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PE®JEKCUBHU MOJEJI METOANYKE ITPAKCE HA
OUJIO30PCKOM ®PAKYJITETY YHUBEP3UTETA Y
Huimy

AIICTPAKT

Pan ce 6aBu HAuMHOM OpraHM3aldje U H3BOhEHa HACTaBHE IpaKce
cTyneHara Ha Karenpu 3a CpIICKH je3WK U KEHKEBHOCT Ha Drio3o(pckoM
¢dakyntery YHuBepauTera y Humry, Ha koMe ce ca TpaIuLHOHAIHOT
npenuio Ha pedIekCMBHE MOJEN CTpy4He mpakce. PeduiekcuBHE Monen je
JOIPHHEO CTBapamy KBAJUTETHUjUX HACTABHUX KaJpOBa, IITO CIHPOBEICHO
uctpaxuBamme Hang 100 crymenata m mokasyje. [loderHa xumotesa na
CTYJICHTH 4YHja je TMpakca OWJa OpraHM30BaHa IMpeMa PeQICKCHBHOM
MOJIeTy TIOCe/yjy BHIlEe 0COOMHA KOje YHHE JOOpOr HAaCTaBHHUKA Y OJJHOCY
HA OHE CTyAEHTC YHWja je TMpakca OwWia OpraHu3oBaHa IpeMa
TPaJMIIHOHATIHOM MOJICNY Y TIOTIIYHOCTH je moTBpl)eHa.

Kipyune peun: peduieKCMBHM MOJIENl HAcTaBHE Ipakce, XOCIUTOBAIbE,
®unozodeku dakynrer Hum, Metonnuka npaxca.

REFLECTIVE MODEL OF METHODICAL PRACTICE AT THE
FACULTY OF PHILOSOPHY OF THE UNIVERSITY OF NIS

ABSTRACT

The paper deals with the way of organizing and realizing the teaching
practice of students at the Department of Serbian Language and Literature
at the Faculty of Philosophy in Ni§, which has been switched from the
traditional to reflective model of professional practice. The reflective model
has contributed to the education and training of high quality teaching staff,
which is shown by a survey with over 100 students. The initial hypothesis
was that students whose practice has been organized according to the
reflective model have more features that adorn good teachers in comparison
to those students whose practice was organized according to the traditional
model. This hypothesis has been fully confirmed.

Keywords: reflective model of teaching practice, demonstration classes,
Faculty of Philosophy in Nis, Methodical practice.
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Anexcandap Hosaxosuh: PEOJIEKCUBHU MOJEJI METOAWYKE IMTPAKCE HA ...

Taxas je 'naw yosex’, onaj npasu. He muciu mnoeo nu ucmpajHo.

Anu wum ycne 0a CKpnu HeKaxo jeOHy Mucao y 2iasu,

npea My je bpuea, e 0a my mucao paspahyje, nposepasa u

ynopelyje Kpumuuky ca oHuUM wimo opyeu /byou 0 UCMoj cmeapu mucie,
He20 0d CB0Jy MUCAO NPORNACYU 3d jeOUHY MAadHy U jeOUHy npasy.

Cpeha je wmo y nac uma oocma maxkeux Koju cy OpyKuuju

U KOju HUCy npasu "Hawiu wyou’

(Armpuh 1986: 199).

1. YBOJ

[lpen HacTaBHHMKE, Y IIKOJU YCMEPEHO] HAa MPOMEHE, MOCTaBJbajy Ce
BeJIMKa O4eKnBama. Kao mpodecrnoHany Mopajy mocTynaTi ayTOHOMHO, CTalTHO
yHanpelyjyhu u ynornymyjyhu cBoja 3Hama, CBOje MPEIMETHE EKCIIepTH3e ca
MEJaroKuM  CIIOCOOHOCTHMA, VKJBY4YyjyhM © MOTHBaNHjy 3a y4ewme,
KPEaTUBHOCT, capajiby, pasyMeBame COLHMjATHOT KOHTEKCTa oOpasoBama. Y
TAaKBOM HACTOjamy he ycneTH MCKJbYYMBO aKO yMejy Ja MHTETPHIIY MPHHIUIIC
JOXHBOTHOT y4ema Y TpolleC H3BOhema HacTaBe, Ka0 W HCTPAXKHBAKBEM H
yHanpeluBameM comncTBeHe mpakce (Makcumosuh 2011: 111).

O xBanuTeTHOM OO0pa3oBamky HAcTaBHHKa ce ngaHac, y XXI| Beky, cBe
BHIIIC TOBOPH U THIIE, KAKO Y aKaJIeMCKOj, TAKO U Y Hay4HOj 3ajeauuiy. [ToceOHa
NaXmka ycMepaBa Cce€ Ha BaXHOCT M 3HA4aj CTPy4YHE (METOAMYKE) IpaKce
CTyJieHaTa y OCIOCOOJhaBamy 3a IMOCIOBE U 3a/1aTKE KOjU CE OJl HHX OYEKY]y.
Viora npakce yHyTap HHCTUTYIIHUJCKOT KOHTEKCTa CPEIUIILE j€ MOAPYyUje Y KOMe
ce oCTBapyje MpHIpeMame CTyaeHaTa 3a Oyayhn mpodecnoHaHA XUBOT. Tako
ce OJ] TPUJISCETUX I'OJIMHA MPOILIOora Beka, moueniny ca [Jlonom Jljyujem, jaBibajy
NPOMHIIUbAKa O PEeQICKCMBHOM MOJIEIy HACTaBHE Mpakce, Kao jeTHOM Of
HajycnemHujux. CBOjy axkTyenu3auujy M IOUPOKY MNpuxBaheHOCT y OKBHUPY
pa3IMUMTHX HayKa M HayYHUX JUCLHUILUIMHA OBa CHHTarMa JOXHBJbaBa O]l
CpeIMHE OCaMJIECETHX TOJIHA MPOIILIOT BeKa, oJ] u3nacka kwure Jlonanna [llona
Obpasosarve perexcusnoe npaxmuvapa.

KonmenT pe¢rekcuBHOr MoJienia HacTaBHE TMpakce 3acHHMBA Ce Ha
WHTEPIUCUUIUIMHAPHOCTH, JEJUHCTBY TEOpHje M IpaKce, aKTUBHO] YJO3U
CTYACHTa, U3MEHEHO] KOMYHHKaNUj1, 00pa3oBamy Kpo3 Koomepanujy, aju, IITo
j€ HajBaXKHH]je, HA CAMOCTaJIHOM MTPOMHIIIbAKY W KPUTUYKOM MPHUCTYITY CTYJICHTa
COIICTBEHOM pajly y IIKOJH Y OKBUPY mpeamera Cmpyuna (memoouuxa) npaxca.

MeToauyky BUANIH 8
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VYno3HaBameM cebe M TMOAW3AKBEM CBECTH O pajay HAaCTaBHHKA Y IIKOJICKOM
OKpYXKemYy CTBapa ce MOTyNHOCT MpPEUCTUTHBAaKka BPEJIHOCTH U CTABOBA O TOM
IOAPYY]jy JAelIOBama CTyneHara, Oyayhux HacTaBHHKA.

2. PE®JIEKCMBHU MOJEJI HACTABHE ITPAKCE

Aytopu Koju cy ce OaBWIM CTPYYHOM (METOAWYKOM) TIPAKCOM
HACTaBHUKA HMMajy pa3IM4MTe CTABOBE O TOME INTa OM ce TOJA HKOM MOTJIO
noapasymeBatu. Tako Mexmer CucMaH MOJA CTPYYHOM IPAKCOM IMOApa3zyMeBa
IBa TMOJpydYja: ca jeAHE CTpaHe, MpeMa HeroBOM MHIUBEHY, CTPYYHA IpakKca
o0yxBaTa yIO3HAaBame CTyJIeHaTa ca OCHOBaMa HACTABHOT o0Opa3oBama |
BacIuTama Mpe Jo0Hjama CTEUYCHOT 3Barba HACTABHHKA, JOK ca JIpyre CTpaHe,
nojpasymMeBa Mpo(eCHOHANIHO yCaBplIaBakbe HACTABHUKA y TOJMHAMA HAKOH
3appiietka cryauja (Cucman 2006: 215). Amum ocep mox cTpydHOM IpakcoM
noapasymeBa (GopMamHM M CTPYKTYHUPaHU TNPOIEC TOKOM KOJjer CTYICHTHU-
HACTaBHUIIM CIPOBOJIC Y JIETI0 MPETXOTHO YCBOjeHA 3HAA M BELITHHE, i cajia y
pearauM yenouma mkodie (I'ocep 2013: 139). Ilpunpema O6yayhux HacraBHUKa
npe o0aBbarba MPAKCe M KOHTAKTA ¢ OCTAJIMM HACTABHHUIMMA M YYCHUIIMMA OJT
KJbYYHE j€ BaXHOCTH 3a ycmeman pax y Iukonama. Jluck Kamen, Jleanapo
Anmeunna u JIujana Buepa cmatpajy na je neparoiika npakca (asa y Kojoj 3Hame
Oynyher HacTaBHHMKA Harpenyje Op)ke W MHTE3UBHHU]E HEro y OMJIO KOjOj APYroj
(da3u meroBor mpodecroHaHOT pa3Boja (mpema: Kajpec m cap. 2012: 172).
Jepreja Xep3or CTpydyHy Mpakcy BHIU Kao IMOCTYITHO M CTPY4YHO yBohewme y
MEeNaroliku paj, 4YuMe Ce CTYJACHT, Oyayhu HacTaBHUK, OcrocoOJbaBa 32
Moy4yaBame, a ICTOBPEMEHO pa3BHja OMIUTE U CIeHU(PHUYHE CIOCOOHOCTH KOjUMa
he ce y ToKy cBora paaHor Beka npuiarohaBatu npoQecHOHAITHO] OKOJIMHU
(Xep3zor 2012: 42).

Ha meTomnukoj mpakcu CTYACHTH C€ CHpeMajy 3a YJIOTY KPEaTHBHOT,
pedIIeKCHBHOT M KPUTHYKH OPHjEHTHCAHOT HACTABHWKA MpaKTH4apa, ycBajajyhu
HACTaBHE CTpaTerHje W METOJe y TUIAaHHpamy U M3BOlCHY HAacTaBe KOHKPETHOT
npeaMera y caoJHOCY ca OCTAIMM OpPraHM3alMOHWM jeAWHHIIaMa UM OpraHuMa
mkoje. OBako BUCOKO MOCTaBJ/bCHU MCXOIHM CTPYyYHE HACTABHE IPaKce Yy HOBHUjE
BpeMe TIOCTHXKY C€ MPUMEHOM pe(IeKCHBHOT MOJeia, 3aCHOBAHOT Ha
MEHTOPCKOM OOJMKY pajia ca MamOM I'pPYIOM XOcmuTaHaTa. [Ipyrum pednma, y
CpOuju ce mocieamUx TOMWHA CBE BHUIE MPOQECHOHANHA Tpakca 3aCHHUBA Ha
OCHOBaMa akyuone pegpnexcuje (Jamuh u cap. 2014: 13—17).

MeTtoanuku BUANALA 8
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Anexcandap Hosaxosuh: PEOJIEKCUBHU MOJEJI METOAWYKE IMTPAKCE HA ...

[Napagurma aknuoHe pedeKCHje 3aCHOBaHA j¢ Ha KPUTHUYKO] aHAJIM3U
YHjU je b 1a C€ CTYACHTH Pa3BHjy y MpaKTHIape KOjU MPOMHUIIIBA]y ACTATHOCT
Ha er3akTaH, 00jeKTUBaH, [0y3/aH, BINAAH U cUcTeMaTudaH HauuH. [lo3HaBame
TEOpHje M OMIUTHX MPHHIMIA, 33jeJHO Ca NPAKTHYHOM BEIUTHHOM, M Jajbe CY
B2)XHU LUJBEBH 00pa3oBama HACTAaBHHKA (CPIICKOT je3WKa), alu cy y (QyHKUUjU
pa3BHjama CIIOCOOHOCTH TyMauema BaCIHTHO-00pa3oBHOT mpoueca. CyITHHCKA
omnuka Oynyhux HactaBHHKa Tpeba ga OyJe crmocoOHOCT penraBama mpodiaema u
JOHOLIEHE ONTUMAHUX OJIyKa Yy oapeeHHM BacImUTHO-00pa30BHUM
cutyanjama. OHa ce AeUHHINE y aKIFMOHOM IMOJBY, Kao CIOCOOHOCT Ja ce
NPOMHIUBEHO M OArOBOPHO Aenyje. pyrum peuuma, pegrexcuja ce modrce
Hajuupe 00pedumu Kao NPOMUULbAIbe COncmeeHe Oeramuocmu. Y MHOTAM
pa3BUjEeHUM 3eMJbaMa OCHOBHH IIHJb MPO(ECHOHATHOT 00pa30Bama je CTBAPaAHkE
HAaCTaBHMKa / BacmuTaya KOjU AaKTHUBHO, KPHUTHYKH TPOMHILIBA CBOje
npodecroHaTHO HMCKYyCTBO. Mogmen akmuoHe pediekcHuje CympoTCcTaBba Ce
CTaBOBHMMa J1a y 00pa3zoBamy OHHX KOju he ce OaBUTH HEMOCPETHUM BaCIUTHO-
00pa3oBHUM pazoM Tpeba Ja JOMUHHUPA TEOPHjCKO 00pa3oBambe.

[MoxespHa npodecroHaliHa Mpakca je OHa Y KOjoj CTYICHT MOKYyIIaBa Jia
pasyMe M IPUMEHHU CBOja TEOpHjCcKa 3Hama. J[o TakBOT pa3yMeBamba HE MOXKE ce
nmohu oroHamameM MEHTOpa, Beh KpUTHYKAM OJHOCOM IpemMa rmoctojeheM cramy
U U3IPajlbOM COICTBEHOr nejparowmkor cruiaa. Ha taj Haunn he ce ¢opmuparu
KPUTHYKHM NPHUCTYN M CTyIEHT ce Hehe acumuimpaTu y mocrtojehy, yriiaBHOM
KOH3€pBaTHBHY, BACIIUTHO-O0Pa30BHY CPEIUHY .

Mogen akiuoHe peduiekcHje Mojapa3’yMeBa W aKTUBHO YKJ/bYyUYHBAHE
UCTPOKUBAYKOT pafga y mnpodeCHOHAJIHY TMpakcy CTyjaeHara. Ydeme,
HCTpaXHUBakE U pa3Boj Tpedaso Ou na Oyay Onrcko moBe3anu nporecu. CBU Koju
ce OaBe HEMOCPEIHUM BACIMUTHO-OOpPa30BHUM PaJoM Tpebalio Ou Ja y4ecTBYjy Y
UCTpakuBambUMa. YBoheme nHOBalMja je HajeUKacHUje YKOJIHMKO je CIIPOBEICHO
KpO3 aKIHMOHO HCTpaxuBame. MehyTuM, To HUje Moryhe yKOJIMKO HacTaBHHIIY,
MEHTOpH HEMajy HeKa OCHOBHA 3Hama O HcTpaxuBambuma. OCHUM INTO Cy
pediieKCHBHM TIpakTHYapW, HACTaBHUIM W BAcIMTa4d MoOpajy OWTH U
WCTpaXWBauM coTCTBeHe BacmuTHe mpakce (Makcumosuh 2011: 112).

