omogucavaju prosirivost postojeceg sistema, dok koris¢enje XML tehnologija
obezbeduje nezavisnost interfejsa i samog koda Mudla (Mili¢evi¢, Mili¢evi¢, Mili¢
2014: 76-77). Prema podacima iz avgusta 2022. godine u svetu ima 328 miliona
registrovanih korisnika Mudla?, a platforma je dostupna na 110 jezika, ukljucujuéi i
srpski na oba pisma (latinica i ¢irilica). U Srbiji se registruje sve veéi broj instalacija na
platformu, te je tako u 2011. godini zabelezeno 163 nove instalacije, a u 2020. ¢ak 454,
dok je u 2021. godini taj broj bio znatno uvecan, na 2024 instalacije?, §to je o¢igledno
bilo podstaknuto uslovima rada u pandemijskim okolnostima. Nove instalacije ne
ukazuju na ukupan broj korisnika Mudla, koji je naravno mnogo veci, nego na broj
registrovanih institucija, Skola, fakulteta i privatnih instruktora. Mnogi fakulteti u AP

2 Podaci su preuzeti sa zvanitnog sajta Mudla https://www.moodle.org i
https://www.stats.moodle.org. Pristupljeno 1. 8. 2022.

3 Statisticki podaci o broju instalacija u Srbiji mogu se pratiti na sajtu:
https://www.stats/moodle.org/sites/index.php?country=RS. Pristupljeno 2. 8. 2022.
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Vojvodini su i pre pandemije imali instaliranu Mudl platformu ili Sovu?, kao
prilagodenu platformu za potrebe univerzitetske nastave, ali takode bazirane na Mudlu.
To sve govori u prilog znacaja ove platforme i prepoznavanja njene upotrebljivosti u
edukativne svrhe.

2. METODOLOGIJA ISTRAZIVANJA

Kako bismo stekli bolji uvid u nadin izvodenja onlajn nastave na
visokoobrazovnim institucijama u AP Vojvodini, pocetkom 2022. godine sproveli smo
istrazivanje koje je obuhvatilo misljenje i stavove nastavnika i saradnika sa fakulteta u
AP Vojvodini koji drze nastavu iz jezika, knjizevnosti i kultura. Anketa je pripremljena
sa ciljem da utvrdimo stavove nastavnika o onlajn nastavi koju sprovode, digitalizaciji
nastavnog materijala, zadovoljstvu koriS¢enjem razliCitih platformi, te uces¢em i
postignutim rezultatima studenata iz perspektive nastavnika.

Istrazivanje je sprovedeno onlajn putem®, a uzorak je ¢inilo 73 nastavnika i
saradnika sa svih 13 drzavnih fakulteta u AP Vojvodini (Filozofski fakultet, Fakultet
tehnickih nauka, Poljoprivredni fakultet, Medicinski fakultet, Tehnoloski fakultet,
Prirodno-matematicki fakultet, Akademija umetnosti i Fakultet sporta i fizi¢kog
vaspitanja u Novom Sadu; Ekonomski fakultet, Gradevinski fakultet i UCciteljski
fakultet na madarskom nastavnom jeziku u Subotici; Tehnicki fakultet ,,Mihajlo
Pupin” u Zrenjaninu i Pedagoski fakultet u Somboru), kao i Sest privatnih fakulteta sa
nastavom JKK (Fakultet za pravne i poslovne studije ,,Dr Lazar Vrkati¢”, FIMEK —
Fakultet za ekonomiju i inZenjerski menadzment, Pravni fakultet za privredu i
pravosude, Farmaceutski fakultet Novi Sad, Fakultet za sport i turizam TIMS,
Singidunum u Novom Sadu).

Anketa namenjena univerzitetskim nastavnicima predmeta jezika, knjizevnosti
i kultura u AP Vojvodini, osim opstih generalija, obuhvatila je 22 pitanja, koja su
posluzila za dve oblasti istrazivanja: 1. na¢in sprovodenja nastave u pandemijskim
uslovima, kvalitet i zadovoljstvo nastavom, kao i wuspeSnost u postizanju

4 Sova je platforma za e-udenje na Univerzitetu u Novom Sadu, nastala kao rezultat
Erasmus+ projekta MILETUS, na kojem je UNS bio jedan od partnerskih institucija.
Platforma je od 2018/2019. godine koris¢ena u redovnoj nastavi na Fakultetu tehnickih
nauka i Tehnoloskom fakultetu u Novom Sadu, a kasnije i na drugim fakultetima (Pravni
fakultet, Medicinski fakultet, Fakultet sporta i fizickog vaspitanja, Akademija umetnosti u
Novom Sadu, itd.). Vise o tome na: https://sova.uns.ac.rs/. Pristupljeno 31. 7. 2022.

> Pristup linku radi ude$¢a u anketi bio je mogué¢ do 7. februara 2022. godine:
https://docs.google.com/forms/d/18Y Aaq0TmFOiIDFD1MvIS8EVrDXhENOxCuFI2qfOfe]
-Aledit?urp=gmail_lin.
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interaktivnosti, 2. kori¢enje univerzitetske Mudl platforme i na¢ini njene upotrebe. Od
ukupno 73 anketiranih nastavnika 83,56% ispitanika je bilo Zenskog pola (61), a
16,43% muskog (12). Anketirani su nastavnici i saradnici iz oblasti jezika, knjizevnosti
1 kulture 1 to najvise iz anglistike (jezik, knjizevnost, prevodenje) (49,31%), potom
slede nastavnici i saradnici za srpski jezik, knjizevnost i folklor (10,95), italijanski
jezik, knjizevnost i kulturu (6,84%), francuski jezik, knjizevnost i kulturu (6,84%),
nemacki jezik i knjizevnost (6,84%), madarski jezik, knjizevnost i kulturu (5,47%),
ruski jezik i knjizevnost (4,1%), Spanski jezik, knjizevnost i kulturu (4,1%), slovacki
jezik (2,73%), opstu lingvistiku (1,45%) i rumunsku knjizevnost (1,37%). Od ukupno
22 pitanja, veci deo (17) bio je kombinovanog tipa, sa unapred ponudenim odgovorima
1 rubrikom ,,0stalo”, gde su ispitanici mogli izneti svoj drugaciji odgovor ili komentar.
Anketa je sadrzala tri pitanja otvorenog tipa na koje su ispitanici odgovarali po
sopstvenom nahodenju. Analizom sadrzaja datih odgovora kreirane su kategorije
odgovora u koje su odgovori potom svrstavani. Radi analize podataka koriS¢ene su
tehnike deskriptivne statistike.

3. REZULTATI ISTRAZIVANJA I DISKUSIJA

Prva grupa pitanja odnosila se na nacin drZanja nastave tokom trajanja
pandemije virusa Kovid-19, te koje su platforme najviSe koriS¢ene u onlajn nastavi.
Ispostavilo se da je dominantan oblik nastave jezika, knjizevnosti i kulture tokom
pandemije bio kombinovani — 69,86%, dok je samo onlajn nastavu imalo 21,92%
anketiranih nastavnika. Mali procenat ispitanika imao je sve vreme nastavu uzZivo —
6,85%, a snimljena predavanja bez mogucnosti interakcije u realnom vremenu je drzao
najmanji broj nastavnika (samo 1,37%). Najkori$¢enija platforma u onlajn nastavi bila
je Zum (eng. Zoom), koja je dozivela globalni uspeh u vreme lokdauna (Badovinac,
Vlaskali¢ 2021), kao i tokom trajanja pandemije (Erakovi¢, Topalov 2021). Sledeca po
redu je platforma Mudl, dakle univerzitetska, a medu platformama koje su nasle Siru
primenu istakle su se jo§ Google Meet, Microsoft Teams, Big Blue Button i Google
Classroom (Grafikon 1).
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Platforme koje se koriste u online nastavi
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Grafikon 1. E-platforme u univerzitetskoj onlajn nastavi JKK u AP Vojvodini

Zanimao nas je i stepen interaktivnosti u ostvarenoj onlajn nastavi i koliko su
sami nastavnici bili zadovoljni postignutim. Zanimljivo je da su anketirani nastavnici u
pozitivnom svetlu doziveli kvalitet internet veze, tako da on nije u veéem znacaju
uticao na kvalitet onlajn nastave. Naime, 30,14% ispitanika ocenilo je internet vezu kao
,»odlicmu”, dok ga je 27,4%, okarakterisalo kao ,,veoma dobru”. To znaci da je 57,44%
nastavnika imalo mahom pozitivna iskustva sa konekcijom. Vise od tre¢ine nastavnika,
tj. 38,36%, ocenilo je svoju internet vezu ,,dobrom”, dok je zaista loSu internet
konekciju sa stalnim nezeljenim isklju¢enjima studenata na svakom casu imalo samo
4,11% nastavnika. Ipak, negativna iskustva nastavnika sa internetom i samo jedan
problematican Cas u smislu Cestih prekida konekcije, te nezeljenih (ujedno i
nekontrolisanih) isklju¢enja samog nastavnika dovodila su do upadljivog odsustva
studenata na narednom ¢asu, o emu je bilo re¢i na onlajn Forumu®, gde se raspravljalo
o razultatima ankete. To znaci da studenti u nastavniku vide i traze osobu koja ¢e u
potpunosti kontrolisati kompletan nastavni proces, a to se odnosi i na internet vezu,
iako ona uopste nije u nadleznosti nastavnika. Studenti se u onlajn kontekstu cesto
oslanjaju na nastavnika kao autoritativhog eksperta, uprkos savremenim tendencijama
koje nastavniku dodeljuju ulogu delegatora i facilitatora nastavnog procesa (Tigelaar et
al., 2004).

® Na onlajn forumu Jezici, knjievnosti i kulture u onlajn nastavi. Nova uloga univerziteta u
Vojvodini, odrzanom 21. maja 2022. godine otvoreno se diskutovalo o rezultatima
istrazivanja, $to je dovelo do rasvetljivanja pojedinih pitanja.
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Posto je vecina nastavnika organizovala oblike sinhrone onlajn nastave koja je
trebalo da zameni odrZavanje ¢asa u ucionici po datom rasporedu, veoma nas je
zanimalo kako su se studenti ukljucivali i koliko su bili redovni na onlajn ¢asovima u
realnom vremenu. Veéina nastavnika (58,9%) drzala je Cas tako Sto su se studenti
povremeno ukljucivali mikrofonom, kako bi dali odgovor nastavniku ukoliko su
prozvani, ali i da iznesu neki svoj komentar. Cak 20,55% nastavnika navodi da studenti
ukljucuju mikrofone samo ako ih nastavnik prozove, a nikako na svoju inicijativu i/ili
potrebu, i to navode kao negativan aspekt onlajn nastave. Manji broj nastavnika
(5,48%) navodi potpunu pasivnost studenata tokom predavanja. Kada je re¢ o
sinhronoj onlajn nastavi samo 8,22% nastavnika je navelo da studenti sluaju
predavanje sa ukljuenim kamerama i mikrofonima, Sto je prizeljkivan i pozeljan
model ponasanja studenata (Prikaz 1). Ukljuceni mikrofon i/ili kamera tokom onlajn
nastave Cinili su vazan elemenat, neophodan za uspostavljanje interakcije i
komunikacije sa studentima, ali i za uvezbavanje znanja i vestina na predmetima iz
jezika, knjizevnosti i kultura. Stoga ne ¢udi Sto su anketirani nastavnici izdvojili tri
osnovne grupe problema u onlajn nastavi: 1. slabu interaktivnost u nastavi, 2.
neredovno ukljucivanje studenata, 3. pracenje nastave bez ukljucivanja kamere i/ili
mikrofona.

Kako se studenti najéesce prikljucuju na sinhronu onlajn nastavu?

Me drZimo takav vid
nastave, radimo uzivo
gotovo sve vreme
5] Memama sinhronu anlajn
nastavu
[ samo pasivno slusaju éas
B Ukljuge i mikrofon i kameru
[ ukljuée mikrafon
Ukljuge mikrofon da dali_q
= odgover nastavniku, ali i
kada Zele da iznesu svoj
komertar
Ukljuée mikrofon samo kacla
odgovaraju, na poziv
nastavnika

Grafikon 2. Ukljucenje studenata na sinhronu onlajn nastavu.
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S obzirom na poteSko¢e u podsticanju interaktivnosti preko e-platformi
sasvim je ocekivano da je ovo bio najzastupljeniji problem u univerzitetskoj
nastavi JKK u AP Vojvodini. Kao §to vidimo u Grafikonu 2, 4,11% anketiranih
nastavnika tvrdi da nastava koju inace drZe u osnovi nije interaktivna, te taj uslov
nije ni bilo nuzno zadovoljiti. U svim ostalim slucajevima interaktivnost je bila
neophodna kako bi se svi nastavni elementi pravilno usvojili. Odsustvo
interaktivnosti u onlajn nastavi, kao i nemoguénost da je drugim sredstvima
nadomeste istaklo je 13,69% ispitanika, dok je 12,32% izrazilo nezadovoljstvo
stepenom interaktivnosti u nastavi. Dakle, 25,01% nije uspelo da ostvari
interaktivnost u sprovedenoj onlajn nastavi. Samo 9,58% nastavnika je bilo
izuzetno zadovoljno komunikacijom sa studentima u onlajn formatu, a najveéi broj
ispitanika (57,89%) je imao zadovoljavajucu, ali ipak nisku ocenu postignute
interaktivnosti na onlajn ¢asu, $to i dalje ukazuje na velike probleme u ovom
segmentu onlajn nastave, posebno kada se uzme u obzir da je anketa sprovedena
nakon 4. semestra od pocetka pandemije. Prethodno ste¢ena iskustva su sigurno
mnogima pomogla, ali ono $to je ostalo nereSeno jeste ¢injenica da jo§ uvek ne
postoji e-platforma za ucenje koja obezbeduje visok stepen interaktivnosti u
realnom vremenu. Interaktivnost i dalje u velikoj meri zavisi od snalazljivosti
samih nastavnika i kombinacije kori$¢enih digitalnih alata.

= zadovoljavajuce interaktivna nastava -57,89%

m nije interaktivna i to mi smeta -13,69%
nije dovoljno interaktivna i to mi smeta - 12,32%
= yeoma interaktivna nastava - 9,58%

= nije interaktivna ali mi to ne smeta - 4,1%

Grafikon 3. Interaktivnost u onlajn nastavi

114



UNIVERZITETSKA ONLAJN NASTAVA JEZIKA, KNJIZEVNOSTI I KULTURE U ...

Prema Grafikonu 4. nastavnici su kao uspesne aktivnosti u onlajn nastavi
istakli sledece: 1. diskusiju, 2. prezentacije, 3. vezbe jeziCkih veStina, 4.
komunikaciju, dok su medu manje zastupljene i manje uspesne aktivnosti svrstali:
1. vezbe Citanja, 2. odgovore na pitanja, 3. ankete, 4. reSavanje zadataka, 5. debate,
6. kviz, 7. vezbe slusanja, 8. rad na tekstu i 9. grupni rad. Raznovrsnost odgovora
na ovo pitanje stavlja nam do znanja da su nastavnici JKK generalno dobro
pripremljeni za podsticanje interaktivnosti na ¢asu i da imaju ve¢ izgradene tehnike
i metode rada. Ipak, otezano snalaZzenje u drugacijim uslovima ukazuje na
nespremnost i/ili nevoljnost nastavnika da menjaju metode rada, pogotovo ako su
upravo njima u prethodnom radnom iskustvu postizali uspeh u uc¢ionici.

Aktivnosti koje se uspesno sprovode u online nastavi
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Grafikon 4. Uspesnost aktivnosti u onlajn nastavi

3.2 Nacin koriséenja univerzitetske platforme Mudl tokom pandemije Kovid-19

S obzirom na Ccinjenicu da je platforma Mudl bila instalirana na
univerzitetima u Vojvodini i pre pandemije, u istrazivanju smo posli od
pretpostavke da ¢e upravo navedena platforma biti najzastupljenija u nastavi. lako
smo imali solidnu procenu, nakon uvida u rezultate istrazivanja utvrdili smo da se
Mudl ipak nalazi na drugom mestu po broju korisnika, nastavnika JKK, sto smo
videli na Grafikonu 1. Od anketiranih univerzitetskih nastavnika predmeta iz
jezika, knjizevnosti 1 kulture samo 42,47% koristi platformu Mudl. Ipak, nastavnici
koji koriste Mudl uporedo sa ovom platformom koriste i druge platforme za e-
ucenje, u vidu dopune, obi¢no za sinhronu onlajn nastavu. Kao sto se vidi na
Grafikonu 5, dopunske platforme korisnika Mudla koje se najviSe koriste jesu
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slede¢e: Zoom, Google meet, Microsoft Teams, Big Blue Button i Google
Classroom, dok su ostale prisutne u znatno manjem broju.

Koje se platforme koriste pored Mudla

40—

s0—]

Yalues

& =
£ =

= =
= ]

= ©

@ =

= :

=] =

=

2 &

= o

=

Grafikon 5. Dopunske platforme za e-uéenje korisnika Mudla

Sa koriS¢enjem platforme Mudl 29,62% nastavnika JKK pocelo je posle
proglasenja pandemije, a 25,92% od akademske 2020/21. godine, 3,7% samo
tokom letnjeg semestra 2020/21. i 3,7% od zimskog semestra 2021/22. Ovi
rezultati pokazuju da viSe od polovine anketiranih korisnika (62,94%) Mudla
pripada grupi novijih korisnika. Samim tim rec je o korisnicima koji su se usmerili
na ovu platformu zbog nagle promene nacina rada, a ne zbog postojanja zelje za
razvijanjem e-nastave. Sa druge strane, vise od deset godina iskustva u upotrebi
ove platforme ima samo sedam (4%) ispitanika, 11,11% izmedu sedam i deset
godina, 7,4% anketiranih korisnika Mudla ga koristi izmedu pet i sedam godina 1
11,11% cetiri godine. Veoma nas je zanimalo i kako su nastavnici savladali
upotrebu ove platforme u edukativne svrhe, te je 40% korisnika platforme Mudl
izjavilo da je pohadalo kurs koji je organizovala obrazovna institucija, dok je
28,29% koristilo pomo¢ kolega (tzv. interno prenosenje znanja). 20% ispitanika je
savladalo elemente kori$¢enja ove platforme uz pomoc¢ video-tutorijala, dok su se
svi ostali (11,71%) snalazili na drugacije nacine. Taj podatak nam govori da je
obuka za upotrebu platforme Mudl od izuzetne vaznosti za nastavnike jezika,
knjizevnosti i kultura kojima je upotreba digitalnih alata i platformi relativno nova
vestina. Takode je vazno i celozivotno ucenje, narocito u koris¢enju ove platforme
koja se povremeno aZurira i usavrSava, te se s vremena na vreme pojavljuju nove
verzije. Ipak, na osnovu ankete dosli smo do podatka da ¢ak 21,05% anketiranih
korisnika Mudla ne zna koju verziju ove platforme koristi. Kako bismo imali uvid
u najzastupljeniju verziju medu univerzitetskim nastavnicima Vojvodine, te u kom
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razmeru se oni nalaze u odnosu na svetski prosek, posluzili smo se i zvani¢nim
podacima’ o procentualnoj zastupljenosti registrovanih korisnika Mudla u celom
svetu naspram verzije koju Koriste.

Ispostavilo se da najveéi broj univerzitetskih nastavnika JKK u Vojvodini
(52,63%) koristi verziju 3.0 Mudla, $to je znatno vise u odnosu na svetski prosek
koji iznosi manje od 2% i Cak nije ni uzet u detaljnije razmatranje na zvani¢nom
sajtu ove platforme. Verziju 3.1 koristi 15,78% anketiranih nastavnika naspram
10,5% ljudi u svetu, a samo 10,52% koristi najnoviju verziju 4.0, $to je skoro tri
puta manje od svetskog proseka — 29%. Podaci jasno ukazuju na nedovoljno
institucionalno ulaganje u aktivnije ukljucenje ove platforme u nastavu i redovno
azuriranje, ali 1 neupucenost nastavnika u sve potencijale ove platforme i rezultate
konstantnog rada drugih stru¢njaka na njenom usavrSavanju.

Kada su u pitanju dobre strane ove platforme, korisnici su najvise istakli
moguénost postavljanja audio i video materijala (22,45%), kapacitete platforme da
sluzi kao dobar repozitorijum materijala (20,41%), mogucnosti provere znanja
studenata (16,33%), postavljanje informacija na platformu (14,29%), §to je ujedno
znak da je studenti redovno posecuju, olakSano pregledanje domacih zadataka i
moguénosti za interakciju (9,18%). Manjem broju nastavnika ova platforma
olaksava i na¢in ra¢unanja predispitnih bodova (7,14%).

" Ove podatke smo preuzeli sa zvani¢nog sajta Mudla, na kojem je dat procentualni prikaz o
zastupljenosti registrovanih korisnika za sve verzije www.moodle.org. Pristupljeno 1. 8.
2022.
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Dobre strane Mudla

Varname
W Dobar repozitorijum
BErrovere Znanja
(] Postavijanje audio i video
materijala
M Info o aktivnosti studenata
m| Lake radunanje predispitnih
bodova

Olak&ano pregledanje
domacih zadataka

Erazmena interackije
O oglasnaTabla

Grafikon 6. Prednosti platforme Mudl.

Od eventualnih smetnji prilikom koriS¢enja ove platforme nastavnici su
naveli slede¢e: komplikovanost u koris¢enju (19,05%), nedovoljnu obucéenost za
upotrebu (9,52), nedovoljno elemenata za interaktivnost (9,52), dok su ostale
smetnje, kao $to su problemi tehnicke prirode, sporost sistema, stara verzija, opsti
nedostatak kontakta sa studentima, prisutne u najmanjoj meri (4,76%). Najveci broj
anketiranih korisnika Mudla (23,81%) ipak je izjavio da nema smetnji, $to je
ujedno i grupa korisnika koja je najbolje savladala nacine rada sa ovom
platformom.
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MNavedite 5ta vam predstavlja smetnju prilikom rada na Mudlu
.Dizajn
B Komplikovanost

[ Medostatak edukacie u
koriséenju platforme

4.76%(l14.76% [ Medostatak kontakta sa

studentima
O nedostatak table
[ Medovolina interaktivnost
[E Hemam smetnje
O Pravljenje testova
[ stara verziia
Wl TehniEki problemi
[E Usporenost

Grafikon 7. Nedostaci platforme Mudl

Kako bismo bolje shvatili nacine na koje nastavnici jezika, knjizevnosti i
kultura koriste platformu Mudl, u jednom pitanju smo trazili da navedu
najkoriscenije izvore, koji su u ponudi same platforme. Dobijeni odgovori u nekoj
meri odgovaraju stavovima i miSljenjima nastavnika, utvrdenim u prethodnim
pitanjima. Tako su se u samom vrhu najées$¢e koris¢enih izvora nasli upravo fajlovi
i folderi, te URL izvori (Grafikon 8), $to ide u prilog navedene prednosti Mudla, tj.
procene da je dobar repozitorijum nastavnog materijala, ali i da omogucuje
postavljanje audio- i video-sadrzaja (Grafikon 6). Od ostalih resursa u okviru ove
platforme nastavnici u velikoj meri koriste kvizove znanja i postavljanje domacih
zadataka, ali isto tako rado posezu za forumima i opcijom ceta, Cime postizu vecu
interaktivnost medu studentima. Organizovanje same lekcije je takode jedna od
popularnijih opcija, dok se znatno manje koriste ankete, pravljenje knjige,
multimedijalni dodaci tekstu ili slici, internet izvori, re¢nik, wiki dodatak, odgovor,
spoljni izvor, baza podataka, dok je najmanje koriscen resurs IMS content package,
koji omogucéuje koris¢enje razlicitih materijala iskoristivih u viSe razlicitih sistema
bez konvertovanja. Sve navedeno nam samo jo§ jednom potvrduje da vecina
korisnika platforme Mudl ne pripada grupi naprednih korisnika, te da bi bilo
pozeljno da produ kroz dodatne obuke i obogate svoje kurseve dodatnim opcijama.
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Korisceni izvorilresursi u Mudiu
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Grafikon 8. Kori$¢eni resursi u platformi Mudl

4. ZAKLJUCNA RAZMATRANJA I PREPORUKE

Osnovni cilj ovog rada bio je da utvrdimo nacin na koji je realizovana nastava
jezika, knjizevnosti i kultura na fakultetima u Vojvodini tokom pandemije, kao i da
ispitamo mogucnosti njenog unapredenja. S obzirom na to da nastava iz navedenih
predmeta podrazumeva visok stepen interaktivnosti izmedu nastavnika i studenata,
koja je u uslovima pandemije bila narusena, sproveli smo anketu koja je obuhvatila 73
nastavnika i njihova iskustva. Na osnovu dobijenih rezultata zakljuéili smo da su se
nastavnici i saradnici iz predmeta jezika, knjizevnosti i kultura na fakultetima u AP
Vojvodini relativno dobro snasli u novonastaloj pandemijskoj reorganizaciji nastave,
ali i da ima mnogo prostora za dalja usavrSavanja. Na globalnom nivou onlajn nastava
nije bila masovno organizovana pre pandemije, StaviSe, sprovodila se kao dodatna
aktivnost ili u sklopu osavremenjivanja postojece nastave. Nedostatak prethodnog
iskustva u onlajn nastavi, ali i upotrebi digitalnih alata hametnuo se kao jedan od
najvaznijih, a situaciju je pogorSavao i rad od kuée, bez susreta sa kolegama i
moguénosti direktne razmene informacija. lako je po rezultatima ankete vecina
nastavnika imala ¢ak dosta dobre ku¢ne uslove za rad 1 dobar kvalitet internet veze,
manjem broju nastavnika bilo je neophodno obezbediti bolje uslove kako bi mogli
zadovoljiti visoke kriterijume univerzitetske nastave. Iskustva u onlajn nastavi su
takode pokazala da je nuzno da nastavnik ima dobru opremu, kvalitetnu i stabilnu
internet konekeiju. Naime, epizode loSe veze, pucanja linka i ,,ispadanja” sa onlajn ¢asa
samog nastavnika negativno se odrazavaju na zelju i volju studenata da prisustvuju
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tako loSe priredenom casu, Sto dovodi do slabije posecenosti studenata ve¢ na
narednom casu.

Velikom broju ispitanih nastavnika smetalo je priklju¢enje studenata onlajn
Casu bez ukljuCivanja kamere, jer je to otezavalo interakciju na relaciji student—
nastavnik. Sa druge strane, studentima je smetala stalno uklju¢ena kamera tokom
onlajn nastave iz psiholoskih 1 socioloskih razloga. Najbolje rezultate za
premoséavanje ovog problema postigli su nastavnici koji su studente delili u zasebne
sobe (rooms na platformama), grupe gde imaju svoj prostor za rad i komunikaciju (npr.
u okviru sinhronog rada preko Google drive) i bilo koji drugi virtuelni prostor u kojem
nisu konstantno izlozeni pogledima drugih ucesnika. Ovakvim pristupom nastavi,
nastavnici viSe nisu samo predavaci, ve¢ postaju vodi¢i koji pomazu studentima da
ostvare interaktivnost na relaciji student—student, podsti¢u vr$njacku kolaborativnost i
sprovode ih jasnim uputstvima kroz onlajn format nastave. Ipak, s obzirom na visok
procenat nastavnika kao novih korisnika e-platformi bez prethodnog iskustva u
njihovom kori$¢enju, preporucljivo je da institucije obezbede informaticko-tehnicku
podrsku i investiraju u stru¢nu obuku zaposlenih nastavnika u upotrebi e-platformi.
Obuku bi trebalo da obave specijalizovani stru¢njaci za onlajn nastavu, ali i strucnjaci
za edukaciju iz digitalne pismenosti onim nastavnicima kojima je to potrebno. S
obzirom na brze promene u IT sektoru, preporucljivo je da univerzitetski nastavnici
imaju mogucnost da pohadaju kurseve za unapredenje znanja i vestina u onlajn nastavi.
Kako bi kurs bio namenski i visoke direktne primenljivosti poZeljno je da se prethodno
sprovede anketa medu nastavnicima koji bi naveli nedostatke i probleme svoje onlajn
nastave. Na taj nacin bi nastavnici signalizirali na ¢emu bi trebalo da se zasniva obuka,
§to bi instruktorima olaksalo koncepciju kursa i fokusiranost na konkretne probleme, a
ne uopstene. U nekoj od narednih faza razvoja onlajn nastave JKK, osim obuka i
seminara, trebalo bi naéi naCine za kontinuiranu medusobnu razmenu ste¢enih
iskustava medu nastavnicima, te isto tako kontinuirano pracenje rezultata studenata i
uskladivanje sa njihovim realnim moguénostima. Tek tada bi bilo omoguceno
unapredenje onlajn nastave jezika, knjizevnosti i kulture, uz povecanje njene
primenljivosti i iskoristivosti u univerzitetskom kontekstu u uobicajenim, a ne samo
pandemijskim uslovima rada.
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Summary

The aim of this research was to examine the ways of teaching in pandemic conditions and
the difficulties faced by teachers of Language, Literature and Culture (LLC) in the
Autonomous Province of Vojvodina. For the purposes of the research, a Google Forms
survey was conducted, in which 73 foreign and native language teachers from all state and
private universities in Vojvodina participated. Based on the survey results, the teachers
from the LLC did relatively well in the new pandemic reorganization of teaching. The
majority of teachers even have quite good home working conditions and the quality of the
Internet connection, although it is still necessary to provide better conditions to a smaller
number of teachers in order for them to be able to meet the high criteria of university
teaching. Considering the high percentage of new users of e-platforms who had no previous
experience in their use, it is recommended that institutions invest in professional training in
the use of e-platforms for their teachers. The training should be carried out by specialized
experts for online teaching, but with a previously conducted survey among teachers who
would indicate the shortcomings and problems of their online teaching. Other types of
support for teachers, apart from information technology, in organizing online classes would
be very desirable. Thus, teachers are no longer just lecturers, but become guides through the
online teaching format. The abundance of platforms and digital tools on the market still
does not allow for sufficient interactivity and peer collaboration is a necessary element in
studies in the social and humanistic fields. The next stages of the development of online
teaching of LLC subjects, apart from training and seminars, are continuous monitoring of
students’ results and alignment with their real possibilities.

Key words: COVID-19, online teaching, language, literature and culture teaching, Moodle,
e-learning platforms.
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ASINHRONO UCENJE STRANOG JEZIKA:
PRIKAZ UNIVERZITETSKOG MODELA

APSTRAKT: Usled pojave pandemije virusne bolesti korona (COVID-19) obrazovni sistem
u Srbiji je u kratkom vremenskom roku morao u potpunosti da prede na onlajn nastavu.
Ovaj rad predstavlja prikaz ucenja stranog jezika na daljinu na univerzitetskom nivou. Re¢
je o nastavi Spanskog kao izbornog jezika (nivo Al) na Filozofskom fakultetu Univerziteta
u Novom Sadu (FFUNS) u asinhronom onlajn obliku tokom akademske 2019/2020. i
2020/2021. godine putem platforme Mudl. Isprobani su razli¢iti tipovi vezbi koji imaju za
cilj usvajanje i uvezbavanje jezickih vesStina putem pomenute platforme. Cilj ovog rada je
da prikaze uspesnost asinhronog oblika u uéenju stranog jezika, kao i njegove nedostatke,
te da pokaze mogucnosti koje Mudl platforma moze ponuditi u ove svrhe. U rad su
ukljuceni i rezultati anketa koje su sprovedene na kraju obe akademske godine, a koje su
imale za cilj da ispitaju stavove studenata o nastavi izvedenoj na ovoj nacin.

Kljucne reci: ucenje stranog jezika na daljinu, onlajn usvajanje jezic¢kih vestina, platforma
Mudl, $panski jezik.

ASYNCHRONOUS FOREIGN LANGUAGE LEARNING:
RESENTATION OF A UNIVERSITY MODEL

ABSTRACT: With the pandemic caused by the coronavirus disease (COVID-19), the
educational system in Serbia in a short period of time had to transition to online teaching.
This paper presents a model of Remote Foreign Language Learning at the university level,
that is, Teaching Spanish as an optional language (level Al) at the Faculty of Philosophy of
the University of Novi Sad (FFUNS) in an asynchronous online form during the academic
years of 2019/2020 and 2020/2021 by using the platform Moodle. Different types of
activities employed for the purpose of practicing all language skills have been tested on the
mentioned platform. The aim of this paper is to show the success of the asynchronous form
used in Foreign Language Learning as well as its limitations, and to show the possibilities
that the platform Moodle can offer for these purposes. The paper also includes the results of
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a survey conducted at the end of both academic years with the intention of considering
students’ attitudes about completing the Foreign Language Learning course in the
aforementioned manner.

Key words: remote foreign language learning, online acquisition of language skills, Moodle
platform, the Spanish language.

1. UvOD

Zbog pojave pandemije marta 2020. godine, koja je prouzrokovana
virusom korona (COVID-19), obrazovni sistem u svetu bio je primoran da preko
no¢i unese mno$tvo promena u naéin organizovanja nastave. U Srbiji je to
podrazumevalo potpuni prelazak na onlajn nastavu u toku letnjeg semestra
2019/2020. godine. Vlada Republike Srbije je 15. marta 2020. godine, usled
nepovoljne epidemioloske situacije, uvela vanredno stanje i donela odluku o
obustavljanju izvodenja nastave na svim visokoSkolskim ustanovama, u srednjim i
osnovnim Skolama i ustanovama za predskolsko vaspitanje i obrazovanje (Sluzbeni
glasnik RS, broj 30/2020 od 15. 3. 2020. godine) (Stojanovi¢ 2020: 124).
Univerziteti pokre¢u nastavu na daljinu koriste¢i informaciono-komunikacione
tehnologije (IKT). Na Filozofskom fakultetu Univerziteta u Novom Sadu je u tom
trenutku veé bila aktivna upotreba platforme Mudl (eng. Moodle)! a od novih alata
poCinju da se koriste Zum (eng. Zoom), Gugl mit (eng. Google Meet), Gugl
ucionica (eng. Google Classroom) i sl. Ovaj rad predstavlja prikaz nacina na koji je
organizovana nastava Spanskog jezika (nivo Al) na Filozofskom fakultetu
Univerziteta u Novom Sadu (FFUNS) u asinhronom onlajn obliku tokom dve
akademske godine (2019/2020. i 2020/2021) putem platforme Mudl. Autorke su
isprobale razliCite tipove vezbi i aktivnosti u cilju usvajanja i uvezbavanja svih
jezickih vestina putem pomenute platforme. Cilj rada je da se prikazu uspesnost
asinhronog oblika u procesu ucenja stranog jezika (i njegovi nedostaci), kao i da se
prikazu mogucénosti koje Mudl platforma moze da ponudi u ove svrhe. U drugom
delu rada prikazani su rezultati ankete sprovedene na kraju obe akademske godine,
a koje su imale za cilj da ispitaju stavove studenata o nastavi izvedenoj na ovaj
nacin. Ucesnici ankete bili su studenti prve godine na predmetu Spanskog jezika
kao izbornog na FFUNS.

1 (http://www.moodle.com).
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2. ELEKTRONSKO UCENJE — PLATFORMA MUDL

Elektronsko ucenje obogacuje proces svake vrste ucenja, pa tako i ucenja
stranog jezika. Stoga se u nastavi ve¢ duzi vremenski period, taénije od 70-ih
godina XX veka, upotrebljavaju informaciono-komunikacione tehnologije (IKT).
Alati koji se koriste za e-uCenje nazivaju se sistemi za upravljanje u¢enjem (eng.
Learning Management System — LMS). Zahvaljuju¢i prednostima njihove
upotrebe, prostorna udaljenost ne predstavlja poteskocu, §to je bilo klju¢no u vreme
organizovanja nastave u novonastaloj situaciji tokom prvog talasa pandemije, ali i
kasnije, u toku sprovodenja epidemioloskih mera. Elektronsko ucenje moze biti
onlajn (eng. online) kada podrazumeva upotrebu obrazovnog softvera, CD-ROMA
i sli¢no i oflajn (eng. offline) kada podrazumeva upotrebu platforme, veb-alata ili
imejla (Ljubojevi¢ 2016: 19).

Mudle (eng. Modular Object-Oriented Dynamic Learning Environment —
Moodle) predstavlja platformu-okruzenje za ucenje na daljinu, koja je osmiSljena
tako da studentima obogati iskustvo i1 znanje, omogucavaju¢i im pristup
materijalima za ucenje, kursevima, aktivnostima, polaganju ispita, testova u
potpunosti putem interneta. Platforma je takode dizajnirana da pruzi predavacima,
administratorima i studentima siguran i integrisan sistem za Kkreiranje
personalizovanog okruzenja za ucenje (Lali¢ et al. 2017: 2). Re¢ je o besplatnom
softverskom paketu koji je dizajniran kao pomo¢ nastavnicima u kreiranju onlajn
kurseva sa moguénostima dinamic¢ne interakcije. Za koriS¢enje ove platforme od
softverske opreme potreban je samo pretrazivaé (Gojkov Raji¢, Safranj 2019: 136).

Imajué¢i na umu da digitalizacija nastavnih procesa predstavlja jednu od
vode¢ih preporuka EU dokumenata koji se odnose na politiku obrazovanja
(Prodanovi¢, Gavranovi¢ 2021: 215), nastavno osoblje na FFUNS uvodi upotrebu
savremenih tehnologija u nastavu. Kao besplatan open sors (eng. open source)
softver, platforma Mudl se koristi kao dodatni alat na predmetima iz Spanskog
jezika od Skolske 2012/2013. godine, prvenstveno za postavljanje dodatnog
nastavnog materijala, predavanje domacih zadataka 1 postavljanje raznih
obavestenja. Studenti su stekli naviku da proveravaju obavestenja na platformi, kao
i za svaku drugu dru$tvenu mreZu na kojoj imaju otvoren profil.

Platforma Mudl je nastala 2003. godine kao doktorska disertacija Martina
Dugiamasa (Martin Dougiamas?), a zasniva se na pedagoskim principima i koristi

2 https://dougiamas.com/

127


https://dougiamas.com/

Sanja M. Marici¢ Mesarovi¢, Jelena M. Borljin

se za u¢enje na daljinu (eng. remote/distance learning)®, kombinovano ucenje (eng.
blended learning)®, obrnuto ucenje (eng. flippped learning)®, kao i druge pristupe
elektronskom uéenju (Gojkov Raji¢, Safranj 2019: 137). Medu prednostima onlajn
ucenja u odnosu na tradicionalnu nastavu, prevashodno se istice fleksibilnost po
pitanju vremena i prostorne udaljenosti, jer student odreduje kada i gde ¢e uciti.
Mudl nudi najfleksibilniji skup alata koji podrzava kombinovano ucenje i
100% onlajn kurseve (Lali¢ et al. 2017: 2). Ova platforma je namenjena
prvenstveno obrazovnim institucijama, a neke od glavnih karakteristika koje se
odnose na uéenje i podudavanje jezika su (Gojkov Raji¢, Safranj 2019: 138):
v Mudl predstavlja mo¢an LMS alat, a administratori mogu u potpunosti da
kontrolisu njegove funkcije;

v Aktivnosti studenata ¢uvaju se u dnevnicima tako da nastavnici mogu
proveriti koje aktivnosti su studenti uradili a koje nisu;

v Nastavnici mogu u potpunosti da kontrolisu izradu i rok predaje radova, da
postavljaju vremenske okvire za izradu zadataka, testova, uceS¢e na forumu i
sli¢no;

v Platforma Mudl omogucava razliCite strategije ocenjivanja i nudi mnostvo
tipova odgovora (Brandl 2005: 18), kviz, biranje odgovora iz padajuceg menija,
prevlacenje reci, povezivanje, popunjavanje praznih kucica, obelezavanje
odgovora, itd.

2.1. Asinhrono ucenje jezika

Postoji nekoliko wvrsta podele onlajn nastave, te se prema vremenu
odrzavanja deli na sinhronu i asinhronu. Kod asinhronog onlajn ucenja, studentu je
data moguénost da uci svojim ritmom, onda kada odredi vreme za to, $to moze biti
problem ukoliko nije dobro organizovan i dovoljno motivisan da radi redovno.
Platforma Mudl ima opciju ograni¢avanja rokova za izradu aktivnosti i postavljanje

% PrenoSenje znanja uéenicima koji nisu fizi¢ki prisutni u uéionici. Proces koji omoguéuje
pristup u€enju kada su izvor informacija i ucenik odvojeni u prostoru, vremenu ili oboje
(Honeyman & Miller 1993).

4 MeSovito uéenje se definide kao kombinacija tehnologije i nastave u ucionici, gde se deo
obuke i ocenjivanja sprovodi na mrezi kako bi se poboljsali ishodi ucenja i/ili smanjili
troskovi (Banados, 2006: 534 u Whittaker 2013: 12 prema Ljubojevi¢ 2016: 19).

5 Ucenje u obrnutom smeru predstavlja didakti¢ku inovaciju. U&i se kod kuée da bi se
znanje produbljivalo u ucionici. Time se razvija autonomija u ucenju.
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domacih zadataka i ostalih predispitnih aktivnosti koje nose bodove, te se
podesavanjem strogih rokova studenti mogu motivisati na redovan rad.

Mudl je alat koji se prvenstveno koristi za asinhronu nastavu, ali postoji
moguénost besplatnog nadogradivanja opcije Big Bule Button, koja se koristi za
sinhronu nastavu poput aplikacije Zum i njoj sli¢nih. To znaci da predavanje moze
biti snimljeno kako bi bilo dostupno studentima za naknadno slusanje (Cak i vise
puta). U toku samog predavanja ekran moze biti podeljen i studenti imaju
moguénost da obelezavaju odgovore, podvlace, povezuju na samom ekranu. Mogu
se gledati video-snimci i slusati audio-zapisi. Prezentacije u PPT formatu (eng.
PowerPoint) ili dokumenti u PDF-u ili vordu (eng. Microsoft Word) mogu biti
postavljeni, a student ih moze direktno sacuvati na svom kompjuteru. Student moze
da postavi pitanje podizanjem virtuelne ruke ili pisanjem u ¢askaonici. Postoji
opcija pomoc¢u koje kompjuter umesto nastavnika nasumicno proziva studenta da
odgovori na postavljeno pitanje. Vodenje evidencija evidencije studenata je takode
olaksano. U toku predavanja nastavnik i studenti mogu da ispisuju beleske, a
postoji moguénost da beleske sa predavanja budu sacuvane kod svakog ucesnika u
kompjuteru.

Kada je re¢ o nastavnicima, Mudl nudi zna¢ajnu ustedu vremena. Premda
je potrebno uloziti mnogo znanja, vremena i strpljenja u kreiranje Kkursa,
podesavanje svih parametara, postavljanje materijala, pravljenje raznih vrsta
aktivnosti, jednom kada je kurs kreiran, on se moze koristiti, tj. reciklirati svake
naredne godine (uz potrebna azuriranja sadrzaja u skladu sa potrebama nastave).

Znacajan podatak je da je Mudl dizajniran tako da ima ve¢ generisane
poruke i upozorenja pri koriS¢enju: ,,Da li ste sigurni da Zelite da zatvorite ovaj
prozor”? ,,Odgovori ¢e biti izbrisani ukoliko ih ne sacuvate” i sli¢no $to olakSava
studentima upotrebu platforme. Imaju¢i na umu da dobijaju sva upozorenja u
datom trenutku, moguce je preduprediti eventualne izgovore studenata za neuraden
zadatak ili aktivnost na vreme.

Premda Rasel (Russell 2001) smatra da ne postoji razlika u ishodima
ucenja izmedu ucenja na daljinu i tradicionalnog ucenja jezika, ovde ¢emo navesti
pozitivne strane asinhrone nastave:

v Asinhrona komunikacija povec¢ava sposobnost studenata da obrade
informaciju;

v Vremenska i prostorna nezavisnost, samostalno odredivanje tempa ucenja;
v Ponovno kori$éenje materijala koji su uvek dostupni (Holiver, Kurbatova

& Bondar 2020: 3), Sto umnogome olakSava posao nastavniku, a i studentu koji je
propustio deo gradiva iz bilo kog razloga.
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v Samostalno ucenje (eng. learner autonomy) pospesuje kvalitet ucenja
stranog jezika, priprema pojedince za celoZivotno ucenje i omogucava studentima
da najbolje iskoriste moguénosti za uc¢enje u ucionici i van nje (Gulbinskiené,
Masoodi & Sliogeriené 2017: 182).

Uoceno je i nekoliko negativnih strana asinhrone nastave:

v Nedostatak fizickog kontakta, izostaje neverbalna komunikacija koja je
vazna u ucenju stranog jezika;

v Osecaj izolovanosti (Haythornthwaite & Kazmer 2008);

v Tehnicke poteskoce, nerazumljive instrukcije i samostalno ucenje (Holiver,

Kurbatova & Bondar 2020: 5).

Kako smo ranije u radu pomenule, motivacija je od velike vaznosti da bi
ishod nastave bio uspeSan, te u nastavku navodimo motiviSué¢e i demotivisuce
faktore upotrebe platforme Mudl u nastavi stranih jezika (Aikina & Bolsunovskaya
2020: 241-242):

Motivacija:

studentsko angazovanje;

kori$¢enje racunara i mobilnih uredaja;

dobijanje individualne povratne informacije od nastavnika;
organizovan materijal za uCenje koji je dostupan onlajn.

S NENENRS

Demotivacija:

tehnicki problemi;

strogi rokovi;

nerazumevanje instrukcija;
neta¢no automatsko ocenjivanje.

LaLanm

Studenti nailaze na razne tehnicke probleme poput slabe internet veze.
Cesto zaboravljaju ili ne vode raduna o postavljenim rokovima za izradu zadatka ili
aktivnosti. Nastavnik je u obavezi da pregleda svaku aktivnost naknadno da bi se
uverio da je automatsko ocenjivanje proslo bez gresaka i da student nije ostecen,
jer Mudl ocenjuje prema prethodno postavljenom Sablonu od strane nastavnika.
Moze se desiti da nastavnika iznenade neki studentski odgovori koji su ta¢ni (npr.
pri vezbanju boja, na pitanje Koje je boje nebo? Studenti, osim plave, navode i sivu
boju). Ukoliko nastavnik nije prethodno uvrstio ovaj odgovor (siva boja) u taéne
odgovore, Mudl ih ne¢e prepoznati kao tacne.
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3. UPOTREBA PLATFORME MUDL NA FFUNS U OKVIRU PREDMETA
SPANSKI KAO IZBORNI JEZIK

U nastavi Spanskog kao izbornog jezika za nivo Al koristi se udzbenik
Aula Internacional 1, nueva edicion (2015) izdavacke kucée Difusion iz Barselone
(Spanija). Svake $kolske godine organizuje se nastava za Getiri grupe sa po 35
studenata koji uce Spanski jezik na nivou Al.l (zimski semestar) i Al1.2 (letnji
semestar). Nastava je u toku letnjeg semestra 2019/2020. godine zbog pandemije
virusa korona izvodena iskljuéivo onlajn. Nastava $panskog kao jezika po izboru
organizovana je asinhrono u potpunosti preko platforme Mudl, koja je od pocetka
Skolske godine bila u upotrebi za dodatne aktivnosti, te je i studentima i
nastavnicima donekle bila poznata nova virtuelna stvarnost u kojoj ¢e se odvijati
nastava. Mudl platforma je koriS¢ena za asinhrono ucenje kroz interaktivne
sadrzaje koje su nastavnici kreirali i postavljali na platformu. U pitanju su bile
individualne i grupne aktivnosti, vezbe i zadaci koji su u potpunosti pratili lekcije
iz udzbenika Aula Interncional 1, kao i tok nastave koji je bio predviden za nastavu
uzivo.