2.1. Opyuke moxena pedieKCUBHE HACTaBHE TIPAKCe

Hako ce mpBe wumeje o kouyenmy pegnexcusnocmu (pedaeKCUBHO
MHUIUJBEHE U 3HAELE) jaBIbajy Kox [jyHja, KOHCTPYKT peghrekcusna npakca Be3yje

MeToauyky BUANIH 8
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ce 3a Illona. CBojy akTyenwm3aunujy H IOTUPOKY MpuxBaheHOCT Yy OKBUpY
pPa3TMUMTHX HayKa M HAYYHHX AWCIOWIUINHA, OBA CHHTarMa JIOKHBJbABA OJ
CpeauHe OcaMJeceTHX roguHa mporutor Beka. LIloHOBH pamoBw, MOCEOHO ME0
Obpasosare peghnexcuenoz npaxmuyapa, cMaTpajy ce KbYYHOM TadyKOM Y
mpolecy ImopacTa 3Havaja ujaeja O pediIeKCMBHOM HACTaBHUKY, OJHOCHO O
pedekcuBHO] HactaBHO] mpakcu (Jamuh u cap. 2014: 15). ['oToBo &na Hema
ayTopa koju He nonasu of LlloHoBor yuema o pediekCuBHOj mpakcu, 6e3 003upa
Ha MoJipydje y KoMe ce oHa Moxke mpuMmennty. Hanmve, LlloH paznukyje ,,3Hame y
aKIMju** — UMIDIMIIUTHO 3HAKE KOje CE CaapKHh y HMHTCIUTCHTHUM akidjaMa U
KOje Ce TEIIKO BepOaJHO eKCIUIMIHpa, U ,,TEOpUje O aKUUjU‘ — MOKyIIaj OmHca
MMIUTMIIMTHOT 3HaWka, Ha OCHOBY IMOCMaTpama W MNpOMHILbama (pediekcuje).
oK je 3Hame y aKuju JUHAMUYHO, TEOPHUje O aKLUju (OIHCH paambu, CTpEeTerrje
KOj€é KOPHCTHMO, TpaBWJIa, BPEIHOCTH M TPETIIOCTABKH KOJUX CE IPIKHUMO) CY
CTaTHYKE W YBEK Cy KOHCTPYKIHje KOjeé c€ IOHOBO y TMpPaKCH IPOBEPaBajy
(eBasyanMja Hay4YeHWX TeOpHja W aKIHWja Ha OCHOBY caMme akiuje —
camoeBaiyanuja npakruuapa) (Llon 1987: 231-238).

[Ipema Mupjanu laryn, pednekcuBHa mpakca je ,,XOJUCTUYKH TPOLEC
KOJU TIPEJICTaBJba HAYKMH YYCHa U UCTPAXKUBAKA Y KOJEM Ce TEOpHja MHTETPHIIIC C
pedrekcrjoM (pa3sMHUNIJbAEkEM) M TPAKCOM My KOjoj pediekcrja YMHH OUT
mporieca ydema u Memwama“ (Lllarym 2006: 14). Ilpumenom pedrexcuBHOT
MojieJla HacTaBHE Ipakce KOHTHHYHPAHO BPIIM CE NPEUCIHTHBAKE 3HAKA Y
MpaKcy, IITO JIOBOAM JI0 YCMEpaBama CHare CTyieHaTa Ka pa3Bujamby CTPILUbEHA U
o0jexTuBHOTr carienaBama ctBapHoctu (Cenre 2003: 20), onHocHO ocBenhnBamy
JTIHUX TIeIaTONTKUX CTaBOBA M BPEAHOCTH KOje CTOje y ocHOBH mpakce (Emmot
2007: 15-29). lum oBe pediiekcHje je IpoMeHa y HAYMHYy Ha KOJjU CTYACHT-
HAaCTaBHHK pa3yMe M HHTEpIPETHpa CBOjy Npakcy, C jeJHe CTpaHe, ald U
MIpoMEeHa caMe Tpakce, ¢ Apyre ctpade (Byjucuh-)XXuskosuh 2007: 243-258).

Muoru aytopu pedieKCMBHM MOJeNl HacTaBHE IIpakce CcMarpajy
OMO3UTHUM  TPAJAWIHOHATHOM MOJENY M  TO3UTHBUCTHYKOM  TPHUCTYITY
obpazoBama npaktudapa (Lo 1987; bpynep 2000; Jamuh u cap. 2014), koju je
3aroBapao Ba)XKHOCT TEOPHjCKMX 3Hama Oynmyhmx HacraBHmka. PednexcuBHu
MOJie]l HacTaBHE IpaKce MoJIpa3yMeBa MOCTOjarkbe MHTEICKTYaTHUX W BepOaTHUX
AKTUBHOCTU KOjUMa yYCHHMLHM BaCHHTHO-0OPa30BHOT Ipoleca OCIYUIKY]y jeAHU
Jpyre y Iuby ocTH3ama gorosopa (Buntep 1998: 361-376).

PednekcuBHa HacTaBHA Mpakca MOAPa3yMeBa Pa3MUILBAKka O HOj — Ipe
¥ TIOCJIe aKTUBHOCTH M JIeJloBama TOKOM akmwmje. Ilporec pa3Boja pediekcCuBHOT
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NpakTHYapa 3Hauu Mpollec y3Iu3amba Ha METAHWBO CBOT BACIUTHOT JIENIOBamba,
yuemha W momydaBama (Illarym 2006: 14). PeduekcuBHOr mnpakTHdapa
KapakTepuIle pegiieKCUsHa omeopeHOoCH Koja ce jaBiba KaJlla jeé CTYIeHT BOJbaH
MPEUCIUTATH BIACTUTO MUIJBEHE W CIIO3HATH Ja je OMIIO KOje CTajaluITe IO
Kora ce Moke Jiohu y HajOoosheM cliydajy TeK XuIore3a o cBery. be3 o03upa Ha TO
KOJIMKO Owiia yBepJbHBa, 0e3 0031pa Ha TO KOJMKO j€ CTYJCHT HAKJIOHkEH CBOjOj
3aMUCITH, OHA je YBEK MOJJI0KHA NMPEHCITUTUBAKY U MoOoJbiIaky. KibydHa Tauka
y TakBOM yd4emy, kako HaBogu CeHre, jecTe packopak m3mel)y mpokiamMmoBaHE
Teopuje (OHOra ITO TOBOPUMO) M TEOpHje y TpHUMEeHH (TeopHje Koja je y
no3aauHu Hamer AenoBama) (Cenre 2003: 199). CymruHa pediaekCHBHOT MOjea
je ympaBo y TOM CyoyaBamy ca HUCTHHOM O PacKopaky Kpo3 peQIieKTOoBama
MEHTAIHUX MOJIeJia U Ipeipacyia i 0cBeNUBamkhe HMIUTUIIUTHUX TEOPH]a.

Ilojam peduiekcuBHOT Monena HacTaBHE IIpakce KOJ Hac je yeena
Mupjana [lemmh, momaszehm on IlloHoBor pasymeBama 3Hama y akOUju H
pednekcuje y akumju (mpema: MapkoBuh 2014: 17). Aytopka peduekcujy y
akuuju AeduHHIIe Kao (EeHOMEH HMMIUIMLUTHOT 3Hama Koje je CaapikKaHo Yy
npakTHYHUM akiujama. [lojam peduekcuje U camopediekcuje Bexe Y3
WCKPEHOCT M ayTeHTHYHOCT, OJHOCHO Pa3yMJBHBOCT y TPYIHOj KOMYHHKAIUjH
KOja BOJM eMaHIHUIANKju 1 Memamy mpakce ([lemmh 2004: 19-30).

Cmpamezujom paszsoja obpasosarwa y Cpouju 0o 2020. zooune, Braga
Peny6nuke CpOuje, omHOCHO MHHHCTapCTBO MPOCBETE, HAyKE W TEXHOJIOIIKOT
pa3Boja TPOMHCANIO j€ Ja MporpaMd OCHOBHHX aKaJleMCKUX CTyAHja Ha
JermapTMaHMMa 32 HAacTaBHM Kagap Tpeba Jna o0e30ene CTULAme CBUX
npodeCHOHANTHUX KOMIIETeHIIWja 1o Mojey pedekcuBHe mpakce. Kao Taksa,
pedreKCUBHOCT — TMO/pa3yMeBa  KOpUIINCHE  METAKOTHUTHBHHX  BEIITHHA,
KpPEaTHBHOT ¥ KPUTUYKOT MUIIUbea. C 003UpOM Ha TO J1a je ped O Iporiecy Koju
je jom yBek pelaTMBHO HOB (IOCEOHO KOA HAC), @ IPUTOM M H3Y3ETHO CIIOXKEH,
jep 3axTeBa MpPOMEHE LIENOKYNHE KOHLENIMje o0pa3oBamba HACTaBHUKA, OH je U
penaruBHO crop. Melytum, morpeba ycaBpilaBama YHHUBEP3HTETCKE HACTaBe
HaMETHYJIa je HalluM BHCOKOIIKOJICKUM YCTaHOBaMa 00aBe3y Jia Ha WITO
e(UKacHUjU W EKOHOMHYHHJU HAYMH ca TPAJAWIMOHATHOT HAa4YMHAa H3BOhema
HacTaBHe Tpakce mpelly Ha pedIeKCMBHM MOJEN KOjH Ce TOCTaBjba Kpo3:
dopmynucame IUbeBa (TUNA 3HAKa W 00JacTH) M HayMHAa 00Opa3oBama 3a
peduiekCuBHY Tpakcy (NPUHIMIIA, CTPETErHja, cajapikaja, METofa W Ha4HMHA
opraHmzaiidje o0pa3oBama, yJore yuecHHKa y mpolecy oopaszoBama) (Mapkopuh
2014: 27).
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HoBu Mozen HacTaBHe mpakce 3aCHHBa C€ Ha WHTETPUCAY TEOpHje ca
MpakcoM y K0joj peduiekcuja (IpoOMUIIbamkhe) YHHHA CYITHHY TIpoIeca yuema U
Memamba Kpo3 IPEHCIUTHBAKE U  PEKOHCTPYHCame HMMIUMIUTHUX U
eKCIUIMIUTHUX pa3yMeBamba YYCHHKA, HUXOBOI Y4YCHa, pa3BOja, BacIUTamba,
COTICTBEHUX BACIUTAYKHX YJIOTa; 3HAWa CE TPpajie y aKUHju, KPo3 paja y LIKOIH U
MoJpa3yMeBa aHAIM3y W TPOMHUILBAKE CBOjUX, ald M Tyhux mocrymaka
(mocTymaka cBojux KoJjera), a pediekcrja Hije caMO MEHTAIHAa aKTHBHOCT, HETO
ce MPOLIMpYje U Ha MPAKCY; HCKYyCTBO CE CTHYE KOOIEPATHBHUM yUCHEM, U TO HE
CaMO y OKBHpY IIKOJE, HETO M CTBApameM MpEKe CapaJHUYKHX YCTaHOBA U
opraHuzanyja Koje caMe Yy4ye M KOje C€ Kpo3 capailmby W KPUTHYKO
MIPEUCTIUTUBAE TIPaKce TPajHO yHanpehyjy.

Je,uaH O KJbYYHHUX CJICMCHATa OBOI' HaYMHa OpTraHU30Bamba CTPYUYHE
MIpaKce jecTe MPaKTHKOBAame, jep KPO3 Imera CTyJASeHTH OTKPUBAjy IpodiemMe Koju
he Outm mpemMmeT peduiekcHje O aKIHjH, pa3BHjajy pe(IEKCUBHOCT Yy aKIUjU
(cTHuy WCKycTBEHa 3Hama, MOKWBJbAje, WHTYUTHUBHE TEOpHje), TPOBEpPaBajy
TEOPUjCKE W HCKYCTBEHE TIIPETIHOCTaBKE M Tparajy 3a HOBHM HayMHUMA
pa3syMeBama, y cTBapu, rpaje 3Hame (Pagynosuh 2011: 210).

I'oBopehu o npeamery HUrnmespamusna npaxca Tatjana Mapkosuh jacHO
UCTHYE TIOCTYJIATe pe@hiieKCU6HO2 MoOead HACTaBHE IMpakce, Te Mo yvYaBama Kao
LEJIOBUTOr CXBaTama Oynmyher HacTaBHHMKa, MEroBe IpaKkce U HEroBOT
npodecrnonaaHor odpazoBama (Mapkosuh 2014: 32). Kao mro je Beh peueno,
UCTPOKUBAKEM M KPUTHYKAM [POMHIUBAEM CONCTBEHOT JIENOBama Y
KOHKPETHOM HACTaBHOM KOHTEKCTY M carjielaBalbeM CBOjeé TMpakce U3
pPa3IMYNTHX TEPCHEeKTHBa, CTyAeHTH he OWTH y TpUINOH JAa JOIPUHECY
COTICTBEHOM pa3BHUTKYy NpO(GECHOHATHUX TEeOpHja O BacCMUTHO-00Pa30BHO]
MPaKCH, Ka0 M CHHTE3M HOBOI' M INPETXOJHOCTEUCHOT 3Hama. J[pyrum peunma,
noJ peduiekcujoM OU ce Moriia mojapasyMeBaTu ocBemfieHa aKTUBHOCT, ,,ITOTIIE]
yHa3aJ", MPEUCIIUTUBAkE W UHTEpIIpeTaluja OpOjHUX cerMeHara HEeKe akKluje:
3Hama, NpobieMa, TOKa U pe3yJTara.

Y pediekcuBHO] TpakcH yueme ce He noraha camo y ,,33jeITHUIITBY
[ojeIlMHIa C TPakcoM”’, HETO W C JIPYTHM cyOjekThMa. THMCKH paj je HauuH
cupoBolema pediekcuBHe mpakce. Peu je o mporecy yckinahuBama u pa3Bujama
CIOCOOHOCTH THUMa Jla Kpeupa pe3yiTaTe KOje HeroBH WIAHOBH 3auCTa JKele, a
npeMa 3ajeqHuuko] Busuju (MapkoBuh 2014: 32). Tumcku pax o6e3dehyje
IICUXOJIONIKY CHTYPHOCT KOl CTyJ€HaTa, BOAM Ka pa3BUjalby COILMjATHUX
KOMIIETCHIIHja KOj€ HACTa]y Y HMHTEPaKIHWjH WHIWBHUIYATHUX W COIHjaTHUX
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yuHuiIana, 1 Mory €€ O3HAa4YWTHU W Kao KBaJIUTCTU W KaO BCHITUHE. TumMmckum
palloM CTYJICHTH ce 0CIoco0JbaBajy 3a MPEUCTIUTUBABE CONICTBEHUX Pa3yMeBama
U pa3yMeBama APYTHX, INTO je mo0ap HauyuH 3a obOorahmBame BIIACTHTOT
pasymeBama ojnpeljeHHx mojaBa W mpobiema, paciupaBibamkbe O HHUMa U HBHXOBY
PEeKOHCTpYKUHMjy. Mapraper Butnu nctuye aa ,,Mu Haj0OJbe yUUMO Y OJHOCY ca
KoJIerama ca KojuMa JeJIuMO 3ajeHuuKy npakcy’ (Burtmm 2005: 11). Uz yria
akuoHe pediekcuje 700pa je OHa IpaKca y K0joj CTYIEHT MOKyIIaBa J1a pasyMe
U MPUMEHH CBOja TEOPHjCKa 3HAMma, MpaTH W aHaJU3hpa CBOje HMCKYCTBO (H
HCKYCTBO CBOjUX KoJjiera) U u3 mera yuu (Huxomuh 2008: 165—175).

3. OPTAHU3ALIUJA CTPYUHE ITPAKCE HA ®1JIO30PCKOM
OAKVIITETY YV HUIITY

Ounozodekn pakynrer YHUBep3utera y Humry nma nBa akpeauroBaHa
CTyIWjcKa TIporpaMa OCHOBHHX akageMmckux cryamja CpoOuctuke. Obema
CTYAMjCKUM IPOrpaMHMa IPONUCaHo je u3Bohemwe Cmpyune (Memoouyke) nmpakce
y JETHEeM CEMECTpy 3aBpLIHE TOJMHE CTyIWja, jep ce THUME IOIUTYjy Hauena
MOCTYITHOCTH U IPUMEPEHOCTH y HACTABH.

Y TOKy 4YeTBpTE TOAWHE CTYJACHTH ce¢ 00aBe3HMM U W300pHUM
MpeaMeTrMa MPUIpPEMajy 3a U3Boheme CTpydHe Mpakce, a KacHHje ce ynyhyjy Ha
XOCIIUTOBAE Y OCHOBHY M CpeAlby IIKOMy. M3 TomuHe y roJuHy ce y HayuH
n3Bohera U OpraHu3oBamba CTPyUHE MPpaKce YHOCE U3MEHE, Kako O CTyleHTHMa
Oouno omoryheHO CTHIAKkE KBAaJUTETHHjUX 3Hama, Koja Cy Yy Be3d ca
HACTaBHUYKOM MPO(ECcHjoMm.

Panmjux rogmHa cTyAeHTH Cy OWIN y 00aBe3H Ja Y OCHOBHO] M CPEAHOj
IIKOJIM OTICEPBUPAjy M OJpKe 10 4 yaca y ogadpaHUM LIKOJIaMa Ha TEPUTOPHjU
Huma niam Ha TepuTOpHju rpajnoBa W3 KOjux motudy. O THM OIICEpBUpPAHUM U
OJIp’KaHMM YacoBUMa BOJMIIM Cy JHEBHHK Ipakce, KOjH je OMO ycJoB 3a n3ja3ak
Ha WCIHTHE YacOBE — ACHCTEHT je YTBp)HBAO HUXOB KBAJIHUTET, U YKOJIHKO OU
JTHEBHUK MpaKce HCIymhaBao ojpeheHe Kputepujyme, cTyJeHT ou ce ynyhusao Ha
UCIIUTHE 4YacoBe, TaKO Cy CTYJCHTH IOJIaralid JBa WCIHTHA 4Yaca (TPBH Yy
OCHOBHOj M3 00JIaCTH TpaMaTHKe U JAPYTH U3 00JIACTH KEMIKEBHOCTH Y CPEIEbOj
TITKOJIH ).

MehyTtum, npakca je mokaszana oapehene HemoctaTke. Hamme, cryaeHTH
Cy 3a 00aBJbamhe CBOTA XOCIUTOBaKka OUPaIH IKOJIE Y MECTUMA U3 KOjUX MTOTHIY
WM 1Koje koje cy moxahamu. IlosHajyhu mpeamerHe mpodecope cprckora
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je3nKa, 4ecTo cy CBOje NMpEeIUCIUTHE 00aBe3e 3aBpIIaBaIH M IpEe HEro ITo Ou
3ampaBO OHE W TMOYelNe — Ha OCHOBY IO3HAHCTBA y3WMalHd Cy IOTBpPAE O
3aBpIIEHOM XOCTIHTOBamYy. L1ITO ce Tiue JHEBHHKA MpaKce, YeCTO OU ce CITYKHITH
JTHEBHUIIMMA CBOjUX MPETXOIHUKA WM jeTHOCTABHO MX BE3UBAIIM 332 U3MHIILJbEHE
4yacoBe, Tj. YacOBE 3a Koje je OWJI0 Hajlakile HamucaTh MPUIpEeMy 3a 4ac U
mpornpaTHe KOMeHTape (YKOIMKO ©OW TH 4YacoBM OWJIM OHH KOje CYy
,,orcepBupanu’). CBe TO je JOBOAWIO JO TOra Ja CTYJACHTH Ha HCHUTHUM
yacoBMMa Tpej] MpeAMETHUM IMpodecopoM HE MOKaXy 3a7A0BOJbaBajyhul HHUBO
3Halkba W HACTABHHYKMX KOMIIEHTEHIIMja 3a Mo0Wjare TO3WTHBHE OIIEHEe Ha
WCIIUTY.

[otpeba 3a cTanHUM ycaBplIaBameéM YHUBEP3UTETCKE HACTaBE yTHUIIAia
j€ Ha TO Jla IOMEHYTH HeJOoCTalu Oyay OTKIOHCHHU, a YHUBEP3UTETCKA HACTaBa
yUdbeHa KBAJIWTETHHjOM U TIPUBIAYHUjOM 3a Oyayhe cTyaeHTe OCHOBHHX
aKaJIeMCKHUX CTyAHja cpOuCTHKe. 3aXBajbyjyhu BeTMKOM 3ajlaramy M HU3y3eTHUM
HaropuMa mpodecopa np Mapure Jamuh, mpeaMeTHOr mpodecopa METOAHUIKE
rpyne mnpeameTa, U pykoBozactBa dunozodekor dakynrera Ha yemy ca npod. ap
I'opanom MakcumoBuhem, 3a camo JiBe roguHe Cmpyuna (Memoouyka) npaxkca je
y TOTJIely OpraHN30Bamka U N3BOherha Mmokas3aia BUIaH Hanpeaak. Y Be3H ca THM,
TIPENUIO Ce Ha peghrekcusHu moodei, 0 KOME j€ BHUIIIEC peYd OMIO y MPETXOTHOM
IOTJIaBJbY.

CBe mpeaHOCTH OpraHW30Bamba CTPYyYHE Ipakce mpeMa pedieKCHBHOM
MOJIeNTy MIPBH CYy Y NPaBOj MEPU OCETHJIM CTYACHTH KOjU Cy OCHOBHE aKaJeMCKe
cryauje cpouctuke ynucanu 2011/12. akagemcke roaumHe. 3HATHE U3MEHE Y
OpraHW3alliju ¥ W3BONCHY CTPyYHE TIpaKce [OTPHUHENE Cy TOCTU3ABY
KBaJ'II/ITeTHI/IjI/IX HaCTaBHUYKHX 3Haka U BEHITHHA KOJ CTyJACHATa Y€TBPTEC roANHE
dunozodekor paxynrera YHuBep3uTera y Humry.

VY peopranuzanujy mnporeca CTpy4HE Mpakce KPEHYNO Ce€ OJ HEHHX
OCHOBHHUX IIOCTaBKH. 3a pa3jiMKy OJ MPETXOAHUX IeHepalnrja, HOBE I'eHepaluje
CTyieHaTa CpOMCTHKE CBOj€ XOCIUTOBamkE 00aBIJbajy y IKOJIAMa Ha TEPUTOPHUjH
rpaja Huma. ¥ 10roBopy ca acHCTEHTOM CTYACHTH C€ OPraHHu3yjy y TpyIe O 1o
YeTHPH WITH TIET WIAHOBA; CTYJCHTH J00H]jajy 1O jeZJHY OCHOBHY U CPEAbY IIKOIY
y KOjUMa OIICepPBHpajy IO YETHPU 4Yaca M OApXKE y MapoBHMa IO JBa Yaca;
MPUTOM CE€ BOIU padyHa Ja MoAjeHako Oyny 3acTyIUbEHH YacOBU je3WKa U
KIbWKEBHOCTH — CTYACHTH OIICEPBUPAjy 1O [Ba Yaca M3 je3UKa U KIbMKEBHOCTH,
OJTHOCHO, JIpJKe Y TTapOBHMa TI0 je/IaH Yac U3 je3rKa | 10 jeJ]aH U3 KEbHKEBHOCTH,
Kako y OCHOBHOj, TaKO U Y CPENb0j IIKOIM. YMECTO THEBHHKA IIpaKce, KOju je
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nmucan Oe3 onpeheHe Qopme, CTYNEHTH KOpHCTE [Ipakmukym 3a peanuzayujy
npoghecuonanne nacmaeune npaxce npodecopa np Mapune Jammh u meHUX
capaJiHuKa, y3 MOMON Kora MpeAMeTHH Npodecop M HEroB ACHCTEHT MOTY
KOHTHHYHUPAHO MPATHTU UHAWBHIYaTaH paja cTyneHara. O u3y3eTHe BaXKHOCTH y
u3Bohewy HacTaBHE Tpakce je W obaBe3a CTyJICHTAa Ja C€ jaBU aCUCTCHTY
3ay’KEHOM 3a METOAWYKY Mpakcy, Kako Ou y pasroBopy Owiie OTKpHBEHE
MO3UTUBHE WJIM HETATUBHE CTPaHE ONCEPBUPAHKMX M OJ[PIKAHUX YacOBA, OJHOCHO
pasMeHWIa HCKYCTBa, IITO CY IJIaBHE KapaKTEPHUCTHKE pedIeKCHBHOT MOJelNa
HacTaBHe mpakce. CBaKOJHEBHHM pajJoM Yy IIKOJW M Ha (akyjiITeTy, CTYJICHT
ycaBpIllaBa CBOje HaCTaBHUYKE KOMITETEHIIH]j€, OJHOCHO aKTUBHO CE€ MpHUIpeMa 3a
CBOj HAacTaBHMYKHM Mo3uWB. Kama ucmyHM cBe cBoje mpenucnuTHe obaBe3e U
YPEeAHO MOIYHH MPAaKTUKYM, CTYACHT CTHUYE TpaBo Ja u3ale Ha /1Ba MCIIMTHA Yaca
— MIPBU y OCHOBHO] IITKOJH (OOMYHO M3 00JIACTH TpaMaTUKe) U APYTH Y CPEIH0]
mKoiu (M3 obimacTu KmIKeBHOCTH). Ha Taj HaumH cTyneHT OWBa ajeKBaTHO
OLICECH 32 CBOj paj ¥ TPYH Y HCIYyHaBamy MPEIUCIUTHHX 00aBe3a U ToNaramy
HCTUTHHUX YacoBa.

3.1. IlpakTuky™m 3a peanusanujy npodecnoHaiHe HacTaBHE MpaKce

Tpaxmuxymom 3a peanusayujy npoghecuonanrne nacmaene npaxce (ca
cmydenmckum nopmeonuom) Mapuna Jawuh, Jenena Maxcumosuh, I'opaana
Puruh u Cuexxana boxuh yuyuHHMIE Cy OrpoMaH KOpaKk Ka OpPraHH30Bamy
KBaJIUTETHUjE€ HACTaBHE MpakKce, IITO Cy PE3yITaTH JOOWjCHH HCTPaKHBAHEM
jacao mokazamu. Ilpey3mmajyhu ¢yHKIH]Y Onesnuxa npaxce, Ilpaxmuxym je
JIOTIPUHEO OJIAKIIaky OPraHN30Bama U U3BOhema CTpyyHe IpaKce.

Ilpaxmuxkym ce cacToju W3 TpU Jeja, KOju JONPHHOCE HEe Ccamo
no0oJpIIaky Yy HEHOM OpraHu30Bamy M HU3Bohemy, HEro W yTBphUBamy M
NPOIIUPUBAY TCOPUjCKUX 3Haa CTyACHaTa. Tako je uuTaB MmpBH Jco Boouu
npaxkce HaMECH YIMO3HABaly CTyJCHATa ca 3HauyajeM peghiexcugnoe moodena
HACTaBHE MpaKkce y HEHOM yHampehuBamy, Kao U Ca NCUXOTOUKUM OCHOBAMA
HACMasHoe npoyeca N UHOBAMUBHUM MOOEIUMA HACMAase.

Hpyru neo [llpakmukyma YyjegHO je W HajBaXHUjU 3a H3BONHEHmE
Metoanuke mpakce. CTyJeHTH ce NeTabHO ymyhyjy y opraHu3aiiioHe OOJHKe
peduekcuBHOT Mojena HacrtaBHe mpakce. [loueB o Tabene aKTHBHOCTH
CTyJIeHaTa Ha MPOoQECHOHATTHO] MPaKCH, IPEKo OJIaHKO oOpasaia 3a mocMaTpame
JacoBa, J0Ja3| ce J0 Oenekaka W oOpaszara 3a IUcame MPUIpEeMe 3a Jac, Koje
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MpelCcTaBibaj)y KJbYYHH JIe0 pajia CTyJeHaTa Ha HACTaBHOj MPAKCH, Ha OCHOBY
kora he CTymeHTH KacHHje OWTH W OICHEHU. Y OeJemkamMa O OICEPBHUPAHUM
JacoBMMa, Ka0 W 3aBPIITHUM OellenTkaMa, CTYACHTH Oellexke CBoja pa3MUIIIbamka O
4acoBMMa, OTKpHBajyhM TO3WTHBHE M HEraTWBHE CTpaHe pana y KOHKPETHUM
HACTaBHHUM CUTyaldjama. 3a Oenelikama ciiejie 0JIaHKO 00paciiy Mpuipema 3a 4yac
(mux 8), KOje CTy/ICHTH IOIyHaBajy, Boaehin MPUTOM payyHa Ja U 3a OHE 4acoBe
KOj€ Cy OIiCepBHpalli HAIMIITY COTICTBEHE CIIEHAapHje 3a Jac, OTKIamajyhu youeHe
HEJOCTaTKe M MPOMyCTe pana cBojux MeHTopa. OcuM mTo he ox MeHTopa H3
CBOjUX INKOJIA JOOWTH OIEHE 32 TPYJA, pal U CHAAKEHE y KOHKPETHUM
HACTABHUM CHTyalljaMa TOKOM HACTaBHE Mpakce, CTYJACHTH he OICHUTH H
COITICTBEHO 3aJIarame 1 KBAJIUTET Palla Y e6aIyamueHoM IUCIY 3d CmyOeHme.

Tpehu neo poHocu mpuiore Melly KojuMa ce Halla3e HajBaXKHH]a
JMIOKyMEHTa W TpaBHa akTa y oOysacth oOpa3oBama, OJHOCHO BeO-aapece Ha
kojuma ce mory Hahu. M3amehy octanmx, Ty ce Mory Hahu 3akOoHH O OCHOBama
crcteMa 00pa3oBara W BaCIUTAa, HACTABHU TUIAHOBU WM MPOTPAMU, CTAHIAPIH
nocturayha y obpasoBawy, Cmpameeuja obpazosara y Penyonruyu Cpouju 0o
2020. 200une v Tako Jajbe.

VYpenno mnonymeH [Ilpakmuxym HEONXOIaH je YCIOB 3a IOJarame
WMCIUTHHUX YacoBa. Y CiIydYajy /a MpakTUKyM He Oyae Ha 3a/10BOJbaBajyhu HauWH
MOMYHEH, aCHCTEHT ra Bpaha CTyAEHTY Ha JOpajay, HAaKOH 4era CTYJCHT CTHYE
MyHO TpaBo Ja u3alje HA HMCIHUTHE 4YacoBe, KOje Yy JOrOBOPY ca CTYACHTOM
3aKa3yje aCUCTEHT y LIKOJaMa Y KOjuMa je 3aBpILIeH NPOoLec XOCIUTOBAbA.

4. METOJOJIOLIKE ITOCTABKE UCTPAXKNBABA

4.1. Ilpenmer ncrpakupama

TokoM mporeca XOCIHUTOBaWka CTYACHT-HACTABHHK C€ CTaBjba ¥y
CUTYyaIljy Jia CBOja MPETXO/{HO CTEYCHA 3Hama U BEIITUHE MPUMEHH Y IIKOJICKOM
OKpYXCHY U pa3BHje HMX Yy CKIaly ca OYCKHBAaHUM MPOPECHOHATHUM
koMmreTeHnujama. CtpyuHa (MeTOAMYKa) Mpakca mojapasymeBa yuerihe y
HCIIyHaBamy onpeheHnx 3amaraka, eqyKalldju, BexOamy, Ka0 W H3BPIIABABKY
BaHKYpHKypallHuX akTuBHOCTH. Ca Konmmko he ycmexa peanan3oBaTd CTPYYHY
(MeTomMuKy) TpakCy IIpe CBera 3aBUCH OJf CTCUEHHX JIMHTBUCTHYKHX U
KIbIDKEBHUX KOMIICTCHIIMja, Kao W OJaroBpeMeHe NpUIIPpeMe Ha 4YacoBHUMa
MCTOAUYKHUX MNpPCaAMETA. Crora je O M3Y3€THEC BaXXHOCTHU CIPOBOAUTH

MeTtoanuku BUANALA 8

21



22

Anexcandap Hosaxosuh: PEOJIEKCUBHU MOJEJI METOAWYKE IMTPAKCE HA ...

UCTpaKUBama Mel)y cTyneHTHMa Koja he TokazaTH Ja JH YHHBEP3UTETCKa
HacTaBa, TakBa KakBa je, IIO3UTHUBHO Jelyje Ha pa3BHjalbe KBAJTUTETHHUX
HACTABHHYKUX KOMIICTCHIIUja. Y TOM CMHCIY, HEOMXOHO je YTBPIUTH Ja JIU Cy
CTYJICHTH JJOBOJFHO CIIPEMHHU 3a TO/ly4yaBame Oyayhux Hapamraja.

Taxobe, cTamHO ce MOpa BOAUTH padyHa O CTaBy CTYAEHATa O BaKHOCTH
HacTaBHe IIpakce, OJHOCHO TpoOieMUMa W MOTelKohama ca KojuMa cy ce
CyCpeTanu TOKOM HeHe peanm3arje. Jla Ou ce To OTKpHIIO, y UCTPAXKUBAKY CY
MOCTaBJbCHA J[BA MPUMApPHA 3a/1aTKA!

e HcnuratH MHINUBEHA CTyIEHATa O TOME Jia JIM Cy HUXOBa MPETXO/IHA

3Hama OJIAKIIAJIa pealn3alyjy CTPYUHe MpaKce, 1

e Hcnuratn ma oM Cy CTYIEHTH 4YMja je Tpakca OpraHW30BaHa IpemMa
pedIeKCMBHOM MOJENY HacTaBHE TNpaKkce CTEKIM KBaJHTETHHUjE

HacTaBHUYKE KOMITETEHITM]E OJ] OHUX YHja je TpaKca Ouiia opraHn30BaHa

npemMa TPaJUIMOHATHOM MOJICTY.