Dakle, nove nastavne jedinice predstavljene su kroz asinhronu nastavu,
nastavnici su imali uvid u rad svakog studenta i slali su im povratne informacije
direktno preko platforme; organizovali su predispitne obaveze kroz razlicite
aktivnosti i ocenjivali ih direktno na Mudlu. Sve navedeno je umnogome olakSalo
saradnju i komunikaciju izmedu viSe predavaca na istom predmetu (Blatesic,
Borljin 2021: 29). Nastava preko Mudla u letnjem semestru 2019/2020. godine
razlikuje se u odnosu na kurseve prethodnih akademskih godina, kada je ova
platforma bila koris¢ena samo kao dopuna tradicionalnoj sinhronoj nastavi. Tada
potencijal Mudla nije bio kori$¢en u potpunosti, jer za to nije bilo potrebe. Nove
mogucnosti su se otvorile tek tokom prvog talasa pandemije.

lako su aktivnosti na platformi Mudl vezane uglavnom za asinhroni vid e-
nastave, studentima je sistemski omoguéeno da dobiju povratne informacije o
tacnosti svojih odgovora u relativno kratkom vremenskom periodu — odmah nakon
zavrSetka aktivnosti ili u unapred postavljenom vremenskom okviru. Na taj nacin je
obezbedeno kontinuirano podsticanje i1 prac¢enje rada studenata. Pokazalo se da
veliki broj alatki koje platforma Mudl nudi zadovoljava potrebe nastave stranih
jezika (Blatesi¢, Borljin 2021: 29).

Nastava u $kolskoj 2020/2021. godini organizovana je u kombinovanom
modelu. Studenti su jednom nedeljno imali nastavu u sinhronom obliku — u zgradi
Fakulteta ili putem Zuma ili Big Blue Button-a, dakle u realnom vremenu, dok je
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drugi ¢as u toku nedelje organizovan asinhrono preko platforme Mudl. Pokazalo se
da je kombinovana nastava sa dolascima na Fakultet pozeljniji oblik nastave, ne
toliko zbog ishoda uc¢enja ve¢ zbog socijalizacije studenata. Posebno zato Sto su u
pitanju bili brucosi koji su tek zapoceli studije i kojima je interakcija od klju¢ne
vaznosti. Studenti i nastavnik su se sastajali jednom nedeljno i na taj nacin jacali
medusobne veze i interakciju.

Ovde treba napomenuti da su ispiti od pocetka novonastale situacije
organizovani iskljucivo uzivo u zgradi Fakulteta, uz posStovanje epidemioloskih
mera, budu¢i da Zakon o visokom obrazovanju ne dozvoljava polaganje ispita van
zgrade Fakulteta. Ukoliko bi ovo bilo dozvoljeno, platforma Mudl ima i nudi razne
moguénosti za onlajn testiranje. Ove mogucnosti su bile isprobane za dodatne
predispitne aktivnosti.

Sto se ti¢e jezi¢kih vestina i njihovog uverbavanja i razvijanja putem
platforme, u nastavku su prikazane mogucnosti za rad koje nudi Mudl.

Vestinu razumevanja procitanog teksta (Sp. comprension lectora) moguce
je uvezbavati na slede¢i nacin: tako $to ¢emo postaviti sliku ili tekst. U nasem
slucaju je to tekst iz udzbenika Aula Internacional 1 ili sa platforme Campus
Difusion, gde postoji dodatni materijal koji prati udzbenik, a njegovo koris¢enje je
besplatno. Na ovaj nacin smo postigli da nase aktivnosti u asinhronom ucenju budu
identi¢ne onima iz udzbenika koji koristimo u nastavi u realnom vremenu. Studenti
nisu osetili veliku razliku, jer im je vizuelno bio predstavljen njihov udzbenik samo
na ekranu. Dakle, kada nastavnik postavi sliku ili tekst, postoji nekoliko opcija za
rad na razumevanju procitanog teksta: pitanja sa odgovorom Verdadero (ta¢no) /
Falso (neta¢no) (V/F), dopisivanje odgovora u vezi sa procitanim tekstom,
povezivanje teksta sa leve i desne strane. Kada je u pitanju prevlacenje teksta,
studenti dobijaju upozorenje da na telefonu moze doé¢i do poteskoca sa ovom
aktivnoscu, te im se savetuje rad na racunaru. Nastavnik unapred postavlja resenja i
objasnjenja zasto je neki odgovor netacan, ukoliko predvidi moguce netatne
odgovore ili direktno kod pitanja sa odgovorom Verdadero / Falso V/F, tako da
student odmah dobija povratnu informaciju i broj osvojenih bodova. Kod
dopisivanja odgovora, nastavnik mora da ga procita i ruéno unese ocenu.

Vestina usmenog razumevanja (Sp. comprension auditiva) uvezbava se i
razvija tako $to nastavnik postavlja audio-snimak sa platforme Campus Difusion.
Vrste aktivnosti su iste kao i kod razumevanja procitanog teksta: pitanja sa
odgovorom Verdadero / Falso, povezivanje teksta ili dopisivanje punog odgovora i
sli¢no.
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Vestinu pismenog izrazavanja (Sp. expresion escrita) moguce je razvijati u
vidu domaceg zadatka na zadatu temu. Zadatak se moze pisati direktno na
platformi ili postaviti dokument na platformu. Nastavnik moze oceniti zadatak
direktno na platformi ili sacuvati dokument na svom kompjuteru, pa ga nakon
ocenjivanja ponovo postaviti na Mudl. Za ocenjivanje na platformi, nastavnik
raspolaze raznim opcijama — podvlacenje, precrtavanje, bojenje teksta raznim
bojama, unosSenje komentara i sli¢no. Kada nastavnik upiSe ocenu ili bodove na
platformu, student dobija obavestenje na imejl da je zadatak koji je predao
pregledan i ocenjen. Direktno iz imejla ulazi u dati zadatak gde dobija individualnu
povratnu informaciju.

Za uvezbavanje veStine usmenog izrazavanja (Sp. expresion oral) Mudl
nudi najmanje opcija. Moze se Kkoristiti opcija Big Blue Button-a u realnom
vremenu, gde je moguca interakcija. Postoji takode i opcija da studenti snime i
postave glasovni zapis koji ¢e nastavnik poslusati i poslati mu korektivnu povratnu
informaciju, a ocenu upisati u dnevnik aktivnosti. Najnovija verzija platforme
Mudl ima opciju za snimanje i postavljanje linka koji vodi do audio-snimka
direktno na platformu. S obzirom na to da ta verzija jo§ uvek nije dostupna
nastavnicima i studentima FFUNS, studenti su koristili sajt Voocaroo® i postavljali
na Mudl link sa svojim audio-zapisima.

Dakle, osmisljavanje i postavljanje svake aktivnosti podrazumeva veliki
posao za nastavnika koji treba da ulozi mnogo znanja, kreativnosti i strpljenja.
Priprema za nastavu svakako iziskuje viSe vremena nego pri tradicionalnom nacinu
izvodenja nastave, ali sav materijal ostaje dostupan za rad sa narednim
generacijama studenata.

Moguce je uvoditi i elemente kulture pomocu fotografija i na taj nacin
razvijati interkulturnu kompetenciju studenata. Nastavnik postavi fotografiju nekog
hispanskog jela, na primer paelje (3p. paella), uz pitanje zatvorenog tipa (Si/No).
Takode, studenti mogu sami da istrazuju i da upisuju odgovor, ¢ime se podstice
autonomija u uéenju i samostalno istrazivanje. Navedeno zapravo i jeste jedan od
zahteva asinhrone nastave. Na isti nacin je moguce razvijati leksicku kompetenciju.
Gramati¢ka kompetencija se uvezbava na nivou Al, najvi§e uz vezbe sa padaju¢im
menijem i biranjem ta¢nog odgovora ili upisivanjem odgovora u praznu kucicu.

Na kraju, vazno je napomenuti da studenti imaju moguénost da ponovo
rade one aktivnosti koje ne nose bodove, koliko god puta je potrebno da bi
savladali gradivo.

6 https://vocaroo.com/
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4. ANKETA: STAVOVI STUDENATA PREMA ONLAJN NASTAVI NA
PREDMETU SPANSKI JEZIK KAO IZBORNI (NIVO Al)

Da bi se ispitali stavovi studenata prve godine studija na FFUNS prema
nadinu organizovanja nastave na predmetu Spanski jezik kao izborni (nivo Al) u
toku vanrednog stanja i tokom trajanja epidemioloskih mera, sastavljena je anketa
na platformi Gugl upitnika (eng. Google Forms), koju su studenti popunili nakon
zavrSetka nastave. Istrazivanje obuhvata uzorak od ukupno N=97 ispitanika, od
kojih je N=44 pohadalo isklju¢ivo asinhronu nastavu skolske 2019/2020. godine u
letnjem semestru. Uzorak ispitanika od N=53 Skolske 2020/2021. godine pohadao
je nastavu kombinovanog modaliteta. Opsta pretpostavka je da su studenti
zadovoljni na¢inom organizovanja nastave i upotrebom platforme Mudl, ali da im

4.1. Rezultati ankete

U naSem istrazivanju koris¢en je instrument za prikupljanje informacija u
obliku skalarnog upitnika koji se sastoji od 16 pitanja, a koje su ispitanici
ocenjivali odgovorima prema Likertovoj skali od pet podeoka gde odgovor 1
oznacava stav ,,Uopste se ne slazem”, odgovor 2 oznacava stav ,,Ne slazem se”,
odgovor 3 oznacava stav ,,Donekle se slazem”, odgovor 4 oznaCava stav ,,Slazem

se”, dok odgovor 5 oznadava stav ,,Potpuno se slazem”’

. Takode je bilo pitanja
(pitanje br. 2 i pitanje br. 3) gde je opcija bio odgovor Tac¢no/Netacno; Analiza

podataka je radena deskriptivnom statistikom i dat je graficki prikaz.

Na prvo pitanje (v. Grafikon 1) ocentetotiose zowinusioenimznaniem toiomrasioe

Ocenite koliko ste zadovoljni .

usvojenim  znanjem  tokom .

nastave 36,4% ispitanika je dalo :

ocenu 4, dok je 34,1% dalo ’

ocenu 5. Dakle, 70,5% 1 : : ‘ ’

ispitanika iz kolske 2019/2020. Grafikon 1. Anketa radena 2019/2020. 8k. godine

" Prema ovoj analogiji, u nekim pitanjima su kori$¢eni slede¢i odgovori za vrednost I:
,uJopste nisam zadovoljan/na”, ,,Uopste nisam uzivao/la”, ,,UopSte mi se ne dopada”, ,,Vrlo
nekvalitetan”, odnosno odgovori za vrednost 5: ,,Veoma sam zadovoljan/na”, ,,Veoma sam
uzivao/la”, ,,Veoma mi se dopada”, ,,Veoma kvalitetan”.
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godine je zadovoljno usvojenim

znanjem.
Kada je re¢ o narednoj
generaciji (v. Grafikon 2),

52,8% je dalo ocenu 4, dok je
30,2% dalo ocenu 5. Dakle,
83% ispitanika iz  Skolske
2020/2021. godine je
zadovoljno usvojenim znanjem.

Sa Kkonstatacijom Nastava je
bila previse zahtevna, 81,1%
ucCesnika ankete se Skolske
2019/2020, godine nije slozilo,
dok je naredne Skolske godine
isto misljenje iskazalo 60,4%
ispitanika. To se moze i videti
na Grafikonima 3. i 4. lako
vecina studenata iz obe $kolske
godine smatra da nastava nije
bila previse zahtevna, uocava se
da je taj trend opao u narednoj
generaciji.

Kada je re¢ o rokovima za
ispunjavanje obaveza, veéina
studenata obe generacije (90,9%
2019/2020. i 88,7% naredne
godine) su slozni u konstataciji
da rokovi nisu bili prekratki (v.

Grafikone 5. i 6).

Ocenite koliko ste zadovoljni usvojenim znanjem tokom nastave.
53 responses

Grafikon 2. Anketa radena 2020/2021. sk. g.

Nastava je bila previse zahtevna.
44 responses

Taéno 8(18.2%)

Netaéno

0 10 20 30

Grafikon 3. Anketa radena 2019/2020

Nastava je bila previse zahtevna.
53 responses

Taéno 21(39.6%)

[ 10 20 30

Grafikon 4. Anketa radena 2020/2021

Rokovi za ispunjavanje obaveza su bili prekratki.

44 responses

36 (81.8%]

40

. 8k. godine

32 (60.4%]

. 8k. godine

Grafikon 5. Anketa radena 2019/2020. sk. g.
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Na molbu Ocenite kvalitet
primera prezentovanih u nastavi
36,4% je dalo ocenu 4, dok je
455% dalo ocenu 5. Dakle,
81,9% ispitanika iz Skolske
2019/2020. godine je
zadovoljno primerima koji su
imali svrhu uvodenja novog
gradiva.  Studenti  naredne
Skolske godine su vrlo sli¢no
odgovorili: njih 26,4% je dalo
ocenu 4, dok je 64,2% dalo
ocenu 5. Ukupno 90,6%
ispitanika iz Skolske 2020/2021.
godine je veoma zadovoljno
primerima  prezentovanih u
nastavi. (v. grafikon 7 i 8).

Na narednom pitanju je od
studenata trazeno da ocene
dostupnost nastavnika tokom
onlajn nastave i iz priloZzenog (v.
Grafikone 9. i 10) se moze videti
da su obe generacije veoma
zadovoljne dostupnoséu
nastavnika u toku nastave: u
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Rokovi za ispunjavanje obaveza su bili prekratki
53 responses

@ Tatno
@ Netacno
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Grafikon 6. Anketa radena 2020/2021. sk. godine

Ocenite kvalitet primera prezentovanih u nastavi
44 responses

Grafikon 7. Anketa radena 2019/2020. sk. godine

Ocenite kvalitet primera prezentovanih u nastavi

53 responses

Grafikon 8. Anketa radena 2020/2021. sk. godine

Ocenite dostupnost nastavnika tokom nastave (putem imejla; Moodle platforme)
44 responses

)
30

20

Grafikon 9. Anketa radena 2019/2020. k. g.
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generaciji  2019/2020.  njih
20,5% je izjavilo da je
zadovoljno, a njih 75% da je
vrlo zadovoljno dostupnoséu
nastavnika; u narednoj
generaciji  je njih  11,3%
odgovorilo da je zadovoljno,
dok je njih 88,7% odgovorilo da
je veoma zadovoljno koliko im
je nastavnik posvetio paznje
tokom Skolske godine.

Na pitanje Da li vam je nastava
bila zanimljiva 22,7% je dalo
ocenu 4, dok je 455% dalo
ocenu 5. Dakle, 68,2%
ispitanika iz Skolske 2019/2020.
godine tokom
nastave. Kada je re¢ o narednoj
generaciji, 22,6% je dalo ocenu
4, dok je 64,2% dalo ocenu 5.
Dakle, 86,8% ispitanika iz
Skolske 2020/2021. godine je
uzivalo tokom nastave §panskog
jezika (v. Grafikone 11. i 12).

je uzivalo

Naredno pitanje je ispitivalo
jasnocu predstavljenog sadrzaja
predmeta. Generacija
2019/2020. se slaze da je sadrZaj
bio jasan (22,7% ispitanika je
dalo ocenu 4, dok je 50% dalo
ocenu 5). Generacija 2020/2021.
se slaze sa svojim kolegama iz

Ocenite dostupnost nastavnika tokom nastave (putem imejla; Moodle platforme)

Grafikon 10. Anketa radena 2020/2021. k. godine

Da li vam je nastava bila zanimljiva?

44 responses

20

z 3 4 5

Grafikon 11. Anketa radena 2019/2020. $k. godine

Da li vam je nastava bila zanimljiva?

53 responses

Grafikon 12. Anketa radena 2020/2021. sk. godine

SadrZaj predmeta je jasno predstavljen

1 2 3 4

Grafikon 13. Anketa radena 2019/2020. sk. godine
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prethodne  skolske  godine
(18,9% je dalo ocenu 4, a 67,9%
njih je dalo ocenu 5) §to se moze
videti na Grafikonima 13. i 14.

Vecina studenata se slaze i da
su vezbanja u vidu testova na
Mudlu  odgovarala  sadrzini
lekcija i da su pitanja bila jasna
i kvalitetna (v. Grafikone 15. i
16). U generaciji 2019/2020.
njih 20,5% je dalo ocenu 4, a
njih 63,6% je dalo ocenu 5
(ukupno 84,1%), dok je u
narednoj generaciju ocenu 4
dalo 32,1% njih, a ocenom 5
koja je oznacavala potpuno
slaganje sa konstatacijom je
ocenilo njih 54,7%. (ukupno
86,8%).

Sa  konstatacijom da je
nastavnik slao povratne
informacije na vreme nakon
obe
generacije se slazu  (6,8%
studenata 2019/2020. je
odgovorilo ocenom 4, dok je
93,2% dalo ocenu 5; a 9,4%

uradenog vezbanja
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Sadrzaj predmeta je jasno predstavljen.

53 responses

Grafikon 14. Anketa radena 2020/2021. k. godine

Vezbanja (testovi) su odgovarali sadrzaju lekcija i pitanja su bila jasna i kvalitetna

44 responses

1 2 3 4 5

Grafikon 15. Anketa radena 2019/2020. sk. godine

Vezbanja (testovi) su odgovarali sadrzaju lekcija i pitanja su bila jasna i kvalitetna

Grafikon 16. Anketa radena 2020/2021. sk. godine

Nastavnik je slao povratne informacije nakon uradenog vezbanja (testa) na vreme.

44 responses

Grafikon 17. Anketa radena 2019/2020. $k. godine
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njih iz naredne generacije je
dalo ocenu 4, a ocenom 5 je
88,7% ispitanika ocenilo ovu
konstataciju) kako se vidi na
Grafikonima 17. i 18.

Kod narednog pitanja, 79,6%
studenata (v. Grafikon 19) iz
generacije 2019/2020. slaze se
da su komentari koje su dobijali
nakon uradenog vezbanja (testa)
bili  Kkorisni
nedoumice,

(razjaSnjavali su
pruzali  dodatna
objasnjenja i sl. (9,1% studenata
dalo je ocenu 4, dok je 70,1%
dalo ocenu 5). Naredna
generacija je imala vrlo slican
stav — njih 18, 9% je dalo ocenu
4, dok je njih 79,2% ocenilo
ovaj komentar ocenom 5, tj. u
potpunosti  se  slozilo  (v.
Grafikon 20).

Na pitanje Nastava iz ovog
predmeta mi je oduzela previse
vremena, studenti iz generacije
2019/2020. su odgovorili na
slede¢i nacin: njih 59,1% je
odgovorilo cenom 1 ili 2 ne
slazu¢i se sa navedenom
konstatacijom, dok je 25% dalo

Nastavnik je slao povratne informacije nakon uradenog vezbanja (testa) na vreme.

53 responses

Grafikon 18. Anketa radena 2020/2021. sk. godine

Komentari koje sam dobijao/la nakon uradenog vezbanja (testa) bili su znacajni
(razjadnjavali su nedoumice/pruzali su dodatna objasnjenja i sl.)
44 responses
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Grafikon 19. Anketa radena 2019/2020. sk. godine

Komentari koje sam dobijao/la nakon uradenog vezbanja (testa) bili su znacajni
(razjasnjavali su nedoumice/pruzali su dodatna objasnjenja i sl.)

53 responses

Grafikon 20. Anketa radena 2020/2021. sk. godine

Nastava iz ovog predmeta mi je oduzela previSe vremena

44 responses

Grafikon 21. Anketa radena 2019/2020. k. godine
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ocenu 4 i 5. Time su se izjasnili
da im je nastava oduzela isuvise
vremena, dok se njih 15,9%
donekle slozilo (v. Grafikon 21).
Kod naredne generacije su
odgovori sli¢ni: njih 47,2% je
odgovorima 1 i 2 opovrgnulo
konstataciju iz pitanja, a njih
32,1% se odgovorima 4 i 5
dok se njih 20,8%
donekle slozilo sa konstatacijom
da im je nastava iz ovog
predmeta  oduzela  previse
vremena (v. Grafikon 22).

slozilo,

Naredno pitanje se ticalo stava
studenata u vezi sa Mudlom kao
platformom za onlajn ucenje. U
generaciji 2019/2020. (v.
Grafikon 23) je bilo najvise
odgovora sa ocenom da im se
platforma dopala (34,1% je dalo
ocenu 4, a 40,9% ju je ocenilo
ocenom 5), Sto se ponovilo i
naredne Skolske godine kada je
34% odabralo ocenu 4, a 37,7%
je odabralo najvisu ocenu (v.
Grafikon 24).
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Grafikon 22. Anketa radena 2020/2021. sk. godine

Ocenite Moodle kao platformu za onlajn nastavu
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Ocenite Moodle kao platformu za onlajn nastavu
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ASINHRONO UCENJE STRANOG JEZIKA: PRIKAZ UNIVERZITETSKOG MODELA

U narednom pitanju se 0d  ocentetemiciainet metrila ko e orscen nastan

studenata trazilo da ocene -

tehnicki kvalitet materijala koji

je kori$¢en u nastavi. Odgovori

su bili slede¢i: generacija .

2019/2020. je sa  75% T 2 : : s
odgovorila da je zadovoljna
(22,7% je ocenilo tehnicki
kvalitet ocenom 4, a 52,3% J&  ocente temick waltetmtersais ko korscen u nastan
dalo maksimalnu ocenu), dok je "

20,5% odgovorilo da su donekle
zadovoljni, a generacija
2020/2021. je u udelu od 88,7% :
odgovorila da je zadovoljna ik . : -
(28,3% je ocenilo tehnicki

kvalitet ocenom 4, a 60,4% njih  Grafikon 26. Anketa radena 2020/2021. $k. godine
je dalo maksimalnu ocenu), dok

je  113% njih  donekle

zadovoljno (v. Grafikon 25).

Grafikon 25. Anketa radena 2019/2020. k. godine

Naredna dva pitanja imala su moguénost slobodnog odgovora, a ticala su
se opSteg misljenja studenata o nastavi izvedenoj na ovaj nacin. Studentu su isticali
ono $to im se najvise dopalo, kao i ono $to im se najmanje dopalo tokom nastave.
U generaciji 2019/2020, najviSe je bilo komentara u kojima su navodili ono $to im
se najvise dopalo: rad od kuce, kreativan i savremen pristup nastavi, vezbanja koja
su bila dostupna za rad neprekidno u odredenom vremenskom okviru, materijal
koji je bio sve vreme dostupan, dok su im se najmanje dopali koli¢ina gradiva i
vezbi, kao 1 nemoguénost direktne komunikacije sa nastavnikom i kolegama.
Naredna generacija je istakla zanimljivost gradiva i dostupnost profesora kao ono
§to im se najvise dopalo, dok je preobimnost zadataka bila ono §to im se najmanje
dopalo.
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Poslednje pitanje bilo je vezano  viesin oo sejenastarabie na et v
za stav o nacinu organizovanja
nastave. Bilo je potrebno da se .

studenti izjasne da li se slazu ili o

ne slazu sa konstatacijom Vise e

bih voleo/la da je nastava bila w 2 > ‘ :
na fakultetu (uzivo). Generacija
2019/2020. (v. Grafikon 27) se
u obimu od 22,7% izjasnila da
se ne slaze sa ponudenom
konstatacijom, dok se 56,8%
ispitanika  slozilo, a 20,5%
ispitanika se delimi¢no slozilo.
Naredna generacija (v. Grafikon 0

Grafikon 27. Anketa radena 2019/2020. sk. godine

Vise bih voleo/la da je nastava bila na fakultetu (uzivo)

bi viSe volela da je nastava bila  Grafikon 28. Anketa radena 2020/2021. k. godine
na fakultetu uzivo: samo 5,7%

se nije slozilo sa ovom

konstatacijom, a 73,6%

ispitanika se izjasnilo da je

konstatacija iz pitanja ta¢na, dok

je njih 20,8% izjavilo da se

delimi¢no slaze.

4.2. Diskusija

lako su odgovori na anketu ove dve generacije veoma slini, postoje
razlike kod odredenih pitanja koje bismo u daljem tekstu razjasnile. Ve¢i procenat
ispitanika iz generacije 2020/2021. smatra da je nastava bila prezahtevna u odnosu
na kolege iz prethodne Skolske godine. To objasnjavamo c¢injenicom da je ta
generacija imala kombinovanu nastavu, tj. pored nastave na Mudlu, imali su i ¢as
uzivo jednom nedeljno. Prisustvo nije bilo evidentirano, ali se sinhrona nastava
nadovezivala na asinhronu, dok je generacija 2019/2020. imala isklju¢ivo asinhroni
vid nastave, Sto svakako jeste manje zahtevan vid nastave. Zatim, generacija
2020/2021. je ubedljivija kada je stav o zanimljivosti nastave u pitanju, $to se moze
objasniti steCenim iskustvom nastavnika: neki materijali su unapredeni, neki
izostavljeni, neki pojednostavljeni, a neki proSireni u skladu sa potrebama
studenata generacije 2019/2020. Takode, razlika u odgovorima se uocava i kod

142



ASINHRONO UCENJE STRANOG JEZIKA: PRIKAZ UNIVERZITETSKOG MODELA

poslednjeg pitanja koji ispituje zelje studenata u vezi sa odrzavanjem nastave uzivo
na fakultetu. Generacija 2020/2021. je ubedljivija u Zelji za nastavom uzivo na
fakultetu, $to ne iznenaduje uzimajuci u obzir ¢injenicu da su oni tada ve¢ drugu
godinu za redom pohadali nastavu onlajn, te da ja doslo do veceg zasi¢enja onlajn
nastavom.

Rezultati ove ankete su vazni radi unapredenja verzije platforme Mudl koju
FFUNS trenutno ima u upotrebi, buduci da postoje naprednije verzije sa daleko
veéim brojem opcija za rad.

5. ZAKLJUCAK

U ovom radu je predstavljen nacin na koji je organizovana nastava
Spanskog jezika (nivo Al) na FFUNS u asinhronom onlajn obliku tokom dve
akademske godine (2019/2020. i 2020/2021) putem platforme Mudl.
Prilagodavajuéi svoj rad zahtevima nastave, autorke su kreirale razlicite tipove
vezbi i aktivnosti u cilju usvajanja i uvezbavanja svih jezickih vesStina putem
pomenute platforme. Cilj ovog rada bio je da se prikaze uspesnost asinhronog
oblika u procesu ucéenja stranog jezika (i njegovi nedostaci), te da se da detaljan
prikaz moguénosti koju platforma Mudl moze da ponudi u ove svrhe. Upotreba
platforme Mudl u nastavi stranih jezika u velikoj meri olak$ava nastavnicima
ponovnu upotrebu ve¢ kreiranih kurseva i postavljenih sadrzaja, buduc¢i da mogu
ponovo da postave isti materijal ili deo materijala koji ¢e azurirati u skladu sa
potrebama asinhrone nastave za datu Skolsku godinu. Takode, jednom kreiran
materijal moguce je dati studentima kao vid pripreme za zavr$ni ispit, narocito
ukoliko nisu bili u moguénosti da prate sinhronu nastavu iz bilo kog razloga, kao
§to je to bio slucaj u poslednje dve godine. Kada je re¢ o nastavi Spanskog kao
stranog jezika za nivo Al, 80% gradiva se nalazi na platformi Mudl i moguce ga je
postaviti tako da studentima bude dostupno po potrebi. Nastavnici $panskog jezika
nastavili su koris¢enje platfome Mudl u Skolskoj 2021/2022. i 2022/2023. godini
na vecini predmeta.

U drugom delu rada prikazani su rezultati ankete koja je bila sprovedena na
kraju obe akademske godine, ¢iji je cilj bio da ispita stavove studenata o nastavi na
predmetu Spanskog jezika kao izbornog na FFUNS. Rezultati ankete su potvrdili da
platforma Mudl predstavlja efikasan dodatni alat tradicionalnim formama u ucenju
stranih jezika. Ishodi uCenja putem ove platforme bili su uspesni kada se uzmu u
obzir kona¢ne ocene na zavrSnom ispitu iz ovog predmeta. Mozemo zakljuciti da je
moguce uspesno organizovati nastavu stranog jezika u asinhronom obliku preko
platforme Mudl, iako se kombinacija sinhrone i asinhrone nastave pokazala
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adekvatnim odgovorom na aktuelne zahteve savremenih pedagoskih aktivnosti.
Premda je nastava asinhrona, nastavnik je prisutan, prati aktivnost studenata,
nadgleda, usmerava, daje dodatna objasnjenja ukoliko je potrebno. Kako bi ovakav
vid nastave imao pozitivne ishode, kljuno je da studenti i nastavnici imaju
razvijenu digitalnu kompetenciju u skladu sa zahtevima savremenog doba. Dok je
za nastavnike potrebno organizovati obuku, smatramo da su studenti digitalni
nomadi te da lako razumeju instrukcije koje dobiju na platformi.
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ASYNCHRONOUS FOREIGN LANGUAGE LEARNING:
PRESENTATION OF THE UNIVERSITY MODEL

Summary

With the pandemic caused by the coronavirus disease (COVID-19), educational systems,
not only in Serbia, but also throughout the world, had to change their course in a short
period of time. This unanticipated situation meant a complete or partial transition to online
teaching. It is considered that computer-assisted learning (CAL) has a positive effect on the
results achieved by students (Kozma 1994). This paper presents a model of Remote Foreign
Language Learning at the university level. The object of this paper is the analysis of
Teaching Spanish as an optional language at level Al at the Faculty of Philosophy of the
University of Novi Sad (FFUNS) in an asynchronous online form for two academic years
(2019/2020 and 2020/2021) by using the platform Moodle. Different activities that aim for
students to acquire and practice all language skills have been tested while employing the
mentioned platform. Since it is not only the use of online tools that enhances learning but

145



Sanja M. Marici¢ Mesarovi¢, Jelena M. Borljin

also the strategies and materials implemented through those tools, this paper aims to show
the success of the asynchronous form used in the process of Foreign Language Learning as
well as its shortcomings, and the possibilities that the platform Moodle can offer for these
purposes. In addition, the results of a survey conducted at the end of both academic years
are included in the paper. Its purpose was to examine students’ attitudes about Foreign
Language Teaching organized in this fashion. The participants in the survey were first-year
students of the optional Spanish language course at FFUNS. The results show that
organizing Foreign Language Learning on Moodle is possible as the participants were
pleased with the Spanish course management during the pandemic.

Key words: remote foreign language learning, online acquisition of language skills, Moodle
platform, the Spanish language.

Primljeno: 22. 7. 2022.
Prihvaceno: 4. 11. 2022.
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THE EFFECTIVENESS OF TEACHING ESP (ENGLISH FOR SPECIFIC
PURPOSES) ONLINE DURING THE COVID-19 PANDEMIC

ABSTRACT: The aim of this paper is to show how we managed to make a rapid switch
from the on-site classes to the online ones because of the COVID-19 pandemic in the
context of teaching English for Specific Purposes (ESP — Medical English) at the “Grigore
T. Popa” University of Medicine and Pharmacy lasi, Romania. The major issues were to
keep our students’ interest in our classes, making our courses and seminars as engaging as
possible. The most important ideas that guided us throughout the process were not to forget
that, while dealing with a foreign language course, we would have to try to improve the
traditional skills (reading, speaking, writing and listening), while trying to find the best
fitted activities to carry out such activities in the online medium.

Key words: English for specific purposes, online teaching, medical students, COVID-19
pandemic, online resources, artificial intelligence, reading, speaking, writing, listening.

E®PUKACHOCT OHJIAJH ITPEJABABA EHIVIECKOI' JE3UKA
CTPYKE TOKOM NAHJEMMUJE KOBU/I-19

AIICTPAKT: 1lusb oBOT paja je aa MOKake YCIENTHOCT Mpeiacka Ha OHJIajH HAcTaBy 300T
nannemuje Bupyca KOBU/I-19, y koHTekcTy HactaBe eHrieckor jesuka crpyke (ECJ —
MenMurMHCKY SHIJIECKH) Ha Y HUBEP3UTETY 3a MeAUIMHY U (apmanujy ,,['purope T. [Toma”,
Jamm, Pymynuja. ['maBHM HM3a30B ca KOjUM CMO C€ CYOUMJIHM OMO je Kako Jia 3aJpKHMO
MHTEPECOBamke HAIIMX CTyAEHaTa 3a YacoBe EHIVIECKOr je3uKa. TpyIuiid cMO ce Ja Hale
KypceBe M CEMHHape MOJAEPHHU3YjeMO M YYMHMMO IITO 3aHHUMJBMBHjUM. Y3 TO, OWIO je
M3y3eTHO Ba)XHO Ja TOKOM IIpoIleca OHJIAjH TpelaBama YHAIPEONMO TpPaguIMOHATHE
BEIITHHE (YNTame, TOBOP, MHCAKE U CIyIIamke) U IpoHaheMo HajaleKBaTHHje aKTHBHOCTU
3a 00aBJparkbe HABEICHNX aKTHBHOCTH Y OHJIAJH OKPYKEHY.

Kmyune peuyu: eHrJecku je3suK CTpyKe, OHJIQJH HACTaBa, CTYJCHTH MEAMIMHE, MaHIeMHja
KOBU/-19, omnmajH pecypcH, BemTadyka HWHTEIUTCHIIMja, YHTamke, TOBOp, ITHCAMHE,
Clylame.
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1. INTRODUCTION

In the aftermath of the pandemic, what plenty of us may have come to
realize is that online teaching has brought forward multiple benefits in the long run.
It is true that many universities have gone back to face-to-face classes at this point,
in the hope of re-establishing a “normal” environment. However, what people
should keep in mind is that they can still make use of tools and strategies they have
come up with for online lectures, since online education has proven to be effective
in various ways.

The transition from in-person classes to online ones presupposed a change
of attitude on behalf of the teachers. They shortly became aware of the fact that
their lectures needed to be adapted to the new online format, which was mostly
foreign to everyone (simply because no one was particularly accustomed to it). The
risk of a poorly-organized online class is that students can associate it with a mere
video from the internet, which they can always leave playing in the background or
even abandon it in no time, should it fail to be attractive. In one such case, teachers
have to rethink the ways in which they deliver their information and how they
structure it. As it was said in one study carried out after the first months of the
pandemic, “Internet based learning means an individuals’ confidence and self-
belief in their ability to master an online course or online learning activity”
(Rohmawati 2021). As expected, they are required to engage with their students
differently, create a professional setting within a generally informal context, while
still keeping it cordial, for the sake of reassuring students that they can always
reach out to professors for further assistance. It is quite compelling that online
education has challenged teachers not only to rethink how they are supposed to
come forward, but also change the actual content of their courses, have them suited
to the students’ actual needs in some exceptional situations.

On the other side of the spectrum, students have had to reconsider their
own attitudes towards university life and what it truly implies. Being secluded
during lockdowns, many began to pay additional attention to their schedules and
become more diligent than ever in order to not fall behind with weekly
requirements. In some cases, young individuals started to learn how to juggle their
student life with their jobs, getting to prioritize what proved to be beneficial to
them. “Accessibility” is a significant keyword when it comes to online education,
reminding us that students have had the chance to attend more classes than they
would have before the pandemic. The same applies to conferences as well, which
had an increasing number of participants over time, since neither teachers nor
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students had to be concerned with travel expenses anymore and could afford to
hold presentations in any corner of the world at ease.

As a way of maintaining a strong(er) interaction with students within an
online system, some teachers have even altered their evaluation formats, opting for
weekly assignments (all adding points to a final grade), final essays or even open-
book exams. In the case of the latter, it goes to show that students’ critical input
was the main focus, since tests no longer relied on rote learning, but rather
guaranteed a more active academic journey overall. These evaluation techniques
are bound to be preserved from now on, as teachers and students keep returning to
onsite classes. As demonstrated throughout the past two years, such procedures
would lead to less stressful exam conditions and a more effective use of one’s own
set of abilities.

2. LEARNING CONTEXT

It is obvious that these are only changes that have taken place everywhere,
no matter the teaching field. This paper is going to address the problem from the
perspective of teaching English for Specific Purposes (ESP) to medical students at
“Grigore T. Popa” University of Medicine and Pharmacy lasi, Romania. What is
worth mentioning from the very beginning is that the transition to the online
medium was possible in one week only, the University being able to find resources
to make the transition as smooth as possible. The existence of an e-platform that
had been available both for students and teachers since 2010 probably made it
easier for the majority of the academic staff to rapidly adapt to the new challenges.
Before the pandemic we were required to upload all our didactic material in
electronic format on the e-platform. This was a great thing because both teachers
and students were ready to use these pre-existing materials. Nonetheless, that was
only the beginning of a new era that meant the revisiting not only of such materials
that we already had in electronic format, but also the re-thinking of strategies and
methodologies to teach online. That happened fast and it was challenging mainly
because we had to stay alert during the process, learning from mistakes and trying
not to repeat them. Likewise, students — though we are not here to give a students’
perspective — had to learn, in their turn, to adapt to the new challenges, which
meant being able to attend online courses, focussing on keeping in mind some
information that was delivered to them in a completely new way.
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3. DIDACTIC STRATEGIES

We are aware of the fact that each university had its own strategy to cope
with the challenges of the online system. At our university all classes, no matter
whether it was a course or a seminar, were delivered synchronously, i.e. no course
was pre-recorded and uploaded so that the students may watch it later. “The
synchronous mode means that the teachers carry out online learning at a certain
time in a week” (Damayanti & Irwan 2021). We believe that was a good thing
because it maintained the teacher-student interaction and, though at a diminished
scale, during a course, for instance, teachers could still pick up signs of
misunderstanding or boredom. Actually, during online teaching we could say that
the feedback a teacher could get about students’ satisfaction was even more rapid
than in the face-to face classes when students were more likely to pretend that they
were listening to the teacher when, in fact, they would pay attention to something
else. They could still do that online and probably distractions were by far too many,
but most of the students did not care to leave the course if they were not interested.
Even the absence of the turned on camera could be an indicator that students were
not really there or, at least, not that interested. Coming back to the idea that all our
ESP courses and seminars meant direct interaction between our teachers and
students, we can say we preserved an important aspect of the effective teaching
process. As we have already said, due to the existence of the e-platform, we were
in no need to search for didactic materials from the very beginning. However, as
we had started to get acquainted with the new teaching style, out of the wish to
improve the didactic act we gradually started to discover how many opportunities
were open to us and that it would be a pity not to make use of them. Even after the
pandemic — if we can still sound that optimistic (taking into account the fact that in
April we did return to the on-site classes) to say we are already experiencing the
post-pandemic era — we could say that there are plenty of things that can still be
used, things that have already proven their effectiveness and one should never give
them up once we are back to the on-site format.

When referring to the way we adjusted to the online teaching system, we
mainly have in view the teaching strategies and methodologies we had to use in
order to make our classes as effective as possible, keep our students’ interest (this
being a major issue as, it has been proven, in the online format people are more
likely to lose their interest more easily). This was not an easy thing to do, but, with
some effort, we do believe that classes could be successful and students’ interest
could be kept, thus making the entire teacher’s effort worthwhile. In order to talk
about some ESP classes that were delivered online, we have to see what ESP as
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such meant before the pandemic. ESP teachers know that it has been a challenge in
the last decade or so to teach ESP. And we are not referring here only to the
specificity of our ESP, i.e., Medical English, but to the whole idea of teaching
English for specific purposes, no matter the field. With Medical English things
have started to change a lot once we started to be confronted with globalization and
the rapid development of technology. If we had not kept the pace with technology,
we probably would not have been here today. Our world is continuously changing
and unless we are willing to keep the pace and rhythm with it, we will not be able
to provide a successful didactic act. Thus, globalization meant the realization that
ESP is a great opportunity for foreign language teachers to overcome some
traditional boundaries (which saw ESP as a mere transfer of specialized
vocabulary) and go out there to tell students that teaching a foreign language is
about teaching another culture. No matter how well we might speak a language, in
the absence of cultural knowledge we would never be able to call ourselves
proficient users of that foreign language. Years before the pandemic, we started to
talk during our courses about the idea of being able to understand a foreign
language in the context (cultural context) where it is produced. Because of the
globalization, even Medical English as such had to be understood in the context of
using it in a different healthcare system (more than a decade ago we started to see
how many of our Romanian doctors made the decision to go abroad and carry their
professional activities in a different cultural context). Thus, besides starting to deal
in our courses with topics that would familiarize students with such notions, we
also started to develop courses that would offer deeper insights into other
healthcare systems (most of the time, as we taught English, references were made
in relation to the British healthcare system). This is how we came to design an
elective course on developing communication skills in English for health care
professionals. A doctor’s knowledge of medical vocabulary is undoubtedly not
enough when it comes to dealing with an English-speaking patient, as the medical
act is not a mere exchange of words either. The patient always has to be seen in his
/ her own context, meaning that we have to be aware of his / her cultural context in
order to be able to adjust our way of interacting with him / her so as not to cause
offence. Knowing that health choices are always culturally dictated also helps to
better understand the patient. Thus, an elective course on developing such
communication skills (that would focus on the idea of intercultural communication)
also proved itself quite necessary and it was the job of the ESP teacher to design it.
On the other hand, the development of technology also made us aware that
medicine is not a field that was a stranger to that. Healthcare professionals among
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each others, but also doctors and patients started to communicate via the online
medium, so some notions on electronic communication were also necessary.
Likewise, with the increased presence of healthcare professionals on social media,
we also thought it would be important to touch upon some notions that were related
to these ideas as well. They also had in view things that were related to cultural
issues (the Internet as well is culturally sensitive) but also to the problem of
communication. A doctor’s online presence would still have to do with his / her
possibilities to send a message to his / her target audience. Telemedicine was also a
topic that we dealt with, even before the pandemic. Telemedicine was already a
significant sector of the US healthcare system and wishing to keep our courses and
seminars updated, we did select information related to the idea of telemedicine,
focusing, of course, on elements that had something to do with our job, i.e. trying
to see what may actually differ when trying to communicate with the patient in the
online medium.

3.1. The COVID-19 pandemic and steps for skill improvement

The COVID-19 pandemic has definitely brought some new challenges that
we would have never thought of, but basically it was a good thing medical students
had access to that kind of information before. In a way we could say that they were
more ready to face these new challenges. Indeed, as we have already said, the
transition to the online medium did not seem that difficult for that reason. The pre-
existence of the didactic materials in electronic format made it easier for us to start
looking for new things that we could use now and benefit from. And that was
exactly what we did. It did become important at that point that our job was still that
of teaching a foreign language and besides all the additional information our
students might get we still had to find ways to focus on the improvement of the
most important skills: reading, speaking, listening and writing. That was the real
challenge, to find ways to deal with all these activities at least as effectively as we
used to deal with them in the face-to face classes: “Additionally, distance education
has been counted as an efficient, focused, and significant way of acquiring
knowledge, as well as keeping contact with shifts in this pandemic” (Lassoued et
al. 2020). Probably that also had to do with the teacher’s ability to adapt and keep
control of his / her classes in this new format — that was undoubtedly a challenge
for some of the teachers that may have not used the Internet that much before the
pandemic; though accessible to anyone, it does require some technical skills that
need to be learned. The good part was that soon enough teachers and people all
over the world, in order to stay connected during such hard times that had never
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been experienced before, started to share information, tips, experiences, and we
could easily learn new things. Online workshops and conferences started being
organized and teachers from all over the world with no restriction whatsoever
started to communicate via the online medium. Sharing experiences at that point
was a major thing. We not only learned about new techniques and activities we
could use, but we also became aware of the endless possibilities we could find on
the Internet in terms of applications that we could use in our classes and activities
that were especially designed for these types of classes.

The star of the learning skills in the online classes definitely became
listening. No one used to ignore that skill before, i.e. everyone knew its importance
in the general context, but we always had to rely on technical devices that
sometimes were not that easy to access. In the online classes we were in front of
electronic devices already so we just needed some listening materials that we could
use in our class. Fortunately, as we have already said, such materials were
everywhere on the Internet. With the proper guidance provided by a good foreign
language teacher, such materials could be selected and then used in classes.
Databases such FutureLearn, for example (this database gathers contributions in so
many areas and fields from important universities in the UK and other countries)
used to provide such useful materials even long before the pandemic and it is no
wonder that its popularity has significantly increased with the pandemic. This is
only one example of such an online database that we could access in order to find
useful materials from which our students could benefit. As far as foreign language
classes are concerned, we are tempted to say that the listening activities became
very widely used as it was easier than ever and students’ response to such activities
was very good (our students’ generation during the pandemic — but even before
that — was already spending a lot of time in the online medium and probably one of
their favourite pastimes was that of listening to video materials in the form of
podcasts or YouTube videos that are still very popular among young people), so
that was a very appealing way to teach about various topics. For example, one such
useful material that started from listening as an activity (but it could also be
developed for other purposes), was a FutureLearn course, Discover Dentistry that
was very much appreciated by both 1% and 2™ year students in Dental Medicine at
our University. The course started with a video material (that was also provided
with the script that could be previously uploaded by the teacher in Class Materials)
entitled Dentistry from the archive, where professionals from the University of
Sheffield gave a short history of dentistry, also touching upon the evolution of
instruments, techniques and materials used in the dental office. The course went on
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with details on a dental consultation (that was analyzed, in a different video
material, by the dentist himself, along with the host of the course The Dental
check-up and Insight into the dental check-up), meeting all the existing specialists
in the UK system (Meet the specialists, Talking heads). Besides the listening
comprehension exercise itself (that could be checked by the teacher by asking
questions that had been previously prepared), out from these activities we could
develop all sorts of new ones that could deal with some other aspects and skills of
the English language. The first and foremost benefit was that of the listening
exercise as we did get to listen to some native speakers. Apart from that, after
completing the first target, we could go on developing some speaking activities
dealing with cultural training. For example, after having watched such video
material as Meet the specialists, we could easily turn to developing speaking skills
by starting to talk about the resemblances and differences between the UK and the
Romanian systems. Undoubtedly that would have also meant practicing cultural
training. Our students would have been made to notice differences and
consequently their impact upon either system. This is definitely only one example
of how listening activities could be used for such purposes. No matter the topic, a
teacher familiarized with the Internet searches would find endless possibilities to
use such online resources in his / her class.

Speaking activities, in our own experiences, might have been the biggest
challenge during the pandemic. Not being able to see all your students on camera,
not being heard completely and at the same time by all your audience did create an
extra challenge that might have affected the way in which we could carry on such
activities. Sometimes students did not have a working mic, so they used to write
their answers in chat so everybody could see them. Nonetheless, this was not a
permanent thing and some speaking activities were smoothly carried out during
online classes. As we could see in the previous example with the listening
activities, any activity after all (even working on a grammar exercise) could have
led to some conversational minutes and it did work that way many times. Probably
the most enjoyable and organized speaking activities in ESP seminars were the
ones in which students had mini-presentations on various topics (this activity could
be either part of the Academic Writing module when students did have the choice
to talk about academic topics or they could be part of some project assignments
that had to do with the idea of cultural training). Such activities mainly had in view
students’ presentations that were followed by discussions with their colleagues.
Students also practiced the idea of using PowerPoint presentations that came as a
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visual support for their speech, increasing their knowledge on how to combine their
narration with visual aids as we usually do in conference presentations.