Kako ce mocnenwe rommne Ha Punozodckom dakynrery y Humry
aKTHBHO TpHMEHYje pedIeKCMBHH MOJE] OpPraHW30Bamba U H3Bohema CTpydHE
mpakce, ayTop OBOra pajaa noceOHy maxmy mnocBehiyje yTBphuBamy pasnuke
u3mel)y TpaJuIHOHAIHOT U HOBONPUMEHCHOT Mojea y moriieny hopMupama u
jayama HACTABHUYKHMX KOMIIETEHIIMja KOJ| CTyJeHaTa, OyayhnxX HacTaBHHKA U
npocecopa cpIcKora je3uka.

4.2. 3Hayaj UCcTpakuBamba

CrpyuHa (Metoanuka) rpakca Ha @unoszodckom dakynrery y Humry, Ha
CTyIIMjCKOM TIPOrpaMy OCHOBHUX aKaJeMCKHX CTyauja CpOMCTHKe, 3ay3uMa
3HAYajHO MECTO, jep Ce 3axBajbyjyin HEHOj KBAJUTETHO] OpraHu3alfju |
peanu3anuju cTyIeHTH Ha jeIMHCTBEH M MMOCTYIMaH HaYWH YBOJE Y IPAaKTHYaH paj
HACTaBHMKA U pod)ecopa CPICKora je3uka.

[Tonmazehn ox ymmeHHUIE 1a Cy BUCOKOOOpa30BHE MHCTHTYIH]E y KOjUMaA
ce oOpaszyjy Oyayhm HacTaBHUIM, KaO W CTYJHUjCKHM TPOTpaMH Ha KOjuMa je
yTeMeJbeHO 00pa3oBame OynyhHx HacTaBHUKA W3JIOKEHU CTATHUM NpoBepaMa U
KPUTHKaMa, HEONMXOIHO je KOHTHHYHPAaHO MPAaTUTU M yCaBpIIABaTH KypUKYIyMe
JUHIBUCTUYKUX M KEBIKEBHUX IMpEIMeETa KOJH IpYXKajy CTyIEHTHMa JIOBOJHHO
Hay9YHUX KOMIIETCHIIMja 3a paj y ImkoiamMa u Ha (akynreruma. Op jomr Behe
BOXHOCTH je M CTajJHa KOHTPOJIa W OICHAa CIpoBOhema CTpydHEe (METOIHUKE)
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mpakce, Kako OM ce W3 TOJMHE y TOJWHY OHa MoOoJblllaBajia M yCaBpllaBala.
JenuHo ce BEHNM KOHCTAHTHUM BPENIOBAE-EM MOT'Y NMOCTUNHM 3aBUIHM Pe3yJTaTu
y ¢opmupamy Oyayhmx HacTaBHHYKHX KajpoBa. CTora je OBO HCTpPaKHBame
caMo IpBO Yy HU3Y OHHMX Koja Tpeba Aa IpyskKe OArOBOP HA MUTAamE KOJHKO je
HacTaBHa Mpakca J00po opraHu3oBaHa u u3BolheHa Ha Punozodckom dakynrery
VYuusep3urera y Humry, Ha Katenpu 3a cpricku je3uk U KEbHKEBHOCT.

4.3. Xunore3a UCTpaKuBama

Ha ocHoBy ompehenor mpobnema, nedpuHHCAHOI NpeaMeTa M 3Hadaja
HCTpaKMBamba, Hallla XUII0TEe3a II1acH:

Crynentn umja je Cmpyuna (memoouuxa) npakca OWIla OPraHH30BaHA
peMa IocTynaTuMa pedIeKCHBHOT MOJIea MOCeNy]y KBAIUTETHH]j¢ HACTABHUYIKE
KOMIIETeHIIMj€ OJ CBOjUX KOJiera dYHja je Tpakca OwWia OpraHM30BaHa Ha
TpagULMOHAIAH HAYHH.

4.4. Metozonoruja uCTpa>kuBama

Kana je y muTamy eKCEpUMEHTANHA MPOLEAYpa, MCIUTHUBALE CTaBa
CTylleHaTa O BAaXXHOCTH CTpy4YHE (METOAMYKE) IpaKce BPIIM CE METOJIOM
JICCKPUIITUBHE aHAINM3€, Y OKBUPY KBAJIMTATUBHUX UCTPAKHBaKka KoOja Mpyxajy
MoryhHOCT mpeaMeTHUM mnpodecopuMa Aa aHAIM3UPajy paj U pasMHILbamka
CcBOjuX cTyaeHata. lIpuTom, KBanMTaTMBHA WCTPaAXKWBamka Kao INTO Cy
orcepBalyja W aHKeTHpame oMoryhaBajy yodaBarme MO3UTUBHHUX CTpaHa
CTYJICHTCKUX 3aMa)cama 1 yTHCaKa.

VY ucrtpaxuBamy je KopuinheHa TEXHHMKa aHKETHpama, a 3a IJIaBHH
UCTpYMeHT opabpan je ynutHHK. C 003MpoM Ha TO Ja HE TIOCTOje
CTaHJAP/IMU30BaHU HHCTPYMEHTH Yy OBOj 00JacTd M ¢ O003UPOM Ha MPHUPOIY
HCTPaXHUBAYKOT MpoOsieMa, 3a OBY MPWIHKY KOHCTPYHCAH je Ynumuux 3a
cmyodenme. YIUTHUK je aHOHUMHOT KapaKkTepa W CacTOjH ce W3 JBa JeNia; MPBU
JIeO0 YMHE MUTaka KOja ce OJHOCE Ha OCHOBHE MOJATKE O MCIUTAHUKY, JIOK Ce
JPYTH JIe0 CacTOju M3 MHTama KOjuMa Ce JKeJeO NMPOBEPHTH CTAaB CTyJCHATa O
Opranu3oBamy M u3Bohemy cTpydHe mpakce Ha Dunozodckom dakyiarery y
Humry. [Tpe cBakor nutama Haitas3u ce jacHo (opMyiincaH 3aaarak. [lonymaBame
VIUTHUKA HUje BPEMEHCKU OTPAHUYCHO, jep CY CBPIICHH CTYJCHTH YIHTHUK
MOMYyHABAIA Yy EJICKTPOHCKO] (GOPMH, YHjH CYy pe3ylATaTH HAa HWCTH HAYHMH
MPUKYTIbCHU.
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Ananmuza noOMjeHUX pe3yiTara H3BpIIeHa je y3 moMoh crarucThuke
o0paze mogaTaka, omHOCHO KopumrhemeM copTBepckor makera SPSS 20.0.

4.5. Kopnyc uctpaxxuBama

3a 0BO WHCTpaxkuBame u3abpaH je HaMepHH Yy30pak. Yuemhe y
WCTPaXXWBamky y3€ld Cy CBPIICHH CTYJEHTH OCHOBHHX aKaJeMCKUX CTyIuja
cpOucTuke (M, HapaBHO, AllCOJMBEHTH KOjU Cy 3aBPIIIIIN MPOLEC XOCIHUTOBAHA)
®dunozodekor dakynrera y Humry. YV ckimagy ca MOYeTHOM XHIIOTE€30M, Mehy
UCIUTAHUIIUMA Cy C€ HaIlUIe JIBE MOIyJalldje CTyAeHaTa — CTyACHTH 4Hja je
METO/AMYKa TIpakca Ownia opraHM3oBaHa IpeMa MOoCTyJaTuMa pedIeKCHBHOT
MoJella W CTyJIeHTH 4YHWja METOAMYKa Tpakca Owiia OpraHu3oBaHa Ha
TpaAWIFOHaJaH HaduH. YKyIHO je ucnutado 100 cryaeHara, mo memeceT \BUuxX U3
o0e HaBe/eHe TpymaIyje.

5. AHAJIM3A PE3VIITATA UCTPAXKMBABA

VY ananuszy noOMjeHHX pe3yiTaTa HCTPaXHBamba KPEHYJO Ce O] MHUTamba
Koja ce THYy OpraHu3allje OCHOBHHMX aKaJEMCKHUX CTyauja CpOHCTHKE,
pacriopeia METOAMYKE TpyIle TNpeaMeTa, OJHOCHO opraHuzauuje Memoouuke
npakce. Ha utamwe Cuampame au 0a @unozogcxu paxynmem Ynusepumema y
Huwy wna Kamedpu 3a cpncku jesux u KrudiceGHOCH Npyicd 0080/6HO
KOMNnemeHyuja (TUHSGUCTMUYKUX U KFUINCEeGHUX) 3a pad y wikoau? 53% UCIUTaHUX
CTyACHATa je OArOBOpWIIO TMO3UTHBHO, 43% nenumuyHo u camo 4% je
OJIFOBOPHJIO Jia OBaj (hakyJTeT HE MpyXa JOBOJHAHO KOMIICTCHIUja 3a pajl y
HIKOJIH.

CBU aHKETHpaHU CTYJIEHTH Cy CE MMO3WTHUBHO WM3jaCHWIN HA TUTame /a iu
cmampame 0a je cmpyyHa (Memoouuxa) mpaxca 3uauajHa 3a Baw 6yoyhu
nedazowxu pao? OBaj MoAarak je oJi M3y3eTHE BAXHOCTH, jep IMOKasyje na cy
CTYACHTH NpENO3HANM 3Hauyaj CTPydYHE MpaKce 3a COINCTBEHO MPO(EeCHOHATHO
yCaBpIllaBabe U MPHUIIPEMALE 33 Pajl y IIKOJIH.

CryneHTd umja je mpakca Owia OpraHn3oBaHa Ha TPaJAWIHOHAIAH HAYUH
HajBHILIE 3aMEpPKU YIyTHIM Cy Ha PacHope] METOAWYKE TpyIe IpeaMeTa, jep
cMaTpajy Nia je CBHX MeT METOJUYKHX IpeaMeTa (IITo 00aBe3HHX, MTO N300PHUX)
CMELITEHO Y [Ba CeMecTpa M IPUTOM HAcTaBHy Hpakcy mnoxahajy 06e3
OJICJIyIIAaHUX TIpellaBamba U3 Memoouke Hacmage KrudcesnHocmu. Mehytum, n
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OJIrOBOPH T'eHepalyje CTyAeHaTa MpelICTaBHUKA peIeKCHBHOT MOJIella HACTaBHE
pakce HUCY e Pa3IUKOBaIN — Yak 94% mpencTaBHUKA TPAIUIIMOHATTHOT MOJIeNa
HacTaBHe mpakce W 41% mpencTaBHUKa peQIIEKCHBHOT MOJENa H3Pa3mio je
notpedy peakpeauTaluje CTyAWjCKOT mporpama, mTo je Beh m yunmeno 2014.
roaune. [IpeMa HOBOM aKkpeJUTOBaHOM Iporpamy, Oyayhu cTyaeHTH CpOHCTHKE
he obaBe3He M M300pHE METONUYKE MpEAMETe CIylmiaTd W noxahatm y TOKy
YETHUPHU CeMecTpa, Tako aa he obGaBe3ne ucrure (Y600 y Memoouky u memoouxa
Hacmage cpnckoe jesuxa U Memoouka Hacmage KrudCeGHOCMU) TIONAraTtu y
npBoM cemecTpy Tpehe, oqHOCHO dYeTBpTe rojuHe, a Memoouuky npaxcy y
IPYroM ceMecTpy 4eTBpTe roguHe. W mopen oapeheHuxX 3amepku Ha pacrmopen
MeToauuKe rpyne mpeamera, 91% cryneHata cmaTpa JAa Cy CTedeHa
JMHTBUCTHYKA, KIbIDKEBHA U METOANYKA 3HAMa y CKIIaly ca 3aXTeBUMa MpeaMeTa
Memoouuxa npaxca, a caMiUM THM M C HACTaBHUM CHTyallljama ca kojuma he ce
CyCpeCTH Ha XOCITUTOBAmY U MPWIHKOM Oyayher pana.

Peann3oBaHNM HCTpaKMBameM y TOTIYHOCTH je TOTBpheHa MOoYeTHa
XMIOTe3a Ja CTyneHtdH uwja je Cmpyuna (memoouuka) npaxkca Ouna
OpraHn3oBaHa TIpeMa TOCTYJaTHMa peQIEKCHBHOT  MOjENa  IOCEnyjy
KBAJIMTETHU]€ HACTABHUYKE KOMIICTCHIIM]E OJ1 CBOjUX KOJIEra yuja je mpakca Ouiia
OpraHM30BaHa Ha TPAJAUIMOHAIAH HAYWH, T€ C€ jOII jeIHOM IOTBPAWIO Ja
pedreKCHBHA MOJET JONPUHOCH TOCTH3alky OJUIMYHHUX pe3yiTaTa y Mpolecy
oOyuaBama CTyJeHaTa 3a 00aBJbalbe€ HACTABHUYKOT TO3MBA. Y3 TO, JA0OUjEHH
pe3yaTaTH cy MOKa3ajdu Ja Cy CTYACGHTH 4Mja je mpakca Owia OopraHu3oBaHa
mpemMa  MocTyjaruMa  pedJIeKCHBHOT  MOJieNa,  3aJ0BOJGHUJU  HAUYMHOM
OpraHu30Bamka W W3BOhCHa HACTaBHE MpaKce OJ CBOjUX KoJiera 4uja je Impakca
OpraHM30BaHa Ha  TpagulWoHamaH HadnH. JloOmjerm cy  oOpHyTO
ponopUruoHaIHU pe3ynTatd — 39 (mnmm 78%) cTyneHaTa uuja je mpakca Owmiia
OpraHu3oBaHa IpeMa pe(IEKCHBHOM MOZETY OJrOBOPHUJIO je IO3UTUBHO Ha
nmuTame Y Kojoj mepu cme 3a0080/bHU HAYUHOM Opeanuzayuje u cnposoherba
HacmasHe npakce Ha Kameopu 3a cpncku je3ux u KibuicesHocm?, TOK Cy CaCBUM
CyIpOTHO OJTOBOPWJIM CTYIEHTH JIpyre TmocMmarpane rpymanuje (74%
WCTIATaHWKA C€ HETaTHBHO W3jJaCHUJIO HA TIOCTAaBJHEHO MHUTambE), cMarpajyhu ma
MOCTOjU MHOTO HEJOCTaTaKka y OpraHu3alMju U H3BOhCHY CTPy4YHE Mpakce Ha
dunozodckom dakynrery YHusepsutera y Humry.

Hakon moTBphuBama moueTHe XHWIIOTE3€ Kao JIOTUYHO MUTAmHE MOXKE Ce
MIOCTaBUTHU: 3auumo CcmyOoeHmu npeocmasHuyu mpaouyuoHaiIHoe Mooeid
HacmasHe npaxce NOKA3yjy He3a0080.6cmMeo y e3u ca npeomemom? OATroBop je
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BUIIIE HETO jacaH — Yy CKJIAJy ca TEOPHUjOM O HEJOCTaluMa TPaaHIUOHAIHOT
MoJielia M IPEHOCTUMA KOje IOHOCH pedIeKCHBHU MOJICN HACTaBHE MpaKce Ja ce
3aKJBYUYHUTH J]a OPTaHM3allja U HAUYWH HEHOT U3BOhema UTpajy BEIHKY YJIOTY y
dbopMmupamy CTaBoBa CTylcHaTa. Tako, HEMOCTojame capaime u MehycobHe
KOMyHHKalldje ca acHCTEHTOM, MOXX€ OHWTH jeJaH oOJf TJaBHHX pasJiora
HE3a/JI0BOJBCTBA  CTylneHara, mnomro je 84% cTygeHata TpecTaBHUKA
TPaJUIIMOHAIHOT MOJIENa PEKJIO Jia HHje OWIo capajme ca aCUCTEHTOM Y TOKY
cripoBoljema MeTonuuke mpakce. Jlake, HeEMOCTOjake THMCKOT paja |
XOCIIUTOBAKA, capaimbe Meljy YIaHOBUMa THMa U MOCMATPamke JTHEBHUKA MpaKce
caMo Kao MpeIUCIUTHE 00aBe3e pasio3u Cy 300T KOjUX CTYACHTH NPEICTaBHHULU
TPaJUIMOHAIHOT MOJEa MOKa3yjy He3aJ0BOJbCTBO y IMOTNIEAY OpraHu3aluje u
u3Bohema meroaunuke npakce. Ca npyre crpane, o0e30ehyjyhu cBe HaBemeHe
yciioBe, pedIeKCHBHA MOJEN 3HATHO JONPWUHOCH 3aJ0BOJGCTBY CTYyJeHATa
MeToAMYKOM mnpakcoM. IlomeHa paau, Aok 54% cTylneHaTa MpeACTaBHUKA
TPAJUIMOHANIHOT MOJella JHEBHUK TIpakce CcMaTpa caMoO MPEJAUCITUTHOM
obaBe3oM, momie uyak 68% cTyaeHaTa MpeACTaBHHUKA peIeKCHBHOT Mojena
MOy HaBakbe MPAaKTUKyMa BHIM Kao MPHUJIMKY J1a KpUTHYKH carjela cBOj paj Ha
METOANYKO] TPAKCH.

Wnak, u mopea CBUX NPEIHOCTH KOje JIOHOCH pPe(ICKCHBHU MOJIENT
HACTAaBHE IMpaKce, OpraHu3alMja HCTEe MOXE YTHIATH HAa KBAJTUTET HECHOT
cnpoBoljerba. Havme, Ha muTamyMa OTBOPEHOT THMA CTYACHTH Cy MOLMIIM Jia
M3HECY CBOje Bul)eme mpobiemMa ca KojuMa Cy Ce CyCpeTaid TOKOM XOCIUTOBAamA,
HE3aBHUCHO O] MpUMemeHor Mojena. Yak 68% cryaeHara ce M3jacHWIIO Ja je
MMaJIo TIOTEeIKoNa MPIIINKOM MHCamka MPUIIPEMa 3a 4acoBe. Y BE3W ca THM, U TIpe
CIIPOBEACHOT MCTPaKMBama M3 IITaMIIe je M3allao MPUPYyYHUK ayTopa MapuHe
Jamuh u Anexcannpa HoBakosuha moja HasuBoM Hacmaeno ousajruparse uacosa
cpnckoe jesuxa, koju he ctyaeHTuMa OUTH O]l BeJIMKe NOMOhY MPHIMKOM MHCamka
npunpeMa 3a 4ac. AyTOpH Cy y CBaKOJHEBHOM pPajy Ca CTyJISHTUMa OCETHIIN
notpedy 3a MucameM OBAKBOT YIIOCHHUKA.

3aTuM, CTYICHTH WCTHUY TIOCTOjamke jaza m3Mmel)y Teopuje ca KojoMm ce
cpehy Ha gyacoBMMa MeTOIMKa M TMpaKce ca KOjOM ce YIO3Hajy y IIKoJiaMa — Tpe
CBEra ce pasiuKa OJHOCH Ha TO IITO Y IIKOJamMa HeMa HICaTHHX YCJIOBa TMOJ
KOjUMa Ce Ha 4acoBMMa TEOpHje MPETIOoCTaB/ba Ja he ce HacTaBa M3BOAUTH, a
Takolje Cy CTYJCHTH MCTAaKJIM M HEJOBOJbHY ONMPEMJBEHOCT LIKOJIA CaBPEMEHHM
HACTaBHHUM CPEACTBUMA, T HEMOTYNHOCTH pean3alije HTPOJIMKe HACTaBe.
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Yak 75% wucnuTaHMX CTyJCHaTa je Kao MpoOJieM IOCTojama paciiena
n3Mely TeopHje u mpakce HaBeJIO HEJOBOJbHY 00YUECHOCT MEHTOpPA 3a 0Baj I10Cao,
jep je IpUMEeTHO HBUXOBO yAaJbaBamke OJf CABPEMEHHX TOKOBA METOIWYKE HayKe,
IITO U3UCKYje MOTpedy OpraHn30Bamka YeCTUX MEHTOPCKUX 00yKa ca pa3IuiuTUM
campkajuMa, Koje OM TomnpaBuiie HaBeleHy cutTyanujy. OcuUM Tora, CTYJeHTH
npumehyjy Hemocrarak Mmo3HaBama 3aKOHCKHX TPOIMCA Yy BE3W ca MpaBHMa U
o0aBe3aMa HaCcTaBHHKA y IIKOJaMa.

CBe mpeTxoIHO peveHo je yrunano Ha 1o aa 61% cryaenata Memoouuky
npakcy BUAH (110 ,,T&KUHH ‘) Ka0 paBHONIpaBaH IpeaMeT ocTaimM. Ol H3y3eTHE
BXHOCTH je mojaTtak na 6u 88% aHKeTHpaHHX CTyJeHaTa MPOMEHWIO HaduH
n3Boherma HAaCTaBHE Mpakce y TOM CMEpY Aa CTYISHTHU-XOCIUTAHTH Yy LIKOJaMa
¥MMajy TIPUWIKKY JIa Ip>Ke BUILE YacOBa MHIUBUAYAITHO. TO yKa3yje Ha YHHCHHILY
Ja Cy CTyleHTH, 0e3 003upa Ha TPUMEHEHH MOJEN, MPerno3Haid 3Hadaj U
Ba)KHOCT CTPYYHE IpaKce 3a CONCTBeHH Oy ayhu meqaromku pas.

6. 3AKJbYUAK

IpenaycnoB 3a KBaIMTETaH HACTABHH MPOIEC jeCy MPOPECHOHATHO
ocroco0JpeHN HacTaBHULM. JlaHac, y BpeMeHy Koje KapakTepuiry Op3e u decte
MIPOMEHE, OBaj 3aXTEB M0CTaje BAXKHU]jU, HETO LITO je TO OMO CiIy4aj y MPOIUIOCTH.
OcuM Tora, yjora HacTaBHUKa (CPIICKOT je3uka) 1o0Hja Ha KOMIUIEKCHOCTH
(Jamuh, HoBakosuh 2015: 7), Te je om m3y3eTHE BAXHOCTH OCHOCOOJhaBaHEC
CTyJIeHAaTa 3a pellaBame 3a/1aTaka W MPEeBasWIakKeme MpodieMa y pa3HOBPCHUM
HACTABHUM cHTyaljamMa. KBaJIMTETHUjU HACTaBHU KaJpOBH MOTY C€ JOOHMTH
jenuHo y3 momoh MmpaBWIIHO OpraHuM3oBaHe M H3Bohewme Memoouuxe (cmpyune)
npakce.

AHaM30M Hay4HE JINTeparype Koja ce 0aBH MATAHEM METOJMYKE MpaKce
MOXE c€ 3aKJbyuHTH Jia je MaXma ayTopa TMOCIeIbUX JBAJECETaK TOJHHA
yCMepeHa Ha TPUMEHY pe@ieKCusHo2 MoOeld, KOJU ce TeMeJbU Ha y4Yemy Kpo3
pedriekcrje, pasMeHH ca Kolierama W3 THMa, MPeAMETHUM Mpodecopuma H
MEHTOpMMa M Pa3BOjy HOBHX HWJcja W TpuiarohaBamy HOBUM CHTyalMjama U
paznmuuntocTiMa. Mojen pediekcHBHE Tpakce ce TpUMemYyje y CBHM
pa3BHujeHUjUM 3eMJbaMa EBporie, moue ox duncke, mpeko Hopeemke, Jlancke,
Pycuje, Hemauke, no CnoBenmje. HapaBHo, y ckmamy ca HaMepoM
eBpouHTerpanuja Pemyomuka CpOuja je Cmpamezujom passoja obpazosarea 00
2020. 200urne mpoBepeHM MOJEN OpraHU3aIMje U W3BOhEeHma CTPYYHE IMpaKce
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MMIUIEMEHTHpaa Y BUCOKOIIKOJICKH 00pa3oBHU cucTeM. Mel)yTum, kako mpouec
MMITTIEMEHTAITHj¢ HUje jeTHOCTaBaH, HEOITXOIHA Cy CTajHa NCTpakuBama Koja he
JIOBECTH JI0 KBAJIMTETHHU]E PEeaTN3allije METOAMYIKE IpaKce.

®duno3zodcku  dakynrer YHuBep3urera y Humy mnokasyje wuzyseraH
Hanpenak y morjiefy opraHu3anvje U u3Bohema MEeTOOUUYKe mpakce. Y KpaTkoMm
BPEMEHCKOM TEpHOAY CE ca TPaIUIMOHAIHOT MOJela Mpenuio Ha pedIeKCUuBHU
MOJIeNl, KOjU je JONpPUHEO YHIbEHhY 3HAYajHUX IOMakKa y oOcroco0JhaBamy
oynyhux xagpoBa. cTpaxuBame je ToKa3alo Ja CTy/JIeHTH YHja je Tpakca Omia
peanm3zoBaHa ipeMa peQIIeKCHBHOM MOJIENYIOCeyjy KBaIUTETHH]e HACTABHUIKE
KOMIIETEHIIH]e;y3 TO,33I0BOJbHUjH CYy HAYMHOM H-EHE OpraHM3allvje U W3BOhema,
HEro IITO jeé TO cJyd4aj ca CTYICHTHUMAa TMPEICTaBHUIMMA TpPaIHLHOHATHOT
monena. Haume, 39 (umu 78%) cryneHara yuja je mpakca Ouiia OpraHu30BaHa
npemMa pedIeKCHBHOM MOJIENy je OATOBOPWIIO TO3WTHBHO Ha MUTame YV Kojoj
Mepu cme 3a0080/bHU HAYUHOM Op2aHu3ayuje u Cnposohera HacmaeHe npakce Ha
Kameopu 3a cpncku jesux u KmougicesHocm?, JOK Cy CacBHM CYIPOTHO
ONTOBOPHJIM CTYJEHTH JApyre IocMmarpane rpymanuje (74% wuCIUTaHWKA ce
HEraTUBHO W3jJaCHUJIO Ha TOCTaB/bEHO MHUTAME), cMaTpajyhin a mocToju MHOTO
HeJ0CTaTaka y OpraHu3alldju M U3BOhemy CTpydHe mnpakce Ha Duiozodckom
¢daxynrery YHuBep3uTeTa y Humry.

Wnak, u mopen 3amaXeHWX pe3yiTata Koje je JOHela MNpuMeHa
pedrekcuBHOT Mojienia, CTYACHTH Cy MUIIJbCHa aa Ou ojpeljeHe MpoMeHe y
BEHO] opraHuzanuju Ha DunozopckoM ¢axkyaTeTy camo JoHesne OoJbUTaK
Oynyhum renepaijama. Y TOM CMHUCIY, CTYJISHTH MPEAJaxXy IPOIYKEHE
Tpajama Cmpyuyne npakce Ha JBa WIH YaK TPH ceMmecTpa, mTo he omoryhutn
BHINIE INKOJCKHX dYacoBa Ha KojuMa he pa3BHjaTH CBOje HACTAaBHUYKE
komreTreHnuje. CTora je ol u3y3eTHE BYKHOCTH CTAJHO MPATHTH, AaHATU3UPATH U
yHanpehuBaTH opraHu3alujy U HbEHO H3BOleme, Kako OM ce U3 roAuHE y TOIUHY
IIKOJIOBAJIU KBAJIMTETHH]H HACTABHU KaJIPOBH.
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Aleksandar Novakovié¢

REFLECTIVE MODEL OF METHODICAL PRACTICE AT THE FACULTY OF
PHILOSOPHY OF THE UNIVERSITY OF NIS

Summary

The paper deals with the way of organizing and realizing the teaching practice of students
at the Department of Serbian Language and Literature at the Faculty of Philosophy in Nis,
which has has been switched from the traditional to reflective model of professional
practice. The reflective model has contributed to the education and training of high quality
teaching staff, which was shown by a survey with over 100 students. Students whose
practice has been organized according to the reflective model have more features that
adorn good teachers in comparison to those students whose practice was organized
according to the traditional model. This was the initial hypothesis and it has been fully
confirmed. In addition to this, the first group of students was more pleased with the
organization and performance of the practice. Namely, 39 (or 78%) of students whose
practice has been organized according to the reflective model has responded positively to
the question: How satisfied are you with the way of organization and implementation of
the teaching practice at the Department of Serbian Language and Literature? Students
from other observation groups responded the opposite (74% of respondents answered the
guestion negatively), noting that there were many shortcomings in the organization and
implementation of the professional practice at the Faculty of Philosophy in Nis.

Keywords: reflective model of teaching practice, demonstration classes, Faculty of
Philosophy in Ni§, Methodical practice.

Primljeno: 27.02.2017.

Prihvaceno: 10.11.2017.

MeToauyky BUANIH 8



Goran Rujevié ORIGINALNI ISTRAZIVACKI RAD
Univerzitet u Novom Sadu UDK 808-057.875:1
Filozofski fakultet DOI: 10.19090/mv.2017.8.31-49
goran.rujevic@ff.uns.ac.rs

Una Popovié

Univerzitet u Novom Sadu
Filozofski fakultet
unapopovic@ff.uns.ac.rs

ANALIZA USPESNOSTI SPONTANOG USVAJANJA
VESTINE PISANJA APSTRAKATA NA OSNOVNIM
AKADEMSKIM STUDIJAMA FILOZOFIJE

APSTRAKT

Cesta predispitna obaveza studenata filozofije na Filozofskom fakultetu u
Novom Sadu je pisanje seminarskih radova, §to, zajedno sa praksom ¢itanja
nau¢nih radova, za cilj ima da obudi studente adekvatnoj naucnoj formi
filozofskih tekstova. Pisanje valjanih apstrakata je znacajna vestina u okviru
tog zadatka, te je ovom prilikom ispitivano da li studenti na kasnijim
godinama studija piSu bolje apstrakte uz svoje seminarske radove. Na
uzorku od 317 radova izvrSena je analiza kvaliteta apstrakata tih radova po
kriterijumima adekvatnosti obima, prezentacije teme, prezentacije metode,
navodenja rezultata i navodenja znacaja rada. Utvrdeno je da ne postoji
korelacija izmedu godina studiranja i kvaliteta apstrakata, Sto znaci da
studenti na kasnijim godinama studija ne piSu primetno bolje apstrakte od
studenata na ranijim godinama. Ovi rezultati ukazuju na to da spontano
usvajanje dobrih praksi pisanja nauc¢nih radova nije ucinkovito, te da je
pozeljno formiranje posebnog kursa sa ciljem osposobljavanja studenata za
akademsko pisanje i nau¢nu argumentaciju.

Klju¢ne re¢i: akademsko pisanje, apstrakt, osnovne akademske studije
filozofije, samostalno uéenje, spontano usvajanje vestina.

ANALYSING THE EFFECTIVENESS OF SPONTANEOUS SKILL
ACQUISITION PERTAINING TO WRITING SCIENTIFIC
ABSTRACTS AMONG BACHELOR STUDENTS OF PHILOSOPHY
ABSTRACT

Philosophy students at the Faculty of Philosophy in Novi Sad take many
courses which include writing a paper on a relevant topic, but they do not
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have a course that is devoted particularly to academic writing skills. The
idea is that regular practice, combined with reading finished scientific
papers for each course, will eventually lead to their spontaneous acquiring
the skill needed for writing good scientific papers. This paper examines the
effectiveness of such an approach. On a sample of 317 students’ papers
written between years 2011 and 2017, the quality of the abstracts of those
papers were compared to the number of years that the student who wrote the
paper was studying philosophy at the time of writing. The quality of the
abstracts was evaluated according to whether they would satisfy each of the
five criteria: appropriate length, clearly stated research topic, sufficiently
elaborated methodology, clearly stated research results and assessing the
consequences and implications of the results. Since the results show no
significant correlation, it leads to the conclusion that more experienced
students do not necessarily write better scientific abstracts. This indicates
that students of philosophy do not consider their written papers as exercises
in academic writing. Instituting a special course devoted to teaching skills
of academic writing is thus recommended.

Keywords: abstracts, academic writing, autonomous learning, bachelor level
philosophy courses, spontaneous skill acquisition.

1. UvOD

Sizei, rezimei i apstrakti standardni su deo opreme savremenih naucnih
radova. Uloga ovih elemenata nau¢nih radova sasvim je konkretna: apstrakti su
skraceni prikazi samog ¢lanka i imaju za zadatak da u ograni¢enom broju reci
navedu sve kljune momente iz teksta koji reprezentuju (sa vise detalja nego sam
naslov rada), pruzajuéi tako potencijalnom citaocu lak uvid u tematiku rada koji
se pred njime nalazi i pomazu¢i mu u odlucivanju da li taj tekst sadrzi informacije
koje su za njega u tom trenutku od interesa i znacaja. Veéina akademskih
publikacija u skorije vreme zahteva da radovi koji se u njima objavljuju budu
opremljeni apstraktima (up. Beins 2012: 115), Cesto i na vise jezika, gde apstrakti
koji se sastavljaju na nekom od svetskih jezika umeju da budu i nesto veceg
obima, §to samo dodatno naglasava Cinjenicu da je osnovna funkcija rezimea
kompaktno ali precizno prezentovanje sadrzaja nau¢nog rada. Apstrakti se koriste
I u mnoge druge svrhe, na primer u okviru prijavljivanja za nau¢ne skupove, kada
se kvalitet 1 podobnost kandidata efikasnije moze utvrditi na osnovu procene
apstrakta izlaganja, nego recenziranjem celokupnog nauc¢nog rada.