The reading activities did not change that much during the online classes.
The amount of reading materials was uploaded in advance, in students’ Class
Materials so they could new, before class, what we would talk about. This was
definitely a plus, along with the fact that students could now easily download these
materials and save them for further reference. The idea was to encourage students
to read more, especially during times when we would stay too focussed on screens.
Reading is also possible from a screen but it is worth knowing that, for a change,
this could also be done from books in hard copy. However, just to make sure
students would get to read the text needed in class, besides uploading all the
reading materials in advance, teachers could also use the “share screen” function
when wanting to use some reading materials. Having the text in front of their eyes
might make even the more reluctant students want to see what the text is about.
With writing activities we managed to improve the aspect of feedback. Writing
activities were still required from the students during the pandemic (let us not
forget that, for a while, that was the major task assignment we could require from
them in order to grade them). Using Microsoft Teams to deliver our classes, we
could easily see the benefits of the application when it came to assignments. Thus,
assignments could be created in a special folder where students would upload their
homework. Teachers would have the possibility to offer individual feedback to all
the students after reading. That was a major beneficial change as compared to the
on-site teaching, when such a feedback was very rare.

4. CONCLUSIONS

In terms of assessment and grading, which also were some issues of debate
during the pandemic, we can say that the Testportal application provided by
Microsoft Teams proved to be very effective in the sense that such tests could still
be preserved in the on-site classes, assuming that we are going to still have a
professional account on Microsoft Teams. The second semester carried out during
the pandemic, i.e. starting with the fall of 2020, meant working with Testportal on
a weekly basis. We tested students’ involvement and real participation during class
by asking them to complete such a weekly test in Testportal. Questions were
created by the teacher, based on the information received by students one week
before and the test designed based on whatever the teacher considered to be
important for each group of students he / she worked with. Tthe configuration
options allowed us to set the desired amount of time for each question, to shuffle
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questions so that each student would get the same questions in a different order,
and to make students receive their results as soon as they finished the test. That was
a very effective way to deal with our ESP classes. On the one hand, it made our
students want to pay as much attention as possible during class as they wanted to
score high (all the tests at the end of the semester were supposed to give some
percentage of their final score), and on the other it familiarized them with this kind
of tests that they had never taken before. This was a really effective way of dealing
with the ESP class had there been any attempts at false participation in class or lack
of involvement.

Another issue that may be mentioned in relation to online classes,
especially when dealing with Internet resources, is that some foreign language
teachers have started to worry about the existence of these unlimited resources of
materials that students can go to in order to improve their foreign language
competencies. It is true that the pandemic has drastically changed the teaching
process as ‘“education is considered the crucial mechanism for developing
knowledge and enhancing individuals’ performance, while it has been seriously
and adversely reformed by the pandemic” (Tumen et al. 2021). Indeed, today there
are many applications that students may use, they can definitely access online
resources to improve their knowledge on their own. As foreign language teachers
we should not worry abut such things. Students may improve such skills on their
own, outside the foreign language class, why should we worry about such a thing?
We should even encourage them to do that. However, it is important to tell them
that it is always good to look for such materials with the proper guidance because,
no matter what the Internet offers, the selection of good materials has to be strict. A
simple research of such online resources shows the fact that we still need a
teacher’s guidance in order to understand all the subtleties of a foreign language,
let alone correct mistakes. Nonetheless, future studies that are going to be carried
out will show better how this whole pandemic has impacted both teachers and
students. Studies will have to address both perspectives in order to reach a more
objective point of view. So far studies have shown that “The findings indicated that
when teachers have more training, more skills, and more confidence, they could
deliver more effective online teaching and learning” (Zou et al. 2021).

Last but not least, we should not forget that we live in the age of Artificial
Intelligence (Al). Though many people may be reluctant to the very idea of Al, we
should keep in mind that we have to benefit from all the good aspects of
technology development. As long as we can find ways to improve our classes and
our work with students, we should constantly try to keep ourselves updated and try
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to smoothly adapt to these new contexts. Likewise, Al can give us many
opportunities to benefit from. Specialists in the field could help us find ways to
perfect the testing system (along with the automatic result students get on the test,
for instance, based on the performance he / she has, he / she could be automatically
indicated some grammar resources that would offer the necessary information that
he / she lacked in the test). Based on test results, teachers could receive feedback
on what some groups of students need more in terms of information and
knowledge. Likewise, following the course attendance (which is not mandatory),
teachers could see what topics are more enjoyed by students, progressively trying
to get rid of those topics that do not keep the students engaged.

To conclude, we can easily say that despite the inherent challenges that the
COVID-19 pandemic has brought on, online teaching did not necessarily mean a
decrease of the didactic act, as some have said. Of course it did depend on each and
everyone’s possibility to adapt and adjust himself / herself to the new context, and
the willing to cope in an effective way with the new situation. During the pandemic
we adapted our curriculum so that it responded to the new context (for instance, as
part of the students’ Academic Writing training, we also chose to introduce such
new topics as “how to deliver an online presentation” while before the pandemic
we only used to talk about “designing an effective presentation”). Guests we used
to have in our class every year no longer needed to be there, present on-site, as we
could easily organize meetings in Microsoft Teams so as not to lose the tradition of
giving our students the opportunity to listen to professionals coming from various
fields of interest, with relevance in the medical field (some years before the
pandemic we started to focus on the idea of familiarizing our students with the field
of medical humanities, and we started to invite guests from the field of arts, such as
writers, painters, actors). Once the pandemic started, we did not stop such
activities, on the contrary, we increased them as we no longer depended upon the
experts’ presence in our city or the available number of seats in an auditorium.
Therefore we do believe that such meetings should not stop even when the
pandemic is over. Due to the development of technology, possibilities are endless
nowadays, it just takes a little effort to look for the appropriate materials and
methods to make our classes fun and interesting for our students, at the same time
providing them with the necessary knowledge and information that will equip them
with the proper skills necessary in their future professions.
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Jlaypa Joana Jleon
YHuBep3uTeT 3a MeauMHy U papmannjy ,,['purope T. ITona”, Jamm, Pymynuja
MemunHcku dakynrer, Karenpa 3a npeBeHTHBHY MEAULIMHY U HHTEPIUCIUILIMHAPHOCT

EOUKACHOCT OHJIAJH ITPENABABA EHI'JIECKOT JEBUKA CTPYKE TOKOM
IMAHAEMMIJE KOBU/I-19

Pesume

Bp3u npenaszak Ha oHNIAjH HacTaBy, MPOy3poKoBaH nangemujoMm Bupyca KOBU/I-19, noseo
je mo yHampehema HacTaBe eHrieckor jesuka crpyke (ECJ — MeaunuHCKU eHTJIeCKH) Ha
YHuBep3uteTy 3a MmemuiuHy u (apmanujy ,,I'purope T. Iloma”, Jamm, Pymynuja. Ha
MMOMEHYTHUM YHHBEP3HUTETY je Beh mocrojana e-tuiardopma U mpe MmaHAeMHje, TO HaM je
omoryhuio na 6p3o u jako mpehemMo Ha OHJIajH HAacTaBy y moTmyHocTu. Hempectano cmo
MOKyIIaBajM Jla y3 MOILITOBalkE CTaHAapAa YHalpeIuMO Hall Ha4MH paja M HacTaBHE
Marepujajie Kojeé KOpUCTHMO. ['JlaBHM M3a30B ca KOJUM CMO C€ CYyOuMJIM OMO je Kako ja
OJIPKMMO 3aMHTEPECOBAHOCT HAIMX CTYJCHATa 332 YaCOBE EHIJIECKOr je3uka. Tpyannu cMo
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ce Jla Hallle KypceBe H CeMHUHape MOAEPHH3YjeMO U YYMHHMO LITO 3aHUMJBUBHjUM. Y3 TO,
OWIo je W3y3eTHO BaXKHO Ja TOKOM IIpolleca OHJIAJH TIpelaBama yHampeauMo
TpaJWIIMOHAIHE BEINTHHE (YUTamke, TOBOp, MHCake W CIylIamke) H TpoHahemo
HajaleKBaTHHj€ aKTHBHOCTH 3a 00aBJharbe HABEICHHWX BEIITHHA y OHJAJH OKPYXKEHY.
AKTHBHOCTH CMO TECTHpAlll y OHJAjH OKpYXemYy Ha IatGopMH KOjy KOPHUCTHMO ca
CTyICHTHMa. YTIPKOC HMHXCPEHTHHM H3a30BHMa KoOje je JOHeNa IaHAeMHja BHUpyca
KOBU/I-19, onnaju HacTaBa HUje HY)KHO 3HaYMJIa CMambEHE TUIAKTUYKOT KOHIIENITa KOjU
cy mpodecopu 3aMHUCIMIIM, Kao LITO C€ TO IIOKyIIaBa JlOKa3aTH AaHac. HapaBHo, cBe
3aBUCH 0] MOT'YhHOCTH CBAaKOT Y4eCHHKA OBOT ITpolieca Jja ce MPHIaron HOBOM KOHTEKCTY
Y CIIPEMHOCTH J1a ce Ha e(rKacaH HAaYMH HOCH Ca HOBOHACTAJIOM CHTYaI[jOM.

Kmyune peyu: eHITECKU je3UK CTpPyKe, OHJIAJH HACTaBa, CTYACHTH MEAULUHE, MaHIeMUja
KOBU/I-19, onnajH pecypcH, BelITauka HHTEIMICHIMja, YHTame, TOBOP, IIHCambE,
CIIylLIame.
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TEACHING ROMANIAN FOR SPECIFIC PURPOSES ONLINE
DURING THE COVID-19 PANDEMIC

ABSTRACT: Teaching Romanian for specific purposes is difficult in general and it often
involves grouping students in teams according to their area of interest. Having a
homogenous group of students with similar options for their future university studies is a
rare occurrence in our university, thus teaching Romanian for specific purposes is seldom
carried out with the whole class, and most likely involves “team work™ activities. Starting
with a questionnaire given to the preparatory year students in Petroleum-Gas University of
Ploiesti, the present paper analyzes the difficulties encountered while teaching Romanian
for specific purposes online, first in an asynchronous manner, and then in real-time by
means of videoconferencing. The last part of the paper discusses further how the experience
of asynchronous teaching was used during the following semesters to improve synchronous
and mixed teaching for the same discipline and with similar groups of students.

Key words: Romanian for specific purposes, online teaching, asynchronous teaching,
synchronous teaching, team work, individual learning, organizing contents, questionnaire.

OHJIAJH HACTABA PYMYHCKOTI JE3UKA 3A IOCEBHE HAMEHE
TOKOM MAHAEMMWJE KOBU-19

AIICTPAKT: Tlponec nogydaBama pyMyHCKOT je3MKa 3a IToceOHe HaMEHE je TeXaK U YecTOo
yKJbyUyje TpYIHCame YYCHHKAa Yy THMOBE IpeMa OOJIaCTH HHXOBOI HHTEpPECOBamba.
ITocTojame xoMoOTeHe TpyIle CTyACHATa ca CIMYHUM MHTEpecoBamUMa U MoryhHocTiMa 3a
Oynyhe yHHMBEp3WTETCKE CTyAWje pPeTKa je T0jaBa Ha HaIleM YHHBEP3UTETY, TaKo Ja Ce
HAacTaBa PyMYHCKOT je3HKa PETKO M3BOH Ca IIETIOM TPYIIOM, B 9YeCTO YKIbYUyje aKTHBHOCTH
Ha3BaHe ,,pax y TuMmy . Ha ocHOBy pe3yiraTa MCTpakMBama M YIUTHHKA, KOjU je Aar
CTy/IEHTUMa MIPHUIIPEMHE TOANHE Ha YHHUBEp3UTeTy 3a HaQTYy U rac y [lnoemrnjy, oBaj pag
aHanM3upa noremkohe ca KojuMa ce CTyJeHTH cycpehy TOKOM HacTaBe pyMyHCKOT je3HKa
3a oceOHe HaMeHe (Hajlupe aCHHXPOHE HACTaBe, a 3aTHM M HAcTaBe y pEajHOM BpEMEHY
MyTeM BHUjieo-KOH(epeHnuje). Y nocienmneM Jely paja TOBOPH Ce O YINOTpeOu HCKycTBa
AaCHMHXpOHE HacTaBe TOKOM HapeIHHMX ceMecTapa 3a yHarpeheme CHHXpPOHE M MELIOBHTE
HACTaBe 3a MCTYy JUCLUILUINHY U ca CIIMYHUM IpynaMa CTyIeHaTa.

Kwyune peuu: pymMyHCKH 3a moceOHe HaMeHe, OHJIajH HacTaBa, aCMHXPOHA HACTaBa,
CHHXpOHAa HAcTaBa, THMCKH paJll, WHIUBHIYaTHO YYeHe, OPraHM30Bamke CalapiKaja,
YOUTHUK.
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1. INTRODUCTION

The outburst of the Covid-19 pandemic in the spring of 2020 affected
modern society in general generating implications in all sectors of human activity.
The measures taken by the governments of the world, generally referred to by the
term of “lockdowns”, reached an unprecedented scale, with about half of the
world’s population being placed under a form of restriction (Standford 2020). One
of the most common restrictions around the globe, which applied to Romania as
well, was seen by some as a "closing of schools"™ — face-to-face instruction was
suspended and alternative methods of continuing education without physical
interaction were used as emergency solutions. The methods and resources which
were actually implemented to achieve the goal of continuing education were
relatively diverse depending on the experience of each institution, or even of each
teacher, with remote learning.

As the pandemic became even more severe and the lockdown was
maintained for more than the two weeks planned initially, it became clear that face-
to-face classes would not be considered “postponed” anymore and they needed to
be replaced by some other form of education. The online environment appeared as
a solution to the problem because it allowed communication to take place without
physical contact, however, the exact manner in which classes would continue
online was not clear from the beginning and this situation left room for
experimentation. Many variants were used in the following months of remote
learning: online platforms with learning resources, social media (Facebook,
WhatsApp, Discord), phones and emails — all of which allowed education to
continue in an asynchronous manner — and, eventually, the use of
videoconferencing tools (Google Meet, Zoom) became widespread, which ensured
real-time interaction between participants and allowed teachers to organize
synchronous online classes.

The transition to online teaching was unprecedented and mostly
experimental. Confusing as it may have been for the people directly involved, the
process of implementing online teaching and learning was very interesting for
researchers, thus a large number of academic papers on the topic of online teaching
and its effects started to appear as early as the spring of 2020 (Erarslan 2021: 353).
If we narrow down our focus to the teaching of languages online, we can still state
that the literature related to this topic is very rich. Most articles about the online
teaching of foreign languages focus on the impact of the new context on teaching
and learning, while a lower, but significant, number of articles focus on the
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perceptions of the participants and on the psychological effects of this sudden
change (Erarslan 2021: 354).

Referring to the technical aspects of the transition from face-to-face
education to remote education via the Internet, studies have shown that not all
participants had equal opportunities of adapting to the new situation due to lack of
appropriate technology, such as computers or smartphones, and due to an
unreliable internet connection. Some researchers noticed a difference between
high-tech and low-tech countries (Hazaea et al. 2021: 223), while others analysed
the difference at the local and personal level, reporting inefficient or even absent
internet connection or lack of devices within some communities and social
categories (Almekhlafy 2020: 29; Atmojo & Nugroho 2020: 66; Novikov 2020:
294). Lack of computing skills and experience with online teaching was another
problem emphasized by the studies (Bailey, Lee 2020: 187; Huang et al. 2021: 413;
Sepulveda-Escobar & Morrison 2020) although the same studies which mentioned
this problem admit that both teachers and students improved their abilities of
working online over time if they had appropriate technology at their disposal
(Erarslan 2021: 355; Yi & Jang 2020: 4).

Regarding the results of teaching foreign languages online as compared to
the previous year (i.e. 2019), studies show that listening and speaking skills were
less developed than writing and reading skills because the students had to do more
homework received via written platforms or forum-type media such as Facebook or
WhatsApp (Hartshorn & Mcmurry 2020; Karatas 2020) and real-time interaction
was insufficient in many cases. The attempts to develop students’ listening skill
caused the most frequent problems (Rifiyanti 2020: 34).

2. METHODOLOGY

The present study is based on the author’s experience as a teacher of
Romanian for specific purposes at the Petroleum-Gas University of Ploiesti during
the Covid-19 outbreak in 2020 and 2021. The subjects of the study were students
from the preparatory year, which means they were students who come to Romania
one year before starting their university studies and attend classes of Romanian
language and Romanian culture and civilisation in order to obtain a certificate for
the Bl level in Romanian language, the minimum language requirement for
admission in the Romanian universities.

During the 2019-2020 academic year, 14 students attended the preparatory
year coming from countries such as Cuba, Gabon, Guinea, Iraq and North Korea.
For these students, the first semester was a regular one, with face-to-face classes,
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while the second semester was almost completely online (except for the first two
weeks).

The next year, 2020-2021, our university implemented a system of mixed
teaching, both online and face-to-face, according to the dynamics of the pandemic
and to the needs of the students. During this second year of online teaching, the
group of students was smaller due to the international situation. Although 10
students were initially enrolled in the preparatory year, two students from North
Korea were not allowed to leave their country or to connect to the Internet for
synchronous teaching sessions, thus, eventually, only 8 students were able to attend
the classes. All classes during the 2020-2021 academic year were held with this
group in a mixed manner: the students who had managed to come to Romania
attended classes face-to-face with the observance of the regulations for the
prevention and control of Covid-19, however two students from Turkmenistan
could not leave their country due to the pandemic and were allowed to attend the
classes online in the form of video sessions. The students who attended the classes
during the 2020-2021 academic year were from the following countries: Angola,
Jordan, Syria and Turkmenistan.

Most of the teaching during the 2020 March-May lockdown was carried
out in an asynchronous manner by means of the e-learning platform already in use
for the distance learning programmes of the university, while the online classes
taking place in the autumn of 2020 and in 2021 were synchronous, via online
platforms such as Google Meet and Zoom.

The present paper will analyse the way in which asynchronous teaching
and learning was used as an emergency method for continuing the educational
process during the 2020 lockdown. Asynchronous teaching will be compared
afterwards with synchronous and mixed online and face-to-face teaching, which
was implemented during the following two semesters, in the 2020-2021 academic
year. It is important to mention that, at the end of the first semester of online
teaching, we carried out a survey by means of a questionnaire in order to identify
the students’ difficulties with asynchronous teaching. The results of the
questionnaire will be presented and interpreted in this study as well. The survey
was instrumental in organizing the educational process during the second year of
online teaching, when our goal was to avoid, as much as possible, the shortcomings
of the asynchronous learning and to provide a more communicative environment
for our students by means of video sessions and screen-sharing.

3. CASE STUDY
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Teaching Romanian for specific purposes in our university is a difficult
task in general for the teachers because more often than not our groups of students
from the preparatory year are very heterogeneous in terms of academic trajectory
and interests. Our university can prepare foreign students for three curriculum
areas: Arts and Humanities, Social Sciences and Engineering.

3.1. Description of the context

Due to the small number of students and to the fact that the students arrive
to Romania after the beginning of the academic year (in October), the groups are
formed without taking into consideration the students’ projected academic path,
thus it is very possible discover that, in one group there are students interested in
each of the curriculum areas. As a result, Romanian for specific purposes classes
are seldom organised as frontal teaching activities and more often they involve
“team work” or even individual work. The teacher needs to organize the learning
contents, the methods used and the time of the seminar to facilitate team work as
much as possible.

During the 2020 Covid 19 lockdown in Romania, although the contents of
the seminar were still adapted according to the learning plan of the students, what
used to be team work during the seminars turned into working with each student
individually by means of mediated communication (the Internet and mobile
phones). This unprecedented situation brought forth new challenges, difficult
situations, but also new opportunities both for the teacher and for the students. In
our university the decision to stop face-to-face classes was taken literally in the
middle of the week, on Wednesday, 11 March 2020, and it was an emergency
decision arriving one day after the Minister of Education at that time, Monica
Anisie, had decided to suspend all classes in the general and high schools.

At the beginning of the lockdown the term of “online classes” was not
even used in our university. In an interview given on 12 March 2020 to the online
newspaper Prahova online, the Rector of Petroleum-Gas University of Ploiesti
actually stated that the classes in our university would be “suspended” and that the
teachers would be encouraged to pursue research activities and to prepare lectures
which were meant to be sent as written materials to the students by electronic
means (“Cursurile de la UPG” 2020).

The emergency measure that the leadership of our university decided to
implement at the beginning was to give everyone (teachers and students) access to
an e-learning platform already in use for the distance learning programs in our
university. This platform allowed teachers to post learning materials and
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assignments and to check the papers submitted by the students in response to the
assignments. This system of communication was more familiar to the teachers and
more convenient for the management of the university who could check the activity
on this platform with greater ease than on social media, on Google Meet and Zoom
or on the WhatsApp groups. As a consequence, the main requirement for the
teachers was to provide learning materials which would be posted on the platform
each week and there was no mention about any form of synchronous teaching. The
teachers were never instructed in the use of video conferencing tools such as
Google Meet and Zoom and they were not even directed officially towards
exploring these options of connecting online in real time with the students.

As the semester progressed, the teachers started finding out by word-of-
mouth about the benefits of video conferencing and some even tried to figure it out
by themselves or with the guidance of more savvy colleagues. Some teachers were
relatively familiar with Zoom because it had been used during international
conferences as a means to communicate with peers who could not be physically
present to make their interventions.

However, many teachers were still reluctant to use these tools for various
reasons. One reason was that they did not know these programs very well and
could easily risk being caught off-guard in front of the students (thus losing
authority). Another reason was that some teachers, especially the older generations,
did not have the computer skills necessary for using such tools and last, but not
least, there were some teachers who found videoconferencing from their own
homes uncomfortable and even an intrusion to their privacy. The last reason,
although might seem superfluous, is actually very common and it explains why the
students themselves prefer to turn off their cameras during online video classes and
why Google Meet and Zoom hurried to improve their digital background
technology over the course of several months. Indeed, few people are happy to
transmit live from their private homes several hours a day to a rather judgmental
audience.
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3.2. Organizing the content

When required to provide written material for the classes of Romanian for
specific purposes, | found myself in the situation of actually creating content not
for one class, but for three at the same time because there were three subgroups of
students with divergent interests in the preparatory year of 2019-2020. The two
students from North Korea wanted to study architecture, a group of four Cuban
students and the student from Iraq wanted to study petroleum engineering and the
students from Gabon and Guinea wanted to study economy after graduating the
preparatory year. The only element of similarity that | could find between the three
teams was that they were relatively homogenous ethnically and this was actually an
important piece of information that | kept in mind while actually writing the
content for their asynchronous online classes.

The premises that | started from were that these students had access to the
e-learning platform of the university, although, as | could learn later, two of them
did not own a working computer at that moment and were struggling to write their
assignments on smartphones or on borrowed computers.

| also knew from the experience of the previous years that the students
from North Korea had restricted access to the Internet on their otherwise functional
laptops and that | could not send them links to content situated outside the e-
learning platform because it was very likely that they could not access that content.
This meant that the papers related to architecture needed to be self-sufficient, they
needed to contain all the necessary photos and all the explanations of specific
terms. These materials also needed to provide historical context for the styles of
architecture presented in the texts because, as | had discovered in the previous
years of teaching preparatory year classes, students coming from this country do
not study in school about other nations in the same manner as the Western students
do and may not recognize pieces of information which are considered common
knowledge in the Western culture like the names of major cities, such as Paris or
Vienna and historical landmarks, such as the Roman Empire or the Middle Ages.
What | could not provide for these students were audio materials because they were
all on platforms such as YouTube and | had no guarantee they could access them.

The strong points of working with the students from North Korea are that
they prove to be very attentive and willing to assimilate information, so giving
them longer texts and extra explanations was rather beneficial and did not lead to
information overload. They were also more likely to remember details from
previous lessons, so asking them to write comparisons of buildings from different
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ages based on suggestive pictures proved to be a good writing and vocabulary
exercise.

The students coming from Cuba, Gabon, Guinea and Irag had no
restrictions regarding internet access, so | could send them links to videos and
documentaries available online. They were also students with previous knowledge
about their subject matter which meant that the teaching of the new specific terms
in Romanian could be done by means of analogy with their own language or with
English, a language they knew at least at an intermediate level.

One strategy which | repeated with these students was to find a suggestive
video on the internet and use the transcription of the explanations given in the
video as a basis for listening exercises. | usually searched for suggestive videos on
websites or YouTube channels belonging to the government or to well-known
companies to make sure that the materials used were authentic and correct. As
other authors have stated before, the authenticity of the material is important for
teaching language for specific purposes for at least two reasons: one reason is that
the teacher, who is not a specialist in the subject matter, can be sure that the
information transmitted is scientifically correct and another reason is the
psychological one regarding the students — the students become more confident
because they know they can use the language in the real professional environment
(Adam et al 2009: 782).

If 1 could only find videos in English on topics related to the subject
matter in focus that week, | still used them in the following way: | translated the
explanations of the video into Romanian and I used the translation as a support text
to introduce new vocabulary. The students were sent both the text of the translation
and the link of the original video in English and thus they had two variants of the
same message, one in a language they knew and the other one in the target
language. | found this strategy to be an effective way to introduce new vocabulary
or to replace the physical presence of the teacher with a source of information
holding enough authority to be credible for the students.

The use of this multimodal approach (text with exercises and videos) was
very soon appreciated by the students who sent messages on WhatsApp with
positive feedback. The downside of this approach was that not all students could
benefit from the implementation of this method because, as | have explained
before, not all of them had unrestricted access to the Internet.

As it can be easily deduced from the explanations above, in order to select
or even to create the appropriate content for the teaching of Romanian for specific
purposes online, it is very important to know very well both how accessible online
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resources are for the students and to know the students themselves as well as
possible. The information about the students which is vital to organizing any class,
be it physical or online, has been identified before the outburst of the pandemic:
teachers need to know the students’ level of language learning and their knowledge
about the subject matter of the targeted scientific area (Ciornei 2019: 14)
Moreover, | would add, it is very important to know the cultural background of the
students as well as any other conditionings of a political, cultural or religious
nature which can influence in a positive or negative way the learning process.
Having previous experience with groups of students coming from similar
backgrounds, | found it very important in deciding what strategies to employ and
what to avoid.

As stated before, one downside of continuing education online in an
asynchronous manner was that the volume of work for the teacher increased
significantly because what was team work in the face-to-face learning context had
become individual teaching in the context of online education via the e-learning
platform. Each student sent their own assignments to be checked by the teacher and
any further explanations had to be given individually and sometimes even repeated
with small changes for other students in the group who had encountered similar
difficulties. The advantage was that, in this case, the teacher could really adapt
materials and explanations to the needs and academic interests of each student
without interfering with the interests of other students in the group as it sometimes
happened during the face-to-face seminars where, for example, students who were
not interested in engineering would unavoidably hear explanations about that
subject matter being given to their colleagues. Audio and video recordings as well
as other sources of information on the subject matter could be sent to the students
individually and could be studied by them in the privacy of their own rooms and
for as long as it was necessary.

In spite of the unusual conditions of work, at the end of the semester all
students managed to receive a passing grade and eight of them even graduated with
the maximum grade possible in our country, which is 10. As some of the students
in this group continued their education in our university after completing their
preparatory year, | could trace their academic trajectory over a period of two years
after the end of the lockdown and there were no significant differences between
these students and their peers who had graduated before the outburst of the
pandemic. As a conclusion, in spite of the obvious disadvantages of using
asynchronous teaching for a semester, with careful organization of the learning
materials, after investing more effort than usually to maintain communication with
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the students and to provide useful feedback to individual tasks and with a lot of
effort from the students themselves, we can state that the educational process was
not compromised and that it has reached its objectives.

3.3. Analysis of the survey

At the end of the first semester of online learning, which was carried out in
the form of asynchronous education, the students were asked to complete the
guestionnaire reproduced below with the mention that the questionnaire given to
the students was in Romanian. All students attending the preparatory year in our
university during the 2020 March-May lockdown answered the gquestionnaire. The
answers to the questionnaire will be represented further by means of diagrams and
analysed as follows:

What was the most difficult thing about the specialized texts you studied ?

Diagram 1. What was the most difficult thing about the specialized texts you studied?

For the first question, “What was the most difficult thing about the
specialized texts you studied?”, one can notice that the students considered that the
specialized vocabulary was the most difficult aspect of specialized texts, but this
category was followed closely by the general vocabulary and the way whole
sentences were formed, while the way in which the specialized texts were
organized was considered less difficult.

The fact that the general vocabulary of the text still represented a problem
can be due to the low level of communication skills in the Romanian language at
the beginning of online teaching (the students had acquired an A2 level after
having face-to-face classes for one semester). Sometimes, the meaning of the
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whole sentence was challenging for the students even though they understood each
individual word. One of the most common requests from the students received via
messages during the asynchronous online teaching was to translate whole sentences
from texts into English. Just providing the translation of the new specialized terms
was not satisfactory and they insisted in receiving an actual translation, which
could be explained by the insufficient acquisition of grammatical forms and of
idiomatic expressions. However, in spite of the difficulties with understanding
words and even some sentences, the students managed to grasp the overall meaning
of the texts and to fulfill their tasks in a satisfactory manner. Their occasional panic
over unknown parts of the text was also influenced by the absence of immediate
communication with the teacher and the impression that they were all of a sudden
alone in their effort to improve their language skills. This particular problem will
be emphasized further by the answers given to the next questions.

What did you miss the most in online classes?

Immediate
feedback
14%

Diagram 2. What did you miss the most in online classes?

For the second question, “What did you miss the most in online classes?”
the answer with the highest percentage was “teacher’s help to solve difficulty”,
which supports the theory that finding themselves alone with the tasks during the
period of asynchronous online learning represented a source of concern for the
students.

As one can notice, the answers related to the role of the teacher, “teacher’s
initial explanations” and “immediate feedback™ were not considered as important
by the students who considered the way in which the tasks were formulated and the
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initial background information to have been satisfactory. It was the encounter with
the unexpected difficulty that triggered most of the responses.

A strong second place belongs to the answer “working with colleagues”.
As the seminar of Romanian for specific purposes was mostly organised in the
form of team work, the students missed the opportunity to consult their colleagues
and to share task solving with them. The lack of interaction was ranked higher by
the students coming from homogenous ethnic groups: the Cuban students and the
North Korean students who had the tendency to rely on each other for solving their
tasks and ask for the teacher’s help only when no one in the group was able to
solve the difficulty. The lack of interaction was also accentuated by the regulations
for the prevention of Covid-19 in power over the two months of lockdown. The
students who were not roommates could not visit each other (at least not legally
and not without risks of being fined by the authorities), they could not interact
face-to-face with older students from the same countries or with their Romanian
friends. The situation led to occasional outbursts of frustration from some of the
more out-going students who complained that they felt “imprisoned” in their own
rooms.

Having  \hich were the advantages of working online in studying language for specific
individual purposes?
feedb@ack ==
for the
tasks from
the teacher

13%

Unlimited access to
dictionaries,
Internet, other
people’s help
37%

Diagram 3. Which were the advantages of working online in studying language for specific
purposes?

The question “Which were the advantages of working online in studying
language for specific purposes?” triggered negative reactions from some of the
students, especially from the ones complaining about isolation during the
lockdown. One student gave O points to all variants and explained that he did not
find any advantages in studying online. However, from the answers of the students
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who ranked possible advantages, we can conclude that the highest score was given
to the “unlimited access to dictionaries, Internet, other people’s help”. Being no
longer conditioned to solve tasks during the time of the class, the students
considered that they had better access to other sources of information than during
the face-to-face classes. It is worth mentioning that, given the nature of the texts
and of the tasks, one challenge for the students, besides the linguistic difficulties
was the knowledge about the subject matter itself. Preparatory year students are not
specialists and may have limited knowledge about their future field of study. In
their case, it is important to have access to background information about the
subject matter. While organizing the content of the materials given to the students |
anticipated this potential problem and I tried to avoid it by providing background
information under the form of “trivia boxes” and links to suggestive videos (for the
students with unlimited access to the Internet).

“Having more time to solve the tasks” was also considered an advantage
by many of the students as well as the next variant, “flexible schedule”. The
individual feedback of the teacher was not seen as an important advantage,
probably because such feedback was not limited to online learning, but was present
as well during the previous face-to-face meetings when teachers used to check
students’ notes and give explanations when they noticed various problems.

| consider it important to mention, nevertheless that, after our university
returned to the face-to-face classes with the observance of the social distancing,
individual feedback with checking the students’ notes was no longer possible, as
physical interaction needed to be avoided. Teachers tried to minimize this
shortcoming by asking students to read their answers aloud and by writing the
correct variants on the board or on the electronic documents themselves and
projecting them on the board in front of the classroom. Students needed to correct
their own mistakes in this situation and it was more difficult for teachers to notice
if individual students made recurrent mistakes or had problems with the spelling or
with grammar. Only after the social distancing norms were dropped, in the spring
of 2022, teachers started to come again to the students’ desks and check their
papers individually during the classes.
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The follow up
exercises given
after reading the
texts
14%

Diagrams and
pictures given with
the text
14%

What helped you more to understand the texts?

Diagram 4. What helped you more to understand the texts?

For the question “What helped you more to understand the texts?” the
answer with the highest rank was “Vocabulary information and exercises from the
beginning of the papers”. The section dedicated to vocabulary given at the
beginning of the written learning materials was conceived exactly with this purpose
in mind — to ease the understanding of the texts themselves. We can conclude that
the result of the survey testifies that this goal was reached and the value of this
section of the learning materials was recognized by the students. A solid second
place was given to the video resources available online even if not all the students
in the group had access to these videos, as | have stated before. The pictures and
diagrams as well as the follow-up exercises were not considered as important in
understanding the texts and the tasks themselves.
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What sources of information did you use to solve the tasks?

Older colleagues
7% =

Specialized books_—
7%

The teacher
25%

Diagram 5. What sources of information did you use to solve the tasks?

The last closed question of the survey “What sources of information did
you use to solve the tasks?” identified the Internet as a main source of information
followed by the teacher and then by dictionaries. Specialized books and older
colleagues were the least important sources of information for our students.
Ranking the teacher as the second important source of information came as a
surprise, considering that most of the learning during the lockdown in the spring of
2020 took place in an asynchronous manner. However, my colleagues and | as
teachers did our best to be available for questions and consultations online and by
phone whenever the students needed them. Our continuous guidance was noted by
the students as demonstrated by the results of the survey.

The last item of the questionnaire was an open question: “What
suggestions do you have for improving the seminars of Romanian for specific
purposes if the online learning experience will be repeated next year?” Only three
students answered this question, some explaining orally that they hoped the
experience would not repeat again the following year. Of the three students who
answered, one wanted to study more texts related to the disciplines they would
study in the first year of university studies, which in his case were mathematics,
physics and chemistry, another student wanted more speaking and synchronous
interaction with the teachers and a student from North Korea had personal goals
such as to study more, to make friends among the Romanian students and to read
and, surprisingly, to memorize many books.
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3.4. Follow-up of the results in the form of synchronous online teaching

In the autumn of 2020, after less than a month of face-to-face seminars and
online lectures, the Senate of Petroleum-Gas University of Ploiesti voted for online
classes and examinations for the rest of the semester. This time synchronous
teaching was encouraged with Google Meet as the preferred tool for
videoconferencing. The teachers received some written lectures with instructions
about the use of Google Calendars and Google Meet and they were subsequently
requested to post the links to the videoconferences on the e-learning platform and
to also send the same links to the heads of departments via email. The teachers
were encouraged to use their institutional e-mails to create Google accounts and to
log in to Google Calendars and to Google Meet. Google Classroom was not used
for posting written materials. The e-learning platform of the university was used
instead and the teachers had the obligation to update the content posted there the
previous semester.

As Romanian for specific purposes is not studied during the first semester
of the academic year, we did not have an exclusively synchronous online teaching
experience with this particular discipline. In the second semester of the academic
year 2020-2021, classes started in a mixed format, with lectures still being held
online (on Google Meet) and seminars being held in a physical format, in the
university, with surgical masks and social distancing. However, some students and
some teachers who submitted medical documentation were allowed to continue
their classes only in the online format.

Romanian for specific purposes was taught in the spring of 2021 in a
mixed manner, with most of the students and the teacher present in the classroom
and two students from Turkmenistan and any other student who happened to have
flu-like symptoms logging in on Google Meet. Fortunately, the classrooms
designated to the preparatory year were equipped with laptops, a Wi-Fi router and
video projectors. Thus, the teacher would start a Google Meet videoconference at
the beginning of each class, would share the screen with the students online and
would project all activities on the board at the same time. The students in the
classroom could see the exercises and hear their colleagues who were online. The
online students however could only see the screen of the teacher’s computer and
the teacher, but they could not see their colleagues present in the classrooms and
many times they could not hear them either, as the microphone of the laptop was
not strong enough to pick up sounds from the entire classroom.

The advantage of this mixed format was that it permitted teaching in real
time for all the students regardless of their ability to attend the class in person. Oral
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communication with the teacher was possible and speaking exercises could be done
with all students. However, the process did not always take place without
difficulties, usually of a technological nature. The internet connection was not
always stable for both the teacher and the students attending online, and listening
activities were the most difficult ones with the online students complaining almost
constantly about the quality of the sound when an audio file was played.
Sometimes a compromise solution was used with the teacher sending the audio
files to the students online and setting a time limit for them to submit their answers
to the listening exercises. Although online students could communicate with the
teacher, they could not communicate with their colleagues in the classroom and
they could not take part in group or pair work activities. All they could do was to
attend frontal activities and to work individually when required and send their
answers to the teacher to be checked.

In spite of the imperfect solution of the mixed online and face-to-face
teaching, the students attending classes online had a good progress in their
language acquisition and were able to reach the B1 minimum level of linguistic
competence required for entry in the Romanian universities. One of the students
attending classes exclusively online, a student from Turkmenistan, for example,
obtained a maximum average grade during the academic year 2020-2021 and took
part with success in an online conference reuniting students of Romanian as a
foreign language coming from a dozen universities from our country and from
abroad. Although her success is undoubtedly due to her personal merit and effort,
we can however conclude that the way in which synchronous online classes were
organized and carried out by the teaching staff in our university over the academic
year 2020-2021 was effective and it created a favourable environment for the
students to develop their language skills.

4. CONCLUSIONS

The outbreak of the Covid 19 pandemic disrupted in a significant manner
the learning process in the Petroleum-Gas University of Ploiesti as well as in other
teaching institutions of the country. As we have explained in detail in the present
paper, the leadership of the university as well as the teachers and the students were
caught off-guard by the decision to suspend face-to-face classes, which caused
delay of action and a hesitant start in organizing online lessons, especially in the
synchronous manner. The learning process did not stop in spite of all these
shortcomings and students were still able to develop their language skills and to
obtain their certificates. Speaking and listening skills were the ones that lacked
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sufficient practice and the situation is not specific only to our university, as it has
been documented by other studies as well (Erarslan 2021: 356; Hartshorn &
Mcmurry 2020: 152; Karatag 2020: 26)

Teaching Romanian for specific purposes online in both an asynchronous
and a synchronous manner was a challenging task and it required more time and
effort from the teacher and more intense individual work from the students. The
use of written materials adapted to the particularities of the students, the selection
of the contents with the anticipation of possible difficulties and the use of
multimedia (video recordings, images and diagrams) helped the students
understand the tasks at hand and deduce meaning even if the teacher was not
physically present to guide them through their learning process. The experience of
these two years of pandemic, 2020-2022, is a lesson learned and would be useful
in the future if similar emergencies were to happen again.
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Muxaena Tpudan
YuuBepautet 3a HaQTy 1 rac y [Tnoemujy
OUIONIOMIKH ¥ TPUPOTHO-MaTeMaTHIKu (dakynrer, Katenpa 3a umonorujy

OHJIAJH HACTABA PYMVYHCKOTI JE3UKA 3A IIOCEBHE HAMEHE
TOKOM INAHAEMMIJE KOBU-19

Pesume

IIpomec momydaBama pyMyHCKOT je3WKa 3a IMOceOHE HaMEHE je TeXKaK W 9eCTo
yKJbydyje TpyIucame y4YeHHKa y THMOBE IpeMa O0JacTH HHXOBOI HHTEPECOBAbA.
[NocTojame XoMOreHe rpyIe CTyAeHaTa ca CIMYHUM HHTepecoBambUMa U MOryhHOCTHMA 32
Oynyhe yHHBep3WTETCKe CTyAHWje je peTKa IojaBa HA HAIleM YHHBEP3UTETy, TAKO Nla CE
HACTaBa PyMYHCKOT je3Ka PETKO M3BOJM Ca LICJIOM IPYHOM, H YeCTO YKJbYUyje aKTHBHOCTH
Ha3BaHe ,,pax y THMy . HacTaBHUK ¥Ma 3aaTak Jja OpraHu3yje 4acoBe, caupikaje, HauuHe
yuema, J1a pa3MHIILba 0 KOPUIINEHUM METo/laMa U 0 BpeMEHY OJIp)KaBarma HacTaBe Kako Ou
IITO BHWIIE OJIAKIIA0 TUMCKH pai. Mako je campikaj ceMUHapa 4 jaajbe Ouo mpusiaroheH
Oynyhum cryaujama cryzneHara, y PymyHuju ce Tokom nanaemuje (2020-2021. ronusne),
TUMCKU paj MPETBOPHO Y pajJ Cca CBaKUM CTYJCHTOM IIOHa0cOO MyTeM IOCpeloBaHe
komyHukaiuje. OBa HOBa M HENpeIBHIMBA CUTyalldja JIOHENA je HOBE HM3a30BE, TEIIKE
CHUTyanuje, ali ¥ HOBE MOIyYhHOCTH Kako 3a mpodecope Tako U 3a cTyneHTe. Ha ocHOBY
pesynTaTa UCTpaKMBamba W YNHTHHKA, KOJH je AT CTyJICHTHMa NpPUIPEMHE TOJIMHE Ha
YuuBepautety 3a HadTy U rac y [Lmoemrujy, oBaj paa aHaIu3upa MOTEIKohe ca KojuMa ce
CTYICHTH cycpelly TOKOM HacTaBe PyMYHCKOT je3WKa 3a IoceOHe HameHe (Hajmpe
ACHHXPOHE HACTAaBe, a 3aTUM M HACTABE Yy PEaJHOM BPEMEHY IyTeM BUICO-KOH(DEpEeHIH]e).
VY mocnexmeM jAeny paja ce FOBOPH O YNOTPeOM HCKYCTBa aCHHXPOHE HAcTaBe TOKOM
HapeJHUX ceMecTapa 3a yHanpelembe CHHXPOHE U MEIIOBUTE HACTABE 33 UCTY AUCLUILIUHY
U ca CJIMYHUM Ipyliama CTyJleHaTa.

Kmwyune peuu. pymyHCKM 3a moceOHE HaMeHe, OHJIQjH HacTaBa, aCMHXPOHA HacTaBa,

CHHXpOHAa HacTaBa, THMCKH paJl, WHIMBHAYallHO Yy4e€me, OpraHU30Bame Ccalapxkaja,
YIUTHUK.
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Questionnaire
About teaching language for specific purposes online during the lockdown

Please rank the following variants with numbers from 0 to 5, where 0
means “I completely disagree” and 5 means “I completely agree”.

1. What was the most difficult thing about the specialized texts you studied?
a) Specialized vocabulary

b) The general vocabulary of the text

C) Understanding whole sentences even when you knew the words.

d) The way texts were organized

e) Other (Write What): .......cccovvviievrrieee e

2. What did you miss the most in online classes as compared to face-to-face
classes:

a) Teacher’s explanations about how to solve the tasks

b) Asking the teacher to help immediately when you encountered a difficulty.
c) Receiving feedback from the teacher immediately after finishing a task

d) Working with your colleagues

e) Other (write what): .......c.ccoeveviveieiiiee e

3. Which were the advantages of working online in studying specific
languages?

a) Having more time to solve the tasks

b) Flexible schedule

C) Unlimited access to dictionaries, Internet, other people’s help

d) Having individual feedback for the tasks from the teacher

e) Other (write What): .......cccovvviieverieee e

4. What helped you the most in understanding the texts?

a) Vocabulary information and exercises from the beginning of the papers
b) Diagrams and pictures given with the text

C) Video resource (films) available online

d) The follow up exercises given after reading the texts

e) Other (write What): .......c.ccoovviieveceeee e

5. What sources of information did you use to solve the tasks?
a) Internet
b) Dictionaries
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C) Specialized books

d) The teacher (via WhatsApp messages, Facebook groups, phone calls)

e) Older colleagues from your country

6. What suggestions do you have for improving the seminars of Romanian for

specific purposes if the online learning experience will be repeated next year?

Received: 13. 7. 2022.
Accepted: 28. 12. 2022.
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PAZBUJABBE CTYJAEHTCKOI' KPUTHUKOI' MUILJBEIBA Y3 IIOMOR
OHJIAJH IMJAKTUYKUX CTPATEI'MJA Y BUCOKOM
OBPA3OBABY. MAJIE I'PYIIE HACIIPAM BEJIMKUX I'PYITA

AIICTPAKT: HactaBHHUIIM W CTyJE€HTH Cy ce TOKOM maHmemuje Bupyca Kosua-19
NPEMECTHIIH Y JUTUTAIHH IPOCTOp. Y OBOM pany (OKycHpaMo ce Ha JjBe IpyIe CTyJeHaTa
U JIBE BPCTE KypceBa: M300pHU NpeaMeT PymyHcKu jesuk kao cmpauu jesux y Hemaukoj u
npenMet [ pamamuuka cmpykmypa emeneckoe jesuxa y PymyHuju. AHanusupamo ynory
KOJy CTYJEHTCKO KPUTHYKO MHIUBEHC UMa y HACTAaBHOM IPOIECY OHNajH. Y Ty CBPXY
NPUMEHWIN CMO aHKeTy 3a aHalu3y e(pHKACHOCTH JIWJAaKTHYKUX CTpaTerwja Koje ce
KOpHCTE Y MajuM Tpynama y nopehemy ca BelIMKuUM rpynama. Pedynratu oBe cryawuje
MOKa3yjy Jia HacTaBa Ha JIaJbHHY Ha YHUBEP3UTETCKOM HHUBOY TOKOM Ipe/aBama U300pHUX
KypceBa 3a Majie Tpyne Moxe Outv jenHako edukacHa. llIto ce Thuye Benukux rpynma,
CTyIMja TOKa3yje Ia HacTaBa Ha JaJbWHY MMOHEKa] MOXe OWTH W eUKacHHja O] HACTaBe
JHLEM Y JIHIE.

Kwyune peyu: manmemmja KoBun-19, cTpanm jeswmm, akameMcKa HacTaBa Ha HaJbHHY,
CTpaTeruje HacTaBe, CTyJeHTCKO aKTUBHO ydehe.

1. INTRODUCTION

In the context of the Covid-19 pandemic, for some time, remote teaching
became the only form of instruction available everywhere around the world,
relocating teachers and students in the digital space and transforming the academic
instruction. In this transition and adaptation process, instructors had a common
goal: to adapt to the online environment, to make the learning process useful for
the acquisition of information regarding a particular topic, while focusing also on
its utility in the students’ academic and professional lives, and to develop
transversal skills for the students. As such, the academic instruction in higher
education aims at equipping students with specialised knowledge and skills and at
preparing them for real-life scenarios, developing student agency and contributing
to the personal development of students as responsible learners and practitioners
(see also Klemencic 2015).

In this study, we analyse the didactic strategies used to develop student
agency in the context of Romanian as a foreign language classes at Regensburg
University, Germany and English grammar classes at The Faculty of Letters,
Babes-Bolyai University, Romania. The timespan is October 2020-January 2021.
We base our analysis on the observation of strategies used with small groups in
comparison with large groups, highlighting similarities and differences and the
students’ perception of the teaching act and their attitude towards digital
instruction. At the same time, we focus on the digital environment and on digital
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communication as the common backbone for remote learning both for electives in
which Romanian is a second language, and for seminars focusing on the
grammatical structure of the English language.