Potpuno je ocigledno da je umesSnost pisanja dobrog apstrakta od
presudnog znacaja za svakog naucnog radnika, te je i usvajanje ove akademske
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vestine neizostavna komponenta obuke u valjanim nau¢nim praksama. lako je
svaki apstrakt jedinstvena tvorevina, uvek sacinjen prema svim pojedinostima
nau¢nog rada na Cijem se Celu nalazi, ta ,,neponovljivost” ne znaci da je
nemoguce proniknuti u to koje su opste karakteristike koje dele svi dobri rezimei.
Literatura koja se bavi ovim pitanjima je brojna i lako dostupna, bilo u obliku
okvirnih uputstava ili u obliku detaljnih studija, po¢ev od kratkih tekstova koji
jednostavno nabrajaju kljuéne komponente dobrog apstrakta, pa sve do stilskih
vodi¢a u kojima se razmatra adekvatna upotreba recnika i sintakse prilikom
pisanja apstrakta za nau¢ni rad. Efikasni apstrakti su, globalno gledano, uvek oni
koji u potpunosti ispunjavaju svoju svrhu i koji spram nje nemaju suviSnih
elemenata. Ta¢ni parametri po kojima se moze proceniti ispunjenost te svrhe,
medutim, zavise od konteksta u kojem se sastavlja konkretan apstrakt. Izolovano
razmatranje karakteristika dobrog rezimea bez smislenog pozivanja na konkretne
primere je, usled toga, krajnje nezahvalno. Nau¢no obrazovanje je u pogledu toga
dovedeno u sloZenu poziciju: postavlja se pitanje da li se buduci naucni radnici
mogu efikasnije poduciti u ovoj nau¢noj vestini kroz sistemati¢no razmatranje
formalnih kriterijuma radi boljeg razumevanja vode¢e svrhe koja konacno
determiniSe valjanost prakse, ili je bolji neposredan pristup, u kom se koristi
ucenje na neposrednim primerima, $to dovodi do rafinisanja ve$tine kroz njenu
direktnu upotrebu (up. Rackham i Bertagnolli 1999: 282-283). Adekvatna obuka
studenata u akademskim veStinama jedan je od glavnih ciljeva visokoskolskih
ustanova, a vestina pisanja naucnih apstrakata, bez sumnje, spada u tu obavezu,
utoliko pre sto je to vestina koja se usavr$ava tokom ¢itavog radnog veka (up.
Cremmins 1982: 103), te zahteva pouzdan temelj.

Vodic¢i i prirucnici za pisanje nau¢nih radova Cesto direktno preporucuju
da se uvid u dobre prakse akademskog pisanja najbolje moze dobiti u kontaktu sa
egzemplarnim materijalom. A Manual for Writers of Research Papers, Theses
and Dissertations, relevantan priru¢nik za pisanje akademskih tekstova u
¢ikaSkom stilu, preporucuje da su biblioteke mesta gde se mogu usvojiti
zajednicke vrednosti i misaone navike koje dele istraziva¢i u jednom polju
(Turabian 2007: 30). Sli¢cni saveti mogu se naci i u prirucnicima za pisanje
nau¢nih radova u APA formatu — na primer, Salmani-Nodusan i Alavi konkretno
pri davanju saveta za pisanje apstrakata kazu: ,,Kako biste stekli predstavu o
onome Sto se zahteva od apstrakta, pregledajte Zurnale iz VaSe oblasti. Sakupite
primere dobrih konciznih apstrakata koje c¢ete koristiti kao uzore” (Salmani-
Nodoushan i Alavi 2004: 119). Naravno, ve¢ina priruénika pruza i konkretnije
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informacije o pisanju apstrakata, pogotovo ako je re¢ o uputstvima koja se vezuju
uz ve¢ ustanovljene formate pisanja. Na primer, u APA standarde pisanja nau¢nih
radova ulazi pet jasnih principa koje pisac rada mora imati na umu i primenjivati
prilikom sastavljanja apstrakta: ta¢nost, sadrzajnost, konciznost i specifi¢nost,
neevaluativnost, koherentnost i Citljivost (Suzi¢ 2012: 15, 16). Ovde vredi uociti
da su ove stavke principi, a ne specifi¢ne sadrzajne odredbe. Oni nisu elementi
¢ijim se prostim sastavljanjem dobija gotov apstrakt, ve¢ vodeca nacela koja se
primenjuju na ¢itav siZe i koja se imaju principijelno usvojiti za pisanje svakog
buduc¢eg rada. Na Osnovnim akademskim studijama filozofije, koje organizuje
Odsek za filozofiju na Filozofskom fakultetu u Novom Sadu, upravo ovakva
paradigma koristi se pri obuCavanju studenata u dobrim praksama naucnog
pisanja. Studenti se na kursevima ekstenzivno susre¢u sa proverenom naucnom
literaturom, bilo da je ona u sklopu obavezne literature za pripremanje ispita, bilo
da je to literatura koja se analizira tokom Casova nastave i vezbi na Fakultetu.
Osim toga, na mnogim kursevima kao nuzna predispitna obaveza postoji pisanje
seminarskog rada, a same studije okoncavaju se pisanjem zavrSnog rada, koji
mora biti ureden kao naucni rad, po svim relevantnim parametrima. lako u okviru
ovih studija ne postoji kurs koji je posebno posvecen obuci u ovim akademskim
veStinama, nastavnici i asistenti na Odseku za filozofiju redovno posvecuju jedan
deo nastave razgovoru o tome koji su uslovi za dobro napisan seminarski/nau¢ni
rad i Cesto studentima daju kratke preglede i uputstva koji sadrze te karakteristike,
u Stampanom obliku, kao podsetnike i reference za kasniju upotrebu. Navedena
praksa sistemski je ustanovljena akreditacijama od 2006. godine i ¢ini se da bi
sada, nakon deset Skolskih godina, bio pravi trenutak da se analizira uspeSnost
pomenutog nacina poducavanja, uz konkretan osvrt na pitanje da li studenti
filozofije na Filozofskom fakultetu u Novom Sadu ovakvim samostalnim i
egzemplarnim uc¢enjem doista pisu kvalitetne naucne apstrakte uz svoje radove.
Izazov koji se automatski postavlja pred ovakvo istrazivanje jeste
problem opsteg utvrdivanja toga §ta to €ini jedan naucni apstrakt ,,kvalitetnim”. U
literaturi Cesto nailazimo na vrlo opsSte tvrdnje da, na primer, apstrakt mora
rezimirati pun opseg ideja iz naucnog rada (Perrin 2012: 27), ili da mora biti
samodovoljna celina (Beins 2012: 115), ili da mora biti pisan ,,po meri” publike
koja ¢e ga citati (Davis, Davis i Dunagan 2012: 109), ali ovakve opise veoma je
teSko operacionalizovati u dosledne i konkretne kriterijume. Ono u ¢emu se,
medutim, mnogobrojni autori slaZzu jeste da naucni apstrakti moraju posedovati
izvesne kljucne elemente. Perin tako istice da apstrakt mora sadrzati obrazloZenje
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teme, metodologije, mora pomenuti Cetiri ili pet glavnih ideja iz samog rada i
mora navesti rezultate ili zakljucke (Perrin 2012: 27). Bajns je neSto opsezniji, pa
navodi da apstrakt mora obuhvatiti istrazivacko pitanje, eksplicirati ucesnike
samog istrazivanja, navesti metod, zatim rezultate i znacaj tih rezultata, kao i
zakljucke i implikacije koje proizilaze iz njih (Beins 2012: 115). Gotovo identic¢an
spisak stavki koristili su Salmani-Nodusan i Alavi (Salmani-Nodoushan i Alavi
2004: 118).

Ovom prilikom, pak, vredi napomenuti da su ovi parametri navodeni u
kontekstu nau¢nih radova kojima se artikuliSe jedno empirijsko istrazivanje, dok
filozofski nau¢ni radovi ipak poseduju izvesne specificnosti kojima odstupaju od
ovih parametara. StaniSa Novakovi¢ identifikuje da se izmedu nauke i filozofije
mogu povuéi razlike u pogledu predmeta istrazivanja, metode istrazivanja i, u
izvesnoj meri, cilja istrazivanja (Novakovi¢ 1994: 40). Na primer, filozofska
istrazivanja retko upotrebljavaju ispitanike, kao Sto se to inace Cini u drugim
drustvenim i humanistickim naukama, te retko imaju potrebu za elaboriranjem
uzorka ili ispitanika. Po toj specificnosti, medutim, filozofija nije usamljena medu
naukama, jer na isti nacin i matematika i (stroga) teorijska fizika odstupaju od
istrazivackih obrazaca drugih prirodnih nauka. PoSto naucni rad objektivno
izveStava o rezultatima naucnog istrazivanja, sasvim je smisleno da istrazivanja
koja ne implementiraju eksperiment u svom postupku nece o istom izvestavati u
nau¢nom tekstu. Ipak, ovakve pojedinacne specificnosti ne povlace sa sobom i
definitivnu odvojenost. 1 nauka i filozofija, iako viSevekovnom tradicijom
razdvajane kao zasebne forme ljudske duhovne delatnosti, ipak obe smeraju na
otkrivanje istine i u toj potrazi oslanjaju se na racionalnost, razloznost, koja se
sprovodi strogom metodologijom i ¢iji se rezultati klju¢no moraju mo¢i saopstiti
drugima (up. Santayana 1962: 19 i dalje). U tom pogledu, filozofski tekstovi nisu
niSta manje naucni tekstovi kojima autor saopStava svojoj publici probleme,
metode, rezultate i reSenja do kojih se tokom rada doslo. Kako bi to saopStavanje
bilo $to jasnije i efikasnije, autor filozofskog nau¢nog teksta svakako treba da
prati parametre nau¢nog metoda u svim aspektima — ukljuujuéi u to i naucni
apstrakt. I za filozofske naucne tekstove, ti apstrakti moraju biti sacinjeni prema
osnovnim principima tacnosti, sadrzajnosti, koherentnosti i sl. i moraju sadrzati
osnovne informacije o sprovedenom istrazivanju. To jo§ viSe vazi za akademsku,
institucionalizovanu filozofiju kakva se danas poducCava na univerzitetima.
Naime, pored ve¢ pomenutih karakteristika, ova akademska filozofija sa
savremenom naukom deli jo$ i Cinjenicu da poseduje kvalifikovanu stru¢nu
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zajednicu. Kolin Makgin smatra da su to sasvim dovoljni razlozi da se filozofija
smatra naukom (McGinn 2012: 9). Ako je to tako, onda je neosporiva
odgovornost onih koji ucestvuju u procesu filozofskog obrazovanja da svoje
ucenike poduce i odgovaraju¢im obicajima nauc¢nog ophodenja, a ti obicaji
podrazumevaju, kako opstu strogost nau¢ne metodologije, tako i prepoznavanje
granice vazenja pojedinacnih slu¢ajeva. Jasno je, naravno, da se izmedu nauke i
filozofije ne moze povuci apsolutni identitet. Ali, Novakovic¢eve razlike izmedu
filozofije i nauke podjednako mogu da se primene i kao razlike izmedu razlicitih
nauénih grana. Cak i sam Novakovi¢, nakon isticanja tih razlika, konaéno podseca
na to da je i za nauku i za filozofiju podjednako svojstveno da uvidaju vaznost
kriticnosti i teorijske argumentacije, kao i da obe polazu veliku vrednost u
originalno teorijsko stvaralastvo (Novakovi¢ 1994: 41).

U slicnom duhu, primetno je da istrazivacka metodologija koja se koristi
u filozofskim radovima najéeS¢e podrazumeva konceptualnu analizu ili
komparativnu analizu sadrzaja, i u tom aspektu retko kad zahteva opstu
metodolosku eksplikaciju, ve¢ se na njenom mestu viSe paznje posvecuje
doslednom strukturiranju argumentacije. Tako se ekspliciranje metodologije u
filozofskom nau¢nom radu ne svodi samo na imenovanje opsteg metoda, ve¢ i na
detaljno obrazlozenje argumentacijskih koraka. Osim toga, filozofska istrazivanja
Cesto imaju posla sa ekstenzivnim pojmovno-istorijskim relacijama, te se kao
posebno vazna stavka javlja polaganje racuna o literarnoj materiji koja je
upotrebljena tokom istrazivackog rada, kao i potreba da se implikacije i
relevantnost dobijenih rezultata izvedu u $to Sirem i doslednijem opsegu.

Osim ovih sadrzinskih elemenata, apstrakti se mogu procenjivati i po
drugim znacajnim karakteristikama — na primer, po stilskom uredenju i nacinu
artikulisanja samih recenica. To je naroCito znacajno ako se u obzir uzme
¢injenica da apstrakti moraju izraziti §to viSe informacija u veoma ograni¢enom
obimu re¢i — najce$ée izmedu 150 i 250. U takvim okolnostima, konciznost
pisanja i veSta upotreba jezickih sredstava nisu samo pozeljna, ve¢ i neophodna
karakteristika. Ovo su, naravno, dobre osobine svakog oblika pisanja, a he samo
pisanja nau¢nih radova, tako da mnogobrojni priru¢nici o dobrim metodama
pisanja zasigurno pokrivaju teme koje su relevantne i za ovu ,,uzu” oblast pisanja
nau¢nih apstrakata. U tom duhu c¢itamo i sledece: ,,Kako bismo jasno pisali,
moramo znati ne samo kako da upravljamo tokom ideja, ve¢ i kako da ih
koncizno izrazimo”. (Williams 1990: 115). Konciznost, koherentnost, elegantnost
i druge stilske karakteristike, svakako su znacajne za pisanje dobrih apstrakata.
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Problem je, medutim, u tome $to se ove karakteristike daju znatno teZe proceniti u
odnosu na prethodno pomenute sadrzinske osobine. Usled toga, u okviru ovog
istrazivanja, pri ocenjivanju studentskih apstrakata koristi¢emo se samo jasnim i
nesumnjivim sadrzinskim parametrima. S obzirom na elemente koji se isticu u
struénoj literaturi, kao klju¢ne karakteristike uzecemo sledece: da li apstrakt
zadovoljava kriterijum duzine/obima, da li je u apstraktu navedena tema rada, da
li apstrakt obrazlaze postupak analize ili argumentacije (metod), da 1i apstrakt
navodi rezultate ili zakljucke, kao i da li je u apstraktu konstatovan znacaj samog
rada koji je napisan. Ove karakteristike tek unekoliko odstupaju od spiska delova
naucnog apstrakta kako ga navodi Kupman (Koopman 1997: 3), odgovaraju
osnovnim ciljevima apstrakta prema videnju Deja (Day 1995: 30) i sasvim su u
skladu sa spiskom komponenti za teoretski naucni rad kako ga navodi Suzi¢
(Suzi¢ 2012: 17). Cilj ovog istrazivanja bic¢e da se utvrdi da li studenti filozofije
na Filozofskom fakultetu u Novom Sadu tokom svojih studija uspesno usvajaju
vestine potrebne za pisanje naucnih apstrakata, to jest, da li se medu studentima
koji su dalje odmakli u svojim studijama moze opaziti napredak u kvalitetu
napisanih apstrakata prema navedenim kriterijumima.