We embarked on this study because we were interested in analysing how
two local academic contexts functioned in the digital world. We focused on the role
played by interactive, dynamic, synchronous, and asynchronous activities in
developing student agency in small groups versus large groups. We aimed at
scrutinising students’ perception of our online courses. We also wanted to compare
the perception of the groups involved: small groups versus large groups.

This kind of study constitutes a form of feedback for the language
instructors, giving them the opportunity to validate or invalidate the didactic
strategies used and their role in developing student agency.

Our main research questions are the following:

° What are the advantages and disadvantages of remote instruction when
working with small and/or big groups?

° How did students perceive the transition to online instruction?

° What is the connection between students’ profile and the development of
student agency?

° How can student agency be achieved through online strategies in small
groups vs. large groups?

° How does the relationship instructor — student change/shift in small groups

vs. large groups?
2. DEVELOPING STUDENT AGENCY

Student agency is “a process of students’ self-reflective and intentional
actions and interactions during studentship, which encompasses variable notions of
agentic possibility (“power”) and agentic orientation (“will”)” (Klemen¢i¢ 2015:
13). In higher education, student agency is activated and developed through
didactic strategies that guide students, offer them a voice, and engage them in a
dialogic relationship with all the agents involved in the learning process. It
constitutes a central factor, especially in the foreign language classroom, and, even
more so, in the remote learning setting. We associate student agency with learning
through activities that are meaningful and relevant to learners. As Lindgren and
McDaniel argue (2012: 346):

“Personal relevance may also make it easier for a learner to situate
new learning within existing knowledge structures by making
connections to previous experience. The overall result is learning that
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is more flexible and adaptive because it was conceived under the
conditions of specific personal needs and aspirations.”

Within this framework, student agency refers to the students’ critical
analysis of the content taught, offering the cognitive space for acquiring
information and embedding this information in a network of domain-specific
content, but also connecting this information to their own purposes and
contributing to making students autonomous learners. Hence, the concept also
refers to “the ability to manage one’s learning” (Zeiser et al. 2018: 1) and to the
active role played by students in the learning process. Student agency is part of
student engagement, and it is “students’ constructive contribution into the flow of
the instruction they receive”, it is their attempt to personalise and enrich “what is to
be learned and the conditions and circumstances under which it is to be learned”
(Reeve, Tseng 2011: 258). Student agency is concerned with the quality of
engagement with the environment (see Klemenci¢ 2015). In our case, we are
concerned with an educational environment that includes the teacher and students,
video conferencing platforms, various learning apps and strategies. To this, we add
that “the concept of student agency varies across cultures” (OECD Future of
Education and Skills 2030). The different sociocultural backgrounds play a crucial
role in the process as agency “refers to the socioculturally mediated capacity to
act” and “all action is socioculturally mediated, both in its production and in its
interpretation” (Ahearn 2001: 112).

Student agency can be developed in numerous ways. Some basic factors
that can be applied to higher education as well are time, resources, a flexible
curriculum, students’ involvement in the decision-making process, asking open-
ended questions, making the students enjoy learning, encouraging playing and
discovering, the teacher as a facilitator, rethinking assessment (Qureshi 2020).

A factor that facilitates the development of student agency is the use of
new technologies. This happens because new technologies involve collaboration
(see Diaz 2017), sharing, playing, competition, challenge. They emulate real life
scenarios through various technology-based projects and problem-solving activities
as “teachers “empowered with technology” could make the classes as interesting
and as attractive as what happens in the world beyond the walls of the classroom”
(Negoescu, Bostina-Bratu 2016: 27). In this way, students learn better because they
take part in a game of discovery, receiving challenges and, thus, learning
inductively: “students grappling with these challenges quickly recognize the need
for facts, skills, and conceptual understanding, at which point the teacher provides
instruction or helps students learn on their own” (Prince and Felder 2007: 14).
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Using new technologies, students can also co-construct knowledge together with
their peers and instructors as “a variety of technologies may be used to support
cooperative/collaborative learning” (Resta and Laferriere 2007: 65). In this
scenario, the teaching process is agency-oriented and student-centred, the teacher
taking the role of facilitator, offering students scaffolded instruction, “asking
questions, exploring options, suggesting alternatives, and encouraging them to
develop criteria to make informed choices” (Grasha 1994: 143).

In order to develop student agency, emphasis should also be placed on
developing their critical thinking skills in searching, selecting, and acquiring
information in multiple ways, depending on the students’ learning styles,
preferences, and interests. Thus, the final aim in agency-focused teaching contexts
is to develop autonomous, effective, and motivated learners.

Student agency and engagement highly depend on all these factors
involved in the learning environment. To these we add: prior knowledge about the
subject matter, the relationship with the teacher and the dynamics of the classroom,
the novelty and relevance of the course content, extrinsic and intrinsic motivation,
the connection between the course and the students’ academic life and future
professional life, the design of the educational system.

3. LEARNING CONTEXT AND SURVEYED LEARNERS

There are various factors in the learning context, and they have an impact
on developing student agency. These factors also constituted trigger points for us in
choosing the two types of courses under focus. For space limitations, we will only
analyse a selection of these factors in this study.

The first factor is represented by the type of course under focus. In this
study, we compare a seminar on the Grammatical structure of the English
Language with 2 elective courses on Romanian, namely, Romanian as a foreign
language and a course dedicated to Secondos!, on Romanian Culture and
Civilization. We chose these two types of courses because both Romanian and
English represent the second language for the target groups. This entitles us to state
that the linguistic biographies of the two types of students are the same as they
went through similar  acquisition  processes.  Moreover, combining

! Students who have been in contact with Romanian as a second language (one of their
parents is Romanian, but they left the country when they were children and they do not use
Romanian at home). Hence, they have some knowledge of the Romanian language: their
receptive skills are intermediate, but their productive skills are at beginner level.
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Romanian/English with their mother tongues betters their academic performance
and offers them more job opportunities. As these students want to use the
languages under focus in order to obtain certain jobs, this aspect constitutes the link
between the two groups, and it is our starting point in analysing to what extent the
student agency strategies employed are dependent on the type of students.

Another reason determining us to focus on these two types of courses
concerns the status of English and Romanian in these two specific contexts, the two
types of courses analysed in this study involving a lingua franca: teaching the
Grammatical Structure of the English Language implies a lingua franca at a macro-
level, whereas teaching Romanian as a foreign language and Romanian culture
and civilization implies a lingua franca at a micro-level. In both situations, there is
both a challenging factor and a motivating factor. For Romanian as a foreign
language and Romanian culture and civilization, the difficult aspect is represented
by the fact that Romanian is a minority language and students are not exposed to
the language very often. However, they are passionate about the language. Some
are even enrolled in programmes which are strongly related to the Romanian
sociocultural context and the Romanian language. Others are enrolled in
programmes such as international relations, aiming at jobs such as diplomats,
social workers, interpreters. In both cases, they are motivated to learn Romanian so
that they can be functional and efficient at the workplace. Regarding English, the
language functions as the global lingua franca and it is a dominant language, being
widely recognised and being useful both for professional and for personal life.
Hence, regardless of their field of study, students are eager to learn and/or improve
this language. However, developing student agency for the Grammatical Structure
of the English Language course/seminar constitutes a challenge to the instructor
because many students are not keen on knowing the theoretical explanations for
language phenomena, some are not aware of what philology field entails and the
new job prospects connected to this field (a few examples include developing
artificial languages and systems - Google translate, Al-powered writing assistance -
Grammarly, annotation).

The second aspect to take into consideration is the curriculum as the two
types of courses analysed have a different curriculum and we investigate the way in
which this influences the development of student agency. In Germany, the
curriculum is dynamic, courses are optional and there is the possibility to combine
various types of courses. In contrast to the German context, in Romania, the
curriculum is fixed: students at the Faculty of Letters get to choose a programme
including two languages: a major language and literature programme combined
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with a minor language and literature programme. For example: French-English.
There are compulsory courses, elective courses (they choose 1 course out of 3/4
offered), and optional courses.

The target group is an important factor in any educational context.

The two courses on Romanian had participants from various backgrounds
and fields: Political Studies, South-East Studies, European Studies, Education and
Didactics, German Studies, Romance Studies (French, Italian, Spanish),
Journalism, Psychology. This survey has 16 respondents: 11 females, 3 males and
2 respondents which identified as ‘other’. Their ages range from 19 to 49, all of
them German citizens. Out of these students, 14 live in an urban area, 2 in a rural
area.

The seminar on the English language targets first year students at the
Faculty of Letters having English as their minor and majoring in one of the
following languages: Korean, Chinese, Finnish, French, German, Japanese, Italian,
Comparative Literature, Hungarian, Norwegian, Romanian, Russian, Spanish,
Ukrainian. According to the official figures, there are approximately 234 students
distributed among 60 students for each seminar group. This survey has 81
respondents: 72 females and 8 males, most of them being 18 and 19 years old, 79
of them Romanian citizens, 2 Erasmus students (Kazakhstan and Portugal). Hence,
this was a very homogenous group. Out of these students, 60 live in an urban area,
21 in arural area.

Observing the two groups, we notice that the respondents enrolled in the
Romanian courses have very heterogeneous educational backgrounds (Social
sciences, Language and Linguistics, Law, Biology, and English, European Studies,
Psychology), whereas the Romanian students studying English are all Philology
students. This is due to the two contexts involved (dynamic versus fixed
curriculum) and this affects the development of student agency, as both categories
of students have, in the end, the same tasks, namely, to connect information or
knowledge to their own purposes and to contribute to becoming autonomous
learners. The emphasis is placed on student engagement, and the central element is
their constant contribution brought into the instruction they receive.

4. DIDACTIC STRATEGIES

Foregrounding the idea that in the learning environment we deal with
different purposes and contexts and students are diverse and subjected to
continuous change, learning in different ways or reacting differently to the
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resources used, the subject matter and the level of difficulty (see Fry et. al.,
2009:8), we will analyse the strategies used in small groups in opposition to the
ones used in large groups.

4.1 Didactic strategies used with small groups

The participants in a small group setting benefit from more directed and
personalised didactic strategies that are more difficult to implement with large
groups of students. As such, we spent more time for warm-up activities and for
building rapport. Both strategies were implemented spontaneously and naturally,
sometimes by merely asking questions in the foreign language under focus. As
“asking and answering questions and responding are paramount in small group
settings” (Griffths 2019: 81), we engaged in questions and short answer sequences
on a regular basis by asking general questions, thus contributing to building a
relaxing atmosphere and setting the mood for the foreign language class. We also
spent more time on warm-up activities meant to introduce the topic of the course
and create expectations. Moreover, we managed to use personalised activities: we
included examples with the students’ names when teaching various language
structures and, at times, we made direct reference to students. In this way, our
students were entertained and engaged, more willing to contribute. Small groups
also allow individual feedback and more email exchanges with the language
instructor. The syllabus was more open and flexible as students were given the
opportunity to have a voice and make choices in terms of content. This led to an
authentic conversation, a great focus was placed on authentic experience, and, by
way of consequence, made the students more interested in the courses and
constantly built on student agency.

4.2 Didactic strategies used with large groups

Working online with large groups of students represents a challenge for the
language instructor. To develop students’ agency and promote student engagement,
there were some strategies that we used throughout the semester. Some of them are
teaching techniques, while some others are meant to establish human connection,
which is so important and harder to achieve in this context. A few examples
include:

- Creating a Facebook group besides the education platform that we use. The
purpose of this group was to share thoughts, funny posts related to the content
discussed in the classroom and to create a relaxed atmosphere.
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- Editing together a collaborative notebook based on the content discussed
during the seminar and on some extra reading that students had to do on their own.
- The use of various online interactive games and apps which we used
during the seminar and the students could use after the seminar as well. These
online apps contained the key to the exercises as well, hence they constitute good
practice and reinforcement material.

- Giving the students a mid-term project for which they received 1 point of
their final grade. The project had three sections, each representing a strategy used
with the purposes of developing student agency. Below we illustrate the 3 sections
and the didactic reasons behind them:

In Section 1, students received four chapters from the specialised literature,
and they had to read one of the four chapters, write a summary of three/four main
ideas that they found interesting and provide examples. They had to write
approximately 250 words. They were told not to copy-paste information, but to
paraphrase the ideas and come up with their own examples. This section illustrates
one important strategy for developing student agency: it gave them the freedom to
choose the reading material. It also required our students to process information,
select what they consider relevant and interesting, and summarise the important
information - this kind of activity ensures the development of critical thinking
skills, it raises awareness of the field per se and gives the instructor the opportunity
to check if what he/she considers relevant corresponds to what students consider
relevant.

In the second section, students had to provide two (contextualised)
examples of grammatical aspects that were previously analysed at the course and
seminar. They also had to include a short analysis for each example. These
examples had to be extracted from online sources: from images (that they saw on
Facebook/Instagram/online) or songs, short videos, movies, or trailers. They had to
provide the name of the multimedia element and the source. If it was a video/song,
they had to mention the exact time when the structure(s) occurred. They were also
asked to specify the sources. In terms of didactic reasoning behind this section, this
exercise showed the students that the subject under focus is connected to aspects
pertaining to daily life, something they need in order to be functional in English on
a personal and professional level.

In the last section, based on the content discussed up to that point in the
course and the seminar and using as examples the exercises that we solved
together, they had to design a short grammar exercise for Philology students. The
level had to be at least intermediate, and the exercise had to contain clear
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instructions, two items - which showed creative and up-to-date sentences and an
answer key to the exercise. This activity gave them the role of teacher/experts,
building further on student agency.

- Handouts and quizzes with additional exercises. For the handouts, students
received a key and they had to correct their own work and for the quizzes, we used
Google form quizzes and the answers were included in the form. This kind of
practice ensures the consolidation of information, and it gives autonomy and a
greater sense of responsibility to the students.

- Asking the students to provide feedback on the classes and then picking up
on that during the semester. For example, in the survey that we applied in the
middle of the semester, one student said that for them it would be important not to
be judged if they did not start their video because they might have a special context
within the family and that it should not be interpreted as a lack of respect. In
response to this, the language instructor posted a message on the Facebook group
in order to appeal to their empathy and to explain why starting the video is
important for our class, without mentioning the reason behind the post.

5. METHODOLOGY

In order to investigate the answers to our research questions we used
procedures that implement qualitative and quantitative components, gathering
relevant data from the students” answers.

We applied the same questionnaire to the two groups of students (see
Annex 1). The questionnaire was applied in the first semester (winter semester) of
the academic year 2020-2021. It contains 4 main sections: General Information,
Our course/seminar, The seminar and the online learning environment, Students’
attitude. Students were allowed to answer in the language that they wanted,
ensuring in this way that the linguistic barrier would not infringe upon their
expressing exactly what they want to express.

The first section of the questionnaire, General information, comprises
details related to age, gender, residency, field of study, year/semester of study, their
language level, motivation, self-evaluation, future job plans and the relation with
the language under focus. This section contains an open question regarding
students’ motivation for studying Romanian, respectively English, and a Likert
scale question, requiring the students to rate to what extent the instructors managed
to adapt to the online teaching.

The second section, Our Course/Seminar, asks the students to give some
relevant information about their prior knowledge about the field/seminar/course,
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their expectations, and their detailed feedback on the course/seminar, as well as
regarding the problematic aspects of the seminar/course. Most importantly, this
section embodies the core questions of our questionnaire: Is the content of the
course useful? Which content do you find useful? Is the course essential for your
field of study?

The section The course/seminar and the online learning environment is
composed mainly of open questions: What do you like/dislike about the course in
the online environment?; What role do you have in this course?; Do you consider
that all courses and seminars are suitable for online teaching / remote teaching?;
What motivates you during the course?

Finally, the last part, Students” Attitudes, subsumes details related to the
usage of the camera and the students’ engagement during the class since the
teacher or the students have or do not have the camera on. This part also offers
information related to the number of the students taking part in the classes and the
advantages and disadvantages of the online medium.

6. FINDINGS OF THE STUDY

The questionnaire applied to our students provided us with valuable
information that explains students’ attitude towards our course and the learning
environment and the way in which student agency was developed through
participating in the course/seminar activities, the use of various apps and online
resources and the various didactic strategies.

6.1 The Nexus between students’ profile and the development of student agency

The section GENERAL INFORMATION focused on obtaining
demographic information about our students, focusing on four aspects which
explain our students’ engagement with the course and constituting the pillar for
designing our courses in order to develop student agency during our courses: our
students' perception of their language level, the reasons why they study the
language under focus, the job they would like to have in the future and the role
played by the foreign language in their future jobs.

When asked to rank their knowledge of the language under focus, the
Philology group provided surprising answers. Even though these students minor in
English, and this means that they will be certified teachers and translators when
they graduate, about half of them considered that they were advanced and
proficient in English, whereas 37% of the students self-evaluated their English
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level as intermediate, and roughly 10% considered that they are elementary level,
and even beginners. The small group of students which studied Romanian offered a
heterogeneous picture: the vast majority declared being beginners, followed by
advanced and elementary, then intermediate and a very small percentage
perceiving their Romanian language level as proficient (see fig. 1 below).

Students studying Romanian Students studying English

Rank your language competence in Romanian Rank your language competence in English.
16 respanses B1respanses

Fig. 1. General information

When asked why they study the Romanian language, most of the students
mentioned elements pertaining to intrinsic motivation (passion/curiosity/personal
interests). There are also some who provided answers which reveal extrinsic
motivation. There are also answers that include both sides of motivation. A
selection of the answers is presented below. For authenticity reasons, we transcribe
the answers verbatim, exactly in the language in which they were produced:

“Because it's part of a module from the study.”

“I want to learn more about Romanian varieties / linguistic and personal

reasons.”’

“Interesse und Teil des Studiums.>”

“Because I am studying DaZ German as a second language. And many

pupils in “Regensburg also speak Rumanian.”

“Aus Interesse, Verwandte in Rumdnien.

“Personal interest, family background and scientific needs.’

“im Rahmen des Secondos-Programms und um im Urlaub dort besser
4

>

zurecht zu kommen.’
“Because i am interested in the Romanian language and culture.’

>

2 personal interests and part of the study programme.
3 Personal interests and kinship in Romania.
41t is part of the study programme and also because | want to get by in Romania when on

holidays.
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“Because [ wanted to use the great opportunity that Uni Regensburg offers
for learning about eastern european countries and languages. Because |
already speak Italian at an intermediate level | had anticipated that
Romanian would be the easiest one to learn for me from the languages
offered for the additional certificates.”

“Am facut serviciul social in Romdnia anu 2014, organizatia de trimitere
M-a trimis in Romdnia. Asa am invatat romdneste practicind. Acum trei
ani in urma am inceput sa fiu interpret amator pentru autoritdtile germane
competente la asa-numita lege "ProstSchG" si am infeles ca existe o mare
necesitate de consiliere specializatd sau asistenta sociala pe limbd romdna
in Germania in scop de a implementa participarea si drepturile omului
pentru grupa persoanelor respective. ™

“Deci studiez limba romdnda pentru ca am o relatie biografica si
emotionald cu aceasta limba, si pentru ca vreau sa ridic nivelul meu de
limba putdnd oferi din resursele mele pentru binele unei societdati
migratoare.”®

“It's a beautiful language, linguistically interesting, comparing to Latin,
other Romance languages and various influences. Romania as country is
fascinating”’

“Weil die die Sprache schon finde, und es fiir mein Studienfach hilfreich
ist”"

“Because i am half Romanian.”

When asked why they had chosen to study English language and literature
at the Faculty of Letters, as can be seen from the students’ answers below, there
were students who stated that they have a passion for the English language. There
were also students who stated that they want to have a job in which knowledge of
the English language is needed. Many declared they had chosen this language
because it is a language that they are familiar with. However, the vast majority
provided answers which show that they are interested in acquiring/improving

5| did social service in Romania in 2014, the sending organization sent me to Romania. |
learned Romanian by practicing. Three years ago, | started to be an amateur interpreter for
the German authorities competent in the so-called "ProstSchG" law and | understood that
there is a great need for specialized counselling or Romanian-language social assistance in
Germany in order to implement participation and human rights for Romanians.

® So | study Romanian because | have a biographical and emotional relationship with this
language, and because | want to improve my language level, thus offering my resources in
the service of a migrant society.

" Because | like the language and I find it useful for my field of study.
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language competence, but not primarily philology content and skills. This shows
that the development of student agency is essential in the learning process as many
students are not aware of the potential and the complexity of studying philology,
most of them expect courses and seminars that would only improve their English
level, their translation skills, their ability to use the language in the
academic/professional environment. A selection of their answers can be seen
below. We transcribe them verbatim, exactly as they were produced by the
students, with their typos, syntax, or any other kind of errors, in order to respect
language in use:

“I study English because it is easier to me for me to understand and to be

connected with all kind of culture.”

“Because it's a foreign language I like and I'm familiar with.”

“Because [ want to practice more this language, for me, for my knowledge.

I want to improve it because in high school I didn't do that.”

“I have been studying it since I was a kid, so I will keep learning more

about it and eventually becoming proficient.”

“Because I know the language, i have been studying English since i'm 12

and i want to know more about this language, because is important to

know one of the international language.”

Another open question that is relevant for developing student agency
during our courses is connected to the type of job students envisage for the future.
In this respect, students who studied Romanian, mentioned jobs which are not
necessarily directly connected to the Romanian language or interdisciplinary
studies jobs. In relation to this, the role of Romanian was highlighted in their
answers in the following ways:

- Cultural and linguistic knowledge is always gold

- mehr Moglichkeiten zur Weiterbildung?®

- perhaps being German teacher (Auslandsschuldienst)

- for example | would to be able to read romanian sources

Most of the students enrolled at the Grammatical Structure of the English
language seminar declared wanting to have English Philology related jobs. Some
examples include teacher (but only 7 students mentioned English teacher),
translator, interpreter, writer, jobs that involve literature and art. Some wrote that
they would like to have a job involving English as a foreign language or jobs

8 More opportunities for further development.

196



THE EFFECTIVENESS OF TEACHING ESP (ENGLISH FOR SPECIFIC PURPOSES) ...

unrelated to philology (e.g., flight attendant, tourism, IT companies, corporations).
When asked how they thought English would help them in their future jobs, they
signalled aspects connected to English being a global language:

- Almost everyone speaks English. It just brings about opportunities.

- Being bilingual is becoming more and more required by companies

- Knowing more foreign languages constitutes an advantage in every job.
English is a language spoken all over the world, and those who know it are able to
interact with people from different cultures and countries. | believe this is vital in
the context of globalization.

6.2 Students’ perception on the course/seminar

The second section of the survey focuses on the English grammar seminar,
respectively, the Romanian course. Students in Germany appear to have made
more informed choices when they enrolled in their study programme. As such,
when asked about their information prior to their enrolment, 68.8% of the students
declared having been informed both about the field of study and about the courses
taught at their faculty, only 12.5% declared having been informed about the field of
study, but not about the courses taught at their faculty and 18.5% declared not
having been informed neither about the field of study, nor about the courses. In
contrast to the students in Germany, only 30.9 % of the Romanian students
declared having been informed both about the field of study and about the courses
taught at their faculty, a very large number of students declared having been
informed about the field of study, but not about the courses taught at their faculty
(63%) and an insignificant percentage declared having been informed about both
(see fig. 2 below).

Students studying Romanian Students studying English

Prier knawledge about your field of study and the courses you are currently attending Priar knowiedge about your fiekd of study (Philology] and the courses studied at the Facuity of
i sespoasss Letters

Fig. 2. Prior information about the Programme
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Students were also asked if the course had met their expectations and they
were asked to motivate their answers. 15 students in Germany answered positively
to this question and only one provided the following answer: “partly yes, partly no,
it depends on themes and group dynamic (especially this is difficult to handle in an
online course”. Regarding the students in Romania, 56 students answered
positively, 3 negatively, 6 partially positively, the rest did not answer this question,
or they did not have any expectations. We also select 3 answers from the Romanian
students’ input. We transcribe them verbatim:

— | find the course very interesting. | had no idea that there are so many
things about English grammar that | need to know.

— | had a much more simplified schedule on my mind, but | am definitely not
disappointed. It is very difficult for me to be honest, since | thought I knew
a lot about grammar but turns out, | don't at all. It challenges me and gives
greater knowledge about it.

— don’t think that the information we are learning is that useful. | personally
feel like it is way too detailed. Thinking back on the times | was attending
English classes to prepare for the Cambridge Proficiency C2 exam, | never
had to study grammar so in-depth in order to be able to write good essays
and do well on the other parts of the exam. Subsequently, | don't think the
teacher who was preparing us for the exam knew it either, and her students
had great results despite that. However, | understand that we are
'Philology’ students and that means that we should skilled in Grammar, as
well as that the teacher of this course has to follow a specific curricula,
even if it gets too in-depth at times.

These answers reflect the students’ opinions in general as there are students
who are passionate about the subject and find it easy to understand and operate
with grammar, there are also some who enjoy the course, but consider it to be
challenging, and there are also students who are not keen on learning the
theoretical aspects behind the language structures.

When addressed the question ‘What does the participation in the course give
you (in terms of new skills)?’, a selection of answers provided by the German
students includes: Erlernen einer neuen Sprache®; | can learn a new language and
a new culture. It is just wonderful!, O fluentd mai mare, scris si oral'®. The

% Learning a new language.
10 More fluency.
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students in Romania cover aspects related to the language skills and transversal
skills. A few examples include: Communication skills and time management skills;
I think that now | can explain better certain grammatical issues; Language and
grammar skills. It also taught me how to use technology better.; Critical-thinking
skills [...]; | have increased my digital skills; Self-awareness that i have to study
more.

When asked if they consider the course essential for their field of study,
68.8% of the students in Germany answered negatively, 18.8% chose ‘maybe’ and
12.5% answer ‘yes’. In contrast, 77.8% of the Romanian students answered
positively, 21% chose ‘maybe’ and only one student said ‘no’.

6.3 The course/seminar and online learning

The third section of the questionnaire focuses on the connection between
the seminar/course and the online learning environment. In this study, we
addressed only one aspect of this section: our students’ motivation during the
course/seminar. As can be seen from figure 3 below, the top three elements that
students in Germany value are the relation with the teacher, the activities, the
topics chosen by the teacher.

What motivates you most during this course?
16 responses

6 (37.5%)

The topics chosen by the teacher
the activities 11 (68.8%)
the learning apps

the relation with the teacher

2 (12.5%)
14 (87.5%)

| need this course for my

9
academic life... 4(25%)

2 (12.5%)
2 (12.5%)
1 (6.3%)
1(6.3%)
1(6.3%)

| need to pass the exam in order
togra...

irgendwann flieRend Rumanisch
zu kénnen

Fig. 3. Motivation — Romanian course

Figure 4 shows us that the top three motivational elements for the students
in Romania are the fact that this course helps them develop other skills as well (for
example, digital skills, communication skills, public speaking skills etc.); the
activities and learning apps used during the seminar.
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What motivates you most during this seminar?

81 responses

The topics chosen by the teacher 24 (29.6%)

40 (49.4%)
40 (49.4%)

the activities

the learning apps

the relation with the teacher

This course halps me develop...

| neaed this course for my acad...

I nead this course for my future...
| need to pass the exam in ord...

| appreciated the occ

22 (27.2%)
43 (53.1%)

22 (27.2%)
23 (28.4%)
34 (42%)

wal jo

The energy that the r giv

| balieve that the meathods used

Fig. 4. Motivation — English Seminar

6.4 Students’ attitudes

In the section focusing on our students’ attitudes, we noticed a very
interesting aspect regarding the choice of starting the video during the
course/seminar. In the first part, students were given the following statement:
“Seeing my colleagues' videos rather than a name on a screen motivates me to
engage more”. 75% of the students in Germany totally agreed and agreed with the
statement, 25% of the students disagreed with it. 54.3% of the students in Romania
totally agreed and agreed, 21% agreed to some extent, and 26.2% totally disagreed
and disagreed. However, the second part of this section shows that many students
in both groups considered that if the teacher had the camera off, the course would
not be so engaging (93.8% of the students in Germany, 79% of the students in
Romania). In the last part, we observe that half of the students in both groups
acknowledge the importance of starting the video during all forms of academic
instruction; the other half considers it important for seminars and electives, but not
for lectures, only 3 students from the Romanian group consider that having the
video on during lectures is important.

When asked what they like about being part of a small group for a
course/seminar, students in both groups mentioned the relationship between the
teacher and the students, the larger amount of time dedicated to speaking and to
individual questions, more focus on the needs of the students, the discussions, the
atmosphere, the fact that students are more active, and they are part of a team.
When asked what they like about being part of a large group, students in both
groups mentioned having the possibility not to get involved, if not interested, the
advantage offered by anonymity; the vast number of opinions presented, the lack of
pressure. Some also declared that they do not like being part of large groups. One
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student says “You're not in the spotlight too often. And you can rely on others to
know what/ when you don't (or have better chances to be overlooked in this case)”.

In terms of the usual number of students during elective courses and
seminars in Germany and in Romania, the figures show that there is a stark
difference between the two educational contexts (see fig. 5 below).

Students in Germany Students in Romania

more than 50 students
1(6.3%)

How many students are there usually in a practical

wefzeminar group at your faculty?

©
L
L
Ld
s

© 41-50 students

@ more than 50 students

[ 4

Fig. 5 Students enrolled in electives

7. PEDAGOGICAL IMPLICATIONS

As the factors involved in developing student agency are complex and
varied, we could not include all of them in this current study. When designing the
questionnaire, we did not intend to write a comprehensive study on the topic of
student agency as this is a pilot study which opens new areas of investigation.

The most important pedagogical implication of our findings is that remote
learning is characterised by a shift as the emphasis is placed on the learner and the
instructor takes the role of a facilitator even more than in a face-to-face context.
This creates the perfect learning environment for developing student agency.
Students are required to perform tasks which are rarely performed in a face-to-face
scenario: writing on a digital whiteboard, share screening, group discussions, etc.
In this way, the relation between the teacher and the students is transformed and
becomes more student-oriented, the latter being more autonomous and having a
more active role. Besides a more efficient time-management, many students value
several benefits of remote teaching: their learning process takes place in the space
that they choose, being behind the screen creates the illusion of being safe and
offers them the possibility to use online dictionaries, search for information, double
check spelling, etc. This strategy is part of the complex process of building student
agency in which both teachers and students are involved and continuously swap
roles.
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8. CONCLUSIONS

Our study shows that developing student agency online is more difficult
than in face-to-face interaction, and even more difficult in large groups in
comparison with small groups. Nonetheless, there are some factors that are helpful
both in large groups and in small groups, developing student agency and activating
the students and even making them interested in the subject matter, especially
when the subject matter is more difficult to grasp or more abstract in nature: the
rapport with the teacher and the atmosphere; the activities, tasks and apps used,
starting the video during the class. It is unquestionably easier to work with small
groups, but our study shows that remote learning can be efficient at university level
for seminars/elective courses both for small groups and for large groups. Moreover,
remote learning can, at times, be even more efficient than face-to-face teaching for
large groups using new technologies.
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Anexcanapa A. Korok
Yuausepautet babem bosbaj, Kiryxx-Hamoka, Pymynuja
Omnonomkn akynreT, Ofcek 3a SHITeCKH je3UK M KEbIKEBHOCT

Amnamapua B. Pany
Yuusepsurer badem bosraj, Kiyxx-Hanoka, Pymynuja
Ounonomku pakynret, OJcek 3a pyMyHCKH J€3UK, KYJITYPY U IMBUIIN3ALN]Y

PA3ZBUJAKBE CTYAEHTCKOI' KPUTUYKOI' MULIJBEHA Y3 [IOMOTK OHIJIAJH
JUJAKTUUKUX CTPATETMJA Y BUCOKOM OBPA3OBABY. MAJIE I'PYIIE
HACITPAM BEJIMKUX I'PYITA

Pezume

[Nangemuja Bupyca KoBua-19 moHena je HOBe NMPUCTYyIlE y HACTABU je3UKa U OTBOPHIIA
NpOCTOpPE JUTHTATHOM oOpa3oBawy. Kpeupame KypceBa y JUTHTATHOM IIPOCTOPY
YMHOTOME 3aBHCH U OJ] 3eMaJba KOje Cy YKJbY4YEHE y OBaj IpOCTOp, O]l KypceBa KOju ce
npesajy, aid U o NuJbHUX rpyna. [Ipodecopu cy Owiu npuMOpaHu 1a caapikaj npeamera
NpUJIAroJie HOBOM OKPYXKEHY U HauMHY Pajia, Mako MHOTH Ol lbUX HUCY OWIM CIPEMHH 32
to. lusb paja je ananusa pana omabpanux Gokyc rpyma, jende y Hemaukoj, ca mpeamerom
Pymyncku jesux xao cmpamu, n 1pyre ¢okyc rpyne y PymyHuju, ca npeaMeTom
Ipamamuuxa cmpykmypa eueneckoe jesuxa. Aytopke cy aHammsupane MoryhHocT
pa3BHjaba CTYACHTCKOI KPHUTHYKOI MHUIUBbEHA Y3 MOMON IHIAKTHYKHX CTpaTeruja y
OHJIAJH OKpYXemy. 3a morpede OBOT HCTpakmBama ypaljeHa je aHKeTa Koja ce OaBmia
UCIIUTHBAbEM CTABOBA M aHAJIM30M €(DPMKAaCHOCTH JUIAKTHYKHX CTpaTeruja — Majie rpymne y
nopehemy ca BeJIMKUM rpynama. Pe3ynrati oBe cTyauje MoKasyjy Ja HACTaBa Ha JaJbHHY,
Ha YHUBEP3UTETCKOM HHBOY TOKOM 4YacoBa M300pHMX HpenMmera (Malie Ipyle) Moke OUTH
jeaHako epukacHa Kao M HacraBa y yunoHunu. IIITo ce THYe BENUKHX Tpyma, CTyIHja
NoKasyje Ja HacTaBa Ha JaJbMHYy IIOHEKaJ Moke OMTH M eduKacHHja O] HacTaBe y
YYHOHHITH, TOCEOHO Y MOTIey pa3Boja CTYACHTCKUX MHUIUBEHA U CTAaBOBA.

Kwyune peuu:. nanpemuja Bupyca KoBuza-19, crpanu je3unu, akaJeMcka HacraBa Ha
JaJbMHY, CTpaTerHje HacTaBe, CTyIEHTCKO aKTHBHO ydemthe.
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ZADOVOLJSTVO STUDENATA RUMUNJSKOG JEZIKA |
KNJIZEVNOSTI ONLINE NASTAVOM TIJEKOM PANDEMIJE
COVIDA-19

APSTRAKT: Pandemija Covida-19 imala je golem utjecaj na poucavanje, ali i na iskustvo
ucenja studenata u svim podrudjima. Situacija nastala zbog pandemije donijela je
jedinstvene izazove za odrZavanje nastavnog procesa i nametnula kao rjeSenje uvodenje
hitne online nastave. Ispitivanje zadovoljstva online nastavom vaZan je aspekt promicanja
uspjes$nih obrazovnih procesa. Ovo je istrazivanje imalo za cilj identificirati ¢imbenike koji
su utjecali na zadovoljstvo, odnosno na nezadovoljstvo studenata rumunjskog jezika i
knjizevnosti s Filozofskog fakulteta Sveucilista u Zagrebu provodenjem nastave online
tijekom pandemije Covida-19. U svrhu istrazivanja osmisljen je online upitnik. Pozivu na
ispunjavanje upitnika odazvala se velina studenata ukljucenih u online ucenje tijekom
pandemije. Rezultati istrazivanja pokazuju da su studenti imali viSe poteSkoca s prelaskom
na online uéenje tijekom pandemije Covid-19, poput problema s tehnologijom, problema s
upravljanjem vremenom i s ravnotezom izmedu privatnog zivota i obrazovanja. Unatoc
svim navedenim teSkocama, rezultati takoder pokazuju da je vecina ispitanih studenata
zadovoljna iskustvom online u¢enja.

Kljucne rijeci: online ucenje, hitna online nastava, pandemija, Covid-19, poucavanje
rumunjskoga, istrazivanje zadovoljstva studenata.
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SATISFACTION OF ROMANIAN LANGUAGE AND LITERATURE
STUDENTS WITH ONLINE LESSONS DURING THE COVID-19
PANDEMIC

ABSTRACT: The COVID-19 pandemic had a huge impact on teaching, but also on the
learning experience of students in all areas. The situation that has arisen because of the
pandemic has imposed unique challenges of maintaining the didactic process and required,
as a solution, the introduction of urgent remote teaching. Surveying satisfaction with online
teaching is an important aspect of promoting successful educational processes. The aim of
this research was to identify the factors that influenced the satisfaction and dissatisfaction
of Romanian language and literature students from the Faculty of Humanities and Social
Sciences, University of Zagreb with conducting classes online during the COVID-19
pandemic. An online questionnaire was designed for the purpose of this research. The
majority of students involved in online learning during the pandemic responded to the
invitation to fill out the questionnaire. The results of the research show that the students had
several difficulties with the transition to online learning during the COVID-19 pandemic,
such as problems with technology, problems with time management and with the balance
between private life and education. Despite all the difficulties mentioned, the results also
show that the majority of the surveyed students are satisfied with the online learning
experience.

Key words: online learning, emergency remote teaching, pandemic, COVID-19, teaching
Romanian, student satisfaction research.

1. UvOoD

Kad se pocetkom 2020. godine epidemija dotada nepoznatog korona-virusa
nazvanog Covid-19 iz Kine pro$irila na Europu, mnoge Su zemlje, nastojeci
zastititi svoje gradane od zaraze i teSkih posljedica, posegnule za drasti¢nim
mjerama ogranicenja okupljanja, $to je izravno utjecalo na cjelokupan obrazovni
sustav, prisiljavajuéi ga da se preko no¢i prilagodi novim okolnostima (Kolar i sur.
2020: 97). Zbog sigurnosnih mjera tijekom pandemije Covida-19, diljem svijeta
uvedena je hitna online nastava (Borzan i sur. 2021: 51). Drugim rije¢ima, online
ucenje postalo je vazno rjeSenje za izvodenje kurikuluma u gotovo cijelom svijetu
(Nikou i Maslov 2020: 311). U literaturi se navodi vise prednosti online ucenja za
ucenike/studente, ukljucujuéi laku dostupnost znanja, ispravnu isporuku sadrzaja,
standardizaciju sadrzaja, personaliziranu nastavu, samostalno odredivanje tempa,
interaktivnost i veéu prakticnost (Ellaway i Masters 2008: 465). Iako ucenje online
nije bilo posve novo za ustanove visokog obrazovanja, tijekom pandemije Covida-
19 pomoglo je sveucilistima da svoja vrata zadrze (metaforicki) otvorenima za
studente tijekom karantene kako bi se smanjilo Sirenje bolesti, a da se pritom ne
obustavi nastavni proces (Nikou i Maslov 2020: 310).
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lako je online ucenje tijekom pandemije s poboljSanjem epidemioloske
situacije uglavnom (ali ne u potpunosti) napusteno, analiza zadovoljstva studenata
tom vrstom nastave presudna je za uspjesSniji i uCinkovitiji proces ucenja kroz
poboljsanje nacina izvedbe nastave u eventualnim buduc¢im takvim kriticnim
situacijama. Elliott i Healy (2001: 2) definiraju zadovoljstvo studenata kao
»Kratkotrajan stav koji proizlazi iz evaluacije obrazovnoga iskustva studenta”.

Zadovoljstvo ucenjem slozena je i viSedimenzionalna pojava i ukljucuje
mnoge ¢imbenike, kao §to su komunikacija, sudjelovanje ucenika ili studenata u
predavanjima, fleksibilnost profesora i vrijeme wucenja, radno opterecenje,
tehnolosku podrsku, pedagoske vjestine nastavnika te povratne informacije (Wei i
Chou 2020: 53). Izravna interakcija studenata s drugim studentima, profesorima i
sadrzajem takoder igra znacajnu ulogu u njihovu zadovoljstvu, a u procesu ucenja
cijeni se i neformalna drustvena interakcija s nastavnicima i vr$njacima (Miyazoe i
Anderson 2010: 94). Sve je vise literature koja pokazuje da je zadovoljstvo
pozitivno povezano s angazmanom studenata i akademskim uspjehom (Meyer,
2014: 8). Istrazivanja koja usporeduju uspje$nost online i kontaktne nastave
pokazuju da je ishode ucenja moguce jednako dobro ostvariti u oba slucaja.
Rienties 1 Toetenel u istrazivanju provedenom prije pandemije (koja je donijela
Siroku i prisilnu uporabu online predavanja) na preko 100.000 studenata pokazuju
da nema znacajnih razlika izmedu dobro osmisljenog online ucenja i uéenja uzivo
(Rienties i Toetenel 2016), a ni Fishman sa suradnicima u dvjema studijama ne
nalazi zna¢ajnu razliku u ishodima ostvarenim u ta dva modaliteta (Fishman i sur.
2013: 436).

Ostaje, medutim, pitanje, koliko studentima taj nacin uCenja odgovara,
osobito u situaciji kad je generaliziran. Uzimaju¢i u obzir iznenadnost, hitnost
prelaska na online izvodenje nastave, situaciju u kojoj nije bilo dovoljno vremena
za prilagodbu i pripremu, popracenu stresom zbog same pandemije, treba
pretpostaviti da ¢e studenti iskazati odreden (ili cak povecan) stupanj
nezadovoljstva tom vrstom nastave.

2. FILOZOFSKI FAKULTET SVEUCILISTA U ZAGREBU I PANDEMIJA
COVIDA-19

Prvi slucajevi zaraze Covidom-19 u Hrvatskoj zabiljezeni su 25. veljace
2020. godine. Kako se broj zarazenih vrlo brzo povecavao, ve¢ za dva tjedna (11.
ozujka 2020.) Vlada Republike Hrvatske donijela je odluku o zatvaranju vrtica,
osnovnih i srednjih §kola te fakulteta u Istarskoj zupaniji, koja je na pocetku — zbog
dnevnih migracija prema visokorizi¢noj Italiji — bila izloZenija, a za tri tjedna (16.
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ozujka 2020.) zatvorene su obrazovne i odgojno-obrazovne ustanove u cijeloj
Hrvatskoj. Po uzoru na sveucilista u svijetu, rektor SveuciliSta u Zagrebu donio je
13. ozujka 2020. odluku prema kojoj ¢e se ,,od ponedjeljka, 16. ozujka 2020.
nastava (...) na svim studijskim programima SveuciliSta u Zagrebu izvoditi na
daljinu, kako bi se studentima omogucilo studiranje od kuc¢e". Tu je odluku pratila
odluka dekanice Filozofskoga fakulteta prema kojoj ¢e se u sljedeca dva tjedna
nastava izvoditi putem ve¢ postojeceg sustava za ucenje na daljinu, sustava Omega,
baziranog na programskom rjesenju otvorenoga koda Moodle (Klindzi¢ i sur. 2014:
62).

Bitnu razliku izmedu ove situacije i online nastave koja je bila predmetom
istraZivanja navedenih u uvodu, predstavlja ¢injenica da se na online nastavu preslo
naglo, gotovo preko no¢i (vrijeme za pripremu prvih predavanja bilo je samo jedan
vikend), da nisu bili u pitanju pojedini nego svi kolegiji te da je prijelaz na ovaj tip
nastave i za studente i za profesore u tom trenutku predstavljao samo jednu u nizu
teskoéa s kojima su se suo¢ilil. Cinjenica da su sve mjere na razini drzave,
Sveucilista i Fakulteta donoSene kao privremene (prve odluke odnosile su se na
sljede¢a dva tjedna), s neizvjesnim rokom trajanja, doprinijela je nesigurnosti
polozaja studenata i profesora i ogranicila moguénosti planiranja.

Na Filozofskom fakultetu SveuciliSta u Zagrebu, pa tako i na studiju
rumunjskoga jezika i knjizevnosti, nastava je izvodena na daljinu u gotovo cijelom
ljetnom semestru akademske godine 2019./2020. (iznimka su prva dva tjedna u
ozujku, na pocetku semestra), a tako su odrzavani i kolokviji te ispiti, pismeni i
usmeni, ukljucujuéi i obrane diplomskih radova, i to i u ljetnom i u jesenskom
roku. Uoci pocetka sljede¢e akademske godine, 2020./2021., stvari su se donekle
promijenile pa je na razini SveuciliSta, a zatim i na razini Fakulteta donijeta odluka
da se omoguéi izvodenje jednoga dijela nastave kontaktno ili hibridno, uz
provodenje epidemioloSkih mjera (razmak, dezinfekcija, prozracivanje, maske,
nemijeSanje grupa?) pri ¢emu je za izvodenje uzivo dana prednost kolegijima na

! Npr. spomenutom odlukom dekanica odreduje obavezu profesora da organiziraju i izvode
nastavu online, ali istodobno omogucuje koriStenje godiSnjeg odmora zaposlenicima kojima
je to zbog malodobne djece (koja vise ne mogu u vrtice i Skole) potrebno.

2 Filozofski fakultet jedan je od tri najve¢a fakulteta Sveucilista u Zagrebu, a ima i tu
specifi¢nost da studentima nudi jedan jednopredmetni integrirani preddiplomski i diplomski
studij, 10 jednopredmetnih i cak 34 dvopredmetna studija na preddiplomskoj razini,
odnosno 12 jednopredmetnih i 35 dvopredmetnih studija (¢esto i podijeljenih na smjerove)
na diplomskoj razini, pri cemu ne postoje fiksne dvopredmetne kombinacije, nego studenti
po nacelu slobodne dvopredmetnosti sami stvaraju svoju kombinaciju dvopredmetnih
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prvoj godini preddiplomskoga studija. Katedra za rumunjski jezika i knjizevnost
odlucila je da ¢e se sva nastava za prvu godinu studija odrzavati u potpunosti na
Fakultetu, a sva nastava za vi$e godine studija u potpunosti online. Cinjenica da se
na Fakultetu dio nastave izvodio na daljinu, a dio kontaktno, nije bila bez izazova i
poteskoca prakti¢ne naravi. Pojedini su studenti, na primjer, neposredno prije ili
nakon predavanja online na rumunjskome, koja im je najlakse bilo moguce pratiti
od kuée, imali na drugom studiju u svojoj kombinaciji predavanja uzivo, za koja su
morali biti na Fakultetu. U ljetnom i jesenskom ispitnom roku svi su se ispiti
odrzavali uzivo, a akademska godina 2021./2022. zapocela je i zavrSena uZzivo,
osim u dva tjedna u studenome® kad se sva nastava odrzavala online. U ljetnom
semestru neki studenti i profesori prvi su se put vidjeli bez maski.

Pandemijsko razdoblje, koje se ionako smatra produljenom krizom (Pavin
Ivanec 2022: 2) obiljezila su jo§ dva traumati¢na dogadaja: snazan potres koji je
22. ozujka 2020. pogodio Zagreb* te razorni potres koji je 29. prosinca 2020.
pogodio Sisacko-moslavacku zupaniju. Prvi je dogadaj za posljedicu imao i
viSemjeseCno zatvaranje petoga kata knjiZnice, na kojem se nalazi i rumunjska
zbirka. Kroz gotovo cijelo je razdoblje trajala i kriza upravljanja na Fakultetu, zbog
Cega se na Celu Fakulteta u te dvije godine izmijenilo ¢ak ¢etvero dekana (od kojih
dvojica vrsitelja duznosti, jedan ¢ak s drugoga fakulteta).