2. METOD ISTRAZIVANJA
2. 1. Uzorak

Uzorak kori§¢en u ovom istrazivanju bio je prigodan uzorak od 317
seminarskih radova studenata Osnovnih akademskih studija filozofije sa
Filozofskog fakulteta u Novom Sadu, pisanih izmedu 2011. i 2017. godine.
Predmeti za koje su ovi seminarski radovi pisani su predmeti druge, trece i Cetvrte
godine studija, i to: za drugu godinu studija — Filozofija srednjeg veka (117
radova), Filozofija novog veka (58 radova), Logika 1 (30 radova), Opsta
metodologija (1 rad); za trecu godinu studija — Filozofija nauke (22 rada),
Filozofija matematike (10 radova); za Cetvrtu godinu studija — Filozofija prirode 1
i Filozofija prirode 2 (zajedno 79 radova). lako je uzorak prigodan po tome $to su
ovo seminarski radovi koje su autori ovog teksta ocenjivali tokom svog rada sa
studentima na ovim predmetima, smatramo da veli¢ina uzorka znacajno doprinosi
njegovoj valjanosti i da ¢e zakljuCci koji budu doneti na osnovu njega biti
relevantni.
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2. 2. Varijable

Nezavisna varijabla: protekle godine studiranja. Ova varijabla
reprezentuje prethodno iskustvo sa filozofskim naué¢nim radovima u smislu da su
studenti koji su na studijama duze vreme imali prilike da procitaju viSe naucnih
radova, kao i da napisu viSe seminarskih radova.

Zavisna varijabla: ukupna ocena kvaliteta apstrakta. Ova varijabla
reprezentuje procenjeni kvalitet napisanog apstrakta, a dobija se kao zbir ocena po
pet kljunih karakteristika koje su prepoznate u struc¢noj literaturi: adekvatan
obim, prezentovana tema, obrazlozen metod, izneti rezultati, kao i naveden
smisao rada u pogledu njegovog znacaja.

2. 3. Hipoteze

S obzirom na to da je cilj ove analize da se utvrdi da li studenti sa viSe
iskustva u bavljenju filozofijom piSu bolje apstrakte za seminarske radove,
hipoteza koju ovom prilikom proveravamo je slede¢a: Radovi koje su pisali
studenti sa vecim brojem proteklih godina studiranja imaju vecu ukupnu ocenu
kvaliteta apstrakta. Drugim re¢ima, traZziCemo postojanje znacajne pozitivne
korelacije izmedu dve naznacene varijable. Korespondentna nulta hipoteza u tom
sluGaju glasi: Ne postoji znacajna korelacija izmedu proteklih godina studija i
ukupne ocene kvaliteta apstrakta.

2. 4. Postupak

Za svaki seminarski rad u uzorku dodeljene su celobrojne vrednosti za
nezavisnu i zavisnu varijablu, i to prema slede¢im parametrima.

Nezavisna varijabla odredivana je prema razlici izmedu kalendarske
godine u kojoj je seminarski rad predat na ocenjivanje i kalendarske godine u
kojoj je student koji je podneo rad upisao Osnovne akademske studije filozofije.
Ovaj nacin merenja prethodnog iskustva sa filozofskim nau¢nim radovima
odabran je usled toga $to na Osnovnim akademskim studijama filozofije u Novom
Sadu studenti nemaju ispite koji su uslov za upis u slede¢u godinu studija, te je
moguca situacija u kojoj student na Cetvrtoj godini studija polaze ispit sa druge
godine. Samim tim, sortiranje uzorka prema predmetu i prema godini/semestru na
kojima se taj predmet drzi ne bi nuzno oslikavalo opseg prethodnog iskustva sa
¢itanjem i pisanjem naucnih radova. Radije, za svaki seminarski rad uporedivana
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je kalendarska godina predavanja rada i godina upisa studija, a razlika koja se
dobije kada se od godine predavanja rada oduzme godina upisa predstavlja
protekle godine studiranja i dobro je merilo opsega iskustva Citanja i pisanja
nau¢nih radova iz oblasti filozofije. U analiziranom uzorku dobijene su celobrojne
vrednosti od 1 do 10 godina.

Zavisna varijabla, to jest ocena kvaliteta napisanog apstrakta formirana je
ocenjivanjem svakog rada po pet razli¢itih kriterijuma ocenom 1 (ukoliko apstrakt
ispunjava navedeni kriterijum) ili ocenom 0 (ukoliko ga ne ispunjava), a zatim
sabiranjem ukupne ocene. Svaki apstrakt ocenjivan je po pet kategorija: obim,
tema, postupak, rezultati i znacaj. Navedene kategorije odabrane su da
reprezentuju bitne karakteristike apstrakata koje su ustanovljene u stru¢noj
literaturi, a koje su relevantne za uzu naucnu oblast filozofije. U kategoriji
,obim”, radovi su ocenjivani prema tome da li svojim obimom odgovaraju
potrebama jednog naucnog apstrakta. Posto su seminarski radovi studenata znatno
kraéi od tipicnih naucnih radova, koris¢en je nesto blazi kriterijum: ukoliko je
apstrakt posedovao 75 ili vise reci, dobijao je 1 poen, a ukoliko je posedovao 74
ili manje reci, dobijao je 0 poena. U kategoriji ,,tema” radovi su ocenjivani spram
toga koliko jasno izlazu temu koja je obradena u radu: ako je tema nedvosmisleno
navedena, dodeljivan je 1 poen, a ako je tema nejasna ili ¢ak potpuno izostavljena,
dodeljivano je 0 poena. Prihvatljivi nacini navodenja teme ukljucivali su recenice
koje sadrze tvrdnje kao Sto su: ,,U ovom radu ¢emo se baviti...”, ,,Tema ovog
seminarskog rada je...”, ,,Ovom prilikom ispitacemo...”, kao i razne varijacije ovih
navoda. U kategoriji ,,postupak” ocenjivano je koliko verno apstrakt saopsStava
postupak koji je sproveden u radu kojem prethodi: ako je naveden konkretan
metod ili materijal koji je koriS¢en u analizi, ili je bar navedeno Cime ¢e se
pojedinacni delovi rada baviti, dodeljivan je 1 poen, a ako u apstraktu ne postoji
nijedna od ovih naznaka, dodeljivano je 0 poena. Pozitivno su ocenjeni svi radovi
koji su eksplicitno imenovali metod koji je koriS¢en u radu (analiza sadrzaja,
komparacija...), oni koji su usko identifikovali izvorni materijal ¢ijom ¢e se
analizom baviti, ali i oni koji su detaljnije elaborirali strukturu rada (npr. ,,U
prvom delu rada bi¢e razmotreno... a u drugom delu ¢e se utvrditi...”). U
kategoriji ,,rezultati” apstrakti su ocenjivani po tome da li jasno saopStavaju
konacni zakljucak citavog rada: ako su rezultati, sumiranja ili zakljucci navedeni
makar u jednoj reCenici, dodeljivan je 1 poen, u suprotnom, dodeljivano je 0
poena. U ovom kriterijumu kljuéno je bilo da rezultati budu nedvosmisleno
navedeni — apstrakti koji su samo nasluéivali i najavljivali rezultate (npr. ,,U
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zakljucku ovog rada videcemo kakve to posledice ima na istoriju filozofije.”) bili
su ocenjeni sa 0 bodova. Najzad, u kategoriji ,,znacaj” ocenjivano je da li se u
apstraktu reflektuje smisao Citavog teksta: ako se navodi relevantnost sprovedene
analize, ili bilo kakav njen znacaj u buduénosti, dodeljivan je 1 poen, u
suprotnom, dodeljivano je 0 poena. Prepoznavanje znacaja ukljucivalo je ili
konstatovanje vaznosti teme (,,Ovo obrazlozenje pojma X neophodno je za
razumevanje pojma Y.”), ili naznaCivanje mogucénosti buducih istraZivanja
(,Ovim je otvoreno pitanje mogucénosti primene...”). Na kraju procenjivanja
sabirani su bodovi za svaki rad, ¢ime je dobijena ukupna ocena kvaliteta
apstrakta, a koja u ovom slucaju moze da iznosi od 0 do 5 bodova.

Nakon utvrdivanja vrednosti obe varijable za svaki apstrakt iz uzorka,
podaci su organizovani u tabelu i izraunat je Pirsonov koeficijent korelacije za
ove dve varijable.

3. REZULTATI

Dobijeni rezultati sumirani su u tabeli koja sledi. Podsecamo na to da su
ocene koje su se dodeljivale za pojedinacne kategorije bile 0 ili 1, a da je ukupna
ocena njihov zbir i moze imati vrednost od 0 do 5.

Prosecna ocena kvaliteta po kategoriji

Protekle godine stud. Broj radova - - S
Obim Tema Metod Rezultati Znacaj Ukupno

1 4 0,75 1 0,5 0 0,5 2,75
2 128 0,5547 0,9531 0,6562 0,0859 0,1797 2,4297
3 69 0,5072 0,942 0,5362 0,1449 0,1159 2,2464
4 36 0,5 0,9444 06667 0,3056 0,25 2,667
5 31 0,4516 0,9032 0,5806 0,129 0,1613 2,2258
6 25 084 064 0,52 0,28 0,2 2,48
7 12 0,5833 0,5833 0,4167 0 0,1667 1,75
8 8 0,75 1 0,75 0375 0,125 3

9 2 1 1 1 0,5 0 3,5

10 2 1 1 0,5 0 0 2,5

Sve 317 0,5647 0,9085 0,6057 0,1483 0,1735 2,4006

Tabela 1.: Pregled prosecnih ocena u svakoj kategoriji po proteklim godinama studiranja
(napomena: ukupna prosecna ocena moze odstupati od prostog zbira usled
zaokruzivanja).
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Kada se za dobijene rezultate izraCuna Pirsonov koeficijent korelacije,
dobija se vrednost od r = 0,0086, $to ocevidno nije statisticki znacajno ni na
nivou znacajnosti p < 0,05 za dati uzorak. Usled toga, hipoteza koja predvida
pozitivnu korelaciju izmedu proteklih godina studija i ukupne ocene kvaliteta
apstrakta bi¢e odbacena; pored toga, nulta hipoteza koja tvrdi da korelacija
izmedu ove dve varijable ne postoji ne moze biti odbacena.

4. DISKUSIJA

Pocetna hipoteza sa kojom je inicirano ovo istrazivanje artikulisana je kao
nuzna posledica slu¢aja u kom studenti, ¢itaju¢i egzemplarne naucne radove
prilikom spremanja ispita i piSu¢i seminarske radove kao predispitne obaveze za
mnoge predmete, postepeno i takore¢i spontano uocavaju i usvajaju kljucne
karakteristike dobrih radova 1 adekvatne prakse za njihovo izvodenje.
Pretpostavljena pozitivna Korelacija odrazavala bi postepeno usvajanje i
prilagodavanje opStim nau¢nim kriterijumima. Medutim, izostanak ove korelacije,
utvrden tokom pomenutog ispitivanja, ukazuje na to da do ovog pretpostavljenog
postepenog i spontanog usvajanja dobre prakse pisanja apstrakata ne dolazi tokom
Osnovnih akademskih studija filozofije. Pored ovog osnovnog zakljucka, podaci
iz sprovedenog istrazivanja nude nam jo§ nekoliko zanimljivih uvida koji mogu
posluziti kao objasnjenje za ovakve rezultate.

Uocljivo je, naime, da je od svih kategorija po kojima su ocenjivani
apstrakti najbolji uspeh ostvaren u kategoriji ,.tema”, sa prosecnom ocenom
0,9085. To znaci da je preko 90% razmatranih seminarskih radova uspes$no u
apstraktu predstavilo i obrazlozilo temu ili pitanje kojim se sam rad bavi. Ovo
ukazuje na Cinjenicu da je studentima jasna osnovna funkcija apstrakta — da
¢itaocu pruzi kratak uvid u ono ¢ime ¢e se autor baviti. Nesto slabiji, ali i dalje
vecinski uspeh ostvaren je u kategoriji ,,metod”, gde je prosecna ocena 0,6057, §to
znaci da je nesSto vise od 60% apstrakata pruzalo jasan uvid u postupak koji se
sprovodi u samom radu. Uz ovaj podatak, medutim, vredi uociti da su gotovo svi
slucajevi koji su ocenjeni pozitivno u kategoriji ,,metod” tu ocenu dobili
zahvaljuju¢i tome §to je u apstraktu razloZzen neposredan postupak koji je
upotrebljen, tako S§to je navodeno kojim glavnim temama i pitanjima se bave
pojedinac¢ni delovi rada. NajceS¢e fraze koriS¢ene tom prilikom bile su razliite
varijacije tvrdnji ,,Prvi deo rada posveéen je...”, ,,U drugom delu bavi¢emo se...”,
ali i neSto opstije tvrdnje nalik ,,Nakon ovog opsteg prikaza, fokusiraCemo se
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na...”. Znatno su redi oni opisi postupka u kojima se navodi konkretan materijal
(knjige ili dela) koji ¢e biti analiziran. Najzad, u svega nekolicini apstrakata
poimence je navedena metoda koriS¢ena u radu, i to su, bez izuzetka, bili slucajevi
komparativne analize sadrzaja. Ovo je sasvim razumljivo kada je re¢ o
seminarskim radovima iz oblasti filozofije, pogotovo ako se u obzir uzme
¢injenica da je predominantan broj analiziranih radova orijentisan na teme iz
istorije filozofije (a za radove iz predmeta Filozofija srednjeg veka i Filozofija
novog veka, to su i glavne teme koje se o¢ekuju). Imajuci u vidu ogranicenja koja
u metodoloskom pogledu prate filozofske naucne radove, jasno je da isti faktori
uticu i na pojavljivanje ovakvog nacina navodenja metode rada medu studentskim
seminarskim radovima uopste. Ovakvi rezultati ukazuju na to da vecéina studenata
razume da je jedan od zadataka apstrakta da se blize predstavi procedura koja se u
radu sprovodi, ali i da postoji ne zanemarljiv broj onih koji nisu u potpunosti ili
na zadovoljavajuéi nacin implementirali ovu ideju.

Rezultati za kategorije ,rezultati” i ,znaCaj” znatno su slabiji, te
nesumnjivo ukazuju na problemati¢na mesta kojima treba posvetiti viSe paznje u
nastavi na Osnovnim akademskim studijama filozofije. Prose¢na ocena po
kategoriji ,,zna¢aj” iznosi 0,1735, $to znai da je manje od petine apstrakata
sadrzalo bilo kakvu refleksiju o smislu, znacaju i budu¢im implikacijama koje sa
sobom povlaci takav jedan rad. Sa jedne strane, razumljivo je da studentski
seminarski radovi ne moraju obavezno imati epohalni znacaj u nauc¢noj zajednici,
jer prvenstveno sluze boljem usvajanju gradiva i uvezbavanju nau¢ne pismenosti,
te bi zahtev za navodenjem ,,implikacija za buducnost” bio, u najmanju ruku,
pretenciozan. Sa druge strane, pak, ne moze se re¢i da ovi radovi ne poseduju
nikakav znacaj, tako da bi ova kategorija mogla biti zadovoljena navodenjem
osnovnih razloga za proucavanje odabrane teme, pa makar to bila i banalna Zelja
za boljim upoznavanjem sa izvesnom materijom. Najveéi broj apstrakata
seminarskih radova upravo na taj nacin i istiu svoj znacaj — ciljaju¢i na to da je
dobro razumevanje pojedinaénih komponenata neke filozofije neophodno za
dobro razumevanje celine, dok nekolicina ide i korak dalje, navodeéi zbog Cega i
u kom pogledu su uvidi prezentovani u radu relevantni za savremeno drustvo.
Uvezbavanje u prepoznavanju ovakvih relevantnosti, uostalom, i jeste jedan od
ciljeva aktivnosti pisanja seminarskog rada. Na umu ipak treba imati ¢injenicu da
je procenat radova koji zadovoljavaju kriterijum ,,znacaja” za obe grupe predmeta
primetno nizak. Ovo moZe da upucuje na zloslutno objas$njenje da studenti na
seminarske radove ¢esce gledaju kao na obavezu koja je silom prilika integralna u
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predmetu koji zele da poloze, nego kao na vezbu kojom usavrSavaju jednu
znacajnu akademsku vestinu. ,.Znacaj” seminarskog rada se u tom smislu
izjednacava 1 iscrpljuje sa svrhom dobijanja predispitnih bodova i ostvarivanja
uslova za izlazak na usmeni ispit, Sto u velikoj meri Steti pravoj svrsi kojoj
seminarski radovi treba da sluze.