2.1. Online nastava na studiju rumunjskoga jezika i knjizevnosti

Sveudiliste je, dakle, u ozujku 2020. iznenada uvelo promjene kako bi
omogucéilo potpuno online poucavanje. Na Filozofskom fakultetu jo§ je 2004.
uspostavljen sustav za upravljanje e-u¢enjem Omega, a 2013. osnovan je Centar za
potporu e-ucenju (Klindzi¢ i sur. 2014: 62, 71). Iako se dio nastavnika odlucio za
online ucenje u vidu slanja zadataka (a zatim i povratnih informacija) studentima ili
za glasovno snimanje predavanja, u okviru sustava Omega odmah na pocetku

studija. Stoga je provodenje mjere nemijeSanja studenata iz razliitih grupa na ovom
fakultetu prakticno nemoguce.

3 0d 15. do 26. studenog 2021., neposredno nakon donosenja odluke o obavezi Covid-
potvrda za ulazak u javne institucije, kako bi se studentima i zaposlenicima omoguc¢ilo da te
potvrde pribave, a Fakultetu da organizira provjeru.

4 Kolar i suradnici (2020: 97-98) isti¢u da je potres poljuljao studentski entuzijazam za
nastavu i pokazuju da je objektivno od tog trenutka zabiljezen pad broja pregleda online
lekcija na kolegiju koji su pratili na Fakultetu elektrotehnike i racunarstva Sveucilista u
Zagrebu.
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pandemije profesorima je omogucena upotreba virtualne ucionice® BigBlueButton,
a naknadno i Tau (Jitsi). Prva od njih pruza moguénost sinkronih i asinkronih sesija
(tj. predavanja u realnom vremenu ili snimljenih predavanja), dok u alatu Tau ne
postoji opcija snimanja predavanja. Centar za potporu e-ucenju kontinuirano je
pruzao tehnicku podrS§ku — nadogradnjom servera, izmjeStanjem sastanaka
(sjednica odsjeckih vijeca i Vijeta Filozofskog fakulteta) i obrana diplomskih
radova i doktorata na drugi, neovisni sustav (Zeta), kako bi se Omega rasteretila za
nastavu (a istodobno omogucilo i neometano odvijanje spomenutih drugih
aktivnosti), organiziranjem i provodenjem osposobljavanja nastavnog osoblja i
studenata za rad na Sustavu ucenja na daljinu Omega (webinari, pisane i video
upute) te, kona¢no, dostupnoséu potpore 8.00—22.00, pa ¢ak i izvan tog vremena.

lako je dobar dio nastavnika koristio sustav Omega i prije, kao dopunu
klasicnim predavanjima (za dijeljenje materijala, za zadavanje, predaju i
ocjenjivanje zadaca, za slanja obavijesti studentima itd.), u trenutku kad su gotovo
svi poceli intenzivno koristiti alate na Omegi, pojavile su se, o¢ekivano, i teskoce
zbog preopterecenja. Stoga se dio nastavnika ipak odlucio za videokonferencijske
alate izvan Omege: Skype, Zoom, Google Meet, Microsoft Teams itd. Profesori na
studiju rumunjskoga jezika 1 knjizevnosti koristili su alate na Omegi
(BigBlueButton, Tau /Jitsi, Zada¢a, Anketa, Lekcija, dodavanje datoteka, linkova i
sl.), ali i one neovisne o Omegi (Skype, Google Meet i Zoom). Studenti
rumunjskoga jezika i knjizevnosti, dakle, sluzili su se razli¢itim digitalnim alatima
i bili izloZeni razli¢itim oblicima online nastave, kako se zbilo i na drugim
studijima na Fakultetu, i kako je zabiljeZzeno i na drugim fakultetima (npr. Ili¢
2021: 140, Kolar i sur. 2020: 97).

Cilj je ovoga istrazivanja identificirati oblike online ucenja koji su
nezadovoljstvo studenata online ucenjem tijekom pandemije Covid-19. Prisilni
prelazak na ovaj nacin poucavanja pokazao je, neocekivano, i njegov veliki
potencijal (Kolar i sur. 2020: 100) — stoga vjerujemo da dobiveni rezultati mogu
biti korisni u buducnosti — bilo da se online ucenje koristi na studiju rumunjskoga
jezika i knjizevnosti koristi kao dopuna klasi¢noj nastavi bilo da se opet pojavi
potreba za potpuni prelazak na online nastavu. lako je zadovoljstvo studenata
povezano i sa zadovoljstvom i angazmanom nastavnika, pa i njihovim tehnickim i
pedagosko-didakticko-metodickim vjeStinama, u ovom smo se istrazivanju
usredotodili isklju¢ivo na studente.

5 Uz ograni¢enje broja ukljutenih kamera, kako bi se izbjegli ,,padovi” sustava.
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2.2. Provedba istrazivanja

Istrazivanje je provedeno medu studentima rumunjskoga jezika i
knjizevnosti na Filozofskom fakultetu u Zagrebu izmedu 5. lipnja i 25. lipnja
2022., putem online anketnog obrasca (Google Forms). Zamolba za sudjelovanje u
istrazivanju s obrazlozenjem svrhovitosti anonimne ankete i linkom na upitnik
poslana je svim studentima koji su barem u jednom semestru u razdoblju od oZujka
2020. do kraja 2021. bili obuhvaceni nastavom online. E-mail s pozivom poslan je
na 36 adresa, a odazvalo se i upitnik ispunilo 24 studenata (66,67%).

Pri sastavljanju upitnika vodili smo racuna o tome da se ¢imbenici koji
utjeCu na zadovoljstvo studenata online ufenjem mogu svrstati u tri glavne
kategorije: 1) utjecaj prostora ucenja, 2) vjestina u upotrebi tehnologije te 3)
interakcija student-profesor i student-student. Takoder, u prethodnim studijama
nedostatak interakcije, uklju¢uju¢i nedostatak komunikacije s nastavnikom i s
kolegama, bio je glavni izvor nezadovoljstva online predavanjima (Cole i sur.
2014: 122), dok je visoko interaktivno radno okruzenje u pozitivnoj korelaciji s
motivacijom, zadovoljstvom i uspjehom uéenja (Croxton 2014: 316). Ispostavilo se
takoder da je dostupnost sustava za online uéenje najkriti¢niji ¢imbenik u kontekstu
uéenja temeljenog na webu i u kontekstu hibridne nastave (Fong-Ling 2010: 424),
stoga smo se u nasim pitanjima usredoto¢ili upravo na spomenute ¢cimbenike.

Upitnik je sadrzavao 39 pitanja usmjerenih na ¢imbenike izravno povezane
s ucenjem (koli¢ina i trajanje predavanja, odnos s profesorima, savladavanje
gradiva), ali i na one ¢imbenike koji nisu izravno vezani uz ucenje (prostor ucenja,
alati za ucenje, atmosfera ucenja). Za dio pitanja koristena je Likertova skala od pet
stupnjeva, a koristena su i pitanja s moguénos¢u izbora jednog ili vise odgovora,
kao i pitanja otvorenog tipa s ciljem dobivanja Sto jasnijeg uvida u to Sto su
studenti dozivjeli i kako su se osjecali tijekom online predavanja na studiju
rumunjskog jezika i knjizevnosti. Predvideno vrijeme za ispunjavanje upitnika bilo
je otprilike 10 minuta. Eliminacijsko pitanje prije samog upitnika odnosilo se na
eksplicitnu suglasnost ispitanika za sudjelovanje u anketi. Potrebno je napomenuti
kako su zbog relativno malog broja studenata na studiju rumunjskoga jezika i
knjizevnosti autori istrazivanja dobro upoznati s osobnim podacima studenata
(prebivaliste ili mjesto rodenja, druga studijska grupa i sl.) tako da te podatke, kao
ni spol ispitanika (vrlo je mali broj muskaraca medu studentima), nismo ispitivali,
kako ispitanici ne bi stekli dojam da bi ih se moglo identificirati po odgovorima,
odnosno kako time ne bi bila naruSena anonimnost ankete.
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2.3. Analiza odgovora ispitanika

Nasi su ispitanici tijekom online nastave ve¢inom (70,8%) bili studenti
preddiplomskog studija, 25% ispitanika bili su studenti diplomskog studija, a 4,2%
ispitanika online nastava zahvatila je i u oba ciklusa studija. U odgovorima na dalja
pitanja, medutim, nisu primijeene znacajne razlike izmedu stavova i iskustava
studenata preddiplomskoga i studenata diplomskoga studija.

Budu¢i da su tehnicke poteskoce istaknute u drugim studijama kao glavna
prepreka uspjesnom odvijanju online nastave (Wei i Chou 2020: 63), jedan je od
ciljeva ankete bio saznati koliko je studenata imalo poteskoca s internetskom
vezom. Studija Agencije za znanost i visoko obrazovanje iz 2020., navodi Borzan i
sur. (2021: 52), pokazala je da je 69% studenata zadovoljno, a 9% nezadovoljno
kvalitetom pristupa internetu. U naSem istrazivanju, medutim, brojke su cak i
povoljnije: polovica ispitanika (50%) izjavila je da je tijekom online nastave imala
iznimno pouzdan pristup internetu, 41,7% imalo je pouzdan pristup internetu, a
svega 8,3% imalo je relativno pouzdan pristup internetu. Moglo bi se, dakle,
zakljuciti da taj faktor ne bi trebao biti znacajan kao poteskoca u pracenju online
nastave, no treba uzeti u obzir i da u pitanju o smetnjama cak 20,8% studenata
navodi kao smetnju losu internetsku vezu. Takoder, ¢ak i mali broj studenata koji
ne moze osigurati pouzdan pristup nastavi zapravo je velika prepreka za odvijanje
nastave online jer je cilj da i takva nastava bude dostupna svima. Ve¢i dio
studenata (75%) spajao se na online predavanja preko stolnog racunala ili laptopa,
12,5% preko mobitela i jednak postotak preko vise razlicitih uredaja u jednakoj
mjeri. Od onih koji su odgovorili da su se spajali preko mobitela/tableta, birali su
taj nacin jer nisu imali ra¢unalo (28,6%)°® ili nisu imali pouzdan pristup internetu u
kuéi (28,6%), vjerojatno oni ispitanici koji su na ranije postavljeno pitanje
odgovorili kako su imali relativno pouzdan pristup internetu. Jednak postotak
izjavio je da nije imao volje sjediti za stolom, $to svakako moze biti zamorno kod
online nastave. U jednakoj mjeri (14,3%) uzroci spajanja putem mobitela bili su
dijeljenje racunala s drugim ukuc¢anima, moguénost Setanja izvan kuée, moguénost
usporednog radenja neceg drugog, a jedna ispitanica je ponudila odgovor da joj je

® Filozofski fakultet krajem 2020. i podetkom 2021. prikupljao je rabljenu informati¢ku
opremu s ciljem da je informati¢ka sluzba osposobi za uporabu i proslijedi studentima
kojima je to potrebno, ali moguce je da akcijom nije bio obuhvaéen dovoljno velik broj
studenata.
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na poslu bilo omoguéeno slusanje predavanja putem mobitela kao najjednostavnija
opcija.

Najceséi tip predavanja na studiju rumunjskoga premocno su bila (83,3%)
predavanja uzivo preko BigBlueButtona, samo 8,3% studenata navelo je Google
Meet, jedna osoba (4,2%) navela je da je imala shimana predavanja i/ili
prezentacije, dok je jedna osoba (4,2%) navela da je pohadala samo rumunjske
jezicne vjezbe (s obzirom na to da, iz ve¢ navedenih razloga, nismo pitali na kojoj
su to¢no godini ispitanici, ne mozemo znati koji su alati koriSteni na spomenutim
jezitnim vjezbama). U skladu s odgovorom na gornje pitanje, svi su ispitanici
naveli da su na studiju najcesc¢e koristili Sustav ucenja na daljinu Omega, odnosno
BigBlueButton kao alat/platformu za ucenje na daljinu, 16,7% ispitanika navelo je
Google Meet i 8,3% Zoom, pri ¢emu je na pitanje o stupnju lakoce/tezine
koristenja navedenih alata na ljestvici od 1 ,,uopce nije lako* do 5 ,,iznimno lako*
70,8% ispitanika oznacilo 5, tj. da im je bilo iznimno lako koristiti navedene alate,
a jo§ 20,8% odabralo je odgovor 4, medutim po jedan ispitanik (4,2%) odlucio se
ipak za stupanj 3. lako je su naveli da im je bilo iznimno lako koristiti
BigBlueButton, neSto manji postotak ispitanika (66,7%) imao je najbolje iskustvo s
tim alatom, 25% odlucilo se za Zoom, a 8,3% za Google Meet. U skladu s time,
45,8% ispitanika daje vrlo dobru ocjenu sustavu Omega/BigBlueButton, 29,2%
iznimno dobru, 16,7% srednje dobru i 8,3% loSu ocjenu. Vrlo dobra ocjena sustavu
Omega, iako ostavlja prostora za napredak, pozitivan je pokazatelj za buducu
uporabu tog sustava (bilo u online ili hibridnoj nastavi, bilo u vidu dopune
klasi¢noj nastavi).

Prior i suradnici (2016: 96) dokazali su da digitalna pismenost i
jednostavni alati koji se koriste za online predavanje poboljSavaju usvajanje znanja
drugog tipa kod studenata i podizu njihovo zadovoljstvo. U anketi medu
studentima rumunjskoga jezika i knjizevnosti na Filozofskom fakultetu u Zagrebu
na pitanje jesu li tijekom pandemije stekli dodatna znanja o navedenim alatima za
ucenje na daljinu i opCenito informati¢koj tehnologiji, veéina od 54,2% ispitanika
navodi da su stekli nesto dodatnih znanja, 25% steklo je puno dodatnih znanja, a
20,8% ispitanika tvrdi kako nije uopce steklo dodatnih znanja, Sto bi
pretpostavljalo da su se jednako dobro i Cesto koristili navedenim alatima i prije
pandemijske nastave, a to bismo ipak mogli uzeti s rezervom. Jednaka vecina od
54,2% navodi da je u dvije godine pandemije donekle unaprijedila svoje
informaticke vjestine, 29,2% je prili¢no unaprijedilo svoje vjestine, a 16,7% smatra
da uopée nije unaprijedilo svoje informaticke vjestine, slicno postotku onih koji
ranije tvrde da nisu stekli dodatna znanja.
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Na pitanje vezano uz dosljedno prisustvovanje online nastavi (koje je bilo
obavezno, kao Sto je to i nastava inace, a tako je i propisano prvom odlukom
dekanice o prelasku na online nastavu), 66,7% ispitanika bilo je na nastavi uvijek
(90-100% prisutnosti), 25% ih je bilo prisutno Cesto, a 8,3% polovi¢no. Vecina
ispitanika provodila je manji broj sati svakoga radnog dana proveli prate¢i online
nastavu na studiju rumunjskoga (ne ra¢unajuci zadace) — po 42,7% 1 do 2 ili 2 do 3
sata, dok je 12,5% navelo da je provodilo 4-5 sati prate¢i nastavu, a samo jedan
ispitanik je naveo da je troSio od nula do sat vremena na tu aktivnost. Vecina
ispitanika (41,7%) procjenjuje vrijeme koje su provodili obavljajuéi zadace vezane
uz nastavu na 1 do 2 sata, ali jedan dio ispitanika navodi da je na zadace ,,0odlazilo*
i viSe od toga: 2 do 3 sata ¢ak 29,2%, a 4 do 5 sati 8,3% ispitanih. Oko petine
ispitanika, 20,8% na tu je aktivnost troSilo do sat vremena dnevno. Ovi podaci
pokazuju, ako su studenti zaista dobro samoprocijenili vrijeme koje su trosili na
zadatke i nastavu, da su relativno mnogo vremena provodili na nastavi i obavljajuéi
zadatke vezane uz nju, te da je toliko vremena svakako moglo biti zamorno.
Stovise, 2—3 sata provedena na nastavi i 23 sata za zadace ¢ine najmanje 4 sata
dnevno posvecena studiju rumunjskoga, a buduci da su svi studenti dvopredmetni
(moze se, dakle, ocekivati jos toliko vremena za drugi studij), odgovori Cak
upucuju na preoptere¢enost. Vjerojatnije je, medutim, da je prva procjena (vise od
dva sata dnevno provedena prate¢i predavanja na studiju rumunjskoga) ipak
rezultat dojma (koji opet ne treba zanemariti), jer se zapravo najveci tjedni broj sati
na studiju rumunjskoga jezika i knjizevnosti krece oko 9 (on ovisi i 0 izbornim
kolegijima pa nije za svakoga studenta isti), §to znaci da prosje¢no nisu mogli imati
viSe od 2 sata nastave dnevno. Takoder je moguce da se tvrdnje o vise od 4 sata
dnevno provedena u ,,pohadanju® online nastave odnose na asinkrone sesije, u
kojima student barem djelomi¢no sam odreduje ritam lekcije i moze preslusavati
viSe puta, zaustavljati snimku radi vodenja biljezaka i sli¢no. U skladu s time, ne
zaCuduje da je u pitanju o odrZanju koncentracije na Likertovoj ljestvici od 1
(uopce nije bilo lako) do 5 (bilo je iznimno lako) cak trecina ispitanika, 33,3%
oznacila srednji stupanj tezine, a jo$ njih 8,3% odlucilo se za opciju 1 te 4,2% za
stupanj 2, iako je veéi dio misljenja da je to je ipak bilo iznimno lako (33,3%) ili
vrlo lako (20,8%).
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Tijekom predavanja online, koliko vam je bilo lako ostati usredoto¢en
na predavanje i sudjelovati na nastavi na studiju rumunjskoga?

24 odgovora

8 (33,3 %) 8 (33,3 %)

5 (20,8 %)

FXCEED)
1 (4,2 %)

Grafikon 1. Samoprocjena koncentracije za vrijeme online nastave

U pitanju o faktorima ometanja u pracenju nastave bilo je moguce odabrati
vi$e odgovora. Odabrani odgovori ukazuju na to da su smetnje koje su nasi studenti
iskusili prije svega subjektivne (pad koncentracije, privlacnost drugih aktivnosti
online i offline), ali nije zanemariv ni udio onih objektivnih (aktivnosti u kuéi,
ukucani). Tako se najviSe ispitanika zali na pad koncentracije zbog zamora pred
ekranom (58,3%), ali visok udio istiCe i razne aktivnosti i smetnje u kuci (41,7%)
te privlacnost drugih aktivnosti na mobitelu ili racunalu (takoder 41,7%).
Privla¢nost drugih aktivnosti u kuéi ili sami ukucani bili su faktor ometanja za po
33,3% ispitanika. Tehnicki faktori nisu bili visoko na listi ometanja, pa je tako loSa
internetska veza ometala 20,8% ispitanika (iako je ranije na pitanje o pouzdanosti
internetske veze svega 8,3% navelo da je veza bila srednje pouzdana, pa podatak
ipak treba uzeti s rezervom). Nedostatak prostora za rad navelo je 8,3%, a jedan
ispitanik (4,2%) navodi da je morao dijeliti racunalo s ostalim ukuc¢anima. Unato¢
relativno niskom postotku studenata koji su naveli takve poteskoce, u organiziranju
online nastave svakako trebamo biti svjesni da je prilagodba uvjeta za neke
studente izazovna (Pavin Ivanec 2022: 2).

Dodatne zadatke vezane uz nastavu, vecina ispitanika (33,3%) obavljala je
ni rado ni nerado, vrlo rado 20,8% i 25% iznimno rado, a samo 12,5% vrlo nerado i
8,3% iznimno nerado. Premo¢na vecina od 75% ispitanika smatra da su online
zadace bile jednako lagane kao one od prije pandemije, jednom su ispitaniku bile
lakse (4,2%), a 20,8% ispitanika smatra da su bile teze.
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Od poteskoca koje su studenti naveli kao najvece tijekom online nastave,
na prvom mjestu je, ocekivano, problem koncentracije na nastavu nakon viSe
nastavnih sati zaredom i odradivanje zadataka i zadace nakon vise sati nastave za
racunalom (po 70,8% odgovora), za 12,5% to je bilo obavljanje zadataka (ispita,
zadaca) na platformi, 8,3% ispitanika imalo je problema s prikljucivanjem
videopozivu, a jedan ispitanik imao je probleme sa skupnim videopozivom, dok
jedan nije imao probleme ni sa ¢im. Teskoce s prisustvom online nastavi ponovno
je na prvom mjestu izazivala loSa internetska veza za 54,2% ispitanika (kako smo
ranije rekli, prilicno kontradiktorno, jer vecina tvrdi da je imala iznimno pouzdanu
ili vrlo pouzdanu internetsku vezu), no ovdje su relevantan faktor za po 20,8%
ispitanika 1 vlastiti zdravstveni problemi te zabrinutost za vlastito zdravlje i
zdravlje bliznjih kao i zdravstveni problemi bliznjih (16,7%). Ostali problemi koji
su navedeni bili su losi radni uvjeti (12,5%) te pad koncentracije i aktivnosti i
smetnje u kuci i vise obveza (po 4,2%).

Sto se ti¢e pozitivnih strana nastave na daljinu, kao najkorisnije iskustvo
ispitanici navode da su materijali uvijek dostupni (79,2%), da se snimljena
predavanja mogu preslusati vise puta (62,5%), te opcenito sudjelovanje na online
predavanjima (41,7%) 1 unaprjedenje informati¢kih kompetencija (25%). Za po
dvoje ispitanika (po 4,2%) pozitivna je strana vremenska ekonomi¢nost i manje
gubitka vremena na putovanje te viSe vremena za ucenje.

Upravo u tome, Cinjenici da nisu morali putovati na fakultet, veéina
ispitanika (87,5%) vidi i najvecu prednost online nastave, kao i u blisko povezanim
odgovorima da su mogli spavati dulje (62,5%) i da nisu morali izlaziti iz kuce i
trositi novac (62,5%) ili da se nisu morali uredivati za nastavu (33,3%) ili da nisu
morali tro$iti novac za smjestaj u Zagrebu (12,5%). Samo jedan ispitanik smatra da
je prednost bila to §to je mogao lakSe pristupiti vecoj koli¢ini literature (4,2%), a
jedan (4,2%) smatra da online nastava nije imala nikakvu prednost.

Povezani najveéi nedostaci online nastave u jednakoj su mjeri (58,3%) za
vecinu ispitanika nedostatak neformalnoga kontakta s kolegama i zamornost
pracenja predavanja online. lako su nastavnici na studiju rumunjskoga, koliko je
nama poznato, stavljali svu potrebnu literaturu na online platformu (ili je na neki
drugi nacin uCinili dostupnom studentima), 50% ispitanika navodi kao problem
nedostupnost knjiznice, knjiga i drugih materijala, $to je barem dijelom razumljivo
jer je npr. na knjiZzevnosti, s obzirom na dostupnost knjizevnih tekstova, odreden
fiksni popis lektire, koji je zamijenio dotadasnji, koji je bio $iri, ali su studenti s
njega mogli birati tekstove po vlastitim afinitetima. To da profesori loSije
procjenjuju tezinu zadataka u online nastavi smatra 16,7% ispitanika, a sli¢no i da
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je teze prekinuti profesora i zatraziti pojaSnjenja (12,5%). Za jednog ispitanika
(4,2%) nije bilo nikakvih nedostataka u vezi online ucenja te smatra da je nastava
bila na visokoj razini.

U prethodnim je istrazivanjima utvrdeno da su pristupacnost i fleksibilnost
nastavnika u online nastavi izravno povezani sa zadovoljstvom studenata, odnosno
da nedostatak interakcije s nastavnim osobljem dovodi do nezadovoljstva studenata
(Croxton 2018: 318-319). Stoga su pitanja 0 komunikaciji s nastavnicima i
njihovoj dostupnosti i fleksibilnosti bila vazan dio ankete. No, iako autori rada
smatraju da su bili dostupni viSe nego prije pandemije i da su ¢eS¢e komunicirali sa
studentima, vec¢ina od 54,2% studenata smatra da su jednako komunicirali sa
svojim profesorima sa studija rumunjskoga na tjednoj bazi, a 29,2% cak da su
komunicirali manje; a samo 16,7% smatra da su komunicirali vise. Ocekivano, oni
koji su rekli da su komunicirali manje s profesorima, nisu bili zadovoljni time, a
oni koji su komunicirali vise, bili su zadovoljni time.

Vecina ispitanika smatra da su nastavnici na studiju rumunjskoga u vrijeme
online nastave bili iznimno fleksibilni (54,2%) i vrlo fleksibilni (29,2%) s
rokovima i ostalim zadacima, a samo 16,7% ni fleksibilni ni nefleksibilni.
Premoc¢na vecina od 83,3% odliénom ocjenom ocjenjuje rad i trud svojih
nastavnika na studiju rumunjskoga tijekom online nastave, a po 8,3% to ocjenjuje
ocjenom vrlo dobar i dobar, $to pokazuje da se uloZeni napor nastavnika ipak
isplatio. Gotovo svi ispitanici (95,8%) smatraju da su profesori davali dovoljno
uputa da izvrSe svoje obveze vezane uz nastavu (zadace, seminarski radovi itd.), a
samo je jedan ispitanik izjavio da su profesori davali neke upute, ali nedovoljne da
izvr$i svoje obveze.

S tvrdnjom da je u pandemijskim uvjetima online nastava bila jedina
moguénost da ne dode do prekida uéenja, u potpunosti se slaze 41,7%, dok se 25%
uglavnom slaze, a 25% oznaCava srednji stupanj, izmedu slaganja i neslaganja.
Dvoje ispitanika (8,3%) uopce se ne slaze s tom tvrdnjom, iako su vlasti vecéine
pandemijom zahvacenih drzava procijenile da je online nastava, posebice na
pocetku pandemije kada se jo$ nije znalo dovoljno o ugrozi, bila jedina sigurna
mogucénost za nastavak ucenja.

Kvantitetu svog ucenja za vrijeme ostanka kod kuce ispitanici razlicito
procjenjuju —29,2% ispitanika smatra da su ucili vise, 20,8% da su ucili manje, a po
16,7% drzi da su ucili mnogo manje, jednako ili mnogo vise nego ranije.

Opcenito tezinu online nastavu vecina ispitanika procjenjuje kao jednako
tesku odnosno laku kao 1 nastavu uzivo (41,7%), dok se s tom tvrdnjom ne slaze
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25% ili uopce ne slaze 16,7% ispitanika, a manjina od 12,5% se u potpunosti slaze
ili slaze (4,2%) s tvrdnjom da je nastava online bila laksa.

Samoprocjenjujuci koliko su naucili tijekom online nastave u odnosu na
redovnu nastavu, studenti rumunjskog jezika i knjizevnosti ve¢inom smatraju da su
naucili jednako (37,5%) ili manje (25%) odnosno puno manje (8,3%), dok manji
dio (20,8%) smatra da su naucili vise ili puno vise (8,3%), Sto ipak ukazuje na
nedostatke online nastave ili ovako izvodene online nastave u odnosu na kontaktnu.

Koliko ste nauéili tijekom uéenja na daljinu u odnosu na redovnu
nastavu?

24 odgovora

10,0
9 (37,5 %)
75

6 (25 %)
0 5 (20,8 %)

2,5

2(8.3 %)

0.0

Grafikon 2. Samoprocjena nauc¢enog tijekom online nastave

Dva pitanja posveCena ispitima online pokazuju veéu rasprSenost
odgovora. U vezi s online ispitima, ispitanici veéinom procjenjuju da su bili
jednako teski kao i oni uzivo (47,8%), a znatan postotak od 21,7% uopcée se ne
slaze ili djelomicno slaze (13%) s tvrdnjom da su ispiti bili laksi, Sto smatra samo
13% ispitanika u potpunosti ili djelomi¢no (4,3%). Glede pitanja objektivnosti
takvih online ispita, sto je bilo predmet diskusija u nastavnoj i stru¢noj zajednici,
vecina ispitanika (30,4%) u potpunosti se ili djelomice (17,4%) slaze s tvrdnjom da
ispiti online jednako objektivno mjere znanje kao i ispiti uzivo. Niti se slaZe niti ne
slaze 13% ispitanika, no vrlo je zanimljivo da se ¢ak 26,1% ne slaze ili u
potpunosti ne slaze (13%) s tvrdnjom o objektivnosti online ispita.

Kao $§to smo ocekivali, ve¢ini od 58,3% nedostajala je nastava
rumunjskoga uzivo, no ¢ak Cetvrtina ispitanika ne moze to procijeniti, a 16,7% nije
nedostajala nastava uzivo (Grafikon 3). lako neka istrazivanja (Pavin Ivanec 2022:

218



ZADOVOLJSTVO STUDENATA RUMUNJSKOG JEZIKA I KNJIZEVNOSTI ...

ovom se slucaju ne pokazuje znaCajna razlika izmedu studenata diplomskog i
studenata preddiplomskoga studija.

Tijekom pandemije, je li vam nedostajala nastava rumunjskoga uzivo?
24 odgovora

® Da
® Ne

@ Ne mogu procijeniti

58,3%

Grafikon 3. Osjecaji prema izostanku nastave rumunjskoga uzivo

Pri tome je ispitanicima uvjerljivo najviSe nedostajao razgovor s kolegama
(94,4%), kao 1 vidjeti i ¢uti profesora (72,2%) ili nastava uzivo kao takva (66,7%).
Osim navedenoga, studentima je nedostajao i izlazak iz kuce (50%) te vrijeme
provedeno na fakultetu (44,4%).

Koliko ste ukupno bili zadovoljni nastavom online na studiju
rumunjskoga jezika i knjizevnosti tijekom pandemije Covida-19 kao
alternativom za nastavu uzivo?

24 odgovora
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7 (29,2 %)
° 5 (20,8 %)
0 (0 %)
0
1 2 3 4 5

Grafikon 4. Ukupno zadovoljstvo nastavom online na studiju rumunjskoga
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Zaklju¢no, mozemo biti zadovoljni ukupnom ocjenom zadovoljstva
nastavom online na studiju rumunjskoga jezika i knjizevnosti tijekom pandemije
Covida-19 kao alternativom za nastavu uzivo, jer je 45,8% ispitanika bilo iznimno
zadovoljno, 20,8% zadovoljno, ni zadovoljno ni nezadovoljno 29,2%, a samo 4,2%
nezadovoljno (Grafikon 4).

3. ZAKLJUCCI

Uvodenje hitne online nastave u proljece 2020. predstavljalo je izazov za
cijeli obrazovni sustav, ukljuujuéi i sveucilista. Studenti (i nastavnici) studija
rumunjskoga jezika i knjizevnosti na Filozofskom fakultetu Sveucilista u Zagrebu
nisu pritom iznimka. Vrlo brzo se, medutim, uvidjelo da izazov moze predstavljati
i priliku, tako da istrazivanja redovito ukazuju i na prednosti online nastave.
Paukovi¢ i Kristini¢ (2021: 136-137), StoviSe, i isticu da bi ,,Buduénost
obrazovanja trebala (...) teziti hibridnoj nastavi jer bi se na taj nacin privukle i one
osobe koje uz klasi¢no izvodenje nastave u ucionici ne vide mogucnost studiranja i
cjelozivotnog obrazovanja”. Cilj je ovoga istrazivanja stoga bio prije svega utvrditi
koji su ¢imbenici utjecali na razinu zadovoljstva studenata online nastavom te koji
koristiti u online ili hibridnoj nastavi u budué¢nosti.

Iako smo u istrazivanje krenuli sa subjektivnim osje¢ajem i pretpostavkom
da ¢e se pokazati relativno visoka razina studentskoga nezadovoljstva online
nastavom, rezultati istrazivanja u tom su nas segmentu iznenadili. Studenti su
online nastavi na studiju rumunjskoga jezika i knjizevnosti dali relativno visoke
ocjene: 45,8% ispitanika bilo je iznimno zadovoljno, 20,8% zadovoljno, ni
zadovoljno ni nezadovoljno 29,2%, a samo 4,2% nezadovoljno (stupanj 2 na
ljestvici od 1 do 5).

Od uocenih smetnji, medutim, treba izdvojiti tehnicke poteskoce. lako je
na pocetku vecéina studenata izrazila zadovoljstvo pouzdano$cu internetske veze
koja im je omogucila spajanje na online predavanja, u nekim drugim pitanjima ipak
je upravo ta veza istaknuta kao problem. U bilo kakvom budu¢em planiranju online
nastave svakako treba uzeti u obzir te podatke, jer cak i ako je u pitanju mali broj
studenata, loSa veza predstavlja veliku prepreku odvijanju nastave, koja mora biti
dostupna svima. Takoder je potreban osobit obzir prema studentima koji ne
raspolazu racunalom (mobitel moZze biti povremeno rjeSenje, ali ne bi trebao biti
stalno, osobito ako se pokazuju prezentacije ili trazi pisanje na plocu) ili ne mogu u
svojem domu osigurati potrebne uvjete.
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Iako je studentima generalno gledano nedostajala nastava uZzivo, neki su
naveli da im takva nastava i nije osobito nedostajala, pa je za pretpostaviti da bi
takvim studentima odgovarala hibridna nastava, osobito ako uz studij i rade.
Fleksibilnost i dostupnost nastavnika, pokazala su prethodna istrazivanja, utjeCe na
zadovoljstvo studenata online nastavom. Rezultati nase ankete ukazuju na to da su
studenti nastavnike na studiju rumunjskoga jezika i1 knjizevnosti Filozofskog
fakulteta SveuciliSta u Zagrebu dozivjeli kao vrlo fleksibilne, ali uglavnom
smatraju da nisu s njima komunicirali vi§e negoli u kontaktnoj nastavi, tako da je to
podrucje na kojem svakako treba poraditi, tim viSe $to je u neskladu s percepcijom
nastavnika o istom pitanju.

Problem distrakcija u online nastavi dolazi do izrazaja viSe negoli u nastavi
u ucionicama i studenti su naveli distraktore kojih u klasi¢noj nastavi ne bi bilo, a
utjecali su na njihovu mogucnost koncentracije (od privlacnosti drugih sadrzaja
online do dijeljenja prostora s ukuc¢anima). Za buduce planiranje nastave online to
zna¢i da je takve distraktore potrebno kompenzirati podizanjem motivacije ili
razine interakcije nastavnik-student (osobito u predavanjima, dok bi seminari i
vjeZbe po naravi izvodenja nastave trebali tome biti manje izlozeni).

Podatak da su studenti uglavnom izrazili zadovoljstvo postoje¢im
Sustavom ucenja na daljinu Omega i da su upravo BigBlueButton, koji je
integriran u sustav Omega, naveli kao videokonferencijski alat s kojim su imali
najbolje iskustvo (sljedeé¢i po redu je Zoom), svakako pokazuje da se na taj sustav
nastavnici na studiju rumunjskoga jezika i knjizevnosti mogu osloniti i ubuduce.
Iako se nije pokazalo kao problem, potrebno je pritom i dalje raditi na povecanju
informatickih kompetencija nastavnika i studenata, jer ocekivani napredak
tehnologije trazi i stalno usavrSavanje — to bi i u buducnosti bila uloga Centra za
potporu e-ucenju pri Filozofskom fakultetu Sveucilista u Zagrebu.
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3AJIOBOJBCTBO CTYJAEHATA PYMYHCKOTI JE3UKA 1 KIbMDKEBHOCTU
OHJIMHE HACTABOM TOKOM ITAHJIEMUJE KOBUJIA-19

Pesume

[Mannemunja KoBnaa-19 mmMana je BeIMKH yTHIa) Ha HACTaBy, ald U HA UCKYCTBO ydema
cTysieHata y cBuM mnojpydjuma. Curyarnuja HacTaga 300r MNaHAeMHuje JOHela je
JEAMHCTBEHE W3a30BE 3a OJ[pKaBambe HACTABHOI Mpolleca W HaMETHyJa Kao pelleme
yBol)erbe XWTHE OHJIAjH HacTaBe. VcrnuTuBame 3a0BOJHCTBA OHIIAJH HACTABOM BakaH je
aCmeKkT YCIenHux oO0pa3oBHUX Tmporieca. OBO HCTpakHBame HMAalo je 3a IuJb Ja
naeHTHQUKYje (PaKTope KOju Cy YTHLIAIH Ha 3a70BOJHCTBO, OJHOCHO HA HE3aO0BOJHCTBO
CTyZCHaTa PyMYHCKOT je3uKa M KiIbkeBHOCTH Pmiro3odekor dakyntera YHHBEp3UTETA Y
3arpeby mpemackoM Ha OHJIAjH HacTtaBy TokoM maHiaemuje KOBUW/-19. ¥V cBpxy
UCTpaXXMBakha OCMHIUBEH je OHJIajH ynuTHUK. [lo3MBY cy ce oja3BajiM TOTOBO CBHU
CTY/ICHTH KOjU Cy OWIM YKJbY4YEHH Yy OHJIQjH Y4eHhe TOKOM NaHaemuje. Pesynrarn
UCTpaXXMBambha I0Ka3yjy Aa Cy CTYAEHTH MMalli BuUIlle noTemkoha ¢ MpenackoM Ha OHJIAjH
yuewe TokoM mnangemuje KOBUJI-19, momyt mpobiema c TexHOJIOrHjoM, Mpobiema c
yIpaBJbakbeM BPEMEHOM M Ca PAaBHOTEXKOM H3Mely NpUBATHOT JKMBOTa M 0Opa3oBamba.
Yopkoc HaBeneHHM Temrkohama, pe3ynraTH Takole mokasyjy na je BehmHa mcIMTaHHX
CTyZICHATa 3a0BOJbHA MCKYCTBOM OHJIAjH ydema. Ilopen cyOjextmBHOT ocehaja koju ce
jaBMO TOKOM HCTpakMBamba, y3 MPETIIOCTaBKy Ja he He3all0BOJHCTBO CTylIEHATa OUTH
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BEIIMKO 300T Tpeacka Ha OHJIAjH HACTaBy, Pe3yJITATH HCTPAXKUBaKka Cy HAC M3HEHAIWIH Y
ToM cerMeHTy. Behuna cTyznenata je 3amoBosbHA OHJIAjH HacTaBoM. O/ yOUEHHX CMETHH,
MehyTnm, Tpeba M3IBOjUTH TeXHUYKe moTemkohe. Mako je Ha modeTky BehuHa cTyneHata
u3pas3mia 3aJ0BOJBCTBO IMOY3HaHOIMNy HHTEpHETCKE Be3e Koja MM je oMoryhmia ma ce
NOBEXY Ha OHJIAjH NpelaBama, Y HEKHM IPYI'UM NHTalkHMa HUIIAK je YIpaBo Ta Be3a
HCTAaKHyTa Kao mpobiem. Y Omino kakBoM OyayheM IDIaHWpamy OHJIAjH HACTaBE CBAKAKO
Tpeba y3eTn y 003up Te mojaTke, jep Yak M ako je y mUTamby Maiu Opoj cTyJeHaTa, jolua
Be3a MPEeICTaBIba BEJIHUKY MPENPEKy OJBHjalby HACTaBe, KOja Mopa OMTH JOCTYIHA CBUMA.

Kwyune peuyu: ounajH yuewme, OHJAjH HactaBa, mnaHmemuja, KOBUJI-19, HacTaBa
PYMYHCKOT je3HKa, HCTPa)KUBambe 3a/10BOJbCTBA CTy/IeHATA.
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DA LI JE ONLAJIN NASTAVA ADEKVATNA ZA SVE STUDENTE KOJI
UCE RUMUNSKI JEZIK KAO STRANI? STUDIJA SLUCAJA

APSTRAKT: Nastava na daljinu, iako odavno poznata metoda ucenja, u poslednjih nekoliko
godina predstavlja vid revolucionarne nastave u domenu primene savremenih tehnologija u
nastavi i upotrebi IKT-a (informaciono-komunikacionih tehnologija). Upotreba IKT alata u
nastavi na univerzitetskom nivou predstavlja temu o kojoj se sve ¢es¢e govori. Rumunski
jezik ima status maternjeg jezika u Vojvodini, a na Filozofskom fakultetu Univerziteta u
Novom Sadu izucava se i predaje ve¢ Cetiri decenije. Deceniju unazad pretrpeo je dosta
promena, pre svega u kontekstu promocije jezika, zainteresovanosti studenata za njegovo
ucenje, ali su zabeleZene i promene u pristupu rada i ucenju. Nakon pandemije virusa
SARS-CoV-2 i dve godine ,,prinudne” onlajn univerzitetske nastave (akademske godine
2019/2020. i 2020/2021. zbog epidemioloskih razloga), uradeno je ispitivanje stavova
studenata, neposredno nakon zavrSetka letnjeg semestra. Ispitivanje nije predstavljalo
predispitnu obavezu za studente koji su pohadali nastavu. Namera autorki je da istraze da li
je onlajn nastava adekvatna za vec¢inu studenata ili se i u ovakvim situacijama poput
pandemije nastava mora prilagoditi.

Kljucne reci: onlajn nastava, ucenje stranog jezika na daljinu, rumunski jezik.

IS ONLINE LEARNING ADEQUATE FOR ALL ROMANIAN LANGUAGE
STUDENTS? A CASE STUDY

ABSTRACT: Distance learning, although a long-known method of learning, has in the last
few years been a form of revolutionary teaching in the field of application of modern
technologies in teaching and the use of ICT (Information and Communication
Technologies). The use of ICT tools in teaching at the university level is a topic that is
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discussed more and more often. The Romanian language has the status of a mother tongue
in Vojvodina and it has been studied and taught at the Faculty of Philosophy in Novi Sad
for four decades. A decade ago, it underwent a lot of changes, primarily in the context of
language promotion, students’ interest in learning it, but also changes in the approach to
work and learning. After the worldwide SARS-CoV-2 virus pandemic and two years of
online classes, a survey of students’ attitudes was conducted immediately after the end of
the summer semester and it was not a pre-exam obligation for students who attended
classes. The intention of the authors is to investigate whether online teaching is adequate
for the majority of students or if in such cases the teaching must be adapted.

Key words: online teaching, remote language learning, Romanian language.

1. UvOD

Ucenje i nastava stranog jezika na daljinu sve su prisutniji u Skolskim
sistemima mnogih tehnoloski razvijenih zemalja, posebno u visokoskolskom
obrazovanju (Puki¢ Mirzayantz 2016: 183). Tema koja se bavi primenom
informaciono-komunikacionih tehnologija je u Srbiji vrlo aktuelna i posmatra se iz
razli¢itih perspektiva. IKT alati se u nastavi vrlo Cesto upotrebljavaju bez
prethodne obuke kako nastavnika i profesora tako i samih uéenika-studenata
(Ivani¢ & Popovi¢ 2021: 180). Zbog toga se neretko deSava da nastavnici odustanu
od njihove upotrebe u nastavi ukoliko su korisni¢ki i informacioni interfejs
aplikacije preteski ili komplikovani za upotrebu. U vecini slucajeva nedostaju
priru¢nici i podrska, odnosno sajtovi i mobilne aplikacije koji bi se bavili
pristupom ,,znati kako sa e-learningom u nastavi” (Ivani¢ i dr. 2019: 59).

Nastava se u Srbiji moZze klasifikovati na slede¢i nacin: klasi¢na nastava,
nastava uz pomo¢ IKT-a, hibridna nastava i onlajn nastava. Klasicna nastava,
¢injenica je, bez upotrebe savremenih tehnologija gotovo da ne postoji (Pelosevié
2010: 18, prilagodila Ivani¢ 2020). Ivani¢ (2020: 34) je predstavila tipove nastave
prema njenoj upotrebi (v. Sliku 1). Pre bilo kakvog uvodenja savremenih
tehnologija u nastavu, potrebno je odrediti tip nastave koji je adekvatan za sve
ucesnike obrazovnog procesa u tom trenutku.
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. L{cgnje klasi¢noj
iskljucivo uz nastavi
pomo¢ ICT
tehnologije . Power Point
Online
Onlajn_ kursevi obrazovanje Sajtovi sa
putem interneta hipermedijalnim
sadrzajima
Video- Email
konferencije Forum
nastava

|
X
Kombinacija nastave u
ucionici i nastave uz pomo¢
ICT tehnologija

LMS sistemi za upravljanje
ucenjem

Web Based Training
Video-konferencije

Slika 1. Klasifikacija nastave (Pelosevi¢ 2010: 18, prilagodila Ivani¢ 2020)

Posebno treba istaci i Cinjenicu da danas govorimo i o ucenju jezika uz
pomo¢ prosirene stvarnosti. Ono §to nam svakako sledi u godinama koje su pred
nama jesu: metaverse, mobilna proSirena stvarnost i pametna kontaktna sociva sa
ugradenim kamerama.

Kod uvodenja novih tehnologija — na bilo kom nivou ucenja ili studija —
potrebno je razmisljati o prednostima i pozitivnim aspektima (v. Sliku 2) (Ivani¢ i
Popovi¢ 2021: 182).
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UPOTREBA
SAVREMENIH 1 Resursi su dostupni sa bilo
TEHNOLOG”A kog mesta i u bilo koje vreme.

Povezivanije razli¢itih resursa
u nekoliko razli¢itih formata.

PREDNOSTI 3 Jisla sie

nezavisno ucenje.

Slika 2. Parametri za kvalitetno ucenje (Ivani¢ i Popovi¢ 2021: 182).

Odvijanje redovne nastave na svim obrazovnim nivoima je zbog pandemije
virusa SARS-CoV-2 pretrpelo mno$tvo izmena, pocevsi od preventivnih
epidemioloskih (i bezbednosnih) mera, izmena u trajanju ¢asova, mesta na kom se
odvija nastava, kao i nacina odrzavanja ¢asova. IzmeStanje nastave iz ucionica i
prelazak na nastavu na daljinu obelezilo je ispitivane dve akademske godine i bilo
je sveprisutno. Studenti/ucenici su iz udobnosti i bezbednosti svojih domova pratili
nastavne sadrzaje putem onlajn (eng. online) nastave, ukljuceni preko svojih
personalnih raunara (tableta, laptopova, mobilnih telefona) i povezani putem
umrezenih platformi (Google Classroom, Discord i sl.) i aplikacija (Zoom, Skype,
Google Meet i sl.). Takav vid nastave ima svojih prednosti i nedostataka, a neke od
njih smo ve¢ naveli: tip nastavnog sadrzaja, osnovne IKT kompetencije nastavnika
i ucenika i njihovo (ne)slaganje, motivacija za rad od kuce, zanimljivost sadrzaja
koji se prenosi putem onlajn nastave i dr. Istrazivanja su pokazala mno$tvo
zanimljivih rezultata iz pomenutih oblasti, ukljucujuci i one oblasti koje za sad nisu
spomenute, kao §to su podruje psihologije licnosti (osobine, stavovi, navike,
empatija i sl.), podrucje sociologije i kulture, antropologije, neurologije,

pedagogije, itd.
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Ivani¢ i dr. (2019) navode da su promene — neminovne u obrazovnom
procesu — kao $to su upotreba savremenijih metoda rada i koriS¢enje inovacija u
nastavi, ali i ulazak Rumunije u Evropsku uniju, otvorile mnoge mogucnosti.
Istrazivanja' su pokazala da se broj zainteresovanih studenata za u¢enje rumunskog
jezika povecao. Primena savremenih tehnologija u nastavi rumunskog jezika je vec
prve godine dala dobre rezultate (Ivani¢ et al. 2019: 45). Od izuzetne je vaznosti
bilo uspostaviti adekvatan vid onlajn nastave, mada to svakako mozemo istaci i kao
preduslov za odvijanje bilo kog vida nastave.

Adekvatnost nastave moguce je proveriti nakon zavrSetka nastave,
ispitivanjem misljenja ucenika i sticanjem uvida u njihovo postignuce, kao $to su
ocene, spremnost da odgovaraju gradivo na ¢asu i sl. Moguée je, naravno,
upotrebljavati razliCite strategije na samim Casovima, menjati pristupe i tok Casa
kako bi se odmah videle reakcije studenata/ucenika i potencijalne implikacije koje
bi takav metod ostvario na samu nastavu i atmosferu u uc¢ionici — bila ona virtuelna
ili realna. Ne sme se svakako izgubiti iz vida Cinjenica da nastavnik na samim
¢asovima mora da vodi racuna o velikom broju faktora, uz ,,bitku” koju nemali broj
nastavnog kadra ,,vodi” sa poznavanjem i upotrebom IKT-a. Ucenici, a vrlo Cesto i
studenti, ne mogu da se naviknu na promene koje su rapidne i sveprisutne, a sve to
utice na njihovu motivaciju, paznju i koncentraciju. Uloga nastavnika i profesora
je, pored spremnosti za poducavanje gradiva, da sa ucenicima odrzava pozitivnu
atmosferu u ucionici, da bude spreman da ¢uje njihove stavove, molbe, Zalbe i
pitanja, kako bi se saCuvao osecaj sigurnosti i pripadnosti radnoj atmosferi. To bi
naposletku imalo brojne pozitivne posledice na produktivnost i efikasnost nastave.

! Vige o studijama koje se bave primenom IKT-a u nastavi rumunskog jezika na
Filozofskom fakultetu Univerziteta u Novom Sadu, o dobrim i loSim aspektima primene
novih tehnologija u: Gruji¢, Janji¢ and Krneta 2016; Ivani¢ 2020; Ivani¢ and Popovi¢ 2021;
Ivani¢ and Spariosu 2020; Ivani¢, Spariosu i Vintila 2018, 2019; Janjic 2017, 2015a,
2015b; Janji¢, Petkovi¢ and Gruji¢ 2015; Janji¢, Petkovi¢ and Popovi¢, 2016; Janji¢ and
Popovi¢ 2015a, 2015b, Janjic and Badesku 2012, Janjic and Sabo 2012, Janji¢ and Spariosu
2015, 2016; Janji¢, Usulesku-Mili¢i¢ i Spariosu 2012, 2013, 2014; Janjic and Ursulesku
2014; Popovi¢ and Janjic 2012, Rajovi¢, Petkovi¢, and Ivani¢ 2018; Sabo and Janjic 2012;
Spariosu 2014; Spariosu, Ursulescu-Mili¢i¢, and Janji¢ 2013.
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2. OPIS ISTRAZIVANJA, METOD I CILJEVI

U cilju prikupljanja podataka, za potrebe ovog rada osmisljen je upitnik? za
studente koji su pohadali onlajn nastavu rumunskog kao stranog jezika po izboru, u
okviru plana i programa oshovnih studija na Filozofskom fakultetu Univerziteta u
Novom Sadu. Anketiranje je organizovano neposredno nakon zavrSetka letnjeg
semestra, stoga nije predstavljalo predispitnu obavezu za studente koji su pohadali
nastavu rumunskog jezika kao stranog. Uc¢esc¢e studenata u procesu anketiranja bilo
je dobrovoljno i anonimno. Ukupan broj studenata koji su pohadali onlajn ¢asove
za vreme pandemije je 23, pre svega jer su grupe za ucenje rumunskog jezika kao
stranog male. Upitnik je popunilo 16 studenata. Sam upitnik je sa¢injen od tri bloka
pitanja. U sva tri bloka moguce je dati samo jedan odgovor, odnosno obeleziti
samo jedno polje kao odgovor. Svako pitanje je formulisano u vidu linearne skale
sa ponudenim odgovorima na skali od 1 (Uopste se ne slazem) do 5 (Slazem se u
potpunosti). Sva pitanja u anketi bila su zatvorenog tipa, a imala su za cilj da
ispitaju stavove studenata, odnosno njihovo (ne)slaganje u vezi sa unapred datim
tvrdnjama kori$¢enjem ponudene skale za odgovor. U prvom bloku studenti su,
pored popunjavanja biografskih podataka (pol i uzrast), odgovarali na pitanja koja
se uopsteno ti¢u onlajn nastave — njene adekvatnosti, lako¢e primene i licnog
dozivljaja studenata u vezi sa onlajn nastavom. Drugi blok pitanja bio je vezan za
onlajn nastavu rumunskog jezika kao stranog — njene adekvatnosti, lakoce primene,
dostupnosti 1 verodostojnosti informacija i sl. Tre¢i blok pitanja usmeren je na
emocionalni status studenata — da li su bili zadovoljni ili zabrinuti i u kojoj meri.
Interesovala nas je svest studenata o mentalnom zdravlju tokom pohadanja onlajn
nastave rumunskog jezika kao stranog. Upitnik je sacinjen uz pomo¢ Gugl Forms
platforme (Google Forms), svi studenti koji su dobili link mogli su nesmetano
pristupiti istraZivanju, uz obaveznu zaStitu podataka o identitetu i moguénost
nesmetanog odustajanja u bilo kom trenutku. Procenjeno vreme za celokupan
proces anketiranja bilo je izmedu 15 i 20 minuta.

2 https://docs.google.com/forms/d/127hKcvNN2u4aGr5xaTnFEyecetV-apGadI3DEvTx Ts
ledit?ts=62c57625
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2.1. Ciljevi i hipoteze

Kako je sam cilj istrazivanja ispitivanje misljenja studenata u vezi sa
adekvatno$¢u onlajn nastave, kako rumunskog jezika po izboru tako i onlajn
nastave uopste, najbolje i najefikasnije resenje predstavljao je upitnik u kratkoj,
onlajn formi, nadasve zbog dostupnosti, vremenske ekonomicnosti i preglednosti
rezultata. Na samom pocetku formirane su sledece hipoteze:

1. Studenti ne misle da su onlajn nastava i nastava uzivo podjednako
delotvorni tipovi nastave.
2. Studentima je teze da budu u ulozi studenta iz udobnosti svog doma.
Studentima je lakSe da prate sve nastavne sadrzaje na jednom mestu.

w

4. Studentima je lakSe ucenje rumunskog jezika kao stranog putem onlajn
nastave.

5. Onlajn nastava je pozitivho uticala na osecaj blagostanja i sigurnosti
studenata tokom pandemije virusa SARS-CoV-2 (Covid 19).

3. ANALIZA | REZULTATI

U ukupnom uzorku prisutna je nejednaka raspodela polova, koja je bila
prisutna i na samim ¢asovima jezika. Od ukupnog broja anketiranih studenata, 69%
¢ini zenski pol, 19% muski pol, dok je neSto nizi procenat od 12% rezervisan za
studente koji nisu zeleli da se izjasne u vezi sa polom (opcija Ne bih da se
izjasnim). Dominantan je uzrast ispitanika izmedu 21 i 24 godine (62%), uzrast od
16 do 20 godina obuhvata 25% uzorka, a uzrast od 25 do 28 godina obuhvata 12%
uzorka.

Prvi blok pitanja, koji obuhvata pitanja koja se uopS$teno ticu onlajn
nastave, pokazuje donekle ujednacene stavove ka slaganju sa tvrdnjama. Uopsteno
govoreci, ve¢ina studenata posmatra onlajn nastavu kao interesantan i prijatan vid
ucenja (56%), dok se nesto nizi procenat (37,5%) delimi¢no slaze sa navedenom
mogla u potpunosti da zameni ucenje licem u lice (v. Grafikon 1), gde su misljenja
studenata podeljena: 43,8% studenata smatra da se ovaj vid nastave ne moze
zameniti, dok 37,5% smatra da moze, a 18,8% nije sigurno da li onlajn nastava
moze u potpunosti zameniti uc¢enje licem u lice.

233



Ivana D. Ivani¢, Ema B. Duri¢, Marija M. Nenadi¢ Zurka

Online nastava bi mogla u potpunosti da zameni ucenje licem u lice.
16 responses

N 4 (25%) 4 (25%)

3 (18.8%) 3 (18.8%)

2 (12.5%)

Grafikon 1. Onlajn nastava moze da zameni ucenje licem u lice

Nadovezuju¢i se na odnos izmedu tradicionalne i onlajn nastave, nekoliko
rezultata koji jasnije govore u prilog tradicionalnoj nastavi je u kontekstu odricanja
i prilagodavanja nastavi, gde 50% studenata zastupa stav da onlajn nastava
podrazumeva vise odricanja u odnosu na tradicionalnu, dok ostali rezultati vise
govore o tome da studenti nisu sigurni kako bi odgovorili na ovo pitanje, ili zbog
toga $to su odricanja podjednaka u oba tipa nastave ili zbog viSeznacnosti pojma
odricanja u ovom kontekstu (v. Grafikon 2).

Online nastava podrazumeva vise odricanja u odnosu na tradicionalnu nastavu.
16 responses

8 8 (50%)

4 (25%)
3 (18.8%)

1(6.3%) 0 (@%)

1 2 3 4 5
Grafikon 2. Onlajn nastava podrazumeva vise odricanja u odnosu na tradicionalnu nastavu

U odnosu na tradicionalnu nastavu, gde je gradivo moguce pratiti iz
viSe razli€itih materijala (udzbenika, priru¢nika, beleski i sl.), onlajn nastava
omogucava dostupnost celokupnog nastavnog materijala na jednom mestu, u
okviru platforme na kojoj se nastava odrzava (Google Classroom, Moodle,
Skype, Discord 1i sl.) ili pohranjivanje materijala na personalnim racunarima
studenata. To su i sami studenti smatrali velikom predno$¢u onlajn nastave u
odnosu na tradicionalnu, jer je nastava time znatno olaksana (62%), te bismo
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u skladu sa tim mogli oCekivati potvrdivanje tre¢e hipoteze. Studenti u visim
procentima navode slaganja da onlajn nastava u najvecoj meri odgovara
njihovom nacinu ucenja (44% saglasni i 25% delimi¢no saglasni), da onlajn
nastava adekvatno prati gradivo (87%, v. Grafikon 3), da je putem onlajn
nastave moguce nauciti neSto novo i pripremiti ispite (62%) i da onlajn
nastava predstavlja efikasan metod ucenja (56%).

Online nastava adekvatno prati gradivo.
16 responses

15
14 (87.5%)

0 (0%) 0 (0%) 0(0%) 2 (12.5%)

1 2 3 4 5

Grafikon 3. Onlajn nastava adekvatno prati gradivo

Kod pitanja da li je Onlajn nastava manje stresan metod ucenja odgovori
su delimi¢no potvrdili ovu tvrdnju (43% saglasni, 25% delimi¢no saglasni).
Rezultati koji takode variraju medu studentima ti¢u se tvrdnje da onlajn nastava
olaksava proces ucenja, za koju rezultati variraju izmedu dva suprotna stava (v.
Grafikon 4) — od 25% za gotovo potpuno neslaganje do 44% za slaganje u
potpunosti. Ovi rezultati mogu govoriti u prilog individualnim razlikama u
dozivljaju procesa ucenja, navika i tipa ucenja koji odgovaraju svakom studentu
ponaosob, metodama ucéenja kojima se sluze i sl.,, gde nekima viSe odgovara
tradicionalna nastava i okruzenje (uc¢enje putem saradnje, projekata, demonstracija
na Casu i sl.), a nekima virtuelna ucionica predstavlja sasvim adekvatno resenje
(onlajn alati i aplikacije, prezentacije, graficko-vizuelni tip ucenika i sl.)
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Online nastava olak$ava proces uéenja.
16 responses

8

7 (43.8%)
6

4 (25%)
3(18.8%)

2 (12.5%)
0 (0%)

Grafikon 4. Onlajn nastava olak$ava proces uc¢enja

Slaganje medu anketiranim studentima u velikom procentu prisutno je u
tvrdnjama da onlajn nastava podrazumeva dobro vladanje kompjuterskim
vestinama (62%), kao 1 da njihov subjektivni ose¢aj u vezi sa sopstvenim
kompetencijama u vezi sa kompjuterskim vestinama odgovara onome S$to onlajn

nastava u kontekstu tih vestina podrazumeva i zahteva (62%).

Drugi blok pitanja, koji obuhvata pitanja koja se tiCu onlajn nastave
rumunskog jezika kao stranog, pokazuje slaganje u visokom procentu u vezi sa
tvrdnjom da je onlajn nastava rumunskog jezika kao stranog dobro organizovana
(87%), a povodom prisutnosti odredenih nedostataka u vezi sa takvim vidom
nastave, stavovi studenata variraju. Veéina odgovora anketiranih studenata

pokazuje neslaganije sa tvrdnjom o prisustvu nedostataka (v. Grafikon 5).

Online predavanja rumunskog jezika imaju odredene nedostatke.
16 responses

6
5 (31.3%)
4 (25%)
3(18.8%)

2 (12.5%) 2(12.5%)

Grafikon 5. Onlajn predavanja rumunskog jezika imaju odredene nedostatke

Kada je u pitanju lakoca ucenja i pracenja onlajn nastave rumunskog jezika
po izboru, odgovori studenata takode variraju, ali pokazuju tendenciju ka visokom
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slaganju sa navedenom tvrdnjom (50%). Zadovoljavaju¢i zakljucak iz ovakvog
prikaza rezultata bio bi slededi: razliciti tipovi ucenika i njihove razliCite
dispozicije svakako dovode do neslaganja u vezi sa jednom metodom, u ovom
slu¢aju onlajn nastave (v. Grafikon 6). Tvrdnja koja se tiCe porasta efikasnosti
koriS¢enjem prezentacija, audio i video materijala pokazuje vece slaganje medu
odgovorima (56% u potpunosti saglasni, 37% saglasni) $to govori u prilog ¢injenici
da su primena savremenih tehnologija, e-ucenja i onlajn platformi uz ve¢ poznate i
koris¢ene tehnike (prezentacije, audio i video materijali) svakako dobrodosli.
Posebno kod ucenja i usvajanja stranog jezika na daljinu, ali i u kontekstu
tradicionalne nastave jezika, gde je potrebno jezik i kulturu jednog naroda pribliziti
studentima, omoguciti im da se poistovete, zainteresuju i dozive date obrasce kao
relevantne za ucenje jezika.

Rumunski jezik je lakse uciti putem online nastave pomocu tehnika e-ucenja.
16 responses

8 8 (50%)

6

3 (18.8%)
2(12.5%) 2(12.5%)
1(6.3%)

1 2 3 4 5

Grafikon 6. Rumunski jezik je lakSe uciti uz pomo¢ tehnika e-ucenja

Osecanje prijatnosti i sigurnosti su neophodni u kontekstu ucenja, kako bi
ono bilo na optimalnom nivou, podsticu¢e i motiviSuée. Na taj nacin student dobija
prostor da sagleda svoje kompetencije i pronade nacin da ih podeli sa drugima,
profesorom/nastavnikom i drugim ucenicima/kolegama. Na tvrdnje koje se odnose
na osecaj prijatnosti (56%) 1 sigurnosti (62%) tokom onlajn nastave rumunskog
jezika kao stranog, prisutna su visoka slaganja medu studentima, dok odreden
procenat odgovora zauzima sredinu skale. To govori u prilog Cinjenici da studenti
nisu sigurni koliko onlajn nastava znacajno uti¢e na njihov osecaj sigurnosti i
prijatnosti. Kada je u pitanju nastava rumunskog jezika kao stranog 62% studenata
se slaze sa tvrdnjom da je takav tip nastave zapravo omoguéio da se ucenje
rumunskog jezika kao stranog dozivi kao manje stresno. Uz prisutna neslaganja
medu stavovima o istovetnosti tradicionalne i onlajn nastave jezika — iako je
prepoznato da onlajn nastava adekvatno prati gradivo — studenti takode isti¢u
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slaganje sa tvrdnjama da se pored toka onlajn nastave, ni sam njen kvalitet
znaajno ne razlikuje u odnosu na tradicionalnu nastavu (56% saglasni u
potpunosti i 38% saglasni). U vezi sa ovom tvrdnjom ne bi trebalo zanemariti i
neSto nize procente (19% nisu saglasni) — u oba slucaja se uopste ne slazu sa
tvrdnjama o istovetnosti toka i kvaliteta dva tipa nastave rumunskog jezika kao
stranog. Sto se ti¢e sticanja neophodnog nivoa znanja rumunskog jezika, u
kontekstu onlajn nastave, iskljucivi su odgovori na delu skale visokog slaganja (v.
Grafikon 7) — (56% saglasni u potpunosti i 44% saglasni), koji se takode pojavljuju
i pri slaganju studenata sa tvrdnjom da se onlajn nastava rumunskog jezika kao
stranog odvija na jasan i logi¢an nacin (62% saglasni u potpunosti i 37% saglasni).
Posebno istiCemo rezultat koji iskazuje da je onlajn nastava rumunskog jezika
zainteresovala studente da bolje upoznaju kulturu, narod i jezik Rumunije (62%).

Online nastava je uspela da mi obezbedi neophodno znanje rumunskog jezika.
16 responses

10.0

9 (56.3%)
7.5

7 (43.8%)
5.0

25

0 (0%) 0(0%) 0(0%)
0.0

Grafikon 7. Onlajn nastava je uspela da mi obezbedi neophodno znanje

Utisak o tome koliko je profesor bio dostupan za potrebe studenata tokom
onlajn nastave (imejl korespondencija i konsultacije) predstavlja vazan faktor za
odrzavanje osecaja ukljucenosti i zainteresovanosti profesora za potrebe studenata,
ali 1 za pruzanje pomo¢i studentima prilikom reSavanja zadataka, dodatnih
objasnjenja i sl. Studenti su u visokom procentu pokazali slaganje sa tvrdnjom da
tokom onlajn nastave rumunskog jezika kao stranog dostupnost profesora nije
naru$ena (56% saglasni u potpunosti, 37% saglasni).

Kada je re¢ o studenstkoj paznji i koncentraciji tokom onlajn nastave,
subjektivni osecaj studenata koji mozemo pretpostaviti na osnovu stepena slaganja
sa tvrdnjama ostavlja nas u nedoumici. Naime, na pitanje u vezi sa ometanjem toka
nastave rumunskog jezika po izboru koris¢enjem platformi (Zoom, Skype, Google
Meet 1 sl.), odgovori studenata su iskljuéivi sa slaganjem da tok nastave nije
znacajno narusen (69%), Sto govori u prilog ranijem poistovecivanju dva tipa
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nastave (kada je u pitanju tok, kvalitet i jasno¢a). Medutim, kada je re¢ o paznji i
koncentraciji, rezultati su kontradiktorni, jer se u prvoj tvrdnji studenti u ve¢em
broju slucajeva slazu da odvijanje onlajn nastave rumunskog jezika po izboru
putem platformi pozitivno uti¢e na njihovu paznju i koncentraciju (62%) (v.
Grafikon 8).

Qdvijanje online nastave rumunskog jezika po izboru putem platformi (Zoom, Skype, Google Meet i
sl.) pozitivno uti¢e na moju paznju i koncentraciju.
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Grafikon 8. Nastava rumunskog jezika pozitivno uti¢e na moju paznju

U drugoj tvrdnji, koja je ciljano suprotnog znacenja, odgovori studenata
veoma variraju. Dobili smo razne odgovore (ne)slaganja sa tvrdnjom da onlajn
nastava rumunskog jezika putem platformi deluje ometajuc¢e na njihovu paznju i
koncentraciju, gde je dominantno visoko slaganje (50%) (v. Grafikon 9).

QOdvijanje online nastave rumunskog jezika po izboru putem platformi (Zoom, Skype,
Google Meet i sl.) deluje ometajuce na moju paznju i koncentraciju.
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Grafikon 9. Onlajn nastava rumunskog jezika deluje ometaju¢e na moju paznju

Moguce je da su studenti pogresno razumeli dve suprotstavljene tvrdnje, da
nisu bili sigurni na S§ta se ta¢no ometajuci faktor ili faktor koji pozitivno uti¢e na
paznju u ovom kontekstu odnosi. Moguce je da su dati odgovori bili u kontra
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smeru od ponudene skale (opcija 5 umesto opcija 1), te su se studenti u stvari
nehotice slagali sa tvrdnjom da ih nastava ometa, ili je sva sugestivnost zapravo
oti§la u smeru rasipanja odgovora, jer je to zaista i stanje u uslovima ovakve
nastave — da paznja i koncentracija zaista variraju, da subjektivni osecaj studenata
o tome takode varira, kao i da su pozeljni odgovori Cesto van uticaja predvidivih

Tre¢i blok pitanja, koji obuhvata pitanja u vezi sa konceptom blagostanja,
brige i svesti studenata 0 mentalnom zdravlju tokom pohadanja onlajn nastave
rumunskog jezika kao stranog, sastavljen je za potrebe uvida u stavove studenata
prema mentalnom zdravlju u uslovima onlajn nastave. Zanimalo nas je da li
studenti obracaju paznju na taj aspekt zdravlja i blagostanja prilikom ucenja, u
naSem slucaju prilikom ucenja stranog jezika, i u kojoj meri im je to bitno. Da li
osecaju da je onlajn nastava rumunskog jezika sama po sebi bila adekvatna i u
ovom domenu? Da li je bilo ometajucih faktora koji su doprineli povlacenju
studenata pred zahtevima koje je pred njih postavljala onlajn nastava stranog
jezika, S$to je moglo rezultirati loSijim uspehom studenata, iskrivljenom
percepcijom predmeta, gradiva i samog jezika, ose¢anju neadekvatnosti da se taj
strani jezik uopste udi i sl. Sto se osecaja sigurnosti ti¢e, stavovi studenata u
najvecem broju slucajeva pokazuju slaganje sa tvrdnjom da se na onlajn nastavi
rumunskog jezika osecaju sigurno (65%). Da li su se studenti osecali izlozenima na
nastavi i u kojoj meri, ostaje upitno, pre svega jer odgovori studenata variraju. To
moze biti usled nerazumevanja pitanja, narocito Sto se najveci procenat slaganja
nalazi pod opcijom 3, na sredini skale, gde bi najadekvatniji odgovor bio ,,Nisam
siguran/a”. IzloZenost je u ovom kontekstu podrazumevala osecaj u rasponu od
ranjivosti i osetljivosti do ugroZenosti, §to sa sobom nosi negativnu konotaciju i
svakako negativno utie na blagostanje studenata na nastavi, na njihovo aktivno
ucesce i napredak (v. Grafikon 10).

Osecao/la sam se izloZzeno tokom online nastave rumunskog jezika kao stranog.
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Grafikon 10. Osecao/la sam se izloZzeno tokom onlajn nastave rumunskog jezika
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Visoka varijabilnost u odgovorima studenata najzastupljenija je u tre¢em
bloku pitanja. Individualne razlike su u ovom kontekstu najizraZenije, u vidu
razli¢itih potreba i navika studenata, tipova ucenika i tipova licnosti 1 sl. Kod
uzorka ispitanika kojima je zajedni€¢ko samo to $to su ucili rumunski jezik kao
strani i fakultet koji pohadaju, visoko variranje je svakako ocekivano narocito kod
pitanja o licnim stavovima, navikama i osecanjima. Kada su u pitanju iznoSenje
stavova, osecaj sramote prilikom aktivnog uceS¢a u onlajn nastavi rumunskog
jezika, kao i1 osecaj anksioznosti i spremnosti za takav vid nastave, odgovori
pokazuju slaganje izmedu opcija 1 i 3. Na osnovu toga zaklju¢ujemo da se studenti
ne slazu ili nisu sigurni da 1li se nose sa pomenutim potesko¢ama pri uce$cu u
onlajn nastavi rumunskog jezika. Na osnovu neStog manjeg procenta slaganja sa
opcijom 5, koja nasuprot nesto ve¢im procentima neslaganja, ukazuje na to da ima
studenata koji navedene poteskoce smatraju pravim poteSkocama, prepoznaju ih i
osecaju, mozemo pretpostaviti da odredeni broj studenata moze biti oStecen,
ugrozen ili izlozen zbog osecaja sramote, anksioznosti i nespremnosti tokom
odvijanja nastave. NarocCito ako nisu pronasli nacin da se efikasno suoce sa datim
poteskocama i ako nisu pokusSali da pronadu adekvatne strategije za njihovo
prevladavanje (v. Grafikon 11, Grafikon 12. i Grafikon 13).

Osecao/la sam sramotu prilikom aktivnog u¢esc¢a u online nastavi rumunskog jezika kao stranog.
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Grafikon 11. Osecao/la sam sramotu prilikom aktivnog uces¢a u onlajn nastavi
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Ne osec¢am se potpuno spremno za u¢enje rumunskog jezika kao stranog u izolovanom, online

okruzenju.
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Grafikon 12. Ne ose¢am se potpuno spremno za uc¢enje rumunskog jezika u izolovanom,
onlajn okruzenju

Osecao/la sam se anksiozno neposredno pre pocetka online nastave rumunskog jezika kao

stranog.
16 responses

6
5(31.3%)
4 (25%)

3(18.8%)

2 (12.5%) 2 (12.5%)

1 2 3 4 5

Grafikon 13. Osecao/la sam se anksiozno neposredno pre pocetka onlajn nastave
rumunskog jezika

Pored navedenih poteskoca, bitno je istaéi i postojanje pritiska iz sredine u
kojoj student zivi i u€i, koja je naroCito promenila svoje karakteristike tokom
pandemije virusa SARS-CoV-2, kada je onlajn nastava postala jedina opcija za
pohadanje nastave. Studenti su i u ovom slucaju, delimi¢no zbog ve¢ pomenutih
individualnih razlika, drugacije percipirali ovakav tip pritiska, pa stoga odgovori i
u ovom sluc¢aju dosta variraju (v. Grafikon 14). Bio nam je zna¢ajan svaki odgovor,
i da je student bio pod ometaju¢im pritiskom i da smatra da nije, jer nas to
uslovljava da budemo empati¢ni, prisutni i svesni razli¢itosti potreba, osetljivosti i
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Tokom online nastave osec¢ao/la sam da ne mogu da se fokusiram na gradivo rumunskog jezika

kao stranog zbog pritisaka (fakultet, mediji, drustvo i sl.) u pandemijskoj situaciji.
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Grafikon 14. Tokom onlajn nastave osecao/la sam da ne mogu da se fokusiram na gradivo
zbog pritiska u pandemijskoj situaciji

Nadovezuju¢i se na osec¢aj pritiska sa kojim su se studenti potencijalno
nosili tokom onlajn nastave rumunskog jezika — uslovljenog nesto drugacijim
zivotnim okolnostima zbog pandemije virusa SARS-CoV-2 — studenti su ispitivani
1 o osetaju ukljucenosti i podrske, od strane profesora, kolega i nadleznih
institucija. Kada je u pitanju poverenje prema kolegama i profesoru, studenti su u
odgovorima pokazali visoko slaganje (69% 1 62%) — da su mogli profesoru ili
kolegama nesmetano reci §ta ih muci. Kada je re¢ o poverenju prema institucijama,
medu odgovorima su prisutna dva odgovora — nisam siguran/a i u potpunosti se
slazem, sa istim procentom slaganja (44%), §to govori o prilicno neujednacenom
odnosu prema ovom tipu poverenja. Posebno ako uzmemo u obzir pandemijsku
situaciju u kojoj je otpocela onlajn nastava. Pretpostavljamo da je mnostvo
nedoumica, sumnji i strahova (racionalnih ili iracionalnih) studente kocilo da
potraze pomo¢ i na ovaj nacin (v. Grafikon 15).

Osecao/la sam poverenje u nadlezne institucije (fakultet, savetovalista, centri za socijalnirad i sl.)

da mogu da kazem $ta me muci.
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Grafikon 15. Osecao/la sam poverenje u nadlezne institucije da mogu da kazem Sta me
muci
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Zanimljivo je da se na osnhovu procenta slaganja, u vezi sa tvrdnjom da
tokom odvijanja onlajn nastave rumunskog jezika kao stranog studenti nisu imali
osecaj da su studenti, s obzirom na to da se nastava odvijala kod kuée. Vecina
studenata je slozna u konstataciji da se nisu osecali kao studenti u navedenoj
situaciji nastave (56%). Ovakav rezultat moze biti ocekivan, jer govorimo o
situaciji u kojoj su studenti nastavu pohadali iz udobnosti svog doma, a sva
predavanja odvijala su se, naj¢esce, u jednoj sobi, odnosno bez promene sredine i
uz odsustvo dinamicnosti na koju su studenti prethodno bili naviknuti tokom
nastave uzivo, §to moze govoriti u prilog postavljenoj hipotezi 2. (Studentima je
teze da budu u ulozi studenta iz udobnosti svog doma).

Uprkos subjektivnom osecaju, studenti koji su bili deo onlajn nastave isti¢u
slaganje sa tvrdnjama da je ovakav vid nastave ucenja rumunskog jezika kao
stranog bio veoma vazno iskustvo za njih (81%) (v. Grafikon 16) i da su tokom
ovog iskustva mnogo naucili o sebi i svojim potrebama (56%).

Uvodenje online nastave i uéesée u online nastavi rumunskog jezika kao stranog smatram bitnim
iskustvom.
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Grafikon 16. Ucesc¢e u onlajn nastavi rumunskog jezika kao stranog smatram bitnim
iskustvom

Posmatraju¢i odnos izmedu profesora i studenata tokom odvijanja onlajn
nastave rumunskog jezika kao stranog, studenti su zakljucili da su se odnos i
komunikacija sa profesorom znacajno promenili. U velikoj meri se slazu da je
profesor bio vrlo angazovan i zainteresovan za njihove potrebe (81%) zarad
njihovog blagostanja i dobrobiti tokom onlajn nastave rumunskog jezika kao
stranog; slazu se takode i sa tvrdnjom da nisu bili prepusteni sami sebi (69%). Na
osnovu svih odgovora iz tre¢eg bloka ne bismo mogli lako da izvedemo zakljucak i
potvrdimo petu hipotezu, ¢ak i kada bi uzorak ispitanih studenata bio vec¢i. U veéini
prikupljenih odgovora, tacnije u vise od 50%, isti¢e se tendencija ka slaganju sa
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izjavama da su se studenti osecali sigurno, kao da nisu prepusteni sami sebi i da
mogu da potraze pomo¢, $to su svakako pozitivni faktori od kojih bismo mogli
ocekivati istovetan efekat na osecaj blagostanja i sigurnosti studenata tokom
pandemije virusa SARS-CoV-2 (Covid 19), uz izgradnju resursa koji bi osecaj
sigurnosti prolongirali i u periodu neposredno nakon pandemije u kojem su
postepena adaptacija i oseCaj sigurnosti kljucni faktori osecaju subjektivnog
blagostanja i uspesnosti na polju rada, odnosno ucenja.

4. ZAKLJUCAK

Razli¢iti modeli onlajn nastave putem platformi, aplikacija i vidova
samostalnog ucenja prisutni su u nastavi jezika ve¢ duze vreme, narocito kada su u
pitanju svetski jezici (engleski, nemacki, francuski, itd.). Ekspanzijom influensera
(influencer®) i tutorijala (tutorial*) putem drustvenih mreza (social media®), nastava
jezika dobija drugacije percepcije, ali, ¢ini se, i drugaciji cilj. U svakom slucaju, o
kom god vidu nastave govorili, na prvom mestu su uvek student/ucenik i njegovo
mesto u celom nastavnom procesu. Kada se izmestimo u domen nastave jezika
nesto drugacijeg statusa (egzoti¢ni jezici, jezici manjinskih grupa, izolovani i
marginalizovani jezici i sl.) okolnosti, uslovi i ciljevi nastave se menjaju.
Ukljucenost, vidljivost i dostupnost pomenutih jezika trebalo bi da su u prvom
planu kako bi se kod ucenika probudila Zelja za participacijom, a posledi¢no i
razvio osecaj ukljuCenosti i pripadnosti toj grupi. U kontekstu ovog istrazivanja
bavili smo se ucenjem stranog jezika manjinske grupe, odnosno rumunskog jezika
kao stranog. Veoma je vazno bilo ista¢i njegov status i razvoj tokom protekle
decenije na Filozofskom fakultetu u Novom Sadu, koji se znac¢ajno promenio zarad
ostvarivanja ranije pomenutih ciljeva. U tom trendu, onlajn nastava je tokom
pandemije virusa SARS-CoV-2 (Covid 19) uvela znac¢ajnu promenu perspektive za
nastavu svih jezika. Pred ucenje rumunskog jezika postavila je nove ciljeve za koje

3 Influenser — uticajna osoba na dru§tvenim mreZama, koja priprema sadrzaj za promotivne
svrhe na datoj drustvenoj mrezi koji je javnog karaktera i dostupan svima koji istu mrezu
koriste.

4 Tutorijal — kratak prikaz ili uputstvo kako neki resiti neki problem, bolje razumeti neku
temu i sl., svojevrsno ,,uputstvo za upotrebu”.

% Social media — drustvene mreZe, odnosno javne platforme ili aplikacije povezane na www
(World Wide Web, odnosno Internet) koje nude Sirok sadrzaj za pratioce, odnosno
korisnike date mreze, uz moguénost povezivanja korisnika, prodaje i promocije sadrzaja,
kao i Sirenje informacija putem izgradene ,,mreze”.
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je bilo potrebno primeniti nesto drugaciji pristup kako prema samom gradivu tako i
prema studentima koji su deo nastavnog procesa. Gradivo i nastava su se odvijali
putem onlajn platformi, konsultacije i korespondencija izmedu nastavnika i
studenata odvijala se takode onlajn, na daljinu — gotovo dve godine. Vracanjem na
tradicionalni vid nastave, uzivo i u prostorijama fakulteta, moguce je napraviti
osvrt i izvuéi ono najvaznije, kao i izdvojiti sve mane i prednosti koje je onlajn
nastava rumunskog jezika donela sa sobom — naravno, iz perspektive studenata.
Uopsteno govoreci, studenti dozivljavaju onlajn nastavu kao interesantan, prijatan i
praktic¢an vid u¢enja. Uz adekvatno pracenje gradiva, putem onlajn nastave moguce
je nauciti nesto novo i spremiti ispite, ali je pozeljno dobro vladati kompjuterskim
vesStinama. Medutim, kada se uporede oba vida nastave, izostaje potpuno slaganje o
moguénosti zamene tradicionalne onlajn nastavom. Onlajn nastava rumunskog
jezika percipirana je kao dobro organizovana uz mogucnost za napredak, kao
ucenje jezika sa lako¢om i razumevanjem, dozivljava se i kao manje stresan vid
nastave stranog jezika u odnosu na tradicionalnu nastavu i kao podsticu¢a u
kontekstu interesovanja za upoznavanje naroda i zemlje jezika koji se uci
(Rumunije). Ono §to medu dobijenim rezultatima nije sasvim jasno tice se
individualnih razlika u vezi sa stresom, spoljasnjim i/ili unutras$njim pritiscima, kao
i faktorima koji ometaju paznju i koncentraciju studenata tokom procesa ucenja i
usvajanja rumunskog jezika kao stranog. Stavovi se ne mogu jednoznacno pripisati
niti jednom stavu, ve¢ samo kao tendencije ka slaganju ili neslaganju. Svaka od
navedenih nedoumica ide u prilog nedostacima samog istrazivanja, malom uzorku i
potencijalnoj potrebi za drugadijom formulacijom nekih tvrdnji. Nijedna
postavljena hipoteza ne bi mogla biti potvrdena ili opovrgnuta zbog navedenih
razloga, ali sluze kao osnova za dalja istraZivanja, upoznavanje uzorka sa kojim se
radi, blizem definisanju cilja istraZivanja i iznalaZzenju adekvatnog tipa i dizajna
upitnika za buducée radove. Postavljanjem hipoteza i analizom dobija se uvid u
perspektivu anketiranih studenata i njihovih stavova, kreira se kompletnija slika o
situaciji u kojoj se oni nalaze i o ishodima koje bi nastavnik mogao da anticipira i
po potrebi prevenira, prilagodavaju¢i svoj metod rada potrebama studenata
(naroc¢ito u uslovima onlajn nastave jezika).

5. PREPORUKE ZA DALJU PRAKSU

Kreiranje sadrzaja i koriS¢enje razlicitih alata u nastavi jezika zahtevaju
dodatnu pripremu nastavnika i profesora. Ono §to se u ovakvim situacijama (kada
nastavnik izlazi iz svoje komforne zone i kada mora kreirati sadrzaj i oblikovati Cas
u drugacdijem okruzenju) moze preporuciti jesu svakako smernice, prema Jozefu
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Kolpertu (2020) — deset pozeljnih i nepozeljnih stavki u obrazovnom dizajnu (v.
Tabelu 1). Tabela je prilagodena od strane Ivani¢ (2020).

NepoZeljno

Fokusirati se na
rezultat.

Fokusirati se
isklju¢ivo na proces
instrukcija.

Fokusirati se
(iskljucivo) na
instrukciju.

Dati pedagogiji
prednost.

Fokusirati se na
diskretne, izolovane
elemente.

Fokusirati se na
poducavanje na
daljinu u hitnim
situacijama.

Fokusirati se na
problematiku vezanu
za COVID.

Vrednovati okruzenja
za ucenje.

PozZeljno

Fokusirati se na proces.

Fokusirati se prvo na
proces dizajna.

Fokusirati se (takode) na
autonomno ucenje,
saradnicko ucenje i
vodenje.

Dati psihologiji prednost.

Fokusirati se na
holisticki, ekoloSki
pristup.

Fokusirati se na
multimedijalno ucenje.

Fokusirati se na metod,
ne na problem.

Vrednovati razmisljanja
u pozadini njihovog
dizajna.

Objasnjenje

Efikasnost okruzenja za ucenje zavisi
uglavnom od njegovog dizajniranja:
opsega koji je dizajniran na
metodoloski nacin.

Proces ucenja i instrukcija nije isto
§to i1 proces dizajniranja. Postoje
koraci koji se moraju preduzeti pre
naglog donosenja resenja.

Nase obrazovanje je i dalje poprili¢no
bazirano na instrukcijama, a to moze
biti glavna prepreka za e-edukaciju.

Fokusirati se najpre na mentalnu
prihvatljivost,  identifikovanje i
samoregulisanje, pre primene
didakti¢kog/pedagoskog  elementa.
Tehnologija dolazi na kraju.

Ekologija onog koji uci primenjuje se
na njegov/njen celokupan i dinamic¢an
sociokulturni kontekst i obuhvata sve
Sanse i resurse za ucenje.

Prilagoditi Vas proces
ucenja/instrukcija na osnovu
individualnog/saradnickog,

sinhronog/asinhronog, na

daljinu/licem u lice, u grupi ili ne...

Dobro dizajnirana sredina za ucenje
je u stanju da se nosi sa specifiénim
aktuelnim problemima u svetu.

Kvalitet i prihvatljivost sredine za
ucenje zavisi manje od ukupnog zbira
njenih  karakteristika.  (,,0znacenih
kvadrati¢a”) nego od njenog dizajna.
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Primeniti teorije, Biti inspirisan Tehnolosko-pedagosko znanje
modele i okvire kao relevantnim aspektima sadrZaja, instrukcioni model dizajna,
takve. teorija, modela i okvira. jedinstvena teorija prihvatanja i

koris$c¢enja tehnologije, SAMR model
— model za razumevanje dobre
tehnologije, napredno kompjutersko

okruzenje, link univerzalnih
podataka.
Koristiti termine za O ERIIFAN T el EEN Ne  obavljamo  edukaciju, niti se
ubedivanje i rutinska [Nl SRE TR R H drzimo edukativne politike tako Sto

imena. prihvatamo ekstravagantan pristup,

niti vr§imo pritisak na nastavnike.

Tabela 1. Pozeljno i nepozeljno u obrazovnom dizajnu, Jozef Kolpert (Ivani¢ 2020: 35-36).
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IS ONLINE LEARNING ADEQUATE FOR ALL ROMANIAN LANGUAGE
STUDENTS?
A CASE STUDY

Summary
In the last three years, inevitable changes and adapting strategies have been

“modus operandi” for every educational purpose and learning institution. Students and
teachers all over the world have worked closely with, some may say, a common enemy or

251



Ivana D. Ivani¢, Ema B. Duri¢, Marija M. Nenadi¢ Zurka

hopeful friend — technology. All of the insecurities had to be set aside and one goal had to
be fulfilled — a consistent and intact learning process in the online classroom environment.
In this paper, the subject was adequacy, satisfaction and “having a peace of mind” during
the long period of students’ online learning. The focus group were students at the Faculty of
Philosophy (University of Novi Sad) that have been learning Romanian over the period of
two years in an online learning system, developed as a response to the pandemic situation
during SARS-CoV-2 virus. The students have been queried via a Google Forms
questionnaire made specifically to inform authors and teachers of the Romanian language
how their teaching plan was received, how students felt during online teaching and if they
successfully understood and learned new language information, while (and if) feeling safe
and sound at home. In the end, this process should have motivated them to learn even more
about the Romanian language and culture while allowing them to pass the exams in the
following semester without major difficulties. Preliminary results showed that students felt
safe during online classes, that they found them interesting and beneficial, but the overall
impression was that these could never completely take place in educational cycles and
should be used as a source and one way of teachers approaching and getting familiar with
technological advancements in language learning, because these represent a future in any
learning situation, yet need to be carefully used and constantly questioned, adapted and
improved for students’ needs and educational advancements yet to come.

Key words: online teaching, remote language learning, language teaching, Romanian
language, COVID 19, pandemic.
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LUCIAN BLAGA, OMUL, TN DIALOG CU ISTORIA.
EXERCITIU DE PEDAGOGIE INTERCULTURALA

ABSTRACT: Lucian Blaga nu a refuzat amintirile, calatoria in propriul destin. Hronicul si
cantecul varstelor este expresia unei creatii laborioase, cu accentul pus pe actul deliberativ.
Lucian Blaga nu a refuzat cilatoria in propriul destin. Convins ca propria-i existentd poate
fi rememorata, s-a hotarat sa faca din anotimpurile vietii sursa pentru arta, substanta ei, fara
sd ajungd aici din obligatie sau din ignorarea a ceea ce a fost. Célatoria in timp, Lucian
Blaga a facut-o cu decenta, departe de orgoliul lui Goethe sau vanitatea neascunsa a lui
Chateaubriand. Memorialistul roman se infatiseaza cu singura dorintd de a comemora fapte
si de a se marturisi, dominand masa amintirilor prin puterea inteligentei si de la inaltimea
experientei si a Intelepciunii la care a ajuns.

Cuvinte-cheie: amintire, calatorie, hronic, pedagogie, RLS, Pandemia COVID-19.

LUCIAN BLAGA, THE MAN IN A DIALOGUE WITH THE HISTORY: AN
INTERCULTURAL PEDAGOGY CASE STUDY

ABSTRACT: The use of literary texts or literary criticism in the teaching of the Romanian
language as a foreign language during the COVID-19 pandemic is not a recurring practice
if we follow the theme of the studies published in recent years in our field of RLS.
However, although literature (poetry, short/long prose) and literary criticism (short literary
essays) seem to occupy a smaller space in the teaching process of RLS, we have a feeling
that this method will start to gain more and more ground, since literature will provide a
renewed approach to language, designed to help the students develop their communication
and interpretation skills. The authors of the CEFR (Common European Framework of
Reference for Languages) encourage language teachers to appeal to the aesthetic and poetic
quality of language in order to awaken in language students a taste for beauty, for
imagination, for sensitivity, for culture, for the pleasure of reading, etc. In this paper, we
present a critical sample used in RLS classes with the aim of developing an exercise in
intercultural pedagogy and comparative approach, starting from the literary biography of
Lucian Blaga.

Key words: memory, journey, chronic, pedagogy, RLS, COVID-19 pandemic.
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1. EXERCITIU DE PEDAGOGIE INTERCULTURALA

Folosirea de texte literare sau de critica literard in predarea limbii romane
ca limba straind nu este o practici recurentd, daca este sa urmirim tematica
studiilor publicate in ultimii ani in domeniul nostru de RLS. Cu toate acestea, desi
literatura (poezie, proza scurtd/lunga) si critica literara (scurte eseuri literare) par sa
ocupe un spatiu mai restrans in procesul de predare al profesorilor de RLS, avem
simtamantul cd aceastd metoda va incepe s castige din ce In ce mai mult teren,
mizand pe faptul ca literatura va prilejui o abordare reinnoita a limbii, menita sa-I
ajute pe student sa-si dezvolte competentele de comunicare si de interpretare.
Autorii CECRL-ului (Cadru european comun de referintd pentru limbi strdine)
incurajeaza profesorii de limbi straine sa facd apel la calitatea estetica si poetica a
limbii, cu scopul de a le trezi studentilor inscrisi la cursurile de limbi strdine gustul
pentru frumos, pentru imaginatie, pentru sensibilitate, pentru cultura, pentru
placerea lecturii etc. In articolul de fata, aducem o mostra critica, folosita la clasa
de RLS, cu scopul de a dezvolta un exercitiu de pedagogie interculturald si de
abordare comparatista, plecand de la biografia literara a lui Lucian Blaga.

Nicio literaturd, fie ea mare sau mica nu se poate lipsi de modele. La fel
cum niciun act didactic nu se poate desfdsura in lipsa acestora. Teoria ,, vasului
Inchis” nu se sustine. Modele exista si sunt necesare, cu conditia sa fie apreciate la
dimensiunea lor reald. Orice literatura se alimenteaza neincetat din sevele propriei
spiritualitdti, dar asimileaza si valori de circulatie universala. Selectindu-le si
creator, doar pe cele afine, consubstantiale, In virtutea unei inrudiri spirituale
organice. Numai in acest mod, asemenea valori si modele venite din afard devin
adevarati fermenti de alimentare a substantei literaturii receptoare. Prin natura lor
modelatoare, ele exercita o influentd catalitica, indemnand la regésirea propriei firi
si fertilizand efortul de regasire a sinelui. Aceasta perspectivd, desi de o subtilitate
aparte, nu este strdind de obiectivele CECRL, dupa cum am precizat anterior, mai
ales in contextul grupelor de studenti cu un nivel de limba B1+, multi dintre care
urmadresc continuarea studiilor in domenii precum: filosofie, filologie, istorie.

In mereu actualul siu studiu Succesul literar. Configuratie, functionare,
motivatii*, Paul Cornea a pus in discufie destinul triumfal al unui mare poet,

1 Tn volumul Regula jocului, Editura Eminescu, Bucuresti, 1980.Vezi si studiul Lamartine
in Romania. Mirajul operei si mitul personalitatii, iIn volumul Oamenii inceputului de drum,
Editura Cartea Romadneascd, Bucuresti, 1974, p. 28 si urmatoarele.
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explicand succesul operei lui prin concordanta intre un scriitor §i epoca sa.
Pornind de la H.R. Jauss,ce a pus in lumina relagia operei de succes cu un orizont
de asteptare afirmam caun asemenea destin triumfal nu-1 poate cunoaste orice
scriitor, se intelege,ci numai cel cu o opera viguroasd si impundtoare, menitd sa
dainuiasca si sa influenteze. Prin calitatea exponentiala a operei sale si prin spiritul
novator al gandirii sale teoretice, Lucian Blaga a avut aptitudinea de a constitui
un model, de a servi drept ecou sonor, dincolo de marginile literaturii poporului
sau.

2. LUCIAN BLAGA - EXERCITIU DE PEDAGOGIE INTERCULTURALA

De aceea, consideram cd urmadtoarele pagini pot constitui un plan in
abordarea acestui subiect, la orele de RLS, pentru profesorii sau formatorii care
observa deschidere din partea studentilor/cursantilor si catre literatura, chiar
semantica literard, cultura si estetica limbii. Bineinteles, datele biografice, insotite
de comentarii relevante sunt primele care vor atrage atentia, mai ales daca acestea
se fac din perspectiva interculturala.

Lucian Blaga nu a refuzat amintirile, céldtoria in propriul destin. Convins
ca propria-i existentd poate fi rememoratd, s-a hotarat sd faca din anotimpurile
vietii sursa pentru artd, substanta ei, fard sda ajunga, aici, din obligatie sau din
ignorarea a ceea ce a fost. Intr-o insemnare tirzie si mult sugestiva, se arati
convins de utilitatea si forta modelatoare a literaturii subiective: “placerea de a
scrie memorii consistd in a reorganiza in spiritul libertatii ceea ce destinul a
organizat o datd sub constrangerea Imprejurarilor” (Gana 1976: 382). A facut-0
tarziu, la 51 de ani, atunci cand, la cunoasterea deplind a lumii, a adaugat si
intelepciunea varstei?. In mod obisnuit, trecutul este rememorat tarziu, pentru ci
memorialistica este, de obicei, legatd de optica unui sfarsit de drum, dar si de teama
de ochii indiscreti ai posteritatii. O teama care l-a facut pe scriitorul francez
Stendhal sa ceard ca jurnalul sdu din anii tineretii sa fie ars. Multe individualitati
creative ezitd sa faca gestul confesiv, sd incredinteze confidente posteritatii. Si,
apoi, sinceritatea este o conditie fundamentald pentru epica memorialistica, epica a
faptului real. Dar, cum posteritatea, “ca public nedefinit, e un auditoriu vag, deci
suportabil ”, memorialistul se marturiseste mai usor, el consemneaza faptul trait
mai liber, “adresa catre posteritate facandu-1 sa se simtd mai in largul sau, sa fie

2 Hronicul si cantecul vérstelor este datat “7946”. in constiinta publicului a ajuns dupa
moartea autorului lui, in 1965, prin grija lui George Ivascu.
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sincer” (losifescu 1971: 73). O sinceritate care nu “fardeaza” existenta dintr-un
orgoliu al autocontempldrii, cum s-a Intdmplat, nu de putine ori, in literatura
marturisirilor, ci scruteaza, cu adevar, un destin existential, infatisat cu pudoare si
discretie.

Cilatoria in timp, Lucian Blaga a facut-o cu decentd, departe de orgoliul
lui Goethe sau vanitatea neascunsd a lui Chateaubriand, ce si-au naltat propriul
monument. Memorialistul roman se infatiseaza, fara ezitare, intreg, cu singura
dorintd de a comemora fapte si de a se marturisi, dominidnd masa amintirilor prin
puterea inteligentei si de la Tnaltimea experientei si a Intelepciunii la care a ajuns. A
facut-o nu doar in “cantecul varstelor”, ci si in aforisme, in corespondenta, in opera
de fictiune. In intregul lui, scrisul siu reprezintd o dimensiune a existentei, iar
efortul de a verbaliza si spatiile interioare porneste din incercarea de a demonstra
cad omul si actul lui creator nu sunt o realitate insondabild, imposibil de a fi
luminata in substanta ei intima. Dimpotriva, efortul de a medita si a scrie despre
propria-i existentd ramane, pentru aceste motive, un fragment complementar al
amplei si divers articulatei sale opere.

Pentru partea aplicativd a acestei incursiuni in cultura gi literatura
romaneascd, in specificul perioadei moderniste, consideram potrivitd lucrarea
Hronicul si cantecul vdrstelor. O carte de memorii $i un roman al propriei copilarii,
tinereti si formari, asemanatoare scrierii lui Goethe Poezie si adevar. Un roman pe
care se pot aplica toate trairile si experientele celor care iau contact, la prima
vedere, cu scrierile lui Blaga, in vederea studierii limbii romane ca limba straina.

In prefata memoriilor sale, poetul si filosoful de la Weimar le cerea
memorialistilor: “a considera propria ta viata ca istorie §i istoria ca pe o forta activa
a propriei tale vieti” (losifescu 1965: 3).

Titlul cartii de aduceri aminte a lui Blaga invedereaza, limpede, continutul
acesteia. Este, mai intai, hronic, asadar rememorarea, de pe culme, a lumii
existente in jurul sdu si in care el Insusi s-a implicat, o lume vazuta de un ganditor,
de un filosof, si evocarea propriei existente, facuta de un artist. Nu poezie si
adevar, ci, mai curand, adevar si poezie, document si literaturd, o creatie artistica
elaborata, realizatd nu intr-un stil “artistic” cautat, care ar infrumuseta adevarul si
ar anula impresia de experienta trdita, ci cu discretie $i masura.

Blaga isi mentine aducerile aminte in ordine. Nimic nu este inregistrat si
evocat dupa capriciul intamplarii. Respectand cronologia, cédlatoria in lumea din
afara si in destinul sdu incepe cu primii ani de viatad. Titlul intaiului capitol: 9 mai
1895 (celelalte capitole nu mai au titluri, sunt numerotate cu cifre romane!),
marcheaza Tnceputul legat de un “semn” neobisnuit: “inceputurile mele stau sub
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semnul unei fabuloase absente a cuvantului”. Este prima propozitie cu care se
deschide volumul. Pana la patru ani, copilul nu pronuntd nici un cuvant, “nici
barem cuvintele de temelie ale vietii “Mama” si “Tatd” (losifescu 1965: 4).
“Absenta cuvantului” era suplinitd de extraordinara-i lumina “vie si intelegatoare”
din ochi si de urechea-i “fara scaderi”. Nici mai tarziu, memorialistul nu si-a putut
explica aceasta “stranie detagare de logos”, cum o numeste. Era, poate, spune el,
“prelungirea stdrii embrionare dincolo de orice termen normal” sau, poate, o
“nefireasca luciditate” instalata intre personajul autobiografic si “cuvant” (losifescu
1965: 4).

Dupa “Incheierea linistitoare” a doctorului, copilul era, totusi, “intreg” si se
simtea fericit in “lumea fara cuvant”, pana intr-o zi cand comunicarea, prin taceri, i
s-a parut insuficientd, pentru ca “nu raspundea principalei legi a rostirii: a spune
pentru a fi” (Iosifescu 1965: 4). Este ziua in care se hotaraste sd vorbeasca “vorbe
legate” si o face sub semnul rusinii: “Tineam mana, rusinat, peste ochi, si vorbeam.
De sub streagina degetelor si a palmei cu care mad aparam de lumea cuvantului,
graiul iesea din gura mea intreg, ldmurit, picurat ca argintul strecurat” (losifescu
1965: 5). Lupta cu cuvantul, infatisata de memorialist in acest prim anotimp al
existentei sale, a rdmas o constantd dramaticd, de mare incarcaturd umana, a
personalitatii unuia dintre cei mai daruiti slujitori ai cuvantului din literatura
romana.

Universul “vorbelor legate” il ajutd sa ia legatura si cu lumea reald. Afla
ca este al noudlea copil al familiei, venit ca sd “umple un gol”, sd {ind locul
surioarei Lelia, “fapturd de vis”, moarta la numai doi ani. Descoperd, apoi, casa
parinteascd, o cladire veche, impunatoare ca marime, ce  marturisea ‘“‘un
simtamant de asezare, duratd, de statornicie” (losifescu 1965: 10). Mama si
Tata, numiti cu majusculd, erau zeitdtile protectoare ale casei. Mama, “duh al
randuielii” si o “Intrupare a duiosiei si a grijei”, fusese o femeie frumoasa, de o
“frumusete ce nu avea deloc constiinta de sine”. Macedoneanca la origine, “nu se
abandona visarii, dar se simtea cu toata faptura ei vibrand intr-o lume strabatuta de
puteri misterioase” (losifescu 1965: 44). Ajuns matur, copilul isi va numi mama
“Urmutter” folosind (in limba germana) un cuvant care i s-a parut “ca i-ar
cuprinde chipul si existenta incadrata in zarea magiei” (losifescu 1965: 44). Cu
ajutorul Mamei, copilul patrunde in aceastd “zare a magiei”, in fabulos, in mit,
devenite o componenta definitorie ale filosofiei si poeziei sale.

Tatal este preot, de o structura intelectuald si umana diferita de a Mamei.
Pasionat cititor al filosofilor Kant si Shopenhauer, al literaturii universale, era un
liber cugetator, care isi indeplinea obligatiile preotiei ca “un constiincios adept al
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pravilei, dar fara elanul unei adevarate convingeri” (losifescu 1965: 42).
Memorialistul adauga ca “purta cu el aleanul altor orizonturi” §i aceasta neistovita
pornire spre mister si poezie le-a mostenit si fiul Tatalui.

In acesti intai ani ai vietii, descopera si lumea satului. Lancrdmul natal, ce
purta in numele sdu “sunetele lacrimei”, este centrul acestei lumi incarcate de
semnificatii, pe care o va nemuri in opera filosofica, in poezie, in corespondenta si
conferinte. “Eu cred cad vesnicia s-a nascut la sat... aici se vindeca setea de
mantuire”, spune el, considerdnd satul drept o “celuld vie de conservare a
ereditatii nationale si istorice” (Vaida 1982: 23).

In acest colt de rai, isi trdieste Lulu Popii copildria fericitd, vegheat de
dragostea parintilor si de prietenia copiilor din vecini: Vasile Bandteanu, Roman al
lui Tudorel, Adam al Vicii, Rafira, fetifa care-1 luase, “cu toatd fiinta ei in
stapanire”. Nu avea decat “datoria de a creste”, jucandu-se, pascand gastele sub
arini (sa se vada poezia Din copilaria mea), invatand de la pasari, flori si animale
legile vietii si potolindu-si “foamea de basm” cu minunatele povesti ale Mamei.

Aceasta lume mirifica a copilariei, descrisa cu rard sensibilitate plastica, ii
este necesitate si alinare in existenta fizica. Ajuns si motiv literar, paradisul
primilor ani de viatd va deveni si o dominantd a substantei operei sale artistice.
Toatd viata a ramas credincios dragostei pentru sat i pentru natura rustica, evocate
cu vadita participare emotionald, cu un puternic sentiment al exaltarii, care se simte
si in expresie, 1n ritmul evocarii, in luminozitatea imaginilor, in atmosfera de calm
edenic ce o creaza, de o profunda valoare plasticd si muzicald. Este un mestesugit
mod de a defini o realitate sufleteasca.

Scoala, cel de-al doilea anotimp al existentei sale, dupa trairea vibranta a
primilor cinci ani de viatd, i se pare “inlantuitoare si apasiatoare”. Ea nu s-a
apropiat de copil cu “nici o ispita”, dar, anii de scoald, de la Lancram, Sebes (in
limba germanad) si de la liceul Andrei Saguna din Brasov, sunt infatisati, totusi, cu
aceeasi putere descriptiva si joc nuantat al culorii, dar si cu un element reflexiv si
meditativ mai subliniat. Este o alta lume, care, desi nu mai este evocata in termeni
de entuziasm, il ajutd s& inteleagd ca, de acum inainte, incepe perioada formarii
sale ca om si ca intelectual. Este cea dintai etapd, cand se pun “caramizile” fiintei
sale. Este un alt “cantec” al unei varste, cand timpul incepe sa lucreze, benefic, in
favoarea formarii omului, filosofului, poetului Lucian Blaga. Cu “nesatioasa-i
patima” a lecturii, citeste, la 13 ani, Faust - poemul lui Goethe - Tntarzie,
incantat, asupra catehismului budist, parcurge, in germana, studii darviniste, se
initiaza in sistemele filosofice ale lui Kant, Spinosa, Schopenhauer, Vasile Conta.
Studiaza teoria relativitatii si intuitionismul Iui Bergson, filosof descoperit cu “rara
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betie”. Clasicii literaturii europene si roméne ii devin familiari, iar Eminescu va
raméane, toatd viata, obiectul statornic al cultului sdu. Preocupdrile intelectuale nu-I
impiedicd sd ignore tot ce se Intdmpld in afard. Scriitor al concretului, Blaga
inregistreaza, documentar, evenimentele care au loc in existenta oamenilor apropiati lui
si in viata epocii. Cu elemente concrete, puternic expresive, sunt infatisate, ca secvente
evenimentiale, excursia, rodnicd 1n urmari modelatoare, din Italia, cu numeroase
reminiscente in lirica sa, popasurile la munate, sederea la Sibiel, la pretuitul sau prieten,
Andrei Otetea. Toate vorbesc despre o existentda semnificativa si despre fapte cu functie
de reconfortare fizica si morala a fiintei sale.

Oamenii nu lipsesc din “hronicul” sau. Frati, colegi, profesori sunt evocati
fara o afectivitate exageratd, in portrete memorabile. Este o tipologie variata si
complexad sub raport fizionomic, psihologic, social, moral, fixata in ipostaze umane
dintre cele mai diverse, nu doar pozitive, ci si negative. Unele personaje sunt iubite si
admirate, precum Aurel Vlaicu, losif Blaga, dra Roma C., Pupi Nebunul; altele sunt
direct detestate, ca profesorul Paul Budiu. Construite din lumini si umbre, aceste
personaje isi pastreaza atractia lor umana, nefiind doar alegorii ale virtutii sau ale
viciului, ci exemplare umane puternic individualizate.

In jurnalul lui Lucian Blaga nu gisim insid numai confesiune, descriere si
analiza. Istoria politica si sociald existd tot timpul in paginile sale memorialistice,
autorul fiind un atent observator al miscarii vii a epocii i un comentator avizat al
faptelor, descifrate in adevarata lor semnificatie.

Cum nu poate ajunge la Jena, unde voia sa studieze filosofia, se Inscrie la
Institutul pedagogico-teologic de la Sibiu, mai mult ca sa scape de “melita” razboiului
si sa ‘“saboteze sub scutul teologiei, monarhia austro-ungara” (Blaga 1965: 165).
Ajunge si la Viena, ca student, dar timpul trece intr-un fel de “nomadism sezonier”:
“doud luni aici, doua Iuni la Mama acasd, la buzunarul de provincie”, pentru ca
“anotimpul” studentiei sale avea loc “in conditii dintre cele mai putin priincioase”
(Blaga 1965: 106).

La Sebes, unde familia se stabileste, dupa moartea tatdlui si desfacerea
gospodariei de la Lancram, duce o noua viatd “minor urbana”, cu evadari nimeroase in
satele ciobanesti de la munte, la prieteni, unde, departe de “zvonurile despre razboi si
pace”, incearca sa uite de “spectacolele istoriei”, preferand sa citeasca, sa scrie poezii
si aforisme si s& urmareasca, tot mai Incantat, “jocurile Firii”. Sigur evenimentele mari
nu sunt ignorate. Timpul scurs Tntre 1916-1919 este inregistrat cu atentie si surprins in
culorile lui specifice, cu o permanenta trecere de la perceptie la semnificatie. “Un
accident al istoriei”, care i-a influentat, puternic, conduita umana si intelectuald, a fost
Marea Adunare Nationala de la Alba Iulia, din 1 decembrie 1918, la care a fost prezent,
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cu emotie frenetica, directd. Este evenimentul care a dus, prin “puterea destinului”, la
realizarea Romaniei“‘dodoloatd”, a Romaniei intregi, rotunde.

De devenirea istoricd a societatii romanesti, nu desprinde, nici o clipa,
propria-i formare ca scriitor. Gasim, in paginile sale memorialistice, amanunte
deosebit de pretioase despre “misterele” scrisului sau filosofic si artistic. Cu modestie,
dar si cu constiinta fortei sale creatoare, el ne comunica, deschis, avatarurile primelor
poezii si texte filosofice, multe ignorate de publicatiile timpului, putine, inca, tiparite si
pretuite ca un “dar al Transilvaniei facut Romaniei”, cum le va considera Nicolae
lorga, atunci cand apar Poemele luminii si primul sdu volum de aforisme, Pietre
pentru templul meu.

Aceste pagini despre artist si arta scrisului devin foarte importante pentru
definirea psihologiei unei individualitati creatoare, pentru tainele existentei si dramele
spiritului, cu multe interogatii, dramatice, pentru propria-i existenta si creatie.

In registrul memorialistic al lui Lucian Blaga intri si vechea, mereu
coplesitoarea tema a dragostei. Miracolul iubirii a fost trait de omul si artistul ardelean
cu toatd intensitatea, dar, in confesiunea sa, acesta este comunicat in cumpana masurii,
fara intime revarsari sentimentale, fira o exaltare mistuitoare a sentimentului. Ca si in
poezia sa, si in Hronic..., neuitarea ii pastreaza vie iubirea, facuta cunoscutd noua, peste
ani, ca un “cantec” al unei varste apuse, infatisat in forme firesti de comunicare,
discret, delicat, fara mari anxietati sufletesti.

Intr-un “miez auriu” de octombrie, o reintilneste, la biblioteca Universitatii
din Viena, pe Cornelia (Brediceanu), pe care o cunoscuse, cu trei ani in urma, la
Brasov, “ghiocelul negru de atunci se alcatuise frumoasa cu adevarat”, o “faptura usor
neterestrd... cu figura de tablou florentin si ten de creold”. Ajunsese la Viena ca
studentd la Medicina, dar “n-avea nimic din aerul unei studente”. Ajunsese, cu
sigurantd, se aratd el convins, ca “sa se implineasca ceea ce fusese scris” (Blaga 1965:
189). Cu o expresivd seninatate a sentimentului, memorialistul isi aminteste de
plimbaérile lor, de concertele audiate n doi, de discutiile inflacarate despre cartile lui
Verlaine, Rimbaud, Maeterlinck, Strindberg, Dostoievski, de “tacerile multe”, de
expresiile automate, comunicate “ca sa intrerupa golul”. Un gol aparent, de sigur,
pentru ¢ era “‘expresia prea plinului”. Cand este departe de Ea, 1i trimite scrisori si
poezii, “nascandu-se si murind” ori de cate ori, cele trimise de iubita sa nu ajungeau la
timp. “Cineva 1n mine Incepuse sa cante”, marturiseste, deschis, Blaga, in paginile sale
confesive, de o mare incarcatura afectiva. Este iubirea de-o viatd, care, si in Hronic...
ramane un element epic stabil, care aduna fapte si motiveaza stari sufletesti, psihologia
ludndu-si, totdeauna, toate drepturile asupra fiziologiei. Distinctia sufleteascd se face
simtitd in expresia sentimentului, una retinutd, strunita pudic. Strigatul pasiunii, stia
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bine, Lucian Blaga, ramane inestetic in artd. Pentru aceste motive, prezenta temei
tubirii In memorialistica sa ne daruie imaginea unei existente semnificative si releva
ne demonstreaza, inca o data, cd, In spatele esteticii unui creator de artd, trebuie sa se
afle si o eticd, precum la Lucian Blaga, se incheie Hronicul... .

Sacrul este o alta tema predilecta care sté in textele blagiene sub semnul unei
permanente interogatii. O discutie preliminara asupra acestei permanente umane
legata strans de fondul primar al omului, se face, recurgandu-se mai ales la orientarile
moderne in deschisa problemad (Rudolf Otto, Emile Durkheim, Georges Gusdorf si, cu
o motivatd insistenta, Mircea Eliade ), trecAnd-se in revistd multiplicitatea sensurilor
cu care a fost Tnvestit termenul.

Ceea ce intereseaza este modalitatea particulara in care, folosind, in lirica sa,
sacrul, poetul-cugetitor Lucian Blaga a oferit o formuld, a impus o directie, a declansat
un soc al noutatii revelatoare, capabile si provoace descoperirea de sine a talentelor,
sa devina, cu alte cuvinte, cum a si fost, un model.

Pentru Lucian Blaga, sacrul — ca dat structural - poate fi mai limpede
explicitat cu ajutorul unei notiuni mai cuprinzatoare: sentiment al sacrului. ,,Un obiect
oarecare poate fi sacru, scrie el, pentru sufletul omenesc, de exemplu, un copac, un
izvor, un loc, o piatra, pentru ca apoi, din nestiute pricini, obiectul in chestiune sa
sufere o desacralizare; cu aceasta sentimentul sacrului nu dispare, totusi, din suflet, ci e
supus unui transfer asupra altui obiect, care poate fi un demon, un zeu.Cand si acest
obiect e desacralizat, sentimentul sacrului poate sd indure un nou transfer asupra altui
obiect, de exemplu,asupra lui Dumnezeu sau asupra golului metafizic ih budism. Dar
si asemenea obiecte pot fi desacralizate si atunci sentimentul sacrului trece iarasi
asupra altor obiecte,care pot sd fie constiinta morald, idealurile umanitatii si altele”
(Blaga 1987: 470).

Sacrul este extins, se vede limpede si dincolo de domeniul religiei. Cu toate
acestea, s-a vorbit, nu o data, despre experienta religioasa a poetului filozof, desfasurata
in cadrele ortodoxismului, vizut ca parte a romanismului (Staniloae 1942: 8). O
experientd pozitivd, care a fost valorizatd, artistic, in volumele de versuri Poemele
luminii si Tn Marea trecere ca si in opera dramatici, ori Elogiul satului, dar si o
experientd religioasa negativa, producatoare de o stare lucifericd, concretizata printr-0
indepartare de divinitate,printr-o revolta fatisa fata de un Dumnezeu, niciodata vizibil,
mereu ascuns si indepartat. Pentru Lucian Blaga, ,, ortodoxia nu e —cum afirma intr-un
interviu — decat o parte din acest romanism, dar spiritualitatea romaneasca e mult mai
largd, mai bogata” (Staniloae 1942: 56). Cu aceastd convingere a creat, in opera sa, un
univers spiritual, in mare parte altul decdt cel crestin, poetul nefiind
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mistic,cimetafizician. Un adevir, oricand verificabil, la o lectura gandita a creatiei sale,
pe care criticul Pompiliu Constantinescu I-a pus in lumina, la un mod categoric: ,,
poezia lui Blaga are cu totul alta esenta si ea s-a desfasurat n afara ortodoxismului
national” (Vianu 1934: 307) (nu rareori retoric, declarativ), idee Tmpartasita si de
Tudor Vianu: ,, Fata de spiritualismul crestin, Blaga afirmd un umanism goethean ”
(Alexandru 1978: 136).

Poetul 1insusi isi precizeaza modul personal de a vedea si interpreta lumea in
cateva insemnari, ramase intre manuscrisele sale: ,, Mi se spune cd poezia mea ar fi
misticd, metafizica. Este adevarat cd Th poezia mea sunt frecvente si motivele mitice,
chiar teologice. Dar, de aceste elemente uzez in chipul cel mai liber , le modific si le
amplific dupa necesitatii. Nascocesc motive mitice la fiecare pas, fiindca fard o gandire
miticd nu ia fiintd , din pacate sau din fericire, nici o poezie” (Bantos 2000: 22). Este
afirmarea, deschisa, a unui punct de vedere estetic, nu ideologic, justificat artistic in
creatia unui poet modern, care gandeste mitic.

in cadrul unei spiritualititi mult mai largi, mai bogate, Blaga creeazi, prin
rostul/saw/ziditor, o altd lume, o altd viatd, miticd si misterioasd, care se desfasoara
indaratul constiintei obiective. Fascinanta fafd ascunsad a lumii este adevarata realitate,
nepatrunsa prin legile ratiunii, dar revelatd prin cunoasterea magica. Obligatia poetului
ramane una singurd, aceea de a nu dezvilui misterul acestei lumi, ce se refuza
cunoasterii rationale, de a nu sugruma vraja nepatrunsului ascuns in adancimi de
intuneric, ci de a spori a lumii taina.

Eu nu strivesc corola de minuni a lumii
Si nu ucid

cu mintea tainele ce le-ntalnesc

n calea mea

n flori , In ochi, pe buze ori morminte.

eu cu lumina mea sporesc a lumii taind —
si-ntocmai cum cu razele ei albe luna

nu micsoreaza,ci tremuratoare

mareste $i mai tare taina noptii,

asa Tmbogatesc si eu Intunecata zare

cu largi fiori de sfant mister.

Sacru si profan, credintd si indoiald, deznadejde si spaimd, cautarea
certitudinii in divinitate, confruntarea cu dumnezeirea si tdgaduirea ei dramaticd,
animism cosmic (insufletirea anorganicului si a vegetalului), impletirea sacrului cu
profanul si a substratului pagéan cu suprastructura crestineascd, elogiul traditiei si a
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satului ca loc de mantuire, rituri §i mituri populare, celebrarea mortii, sacralizarea
copildriei, a mamei, padurii, muntelui, apei,campiei, simantei - toate topos-uri ale
sacrului, simbol si metafora, imagini poetice de o originalitate si frumusete
incontestabile, sunt componentele caracterizante ale poeziei blagiene (de la primul
volum - Poemele luminii (1919) pdnd la ultimul — Nebanuitele trepte (1943), ca
fond si ca tehnica.

Toate aceste elemente literare, cu dimensiune simbolica, contribuie, la
nivel superior, la dobandirea unei imagini de ansamblu asupra dimensiunii
culturale atunci cand vine vorba de orele de culturd si civilizatie romaneasca,
organizate pentru studentii internationali. Expozeul literar poate fi, astfel, o metoda
de a trezi interesul acestora din urma si pentru literatura roméneasca, mai ales prin
reprezentatii ei cei mai complecsi.

Studentii vor observa ca, privitd in esenta ei, poezia lui Lucian Blaga este o
poezie 1naltd, o artd definitiva, de o neintdlnita fortd creatoare in planul ideii si in
planul expresiei, plan pe care profesorii care predau RLS trebuie sa 1l exploateze la
fel de mult cum exploateaza planul gramatical sau semantic. La aceastd dimensiune
expresiva, se adauga si cea identitara.

3. CONCLUZII

O asemenea poezie, cu un mare potential de emotie intelectuald si
artistica, si-a Tmplinit destinul pe care nimeni nu-1 poate provoca sau zadarnici.
Résunetul ei in constiinta romaneasca de pretutindeni a fost — si este - dintre cele
mai puternice. Prin forta ei de sugestie si de iradiere, a vitalizat creatia literara a
multor poeti, ddndu-le identitate artistica.

In noiembrie 1919, se sfarseste exercitiul memorialistic, pentru a se
continua 1n opera de fictiune, fard sa stim, cu exactitate, dacd o asemena opera
comunica date mai multe si mai aproape de adevar decat o scriere memorialistica.
Sigur este insd cd spectacolul individualitatii blagiene, care are loc in paginile
memoriilor sale, apartine literaturii i se inscrie in aceeasi ordine de valori ca
Trilogia valorilor, Mesterul Manole sau Mirabila samanta. Existenta traitd si
reganditd devine sursd de artd. Amintirea, confesiunea, nu se afirma decit prin
literatura. Autobiografia, jurnalul, toata literatura subiectivda dobandeste, de la un
anumit nivel de comunicare, literaturitate si trebuie judecate ca atare. In mod
congtient, Blaga a facut, ca si Goethe, literatura din existenta sa si din meditatia
asupra timpului istoric si a varstelor parcurse, prin amintire, inapoi. EI urmareste sa
ne informeze, dar si sd ne Incinte. Cu mijloace mult mai reduse ca cele ale
beletristicii propriu zise, din grija de a nu anula impresia de experientd traita,
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scriitorul analizeaza, lucid, propria viata si formatie intelectuala si artistica,
recurgand la procedeele organizate ale epicii.

Bineinteles, Hronicul si cdantecul vdrstelor este expresia unei creatii
laborioase, cu accentul pus pe actul deliberativ. Tn final, pe baza expozeului literar,
studentii internationali vor recunoaste cu usurintd: talentul nativ al autorului si
calitatea elaborarii artistice. Numeroasele fapte din ordinea realitdtii, raportate,
mereu, la propria individualitate si la interioru-i sufletesc, capdtd un echivalent
artistic in tinuta lor formala. Alcatuirea complexa si armonioasa a Hronicului...
adund, complementar, inteligentd, sensibilitate si discretie. Atitudinea calma,
supravegheatd, programatic antiretoricd, fuga de declaratism si discursivitate
caracterizeazd marturisirile lui Blaga, situate departe de tot ce Inseamna, astazi,
cand genul memorialisticii a proliferat intens, de comercializarea indiscretiei si a
intimitatii.

Luciditate, vointa, disciplina — instrumentele scriitorului modern — sunt si
ale lui Lucian Blaga, artist — faber, care a depus, si in acest document istoric si
omenesc, multa stradanie in elaborarea artistica, dandu-i prestigiul artei, precum s-
a intdmplat Tn Intreaga-i opera, facand-o sa fie selectata, cu nedesmintitd veneratie,
de constiinta posteritatii. Putem afirma, cu siguranta, ca formarea unei constiinte de
selectie culturald si In rAndul studentilor sau cursantilor care studiaza limba romana
pentru scopuri practice si/sau specifice ar trebui sa devina o prioritate.
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Jlynmuna b. Bpanumire
Yuusepauter ,,Anekcanapy Joan Kysza”, Jamm, PymyHnuja

JIVUMNJAH BJIAT'A, HOBEK YV TUJAJIOT'Y CA UICTOPUJOM:
CTYIUJA CIIYUYAJA U3 UHTEPKVYJITYPHE ITEJAT'OTUJE

Pesume

YnoTpeba KBMKEBHUX TEKCTOBA MM KEWKEBHE KPUTHKE y HACTaBH PYMYHCKOT
jesuka kKao cTpaHOr TOokoM maHaemuje Bupyca KOBUJI-19 Huje mpakca koja je mo canma
6wna mosHara. Cama HacTaBa, Ka0 W NPUCTYI HACTaBH M yUCHY PYMYHCKOT je3WKa Kao
CTPaHOT Cy TOKOM IaHAEMHje MPOMEHIIN TpaBall. YumeHnna je aa je, mociie UCKycTBa ca
HACTaBOM Ha JlaJbMHY H3a3BaHE MaHIEMHjOM BHpyca KOPOHa, MHOTO BHIIE€ HAaCTaBHOT
Marepujaja JIOCTYNHO OHJajH. UumbeHHLa je Takohe M Ja ce TeMe W3 KHHKEBHOCTH
n30eraBajy y HacTaBH PYMYHCKOT je3MKa Kao CTpaHOTr. Pasjior je Taj mTo ce KiIKeBHA
Jena Mopajy mpuiarohaBaTH CTyJIeHTHMa W HMXOBOM HHUBOY BIlaJama jEe3UKOM. AKO
NpaTUMO TEMY CTyAHja 00jaBJbEHHUX MOCIENBIX TOANHA Y 00JIaCTH PYMYHCKOT je3HKa Kao
CTpaHOT, PYMYHCKHM KibibkeBHUK Jlyuwjan bnara ce He mnojaBbyje y HacTaBHUM
MaTepHujanuma Ha HuBomMa Al m A2, win ce TojaBJbyje cacBUM CHOpagmdHO. MehyTum,
MaKo Ce YMHHM Jja KIIKEBHOCT (T10€3H1ja, po3a) U KIbMKEBHA KPUTHKA (KPATKH KEHKEBHU
eceju) 3ay3uMajy CBE MamH MNPOCTOpP y HACTaBHOM IIPOLiECYy PYMYHCKOT je3WKa Kao
cTpaHor, cMmarpamo na he oBa Meroma moOWTH cBe BHIIe npocTopa y OyayhHocTw.
Ynorpeba KIBMKEBHHX TEKCTOBA y HAcTaBHM OCMHILbEHA j€ Ca IMJbEM Ja MOMOTHE
CTy/ZIeHTUMa Ja pa3BHjy BEIITHHE KOMYHHKAIMjeé M TyMauema. AyTOpH 3ajeHHUYKOT
eBporickor pedepeHTHor okBupa 3a jesuke (3EO) mopcTuuy HacTaBHHKE je3Mka Ja ce
M03MBAajy Ha €CTETCKU M OETCKU KBAIMTET je3MKa KaKo OW KOJ| CTyZeHaTa MpoOyauiiu yKyC
3a JIETNOTY, MaIITy, ocehajHOCT, KyITypy, 3a 3aJl0BOJECTBO YUTamka U CII. Y OBOM WIAHKY
JIOHOCHMMO KPHTHYKH Y30pak, KopuiinlieH Ha udacy PyMyHCKOT je3nka Kao CTpaHor, ca
IJbEM Da3BHjarba BEXOE M3 HMHTEPKYJITYPHE IEeJarordje U KOMIIapaTHBHOT IPHUCTYIIA,
nonaszehn ox kwikeBHe Ouorpaduje Jlyunjana bare.

Kmyune peuu: pyMyHCKM je3MK Kao CTPaHM, KHIHMDKEBHOCT, II€Iarorvja, IaHAEMH]ja
KOBHW/-19.
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Lucrarea eset acceptata: 29. 12. 2023.
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CAMPSTER E-LEARNING PLATFORM: ADDITIONAL RESOURCE
MATERIAL IN ROMANIAN LANGUAGE TEACHING. A CASE STUDY

ABSTRACT: The use of new technologies in language teaching has a positive effect both on
the teaching process itself and on the motivation of students. Today’s students are not
satisfied with the teaching material they use in class, they need additional support and
motivation, additional engagement within their field of interest, which is the digital world.
If we offer them appropriate platforms, applications and opportunities for their
improvement outside of institutional learning (which is the basis for any further
advancement), it is possible to achieve exceptional results. The aim of the paper is to
examine students’ attitudes about the use of additional materials in Romanian as a foreign
language teaching both in Serbia and Romania, at the University of Novi Sad and the
“Alexandru Ioan Cuza” University of lasi. In the course of the winter semester of the
academic year 2021/2022, students used the Campster platform and the courses on it, which
were free to use. Two groups of students, one from each country, participated in the survey
of students’ attitudes.

Key words: online teaching, learning Romanian as a foreign language, Campster platform,
University of Novi Sad, Serbia, “Alexandru loan Cuza” University of lasi, Romania.
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KAMIICTEP IVIAT®OPMA 3A E-YUEIBE: TOJATHU OBPA3OBHU
MATEPHUJAJLIY HACTABU PYMYHCKOTI JE3UKA. CTYJUJA
CIYYAJA

AIICTPAKT: Kopumheme HOBHX TEXHOJIOTHja Y HACTAaBH je3MKa NMa TIO3UTHBAH e(ekaT Ha
caM TIpoIleC HacTaBe, ald W HAa MOTHBANWjy CTyJAcHaTa. JlaHaImHM CTYOEHTH ce He
3a/I0BOJBABAjy T'PaIMBOM KOje Hayde Ha 4acy, ’hHMa Cy MOTPEOHHM NONATHH IIOJACTHUIA] U
MOTHBAIMja, JOAATHO aHTa)XOBale y OKBHPY O0ONacTH Koje MX HHTEpecyjy, a To je
JUTHTAIHH CBET. YKOJIHMKO UM TIOHyAMMO onroBapajyhe mmardopme, ammmkainuje u
MoryhHOCTH 3a ycaBpllaBame BaH MHCTHTYLHOHAJIHOr y4ewa (KOje je OCHOBa 3a CBaKO
Jajbe HamlpegoBame) MOry ce noctuhu msy3eTHH pesyiaraTd. Lluss pama je na ucnuta
CTaBOBE CTyJeHaTa O KopHuluhewmy NOJAaTHHX Marepujajla y HacTaBH PYyMYHCKOT Kao
ctpaHor jeszuka y Cpouju u Pymynuju, Ha YHusepsutery y HoBom Cany u YHuBep3urery
»Amekcauanpy Joan Kyza” y Jammjy. CTyIZeHTH Cy TOKOM 3MMCKOT CEMeCTpa IMKOJICKE
2021/2022. xopuctunu mwiatpopmy Kammcrep u OecriaTHe KypceBe KOjU ce Ha H0j Hajase.
VY ncnmTHBamY CTaBOBA CTYJECHATa yUECTBOBAJIE Cy JIBE IPYIC CTyJICHATA, U3 CBAKE 3€MJbE
10 je/THa.

Kmwyune peuu: oHNajH HacTaBa, yueHE PyMyHCKOT je3WKa Kao CTpaHOT je3nka, Kammcrep
mwiatpopma, YHuep3utrer y HoBom Camy, CpOuja, YHuBep3urter ,,Anekcanapy Joan
Kyza”, Jamm, Pymynuja.

1. INTRODUCTION

The Campster platform was created in 2017 as a subject-agnostic, multi-
language course provider and learning management system with the goal of solving
the problem of motivation in online learning. Its mission is to offer high-quality
and low-cost online reskilling and upskilling options in languages other than
English, and so improve learning outcomes and increase accessibility to non-
formal education options in less developed countries. In order to achieve this, the
platform design team had to create a scalable solution which would address those
shortcomings of online education technology design (EdTech) that have made
remote learning ineffective, time-consuming and expensive.

At the time Campster was founded, e-learning had garnered a reputation of
a mature industry with limited potential for growth and innovation. From great
expectations that MOOCs (massive open online courses) would replace face-to-
face teaching, it had emerged that e-learning was ridden with many challenges such
as low course audit rates, and even lower course completion rates. This is
illustrated by a statistic that was widely shared at the time, and still remains
relevant: out of every 100 people who enroll in a MOOC, only 12.6 go on to
complete it, on average (Jordan 2015). Critics point to the fact the very
massiveness of MOOCs means that not all those who register for a course aim to
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even browse it, much less complete it, however, studies have shown that even
when student intention is taken into account, only 22% of those who had initially
intended to complete a MOOC do so (Reich 2014).

Given the current and future indispensability of education technology in
helping alleviate global issues, these results pose a challenge not only for
businesses, but for learners, educators and society as a whole. According to
company reports, Campster has achieved success in increasing course completion
rates threefold thanks to its data-driven learning algorithm which is designed
around the motivation and retention of users, and which combines social
interaction, gamification and advanced analytics. To improve that further, the
company is currently developing its own adaptive learning system which will
generate personalized learning paths for users, identify key pain points and preempt
course drop-offs.

In terms of the business model, Campster operates as a b2c2b platform.
Campster’s proprietary learning technology allows the company to both cost-
effectively internationalize and partner with select individuals and organizations,
thanks to which it can offer courses at accessible price-points and fulfill its goal of
bringing digital, market, language and life skills to users from all economic and
educational backgrounds. The platform launched in November 2017 in Serbia with
20 courses. Croatian was added in 2018, Bosnian in 2019, and Romanian,
Ukrainian, Bulgarian and Indonesian in 2020, and a steady increase in course and
user numbers followed. Currently, as a b2c course provider, Campster offers over
150 courses in 7 languages to more than 450,000 users who are taking courses in
numerous subjects from languages, to programming, personal development,
business and others. In the SaaS b2b segment, Campster’s proprietary learning
management system, used by both educators and organizations for their internal
and external learning and development purposes, is available in 10 languages — in
addition to the languages above, also in English, Italian and French.

2. THE CAMPSTER ONLINE LEARNING ENVIRONMENT

Formal, face-to-face learning environments have undergone a great
transformation in the last decade towards more student-centric, active, and
collaborative learning models. At the same time, online education still lags due to
the limitations posed by technology design. Research has shown that active and
collaborative learning not only increases student retention rates, but also
encourages deep learning (Deslauriers et al. 2019, Freeman et al. 2014, Prince
2004). In order to implement an active classroom, one must adopt new instruction
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models and strategies, but also change the very design of the classroom, that is the
space in which learning takes place. This transformation has been in the works both
globally and in Serbia in the last decade and with promising results. On the other
hand, online education today is dominated by the more traditional, teacher-centered
instruction model in which knowledge is transferred in one direction, from teacher
to students, who act as passive recipients of knowledge. Due to the convenience
and cost-effectiveness of asynchronous online classes students often do not have
the opportunity to engage with a teacher or their peers in any way but can do so
only with a pdf or a pre-recorded video. Most users of online courses in Serbia
have reported feeling isolated, unengaged, and unmotivated as a result, according
to a study conducted by IPSOS (2021) on a nationally representative sample.
Consequently, they need more effort to follow and understand the subject matter in
an online setting, which, as we have seen, in most cases leads to high dropout rates.
To turn that around, the development of the Campster online learning platform was
modeled on the recent transformation of face-to-face teaching and the lesson that
educators must not only adopt new instruction and learning models, but also
change the very space - the learning environment, in which instruction and learning
are taking place. Campster is therefore based on four key principles:

Learning in a community — Learning happens through interaction (with

the system, the content, the peers, and mentors) by applying the network

effect,

Learning as a feeling of success — The platform is designed with the goal

to motivate and retain users and support them in finishing what they

started.

Gamification — Applicable to all subject areas, with special features for

language learning.

Accessibility — Scalable technology keeps prices accessible, as does

offering course content in native language. Over 70% of users prefer

learning in their native language as opposed to learning in English, as the

IPSOS study has shown (2021).

As a result, Campster has been designed as an ecosystem within which a
user can participate in multiple types of synchronous and asynchronous didactic
activities and make diverse connections to different elements and participants.
These activities are all linked according to predefined relations and hierarchies into
one complex system, and the goal of the platform is to encourage users to spend as
much time as possible using it - whether they are accessing course content, doing
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quizzes or other assessments, chatting with peers as they play games, or helping
others and participating in knowledge exchange. Within the Campster learning
ecosystem, all these activities and many more are considered part of the user’s
learning experience and all of these are designed to positively contribute to an
increase in motivation and as a result, to better learning outcomes. In a similar
vein, Campster courses are created according to the company’s proprietary
methodology and undergo a quality check, which ensures that the content and
learning experience are standardized regardless of the course author. This
standardization covers key aspects of course design such as the required structure
of the course, the necessary didactic elements, their order and frequency of use, as
well as the style, tone and presentation of the content. Given that the main
principles of course design that Campster adheres to and promises are micro-
learning, engagement and interaction, the courses themselves are delivered in
dynamic, bite-sized segments which include frequent gamified knowledge checks
as well as peer discussions. All courses are divided into levels, which are
themselves divided into steps rather than lessons, and feature a combination of
media, including text, audio and video instruction, as well as interactive tools,
assignments and games, all to create a dynamic learning experience that fits
different learning styles.

Finally, with support from the Innovation Fund of the Republic of Serbia,
Campster is currently developing the Al tutor app, an adaptive learning technology
which adjusts the learning path to each individual user and identifies their strong
and weak points. To develop the most effective system and differentiate between
functionalities which appear attractive from those that actually support user goals,
Campster is applying evidence-based decision making (see Schildkamp 2012 for an
overview). As discussed above, one of the main challenges of online learning are
high dropout rates. It is crucial for learning technology to support retention and
lead the user towards course completion. To achieve that, the data team monitored
and registered all those different moments in user experience that create friction,
uncovering the two major moments when users permanently leave a course. The
number one reason users never complete a course they signed up for is that they
never actually start the course. This aligns with other research on the topic, as
outlined by Reich and Ruiperez-Valiente (2019). The second biggest reason they
give up is because the material is too easy or too difficult. The learning program
needs to be just right for optimal learning results and the adaptive Al tutor app will
target to rectify both issues by further improving the Campster learning experience.
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3. CAMPSTER AS A SOCIAL LEARNING PLATFORM

According to Degreed and the Harvard Business Review, when employees
want to learn something new 62% will turn to their professional network, 45% will
ask their supervisor or mentor, and 44% will seek out the help of their colleagues.
This is a positive practice which should be encouraged more, given that research
has shown the significance of questioning as a learning strategy (Chin & Osborne
2008). As Graesser and Olde (2003) have demonstrated, students ask questions
when there is a discrepancy in the learning process and this leads to better
understanding, but also drives critical thinking and factual recall (Ennis 1993).
Companies which encourage learning among their employees are more successful
and students studying in supportive environments where peers feel safe to ask and
exchange knowledge with each other achieve better results overall.

Campster results align with the above. In 2017, before the company was
officially founded, the beta version of the Campster platform was developed in
order to test the initial hypotheses on online learning environment design. Two
representative groups of Serbian secondary school students took an identical 3-
month program consisting of two courses: Introduction to programming
(introductory level course) and Web Development (advanced level course). The
first group took the courses on the Moodle platform with the help of a live
instructor who was available for any questions and support. The second group took
the same courses on the test version of the Campster platform which was designed
to harness the network effect through gamified user interaction, and with minimal
involvement of an instructor whose role was primarily that of a moderator. Their
results were compared and are shown in the graphs below:
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Effect of Campster LMS on course completion rates
Moodle [l Campster
100%

75%

50%

Course completion rate

25%

0%

Introductory Advanced

Chart 1. Effect of Campster LMS on course completion rates

Effect of Campster LMS on moderator costs
Moodle [l Campster
0,60

o
S
o

o
N
o

Moderator costs per user (€)

0,00 — -—

Introductory Advanced

Chart 2. Effect of Campster LMS on moderator costs.

The test led to several insights, the most important of which was that when
the learning process is designed to encourage social interaction, students are
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transformed from passive recipients of knowledge into active participants and
collaborators. Students feel “seen” and that their presence and contribution are
important, which creates a form of positive peer pressure that is extremely
motivating. The gamification of interaction adds an additional level of
encouragement and incentive. The social factor becomes even more important in an
online setting where students are alone in front of their screens.

4. RESEARCH DESCRIPTION, METHOD AND OBJECTIVES

In view of the fact that there are more and more platforms that can help us
to enrich the Romanian language teaching, students have been offered more
additional online resources.? In accordance with their affinities, the students have
chosen the platform that suits them, and the platform that stands out is definitely
the Campster platform, which has courses in the Romanian language, while some
of the courses are free to use. The aim of this research is to examine students’
attitudes following the transition from the classroom to the online space, as well as
the use of the Campster platform during the COVID-19 pandemic in Serbia and
Romania at the University of Novi Sad, Faculty of Philosophy, and the “Alexandru
Ioan Cuza” University of lasi?, Romania, at the Department of Romanian as a
Foreign Language, in the course of the academic year 2021/2022.

Students who participated in this research, which took place in Serbian and
English language, attended classes of Romanian as a foreign language both in
Serbia and Romania. Students who studied the Romanian language at the
University of Novi Sad, at the Faculty of Philosophy, were originally from Serbia
(mother tongue was Serbian and Hungarian), while students who studied the
Romanian language as a foreign language the University of lasi were in the
preparatory year for further studies and originated from the following countries:
Albania, Algeria, Egypt, Greece, Indonesia, Jordan, Kazakhstan, Nigeria, Pakistan,
Syria, Tunisia, Turkey, Yemen.

! The studies dealing with the application of ICT in the Romanian language teaching, which
gave rise to the idea of doing this kind of research, are the following: Ivani¢ 2020; Ivani¢
and Popovi¢ 2021; Ivani¢ and Spariosu 2020; Ivani¢, Spariosu and Vintila 2018, 2019;
Janjic 2017, 2015a, 2015b; Janji¢ and Popovic¢ 2015a, 2015b, Janjic and Sabo, 2012, Janji¢
and Spariosu 2015, 2016; Janji¢, Usulesku-Mili¢i¢ and Spariosu 2012, 2013, 2014; Janjic
and Ursulesku 2014; Popovi¢ and Janjic 2012, Rajovi¢, Petkovi¢, and Ivani¢ 2018;
Spariosu, Ursulescu-Mili¢i¢, and Janji¢ 2013.

2 Further in the text University of Tasi.
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University of Novi Sad  Alexandru Ioan Cuza University of Iasi
Serbia Albania
Algeria
Egypt
Greece
Indonesia
Jordan
Kazakhstan
Nigeria
Pakistan
Syria
Tunisia
Turkey
Yemen
Table 1. Enrollment by student place of origin

In order to collect data, a unique questionnaire was designed?, which was
translated into Serbian and English. In total, 16 students from Serbia and 22
students from Romania participated in the research. The survey was organized
immediately after the end of the winter semester, and therefore it was not a pre-
examination requirement for students who attended classes of Romanian language
as a foreign language. Students’ participation in the survey process was voluntary
and anonymous. Students could give only one answer (except for the last question),
i.e. they could mark only one box as an answer. From the answers offered on a
Likert-type scale ranging from 1 (Strongly disagree) to 5 (Strongly agree), students
could choose only one answer.

5. ANALYSIS AND RESULTS
5.1. Gender of respondents

Unequal gender distribution is present in both Serbia and Romania. The
gender of respondents in Serbia was predominantly female, 14 out of 16, i.e. 87.5%
were women and 12.5% were men. In Romania, the situation was different: the

8 https://docs.google.com/forms/d/1hiXGJUkJuvwNVE-DIhRzUsxTAMSxZHSa6Kjy0O5P
fCk/edit
https://docs.google.com/forms/d/1hiXGJUkJuvwNVE-DIhRzUsxTAMSxZHSa6Kjy0O5PfC
k/edit
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gender of respondents was predominantly male, where out of 22 respondents,
63.6% or 14 students were male, while 36.4% or 8 students were female.

Respondents' gender

87.50%

63.70%

mfemale

Emale

12.50%

University of Novi Sad University of lasi

Chart 3. Gender of respondents

5.2. Age of respondents

At the University of Novi Sad, the dominant age of respondents was
between 21 and 24 years of age (68.75%), the age group from 16 to 20 years old
was 12.5% of the sample, and the age group from 25 to 28 years old was 18.75% of
the sample. At University of lasi, the dominant age of respondents was also
between 21 and 24 years of age (81.8%), the age group from 25 to 28 years old was
9.1% of the sample, and age group from 29 to 32 years old was 9.1% of the
sample.
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Age of respondents

81.80%
68.75%

18.75%
9.10% 9.10%

12.50%

16to 20 21to 24 25to 28 29to 32

M University of Novi Sad B University of lasi

Chart 4. Age of respondents

5.3. The Campster platform is useful for learning

When asked whether the Campster platform was useful for learning, the
students from the University of Novi Sad gave the following answers: 75% of them
strongly agreed, 12.5% of them agreed, while 12.5% of them were
neutral/uncertain. At the University of lasi, the results were slightly better, with
90.9% of students who strongly agreed that the Campster platform was useful for
learning and 9.1% of them who were neutral/uncertain.
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The Campster platform is useful for

learning
| |
strongly agree neutral | disagree st.rong ¥
agree disagree
W University of Novi Sad 75% 12.50% 12.50% 0% 0%
W University of lasi 90.90% 0% 9.10% 0% 0%

Chart 5. The Campster LMS is useful for learning

5.4. The Campster platform is well organized

We were also interested in whether the platform used by the students as an
additional material was well organized and transparent, students from the
University of Novi Sad gave the following answers: 75% of them strongly agreed,
12.5% were neutral/uncertain, and 12.5% disagreed. At the University of Iasi, the
results were slightly better, with 90.9% of students who strongly agreed that the
Campster platform was useful for learning, and 9.1% of them agreed.
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The Campster platform is well

organized
strongly agree neutral | disagree st_rongly
agree disagree
mUniversityof NoviSad|  75% | 12.50% | 0% | 12.50% | 0%
W University of lasi 90.90% 9.10% 0% ‘ 0% 0%

Chart 6. The Campster LMS is well organized

5.5. The Campster platform helped me learn the Romanian language additionally

When asked whether such platforms, specifically the Campster platform,
could help in the language learning process, the answers were more than positive.
The students from the University of Novi Sad gave the following answers: 81.25%
of them strongly agreed, while 18.75% of them were neutral/uncertain. At the
University of lasi, the results were almost the same, with 77.3% of students who
strongly agreed that the Campster platform was useful for learning, and 13.6% of
them who were neutral/uncertain, while 9.1% disagreed that the platforms helped
the language learning process, the Romanian language in our case.
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The Campster platform helped me learn
Romanian language additionally

strongly agree neutral | disagree sFroneg

agree disagree
W University of Novi Sad | 81.25% 0% 18.75% 0% 0%
W University of lasi 77.30% 0% 13.60% 9.10% 0%

Chart 7. The Campster LMS helped me learn Romanian language

5.6. The Campster platform requires knowledge of advanced computer skills

We were also interested in students’ opinions on whether the use of the Campster
platform required from students to have advanced computer skills. The students
from the University of Novi Sad gave the following answers: 62.5% of them
strongly disagreed with our statement, 6.25% of them disagreed, and 31.25% were
neutral/uncertain. At the University of lasi, we got the following results: 68.2% of
them strongly disagreed with our statement that the Campster required advanced
computer skills, 22.7% of them were neutral/uncertain, while 9.1% of them
strongly agreed.
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The Campster platform requires
knowledge of advanced computer skills

sthongly agree neutral | disagree st.rongly

agree disagree

B University of Novi Sad 0% 0% 31.25% 6.25% 62.50%
W University of lasi 9.10% 0% 22.70% 0% 68.20%

Chart 8. The Campster LMS platform requires knowledge of advanced computer skills

5.7. The Campster platform has interactive contents

The students said the following about the content of the Campster platform: at the
University of Novi Sad, 87.5% of students strongly agreed with our statement,
while 12.5% disagreed. At the University of lasi, we got the following results:
63.6% strongly agreed with our statement that the Campster platform had
interactive content, while 22.7% of them were neutral/uncertain, 13.7% of them
disagreed.
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The Campster platform has
interactive content

strongly agree neutral | disagree st.rongly

agree disagree
‘lUniversity of Novi Sad| 87.50% 0% 0% 12.50% 0%
‘lUniversity of lasi 63.60% 0% 22.70% 13.70% 0%

Chart 9. The Campster LMS has interactive content

5.8. The Campster platform has certain disadvantages

It was important for us to find out if the students perceived any shortcomings
within the Campster platform. The students from the University of Novi Sad gave
the following answers: 28.6% of them agreed with our statement, 14.3% were
neutral/uncertain, and 57.1% of them disagreed with our statement. At the
University of lasi, we got the following results: 27.3% of them strongly agreed
with our statement that the Campster platform had certain shortcomings, while

22.7% of them were neutral/uncertain, and 50% of them disagreed.
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The Campster platform has certain
disadvantages

strongly agree neutral | disagree sFroneg

agree disagree
‘ M University of Novi Sad 0% 28.60% | 14.30% | 57.10% 0%
\ MW University of lasi 27.30% 0% 22.70% 50.00% 0%

Chart 10. The Campster LMS has certain disadvanteges

5.9. The Romanian language is easier to learn with additional materials

From the University of Novi Sad, 93.75% of students, agreed with our
statement, and 6.25% of them were neutral/uncertain. At the University of lasi, we
got the following results: 50% of them strongly agreed with our statement, 18.2%
of them agreed, 9.1% were neutral/uncertain, while 22.7% of them disagreed.

The Romanian language is easier to learn with
additional materials

strongly agree neutral | disagree st.rongly

agree disagree
‘lUniversity of Novi Sad 0% 93.75% 6.25% 0% 0%
|lUniversity of lasi 50.00% | 18.20% 9.10% 22.70% 0%

Chart 11. The Romanian language is easier to learn with additional materials
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5.10. Testing within courses is appropriate

During each course, after every covered area, it was necessary for a student
to take a test in order to move on to the next area. And at the end of the completed
course, it was necessary to take the final test. Students gave the following answers
about testing within the Campster platform: the students from the University of
Novi Sad gave the following answers: 68.75% of them strongly agreed that the
testing was done appropriately, 12.5% agreed, while 6.25% of them were
neutral/uncertain and 12.5% disagreed. At the University of lasi, we got the
following results: 59.1% of them strongly agreed with our statement, while 31.8%
of them agreed, and 9.1% disagreed.

Testing within courses is appropriate

1.,

strongly ‘

strongly agree neutral | disagree )
agree disagree
W University of Novi Sad | 68.75% 12.50% 6.25% 12.50% 0%
W University of lasi 59.10% @ 31.80% 0% 9.10% 0%

Chart 12. Testing within the Campster LMS

5.11. While using the Campster platform, | had appropriate support

It was very important that students have support and help when using an
additional material in class and outside of class. We were interested in whether
they received an appropriate support when they failed to continue, or whether they
had a problem of a technical nature. The students from the University of Novi Sad
answered as follows: 64.3% of them strongly agreed, while 14.3% of them were
agreed and 7.1% were neutral/uncertain, and 14.3% of them strongly disagreed.
At the University of lasi, the results were slightly better, with 90.9% of them who
strongly agreed and 9.1% of them who were neutral/uncertain.
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While using the Campster platform, | had appropriate
support

strongly agree neutral | disagree sFroneg

agree disagree

|lUniversityofNoviSad 75.00% 6.25% 6.25% 6.25% 6.25%
II University of lasi 90.90% 0% 9.10% 0% 0%

Chart 13. While using the Campster LMS, | had appropriate support

5.12. The most visited courses of the Campster platform

The largest number of students from Serbia chose the following courses:
Copywriter®, How to learn a foreign language? — Cum si invatati o limba straind?°
and Assertive Communication — Comunicare asertiva®. At the same time, the
students in Romania chose the following courses: Assertive Communication —
Comunicare asertivd, Time management’, Freelance business tips — Toate sfaturile
pentru afaceri freelance®.

5.13. Overview of obtained results

> The Campster platform has courses in the Romanian language free
of charge that can be used as an additional material in the Romanian language.
> The respondents are from the University of Novi Sad, Serbia and

the University of Alexandru loan Cuza, Romania.

4 https://www.thecampster.com/ro/course/view?slug=copywriter-

5 https://www.thecampster.com/ro/course/view?slug=Cum-s%C4%83-%C3%AENv%C4%
83%C8%9Ba%C8%9Bi-0-1imh%C4%83-str%C4%83in%C4%83

6 https://www.thecampster.com/ro/course/view?slug=comunicare-asertiv%C4%83-

7 https://www.thecampster.com/ro/course/view?slug=time-management-275

8 https://www.thecampster.com/ro/course/view?slug=toate-sfaturile-pentru-afaceri-freelance-
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- In Serbia, the majority of respondents were female, while in
Romania, the majority of students were male.

- The dominant age at both universities was between 21 and 24.

> Most students from Serbia and Romania agreed that the Campster
platform was useful for learning and that it had well-organized contents.

- Online platforms could help in learning Romanian as a foreign
language.

> Most students of both universities believed that it was not
necessary to have advanced computer skills in order to use the Campster platform.

> The platform had interactive contents.

> There were no major shortcomings in terms of use and contents.

> Almost all students believed that the Romanian language was

easier to learn with additional materials, as well as that the testing method was
appropriate.

> They had appropriate support from professors and technical
support of the Campster platform.

> At the University of Novi Sad, most students chose the Copywriter
course, while at the University of lasi, most students chose the Assertive
Communication course.

6. CONCLUSION

The use of new technologies in language teaching has a positive effect both
on the teaching process itself and on the motivation of students. Today’s students
are not satisfied with the teaching materials they learn in class, they need additional
support and motivation, additional engagement within their field of interest, which
is the digital world. If we offer them appropriate platforms, applications and
opportunities for their improvement outside of the institutional learning (which is
the basis for any further advancement), it is possible to achieve exceptional results.
Based on the research we conducted with students learning the Romanian language
as a foreign language in Serbia, at the Faculty of Philosophy, and in Romania, at
the University of lasi, we can conclude that the Campster platform is an excellent
additional resource based on attitudes and results of the survey of these two groups
of students. The monitoring lasted for one semester, students often came to classes
asking for an explanation for a certain type of vocabulary used or how to find a
suitable translation. Also, it is important to note that this type of teaching, when
contact with the lecturer does not end after class, but continues with learning and
interaction on platforms and forums within the platform, contributes to establishing
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trust and respect between professors and students. The Campster platform has
courses in the Romanian language free of charge, which are useful for learning and
which have well-organized contents, and can help in learning the language. In
addition, the main conclusion of the students is that they have learned the language
by attending courses on the topics that they are interested in within their private
life, such as Copywriting, Assertive Communication or Time Management. Also, it
is important that the platforms have a simple interface and that they do not require
advanced computer skills. What has been confirmed with the Campster platform is
that there are no shortcomings in terms of use and contents, which is also
contributed by its interactive contents.
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Hpana JI. UBanuh

VYausepsuter y Hosom Cany, Cpbuja
dunozodcku paxkynrer

Opcex 3a pyMyHHCTHKY

AnaI'. Panurosuh
VYuusepauter y [ ponunreny, Xonanauja

‘Buna 1. Humuhan
VYuusepauter ,,Jlemoxpur” y Tpakuju, Komorunu, ['puka

KAMIICTEP IINTAT®OPMA 3A E-YUEBE: IOAATHU OFPA3OBHI MATEPUJAII
Y HACTABU PYMVHCKOTI JE3UKA. CTYAUJA CIIVHAJA

Pezume

Kopumheme HOBIX TEXHONOIHja y HACTABH je3MKa MMa MO3UTHBAH edexar Ha cam
nponec HAcTaBe, ald W HA MOTHBAUMjy CTyneHara. JlaHAmkbW CTYIEHTH ce He
3a0B0JbABAjY TPAIMBOM KOj€ HAy4e HA yacy, BUMA Cy NOTPEOHHM JOJATHH MOACTHIE] U
MOTHBAIMja, JOJAATHO aHTAKOBAME y OKBHPY O00JacTH KOjé WX HHTEpECYjy, a4 TO je
JUTHTAIHA CBET. YKOJIMKO MM TMOHYAMMO Oarosapajyhe miargOopme, amiMkaiuje u
MOryhHOCTH 33 yCaBpIIABAKE BAH WHCTHTYHHOHATHOI ydyema (KOje jé OCHOBA 3a CBAKO
JaJbe HampenoOBame) MOry ce noctuhu msysethu pesynrard. Lluws paga je ma ucrmra
CTABOBE CTyJeHara O KOpuinh€wmy AONATHHX Marepujaid y HACTABH PYMYHCKOr Kao
cTpaHor jesuka, y Cpouju u Pymynuju, Ha Yuusep3urery y Hopom Cany u YHUBEP3UTETY
»Amekcaanpy Joan Kysa” y Jammjy. CTyneHTH cy TOKOM 3MMCKOT CEMECTpa IIKOJICKE
2021/2022. xopuctinu mwiathopmy Kamrcrep u GecruiaTiHe KypceBe KOju c€ Ha imb0j HAA3e.
[TomeHyTH KypceBH ce MOTY KOPHCTHTH Kao JOAATHHM MarepHjal W HaCTaBy PYMYHCKOT
je3nKa Kao CTPaHOT yYHMHUTH UHTEPAaKTHBHOM. Y MCHHUTHBAY CTABOBA YYECTBOBAJIE Cy JBE
TPYIE CTYAEHATA, U3 CBAKE 3eMJbE N0 jenHa. Behuna ncnuranuka carnacHa je ma Kammcrep
wiatrgopmMa nMa NOOpPO OpraHM3oBaHe cajpikaje, MOMaXKe y YCaBpIIaBamby PYMYHCKOT
jesuka, HUje MoTpeOHO MMAaTH HampenHe padyHapcke emTwHe. KypceBu Ha Kammcrep
miatGopMu Ccy HHTEpPaKTUBHH W Tpuiarohenn morpebama cryneHara. Cazapxaj je
MYJTUMEAVjaIHA a TeCcTHUpame oAroBapajyhe, Oymayhu na naje KOHCTaHTHY TPOICHY
HanpeTka. [loapmika Kojy ¢y CTYIeHTH UMallil Yy TOKY pajia ¥ yuerma O] BEJIUKOT je 3Hadaja
3a HecMeTaHo Kopumheme miardopme.

Kmwyune peuu: OHNAjH HACTABA, YYEHE PYMYHCKOr je3nka ka0 cTpaHor jesuka, Kammcrep
mnarpopma, Yuusepsurer y Hosom Camy, CpOuja, YHHBEP3UTET ,,AnekcaHmpy JOaH
Kysa”, Jamm, PymyHuja.

Received: 16. 9. 2022.
Accepted: 13. 1. 2023.

291






VIIVITCTBA 34 IIPUIIPEMY PYKOIIHCA






METODICKI VIDICI
FILOZOFSKI FAKULTET U NOVOM SADU

PROPOZICIJE ZA TEHNICKO UREPENJE RADA!
Rad se salje u elektronskoj formi (.doc OBAVEZNO, nikako .docx) kao atacment

na adresu metodicki.vidici@ff.uns.ac.rs tokom cele godine. Rad moze biti pisan na
svim jezicima koji se izucavaju na Filozofskom fakultetu u Novom Sadu.

* * *

Rad treba da sadrzi sledece elemente:

Ime srednje slovo prezime autora

Naziv ustanove u kojoj je autor zaposlen navodi se slede¢im redom:
Univerzitet

Fakultet, Odsek/ departman/ katedra

Imejl adresa

PRIMER:

Petra B. Nedeljkovi¢

Univerzitet u Novom Sadu

Filozofski fakultet, Odsek za anglistiku
petranedeljkovic@gmail.com

UKOLIKO JE AUTOR STUDENT DOKTORSKIH STUDWA, AFILIJACIJU
NAVODI OVAKO:

Univerzitet u Novom Sadu

Filozofski fakultet

Doktorske studije filozofije / jezika i1 knjizevnosti / istorije / sociologije /
pedagogije itd.

Imejl adresa

1 Molimo Vas da ovaj dokument koristite kao obrazac.



METODICKI VIDICI

NASLOV RADA?

APSTRAKT: Apstrakt rada na jeziku na kome je rad. Apstrakt pisati fontom Times New
Roman, veli¢ine 10, sa uvuéenom levom ivicom ispod naslova rada, jednostruki prored.
Apstrakt treba da ima 100—150 re¢i.

Kljucne reci: kljuéne reéi napisati u nastavku apstrakta u novom redu; navesti najvise 10
kljucnih reci.

TITLE OF THE PAPER

ABSTRACT: The same abstract as in Serbian above, translated into English. Font Times
New Roman, point 10, single spacing, 100-150 words long.

Key words: translated from Serbian.

Tekst rada; duzina rada 4.000-7.000 reci (ukljuCujuci apstrakt, literaturu i
sazetak na stranom jeziku); veliCina strane A4; font Times New Roman; veli¢ina
slova 12; prored 1,5; fusnote®; kraéi citati se navode u tekstu u kontinuitetu, a duzi
citati (3 ili viSe redova) se izdvajaju iz teksta (nov red, uvuceno 1,5 cm, pod
navodnicima); izvori citata daju se u zagradama u samom tekstu rada, npr.
(Filipovi¢ 1986: 25). Rad treba da bude podeljen na odeljke (npr. 1. UVOD — sve
velikim slovima) i pododeljke (npr. 3.1. Opis uzorka — pocetno veliko slovo).

ILUSTRACIJE | TABELE

Tekst u grafickim prikazima (tabele, grafikoni): Font Times New Roman, veli¢ina
10, normal.

Legenda ispod ilustracija (graficki prikazi, slike): Font Times New Roman,
veli¢ina 10, normal, centralno poravnanje, oznaka: Tabela 1, Slika 1, Grafikon 1 i
sl.

2 Neophodno je naznaditi da li je pripremljen rad sa nekog projekta, npr. Ministarstva za
obrazovanje, nauku i tehnoloski razvoj Republike Srbije.

Ukoliko je rad zasnovan na seminarskom radu sa doktorskih studija, potrebno je u fusnoti
navesti i tu informaciju.

3 U fusnotama daju se komentari i napomene autora.

296



PROPOZICIJE ZA TEHNICKO UREDENJE RADA

LITERATURA*

Times New Roman 12, prored 1,5, uvucena donja ivica (hanging indent 1,25 cm).
Donja ivica se ne sme uvlaciti tabom ili razmacima, ve¢ u Paragraph obeleziti
hanging indent.

U spisku literature se nalaze samo izvori koji su u radu eksplicitno navedeni.
Literatura se navodi abecedno ako je rad pisan latinicom ili na stranom jeziku, ili
azbucno ako je pisan ¢irilicom [i u uglastim zagradama transliterovati na latinicu].

Knjiga:
Radovanovi¢, M. (1986). Sociolingvistika. Novi Sad: Knjizevna zajednica Novog

Sada — Dnevnik.

beuanosuh, b., Jeppuh, J., [lerpoBuh, 3. (2011). Ucmopuja 7: yubenux 3a ceomu
paspeo ocnosne wrxone. beorpam: Klett. [Becanovi¢, B., Jevri¢, .,
Petrovi¢, 3. (2011). Istorija 7: udzbenik za sedmi razred osnovne Skole.
Beograd: Klett.]

Rad u Casopisu:
Reynolds, S. (1983). Medieval Origins: Gentium and the Community of the Realm.

History 68: 375-390.

Radovanovié, M. (2012). O logici jezicke promene. Glas 28: 29-42.

Filipovi¢, J., Vuco, J., Puri¢, Lj. (2007). Critical review of language education
policies in compulsory primary and secondary education in Serbia. Current
Issues in Language Planning 8 (1): 222-242.

Rad u monografskoj publikaciji:

Sperber, D. (1990). The Epidemiology of Beliefs, in The Social Psychological
Study of Widespread Beliefs, ed. C. Fraser & G. Gaskell (Oxford:
Clarendon Press): 25-44.

Radovanovi¢, M. (2015). Predrag Piper o jeziku i prostoru, u U prostoru
lingvisticke slavistike, ur. Lj. Popovi¢, D. Vojvodi¢, M. Nomaci (Beograd:
Filoloski fakultet): 25-34.

4 Literatura (bibliografija, izvori) se navodi abecednim redom, uz postovanje APA
standarda.

297



METODICKI VIDICI

Elektronska izdanja:

Limb, P. (1992). Alliance Strengthened or Diminished?: Relationships between
Labour & African Nationalist/Liberation Movements in Southern Africa.
Pristupljeno 7. 5. 2010. URL: <http://neal.ctstateu.edu/history/world_
history/archives/limb-l.html>.

Ime i prezime
Naziv ustanove na engleskom

NASLOV RADA NA ENGLESKOM
Summary

Rezime rada (na engleskom jeziku); Font Times New Roman, veli¢ina slova 10,
jednostruki prored. Rezime treba da bude proSirena verzija apstrakta (oko 300 reci).

Key words: prevedene kljuéne reci sa pocetka rada.

Biografija autora do 100 reCi na srpskom jeziku (datum rodenja, profesija,
mesto/drzava stanovanja, uza nauc¢na oblast, glavne publikacije).

RADOVI KOJI NE BUDU POSTOVALI TEHNICKA UPUTSTVA BICE
VRACENI AUTORU NA DORADU.

298



METODICKI VIDICI (Methodological Perspectives)

FACULTY OF PHILOSOPHY, NOVI SAD

STYLESHEET!
The paper can be submitted no throughout the entire year in the electronic form as
an email attachment (.doc, NOT .docx) to metodicki.vidici@ff.uns.ac.rs. The paper

can be written in all the languages studied at the Faculty of Philosophy in Novi
Sad.

The paper has to have the following elements:

Name Middle Initial Surname of the author
Affiliation in the following order

University

Faculty, Department

Email address

EXAMPLE:

Petra B. Nedeljkovié¢

Univerzitet u Novom Sadu

Filozofski fakultet, Odsek za anglistiku
petranedeljkovic@gmail.com

IF THE AUTHOR IS A DOCTORAL STUDENT, THE AFFILIATION IS
LISTED IN THE FOLLOWING ORDER:

University of Novi Sad

Faculty of Philosophy

PhD Studies of Philosophy / Language and Literature / History / Sociology /
Pedagogy etc.

Email address

! Please use this document as a template.



METODICKI VIDICI

TITLE OF THE PAPER?

ABSTRACT: Abstract and key words (in the language of the paper). Font Times New
Roman, size 10, with the indent below the title, line spacing 1. The abstract should be 100
150 words long.

Key words: cite the key words after the abstract, new line; cite up to 10 words.

TITLE OF THE PAPER IN SERBIAN

APSTRAKT: Abstract in Serbian, translated from English, the same as the English
version above.

Kljucne reci: Key words in Serbian, the same as above.

Text of the paper; length 4.000-7.000 words (including the abstract,
references and the summary in Serbian); size A4; font Times New Roman; font
size 12; spacing 1.5; footnotes;* short citations are kept in-text and longer citations
(3 or more lines) are separated from the text (new line, 1.5 cm indent); citation
sources are given in brackets e.g. (Filipovi¢ 1986: 25). The paper should have
sections (e.g. 1. INTRODUCTION - all caps) and subsections (e.g. 3.1. Research
sample — initial capital).

ILLUSTRATIONS AND TABLES
Text in diagrams and tables: Font Times New Roman, size 10, normal.

Caption under illustrations (graphs, images): Font Times New Roman, size 10,
normal, central alignment, marked as: Table 1, Image 1, Diagram 1, etc.

2 It is necessary to note if the paper is part of a project (e.g. Ministry of Education, Science
and Technological Development). If the paper is based on a seminar paper from PhD
studies, this piece of information should be stated in the footnote.

3 Footnotes should contain only the author’s comments.

300



STYLESHEET

REFERENCES*

Times New Roman 12, spacing 1.5, hanging indent. Ordered alphabetically.
The list should contain only the sources that were explicitly mentioned in the

paper.

Books:

Radovanovi¢, M. (1986). Sociolingvistika. Novi Sad: Knjizevna zajednica Novog
Sada — Dnevnik.

beuanosuh, b., Jespuh, J., ITetposuh, 3. (2011). Hcmopuja 7: yubenuk 3a ceomu
paspeo ocHosne uwikone. beorpan: Klett.

Papers in journals:

Reynolds, S. (1983). Medieval Origins: Gentium and the Community of the Realm.
History 68: 375-390.

Radovanovié¢, M. (2012). O logici jezicke promene. Glas 28: 29-42.

Filipovi¢, J., Vuco, J., Puri¢, Lj. (2007). Critical review of language education
policies in compulsory primary and secondary education in Serbia. Current
Issues in Language Planning 8 (1): 222-242.

Papers in proceedings:

Sperber, D. (1990). The Epidemiology of Beliefs, in The Social Psychological
Study of Widespread Beliefs, ed. C. Fraser & G. Gaskell (Oxford:
Clarendon Press): 25-44.

Radovanovi¢, M. (2015). Predrag Piper o jeziku i prostoru, in U prostoru
lingvisticke slavistike, ur. Lj. Popovi¢, D. Vojvodi¢, M. Nomaci (Beograd:
Filoloski fakultet): 25-34.

Electronic publications:

Limb, P. (1992). Alliance Strengthened or Diminished?: Relationships between
Labour & African Nationalist/Liberation Movements in Southern Africa.
Accessed on 7. May 2010. URL: <http://neal.ctstateu.edu/history/world_
history/archives/limb-l.htmI>.

4 References are listed alphabetically after the APA standard.

301



METODICKI VIDICI

Author’s name and surname
Affiliation in Serbian

TITLE OF THE PAPER IN SERBIAN
Sazetak (in Serbian)®
Summary of the paper in Serbian; Font Times New Roman, font size 10, single

spacing. The summary should be an extended version of the abstract (up to 300 words).

Key words: key words from the beginning of the article, translated in Serbian.

Author’s biography of up to 100 words in Serbian (date of birth, profession,
town/country of residence, field of interest, main publications).

PAPERS THAT DO NOT FOLLOW THE STYLESHEET SHALL BE
RETURNED TO THE AUTHOR FOR CORRECTION.

5 The authors who do not speak Serbian will be provided a translation of their summary into
Serbian. They just have to send a summary of cca. 300 words in the language of the paper.

302



METODICKI VIDICI (Methodische Perspektiven)
PHILOSOPHISCHE FAKULTAT NOVI SAD, NOVI SAD

HINWEISE ZUR FORMATIERUNG DER AUFSATZE!

Sie kdnnen uns lhre Aufsdtze ganzjahrig in elektronischer Form (NUR DOC-
Format, DOCX-Format ist nicht zuldssig) als E-Mail-Anhang Uber die E-Mail-
Adresse metodicki.vidici@ff.uns.ac.rs zukommen lassen. Der Aufsatz kann in allen
Sprachen verfasst werden, die an der Philosophischen Fakultét angeboten werden.

* * *

Der Aufsatz soll folgende Elemente enthalten:

Vorname, Anfangsbuchstabe des Vaters- oder Muttersnamens, Familienname des
Autors

Der Name der Institution, an der der Autor tatig ist, wird in der folgenden
Reihenfolge angegeben

Universitat

Fakultét, Abteilung

E-Mail Adresse

BEISPIEL:

Petra B. Nedeljkovié¢

Univerzitet u Novom Sadu

Filozofski fakultet, Odsek za anglistiku
petranedeljkovic@gmail.com

HANDELT ES SICH BEI AUTOREN UM DOKTORANDEN, WIRD DIE
AFFILIATION AUF FOLGENDE WEISE ANGEGEBEN:

Universitat Novi Sad

Philosophische Fakultét

L Verwenden Sie bitte dieses Dokument als Vorlage zur Gestaltung Ihres Manuskripts.


mailto:metodicki.vidici@ff.uns.ac.rs

METODICKI VIDICI

Doktorstudium  der  Philosophie/  Sprache und Literatur/  Soziologie/
Erziehungswissenschaft
E-Mail-Adresse

TITEL DES AUFSATZES?

ABSTRACT: Abstract des Aufsatzes (ca. 100-150 Worter) und die Stichworter werden in
der Sprache des Artikels verfasst. Font Times New Roman (10pt), mit dem Einzug unter
dem Titel, einzeiliger Zeilenabstand.

Stichwdrter: im Anschluss an Abstract in der neuen Zeile schreiben (bis 10 Stichwdrter).

TITLE OF THE PAPER IN ENGLISH

ABSTRACT: The same abstract as above, translated into English. Font Times New Roman,
point 10, single spacing, 100-150 words long.

Key words: translated from German.

Der Text des Aufsatzes; Lange zwischen 4000-7000 Worter (einschliellich
des Abstracts, der Literatur und der Zusammenfassung auf Serbisch); Papierformat
A4, Font Times New Roman (12pt); Zeilenabstand 1,5; FuRnoten?; kiirzere Zitate
werden im Text behalten, langere Zitate (3 oder mehrere Zeilen) werden vom Text
getrennt (neue Zeile, Einzug 1,5 cm); Die Quellen fiir Zitate werden im Text in
Klammern angegeben, zum Beispiel (Filipovic 1986: 25). Der Artikel soll in
Abschnitten eingeteilt werden (zum Beispiel 1. DIE EINFUHRUNG -
GroRbuchstaben) und Unterabschnitten (zum Beispiel 3.1 Untersuchungsprobe —
grolRe Anfangsbuchstaben).

ILLUSTRATIONEN UND TABELLEN

2 Es ist notwendig anzugeben, ob der Aufsatz das Ergebnis eines Projekts ist. Falls der
Aufsatz auf einer Seminararbeit aufbaut, die im Rahmen des Doktorstudiums verfasst
wurde, sollte diese Information in der Fufinote angegeben werden.

3 FuRnoten enthalten nur Kommentare und Anmerkungen des Autors.

304



HINWEISE ZUR FORMATIERUNG DER AUFSATZE

Beschriftung graphischer Darstellungen (Tabellen und Diagramme): Schrift Times
New Roman, 10 pt, normal.

Legenden unter Diagrammen oder Bildern: Schrift Times New Roman, 10 pt,
normal, zentriert, Bezeichnung: Tabelle 1, Bild 1, Diagramm 1 usw.

LITERATURVERZEICHNIS*

Times New Roman (pt 12), Zeilenabstand 1,5, hdngender Einzug.
Im Literaturverzeichnis werden nur Quellen angegeben, die im Artikel explizit
erwahnt wurden.

Blicher:

Radovanovié¢, M. (1986). Sociolingvistika. Novi Sad: Knjizevna zajednica Novog
Sada — Dnevnik.

beuanosuh, b., Jespuh, J., ITetposuh, 3. (2011). Hcmopuja 7: yubenuk 3a ceomu
paspeo ocHosne uikone. beorpan: Klett.

Zeitschriftenaufsatz:

Reynolds, S. (1983). Medieval Origins: Gentium and the Community of the Realm.
History 68: 375-390.

Radovanovié¢, M. (2012). O logici jezicke promene. Glas 28: 29-42.

Filipovi¢, J., Vuco, J., Puri¢, Lj. (2007). Critical review of language education
policies in compulsory primary and secondary education in Serbia. Current
Issues in Language Planning 8 (1): 222-242.

Monographien:
Sperber, D. (1990). The Epidemiology of Beliefs, in The Social Psychological

Study of Widespread Beliefs, ed. C. Fraser & G. Gaskell (Oxford:
Clarendon Press): 25-44.

Radovanovi¢, M. (2015). Predrag Piper o jeziku i prostoru, in U prostoru
lingvisticke slavistike, ur. Lj. Popovi¢, D. Vojvodi¢, M. Nomaci (Beograd:
Filoloski fakultet): 25-34.

Internet-Dokument:

4 Das Literaturverzeichnis wird alphabetisch nach Namen der Autoren geordnet, mit der
Einhaltung des APA Standards.

305



METODICKI VIDICI

Limb, P. (1992). Alliance Strengthened or Diminished?: Relationships between
Labour & African Nationalist/Liberation Movements in Southern Africa.
Zugriff am 7. 5. 2010. URL: <http://neal.ctstateu.edu/history/world_
history/archives/limb-l.html>.

Vorname und Name
Name der Institution auf Serbisch

TITEL DES AUFSATZES AUF SERBISCH
Zusammenfassung (auf Serbisch) °
Die Zusammenfassung des Aufsatzes soll auf Serbisch verfasst werden, Font
Times New Roman (10pt), einzeiliger Zeilenabstand. Die Zusammenfassung soll eine

erweiterte Version des Abstracts sein (ca. 300 Worter).

Stichworter: Stichwdérter vom Anfang des Aufsatzes in der serbischen Ubersetzung.

Biographie des Autors bis 100 Worter auf Serbisch (Geburtsdatum, Beruf,
Wohnort/Land, Forschungsgebiet, wichtigste Publikationen)

AUFSATZE, DIE DIESE AUTORENHINWEISE NICHT BERUCKSICHTIGEN,
WERDEN ZUR UBERARBEITUNG AN DIE AUTOREN
ZURUCKGESCHICKT.

5 Die Redaktion wird die Zusammenfassungen der Autoren ohne Serbischkenntnisse
Ubersetzen lassen.

306



METODICKI VIDICI (Perspectives didactiques)
FACULTE DE PHILOSOPHIE, NOVI SAD

CONSIGNES AUX AUTEURS!

Les contributions doivent étre soumises sous forme électronique (obligatoirement
au format .doc, dans aucun cas au format .docx) et envoyées en piéce jointe a
I’adresse suivante : metodicki.vidici@ff.uns.ac.rs au cours de toute 1’année. Les
contributions peuvent étre écrites dans toutes les langues étudiées a la Faculté de
Philosophie de I’Université de Novi Sad.

Chague contribution doit contenir les éléments suivants :

Prénom, initiale du prénom d’un des parents, nom de ’auteur
Affiliation de I’auteur devrait étre donnée comme ci-dessous :
Université

Faculté, Département

Adresse électronique

EXEMPLE:

Petra B. Nedeljkovié¢

Univerzitet u Novom Sadu

Filozofski fakultet, Odsek za anglistiku
petranedeljkovic@gmail.com

SI L’AUTEUR EST UN DOCTORANT, L’AFFILIATION DEVRAIT ETRE
DONNEE COMME CI-DESSOUS :

Université

Faculté, Département

Etudes doctorales en philosophie / en langue et littérature / en histoire / en
sociologie / en pédagogie, etc.

Adresse électronique

1 Veuillez utiliser ce document comme modeéle.


mailto:metodicki.vidici@ff.uns.ac.rs

METODICKI VIDICI

TITRE DE LA CONTRIBUTION?

ABREGE: Abrégé et mots-clés (en langue originale du texte de la contribution). Police de
caractéres Times New Roman, 10 points, retrait positif de premiere ligne au-dessous du
titre, interligne simple. L ’abrégé doit contenir entre 100 et 150 mots.

Mots-clés: écrire les mots-clés a la ligne, dans la suite de I’abrégé; citer au maximum 10
mots-clés.

TITLE OF THE PAPER IN ENGLISH

ABSTRACT: The same abstract as above, translated into English. Font Times New Roman,
point 10, single spacing, 100-150 words long.

Key words: translated from French.

Texte de la contribution ; longueur du texte entre 4.000 et 7.000 mots (y
compris 1’abrégé, la bibliographie et le résumé en langue étrangére) ; format de
papier A4 ; police de caractéres Times New Roman ; 12 points ; interligne 1,5 ; des
notes de bas de page® ; les citations courtes sont intégrées au corps du texte tandis
gue les citations longues (3 lignes ou plus) sont présentées en paragraphe
indépendant (a la ligne, un retrait positif de 1,5 cm) ; les références des citations
sont incorporées dans le texte, entre parentheses, par ex. (Filipovi¢ 1986: 25). Le
texte de la contribution doit étre réparti en sections (par ex. 1. INTRODUCTION —
avec un titre de section en majuscules) et en sous-sections (par ex. 3.1. Echantillon
de recherche — avec majuscule initiale).

ILLUSTRATIONS ET TABLES

211 est nécessaire de noter si une contribution fait partie d’un projet de recherche particulier
(par exemple, du Ministére de I’Education, de la Science et du Développement
technologique de la République de Serbie). S’il s’agit d’une contribution issue d’un travail
de séminaire fait au cours des études doctorales, cette information doit étre indiquée dans
une note en bas de page.

3 Les notes de bas de page ne sont réservées qu’aux commentaires des auteurs.

308



CONSIGNES AUX AUTEURS

Le texte dans les illustrations graphiques (tables, schémas) : police de caractéres
Times New Roman ; 10 points ; normal.

Les légendes au-dessous des illustrations (illustrations graphiques, images) : police
de caracteres Times New Roman ; 10 points ; normal ; centré ; titre : Table 1,
Image 1, Graphique 1, etc.

BIBLIOGRAPHIE*

Times New Roman 12, interligne 1,5, retrait négatif de premiére ligne.
La liste des références bibliographiques doit contenir seulement des sources
explicitement citées dans la contribution.

Un ouvrage :
Radovanovi¢, M. (1986). Sociolingvistika. Novi Sad: Knjizevna zajednica Novog

Sada — Dnevnik.
beuanosuh, B., Jespuh, J., [letposuh, 3. (2011). Hemopuja 7. yubenuk 3a ceomu
paspeo ocHosre wikone. beorpan: Klett.

Un article de périodique :

Reynolds, S. (1983). Medieval Origins: Gentium and the Community of the Realm.
History 68: 375-390.

Radovanovi¢, M. (2012). O logici jezicke promene. Glas 28: 29-42.

Filipovié, J., Vuco, J., Puri¢, Lj. (2007). Critical review of language education
policies in compulsory primary and secondary education in Serbia. Current
Issues in Language Planning 8 (1): 222-242.

Un article dans un recueil :

Sperber, D. (1990). The Epidemiology of Beliefs, dans le The Social Psychological
Study of Widespread Beliefs, ed. C. Fraser & G. Gaskell (Oxford:
Clarendon Press): 25-44.

Des éditions électroniques :
Limb, P. (1992). Alliance Strengthened or Diminished?: Relationships between
Labour & African Nationalist/Liberation Movements in Southern Africa.

411 faut donner les références bibliographiques dans 1’ordre alphabétique, selon les normes
de ’APA.

309



METODICKI VIDICI

Consulté le 7. avril 2010. URL: <http://neal.ctstateu.edu/history/
world_history/archives/limb-l.htmlI>,

Prénom et nom de I’auteur
Affiliation en serbe

TITRE DE LA CONTRIBUTION EN SERBE
Sazetak (en serbe)®

Résumé en serbe ; police de caracteres Times New Roman, 10 points, interligne
simple. Le résumé doit étre une version élargie de 1’abrégé (d’environ 300 mots).

Mots-clés: mots-clés de 1’abrégé de la contribution, traduits en serbe.

Biographie de I'auteur de 100 mots au maximum en serbe (date de naissance,
profession, ville/pays de domicile, domaine scientifique, publications principales).

LES CONTRIBUTIONS NE RESPECTANT PAS LES CONSIGNES
TECHNIQUES DONNEES CI-DESSUS SERONT RENDUES A L’AUTEUR
POUR UN REMANIEMENT.

5 Si les auteurs ne parlent pas serbe, la rédaction s’engage de faire la traduction de leurs
résumés. Dans ce cas-1a, les auteurs doivent envoyer leurs résumés d’environ 300 mots en
langue originale de la contribution.

310



YHUBEP3UTET Y HOBOM CAlY
OUNIJIO30DPCKU GAKYIITET HOBU CAJL
21000 Hosu Cag
Hp 3opana HBunhuha Op. 2
www.ff.uns.ac.rs

CIP - Karanoruzanuja y myOnukanuju
bubnuoreka Marune cpncke, Hosu Can

371.3:80/82
316.77

MeToqM4Ky BMIMIM: YacoNmMC 3a METOMUKY (QWIONOMIKHUX | JPYTHX
JPYIITBEHO-XYMAaHUCTHUKHUX TpeaMeTa / TIIaBHH W OATOBOPHU ypenHHUK brbana
Papuh-bojanuh. - 2010, 6p. 1- . - HoBu Can: ®unozodceku daxynrer, 2010- - 22
cm

TI'ognmme.

ISSN 2334-7465 (Online)

ISSN 2217-415X (Itammano u3n.)
COBISS.SR-ID 258963207




	ПРЕДГОВОР
	PREFACE
	E-LEARNING AS A COMPLEMENTARY MECHANISM TO TEACH POLITICAL SCIENCE – BETWEEN THE VOID OF THE CLASSROOM AND THE DEMANDS OF AN ONLINE GENERATION
	Е-УЧЕЊЕ КАО ОДГОВАРАЈУЋИ МЕХАНИЗАМ ЗА НАСТАВУ ПОЛИТИЧКИХ НАУКА – ИЗМЕЂУ ПРАЗНИХ УЧИОНИЦА И ЗАХТЕВА ОНЛАЈН ГЕНЕРАЦИЈЕ
	MOTIVATION AND UNCERTAINTY IN SECOND LANGUAGE ACQUISITION: COHERENCE AND DISRUPTIONS IN ONLINE COMMUNICATION WHILE LEARNING ROMANIAN IN NORTH MACEDONIA
	МОТИВАЦИЈА И НЕСИГУРНОСТ У УСВАЈАЊУ ДРУГОГ ЈЕЗИКА: КОХЕРЕНЦИЈА И ПРОБЛЕМИ У ОНЛАЈН КОМУНИКАЦИЈИ ПРИ УЧЕЊУ РУМУНСКОГ ЈЕЗИКА У СЕВЕРНОЈ МАКЕДОНИЈИ
	新冠疫情下的线上汉语教学：中国与塞尔维亚汉语教学经验比较及对策
	TEACHING CHINESE LANGUAGE ONLINE DURING THE COVID-19 PANDEMICS: ANALYSIS OF EXPERIENCES OF TEACHING CHINESE LANGUAGE IN CHINA AND SERBIA
	ПРЕПОДАВНИЕ ФИЛОЛОГИЧЕСКИХ ДИСЦИПЛИН В УСЛОВИЯХ КОРОНАВИРУСА: ОПЫТ ВУЗОВ РАЗНОГО ПРОФИЛЯ
	TEACHING PHILOLOGICAL DISCIPLINES IN THE CONDITIONS OF CORONAVIRUS: EXPERIENCE OF UNIVERSITIES OF DIFFERENT PROFILES
	МЕТОДИКА НАСТАВЕ РУСКОГ ЈЕЗИКА 2 НА ФИЛОЗОФСКОМ ФАКУЛТЕТУ У НОВОМ САДУ У ДОБА ПАНДЕМИЈЕ КОВИДА-19 (МИКРОСТУДИЈА СЛУЧАЈА)
	METHODOLOGY OF TEACHING RUSSIAN LANGUAGE 2 AT THE FACULTY OF PHILOSOPHY IN NOVI SAD DURING THE PANDEMIC OF COVID 19 (MICRO-CASE STUDY)
	DE LA LEXICOLOGIE FRANÇAISE EN CONTEXTE UNIVERSITAIRE MOLDAVE
	ONLINE DIDACTICS OF FRENCH LEXICOLOGY IN THE MOLDOVA UNIVERSITY CONTEXT
	UNIVERZITETSKA ONLAJN NASTAVA JEZIKA, KNJIŽEVNOSTI I KULTURE U AP VOJVODINI
	ONLINE UNIVERSITY TEACHING OF LANGUAGE, LITERATURE AND CULTURE IN AUTONOMOUS PROVINCE OF VOJVODINA
	ASINHRONO UČENJE STRANOG JEZIKA:  PRIKAZ UNIVERZITETSKOG MODELA
	ASYNCHRONOUS FOREIGN LANGUAGE LEARNING:  RESENTATION OF A UNIVERSITY MODEL
	THE EFFECTIVENESS OF TEACHING ESP (ENGLISH FOR SPECIFIC PURPOSES) ONLINE DURING THE COVID-19 PANDEMIC
	ЕФИКАСНОСТ ОНЛАЈН ПРЕДАВАЊА ЕНГЛЕСКОГ ЈЕЗИКА СТРУКЕ ТОКОМ ПАНДЕМИЈЕ КОВИД-19
	TEACHING ROMANIAN FOR SPECIFIC PURPOSES ONLINE  DURING THE COVID-19 PANDEMIC
	ОНЛАЈН НАСТАВА РУМУНСКОГ ЈЕЗИКА ЗА ПОСЕБНЕ НАМЕНЕ ТОКОМ ПАНДЕМИЈЕ КОВИД-19
	DEVELOPING STUDENT AGENCY THROUGH ONLINE DIDACTIC STRATEGIES IN HIGHER EDUCATION. SMALL GROUPS VERSUS LARGE GROUPS
	РАЗВИЈАЊЕ СТУДЕНТСКОГ КРИТИЧКОГ МИШЉЕЊА УЗ ПОМОЋ ОНЛАЈН ДИДАКТИЧКИХ СТРАТЕГИЈА У ВИСОКОМ ОБРАЗОВАЊУ. МАЛЕ ГРУПЕ НАСПРАМ ВЕЛИКИХ ГРУПА
	ZADOVOLJSTVO STUDENATA RUMUNJSKOG JEZIKA I KNJIŽEVNOSTI ONLINE NASTAVOM TIJEKOM PANDEMIJE COVIDA-19
	SATISFACTION OF ROMANIAN LANGUAGE AND LITERATURE STUDENTS  WITH ONLINE LESSONS DURING THE COVID-19 PANDEMIC
	DA LI JE ONLAJN NASTAVA ADEKVATNA ZA SVE STUDENTE KOJI UČE RUMUNSKI JEZIK KAO STRANI? STUDIJA SLUČAJA
	IS ONLINE LEARNING ADEQUATE FOR ALL ROMANIAN LANGUAGE STUDENTS? A CASE STUDY
	LUCIAN BLAGA, OMUL, ÎN DIALOG CU ISTORIA.  EXERCIȚIU DE PEDAGOGIE INTERCULTURALĂ
	LUCIAN BLAGA, THE MAN IN A DIALOGUE WITH THE HISTORY: AN INTERCULTURAL PEDAGOGY CASE STUDY
	CAMPSTER E-LEARNING PLATFORM: ADDITIONAL RESOURCE MATERIAL IN ROMANIAN LANGUAGE TEACHING. A CASE STUDY
	KАМПСТЕР ПЛАТФОРМА ЗА Е-УЧЕЊЕ: ДОДАТНИ ОБРАЗОВНИ МАТЕРИЈАЛ У НАСТАВИ РУМУНСКОГ ЈЕЗИКА. СТУДИЈА СЛУЧАЈА
	УПУТСТВА ЗА ПРИПРЕМУ РУКОПИСА