Jos slabiji rezultat ostvaren je u kategoriji ,rezultati”, gde je prose¢na
ocena iznosila svega 0,1483, odnosno, tek nesto vise od sedmine analiziranih
apstrakata na nedvosmislen nacin iznelo je zaklju¢ak svog seminarskog rada. Pri
tom vredi napomenuti da ti isti zakljucci nisu izostajali iz samih seminarskih
radova, ve¢ naprosto nisu bili pominjani u apstraktu. Takode, bitno je istaci da su
se u apstraktima povremeno nalazile fraze kao §to su ,,0 posledicama ovog ucenja
raspravlja¢emo u zakljuénom poglavlju...”, ili ¢ak ,,0 ostalim detaljima bice vise
re¢i u samom radu”. Kao §to je na pocetku naglaseno, ovakve tvrdnje nisu
racunate kao uspe$no iskazan zaklju¢ak rada. One, medutim, pruzaju naznaku
toga u kom pravcu mozemo traziti objasnjenje za ovako uocljiv izostanak jednog
od klju¢nih elemenata apstrakta medu studentskim radovima. Naime, ¢ini se da je
po sredi fundamentalno nerazumevanje osnovne funkcije koju apstrakt jednog
nau¢nog rada treba da ima; umesto suvislog rezimiranja celog rada, apstrakt se
tumaci kao skraceni uvod — da ne kazemo forSpan za sam rad — koji ne sluzi kao
size za onog ko se interesuje za posebnu tematiku, ve¢ gotovo kao reklama koja
treba da namami potencijalnog &itaoca po svaku cenu. Stavise, nesto slobodnije
mogli bismo zakljuciti i to da studenti kao ¢itaoca svog rada vide iskljucivo
predmetnog profesora ili asistenta, koji po pretpostavci bolje od njih zna o ¢emu
je rec; usled toga, koncipiranje apstrakta oni dozivljavaju kao suvisnu i trivijalnu
obavezu.

Iz dobijenih podataka moze se izvesti jo$ jedno zanimljivo zapaZanje: ako
se radovi podele u grupe po predmetima za koje su pisani, te se na jednu stranu
svrstaju predmeti koji se usko bave istorijom filozofije (konkretno Filozofija
srednjeg veka i Filozofija novog veka, ukupno 175 radova), a na drugu predmeti
koji nisu strogo istorijski (konkretno, Logika 1, Opsta metodologija, Filozofija
nauke, Filozofija matematike, Filozofije prirode 1 i Filozofija prirode 2, ukupno
142 rada), primecuje se da je prosek ocene ,rezultata” za grupu ,,istorijskih”
predmeta (0,0914) mnogo manji od grupe ,,neistorijskih” predmeta (0,2183). Ovaj
rezultat se vrlo lako da objasniti time Sto su studenti skloniji da za ,,istorijske”
predmete piSu seminarske radove koji su prikazi nekog istaknutog ucenja i za koje
je onda mnogo teze artikulisati rezultat rada, jer se svrha pisanja vrlo lako moze
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pogresno izjednacliti sa samim prezentovanjem (Sto bi bilo u skladu sa
tumacenjem koje smo naveli za slabe rezultate u kategoriji ,znacaj”). Na
,heistorijskim” predmetima, pak, studenti su skloniji da biraju opSte teme i
probleme, u kojima je lakSe imenovati zakljucak ili rezultat. Ovaj kuriozitet,
medutim, ne menja Cinjenicu da su ,rezultati” po prosecnoj oceni ubedljivo
najslabija kategorija, Sto zavreduje posebnu paznju u daljem osmiSljavanju
obrazovnog procesa.

U pogledu obima, vise od polovine apstrakata zadovoljavali su
(relaksirani) kriterijum od minimalno 75 reci. Primetno je, medutim, da
analizirani apstrakti pokazuju veoma veliki raspon broja reci: najkraci apstrakt
saCinjen je od svega 13 rec¢i, dok najduzi ima 381 re¢, a zastupljene su mnoge
vrednosti izmedu ova dva ekstrema. S obzirom na to da je obim apstrakta
parametar koji je studentima jasno navoden, kako tokom cCasova, tako i u
priru¢nicima o pisanju seminarskih radova koji su im podeljeni, ovakav §irok
raspon ukazuje na to da navedene mere nisu bile dovoljno ucinkovite u
usmeravanju studenata prilikom pisanja seminarskih radova. Ovo je jo§ jedna
stavka koja je u saglasju sa tumacenjima koja su izneta u prethodnim pasusima, a
to je da studenti nemaju potpuno razumevanje uloge apstrakata u nau¢nom radu,
te da Citavoj delatnosti pisanja seminarskih radova pristupaju kao prema prepreci,
a ne kao prema vezbi. Budu¢i da apstrakt rada tretiraju kao puku tehnikaliju, te da
ne pokazuju puno razumevanje njegove uloge i smisla, studenti se donekle
slobodno odnose prema apstraktima, S§to u krajnjem rezultira i posve
neujednacenim vrednostima u pogledu njihovog obima. Takode, valja napomenuti
da Sirok raspon vrednosti broja reci u apstraktu ukazuje na to da bi u buduénosti
vredelo izvrsiti podrobniju statisticku analizu ove karakteristike, a mozda i
postaviti model za novo istrazivanje u kojem bi se obim rada koristio kao
prediktor za neke druge osobine i potraziti mogucu korelaciju.

Naposletku, autori ovog istrazivanja u procesu ocenjivanja apstrakata
naisli su na nekoliko specifi¢nih slu¢ajeva koji su se po nekoj karakteristici
isticali u odnosu na ostale primerke iz uzorka. Usled njihove malobrojnosti, za
ove slucajeve ne moze se rec¢i da su sistemski, ve¢ samo anegdotalni, ali autori
smatraju da njihova specifiénost jem¢i da ih vredi pomenuti i neS§to blize
razmotriti.

Jedan broj apstrakata u sebi sadrzi citate, a jedan manji broj njih te citate
je indeksirao preko fusnota. Praksa navodenja citata u apstraktu svakako nije
necuvena, ali se nacelno izbegava (up. Davis, Davis i Dunagan 2012: 112) zato
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Sto citati ¢esce trace preko potreban prostor u apstraktu nego Sto pruzaju konciznu
i relevantnu informaciju o radu. U slucajevima kada se citat mora iskoristiti, pak,
vaze posebni i strogi parametri navodenja izvora, koji niposto ne ukljucuju
upotrebu fusnota. Ovakvim postupcima studenti ne samo S§to su pokazali
nepoznavanje osnovnih pravila za ustrojavanje apstrakata, ve¢ su, jo§ bitnije,
pokazali da nisu usvojili osnovnu ideju da apstrakt mora moéi da stoji kao
samodovoljan deo rada kako bi se suvislo mogao navoditi u pregledima, iseccima
ili knjigama apstrakata.

Slicno slucajevima ,,obecavajucih rezultata” pomenutih nesto ranije (npr.
»Vise re¢i o ovoj temi bi¢e u samom radu”), uoCeno je nekoliko slucajeva u
kojima su studenti pokusali da artikuliSu rezultate svog istrazivanja, ali su to
ucinili na neadekvatan nain — najceS¢e tako §to su rezultatima govorili u
buduéem vremenu i u krajnje neodredenim terminima. Takvi slucajevi su, shodno
pocetnim parametrima, ocenjivani sa 0 bodova. Oni mogu uslovno ukazivati na to
da neki studenti piSu apstrakt rada pre pisanja samog rada, $to je vrlo neadekvatna
naucna praksa. lako je u okviru ovog istrazivanja fokus bio usmeren na sadrzaje
apstrakata, a ne na njihovo formalno-stilsko uredenje, ovi i prethodni uvidi mogu
ukazivati na to da problem postoji ne samo u pogledu proizvodenja apstrakata,
vec 1 u pogledu njihovog adekvatnog uredivanja.

Vrlo je uocljiva Cinjenica da je nekoliko apstrakata napisano u obliku
jedne jedine reéenice; dok su izrazito obimni apstrakti ponekad sastavljeni od
prekopiranih recenica ili ¢ak pasusa iz samog rada, §to, iako mozda Stedi vreme,
ne garantuje da ¢e proizvesti dobro napisan apstrakt, ili cak moze i¢i na Stetu
autora (Derntl 2014: 110). Katkad su apstrakti tretirani kao svojstveno pred-
poglavlje, te je za jedan manji broj radova apstrakt sluzio kao uvodno
obrazlozenje rada. Ovakvi apstrakti uglavnom nisu dobijali visoke ocene:
najéeSc¢e su samo uspevali da artikuli$u centralnu temu rada, a neki ni to. Pored
ocevidnih gresaka u pisanju apstrakata, ovi slucajevi dodatno ukazuju na to da se
svrha apstrakta nau¢nog rada ponekad definitivno pogresno shvata. Ovaj
zaklju€ak potvrduje i zapazanje da Cesto postoji nerazumevanje u pogledu toga da
apstrakt rada nije isto $to i njegov uvod, $to rezultira Cestim izostajanjem
adekvatnih uvodnih poglavlja u seminarskim radovima.

lako smo konstatovali da utvrdena korelacija izmedu broja godina
provedenih na studijama i ukupne ocene kvaliteta apstrakta nije statisticki
znac¢ajna, uocljivo je da studenti koji su na poslednjim godinama studija imaju
konzistentnije ocene apstrakata (sa manje varijacija) od kolega na ranijim
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godinama. Pri tom ipak treba imati na umu da je broj takvih apstrakata isuvise
mali da bi se mogao izvesti bilo kakav pouzdan zaklju¢ak. Ovo zapaZanje,
medutim, moZe nas usmeriti u pogledu buduc¢ih istrazivanja u kojima bi se,
recimo, moglo ispitati da 1i studenti koji su u svojim zavr$nim godinama studija
piSu bolje apstrakte usled toga $to na tim zavrSnim godinama imaju iskustva sa
pisanjem zavrS$nog rada koji nuzno mora imati prihvatljivu naué¢nu formu. Ovakvo
istrazivanje moglo bi pruziti relevantne uvide u korist ili protiv ustanovljavanja
zavr$nog rada na nivou osnovnih akademskih studija.

5. ZAKLJUCAK

Vecina rezultata koji su ustanovljeni u ovom istrazivanju ukazuju na to da
studenti na Osnovnim akademskim studijama filozofije imaju poteskoca sa
usvajanjem valjanih praksi za pisanje apstrakata za nau¢ne radove. Te poteskoce
se, pri tom, ne svode samo na nedovoljnu verziranost u primenjivanju i
sprovodenju osnovnih kriterijuma dobrog apstrakta, ve¢ ukljucuju i nesumnjiv
problem sa generalnim nerazumevanjem smisla ¢itave delatnosti pisanja rezimea
uz naucni rad. Ovakvi rezultati, nazalost, ukazuju na ¢injenicu da ideja nau¢nog
obrazovanja po kojoj ¢e studenti najbolje usvojiti valjane prakse pisanja naucnih
radova kroz neposrednu vezbu i direktan kontakt sa njima ipak nije dovoljna da
garantuje uspeh i ucinkovitost. Iz ovakvog istrazivanja donosi se zakljucak o
neophodnosti da se u okvir programa Osnovnih akademskih studija filozofije
uvede kurs Ciji bi jedan od zadataka bio neposredno poducavanje studenata
upravo u ovakvim nau¢nim vestinama kao $to je pisanje apstrakata. Takav kurs bi
obuhvatao uvod u oshovne tekovine akademskog pisanja, i on bi, stoga, valjao biti
pozicioniran $to ranije u toku samih studija, po moguéstvu ve¢ na prvoj godini.
Pored njega, vredelo bi zadrzati obavezu pisanja seminarskih radova na nekim
predmetima tokom studija, koji bi u tom slucaju bili prilika za neposredno
primenjivanje i uvezbavanje onoga §to je nauceno na tom uvodnom kursu. Na
prvi pogled Cini se da bi upravo kursevi iz istorije filozofije bili pogodni za takva
uvezbavanja, jer je uoCeno da se na tim kursevima susre¢u posebni izazovi
prilikom artikulisanja apstrakata seminarskih radova. Ipak, definitivan zakljucak o
toj pogodnosti zahtevao bi jedno opseznije istrazivanje koje bi u sebe ukljucilo ne
samo analizu apstrakata, ve¢ i Citavih seminarskih radova, i to za mnogo veci broj
predmeta nego $to je to ovom prilikom ucinjeno.
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Takode, na umu treba imati i to da su ovi zakljucci ograniceni na
Osnovne akademske studije filozofije koje se odrzavaju na Filozofskom fakultetu
u Novom Sadu. U uzorku koji je koriS¢en moZe Se uociti nesrazmerna
zastupljenost radova koji su pisani u ranim godinama studija u odnosu na radove
koji su pisani u poznijim godinama, §to je, medutim, razumljiva posledica toga $to
se broj studenata progresivno smanjuje kako same studije odmi¢u. Sama upotreba
duzine studiranja kao jednog od parametara u istrazivanju moze predstavljati
problemati¢no mesto usled toga $to je ono potencijalno optere¢eno propratnim
faktorima koji mogu da uticu na zavrSne rezultate. Naime, veci broj godina
studiranja ne mora nuzno biti znak veceg iskustva sa filozofskom i nau¢nom
materijom — neki studenti mogu imati veéi broj godina studiranja zato §to su u
nekom trenutku napravili pauzu u studijama usled spoljasnjih okolnosti. Osim
toga, veci broj godina studiranja, pogotovo ukoliko taj broj prevazilazi standardno
trajanje studija, moZe po sebi da ukazuje upravo na obrnutu okolnost, to jest, da je
u nekom konkretnom slucaju re¢ o studentu koji ima poteskoce sa ostvarivanjem
zahteva koji su postavljeni tokom studija, te da se od takvih slu¢ajeva ne mogu
ocekivati izrazito kvalitetni seminarski radovi, §to moze rezultovati nizom
ocenom pri ve¢em broju godina studija. Ipak, smatramo da u ovom istrazivanju
taj efekat nije mogao bitno poremetiti rezultate: prvo, broj studenata sa velikim
brojem proteklih godina studiranja je relativno mali, tako da taj uticaj nije mogao
biti suvise jak; drugo, najbolje prosecene ocene dobijali su upravo studenti koji
ve¢ dugo studiraju, $to ukazuje na to da pomenuti uticaj nije mogao biti
prominentan; najzad, konac¢na dobijena korelacija je dramaticno niska, tako da
sve 1 ako pretpostavimo da je ovaj nepoZeljni uticaj postojao, on ne bi mogao
znacajno da poremeti zakljucke.

Buduca istrazivanja koja bi se vrSila na tragu ovog mogla bi i dodatno
prosiriti opseg ispitivanih karakteristika. Najpertinentniji zakljucak koji se iz ovog
prouCavanja moze izvesti jeste da se postupak nau¢nog obrazovanja stalno
suocava sa izazovima u konkretnom sprovodenju, te da se ta delatnost niposto ne
sme ostaviti ad acta, ve¢ da je vredi konstantno kontrolisati i analizirati prema
ucinku. Druga ispitivanja mogu traziti korelacije medu nekim drugim
parametrima (ve¢ smo pomenuli moguénost korelacije izmedu obima i kvaliteta
apstrakta), mogu razmatrati neke druge aspekte akademskog pisanja (na primer,
stilske karakteristike teksta ili mnoge razli¢ite moguénosti analiziranja samog
sadrzaja seminarskih radova), ili se mogu ¢ak baviti nekom drugom nau¢nom
vestinom koja bi spadala u visokoskolsko nau¢no obrazovanje (na primer, prakse
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izlaganja radova na nau¢nim skupovima). Svako od ovih istrazivanja nesumnjivo
bi bilo svrsishodno jer bi sluzilo kao dobar putokaz u stalnom revidiranju i
poboljsavanju obrazovnog procesa u visokoskolskim ustanovama.
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ANALYSING THE EFFECTIVENESS OF SPONTANEOUS SKILL ACQUISITION
PERTAINING TO WRITING SCIENTIFIC ABSTRACTS AMONG BACHELOR
STUDENTS OF PHILOSOPHY

Summary

Many manuals and guides for scientific writing point out that there is no one definitive
method of writing scientific abstracts and so recommend that their readers ought to
familiarise themselves with good writing practices by reading finished scientific papers.
Philosophy students at the Faculty of Philosophy in Novi Sad take many courses which
include writing a paper on a relevant topic, but they do not have a course that is devoted
particularly to academic writing skills. The idea is that regular practice, combined with
reading finished scientific papers for each course, will eventually lead to their
spontaneous acquiring the skill needed for writing good scientific papers. This paper
examines the effectiveness of such an approach. On a sample of 317 students’ papers
written between years 2011 and 2017, the quality of the abstracts of those papers were
compared to the number of years that the student who wrote the paper was studying
philosophy at the time of writing. The quality of the abstracts was evaluated according to
whether they would satisfy each of the five criteria: appropriate length, clearly stated
research topic, sufficiently elaborated methodology, clearly stated research results and
assessing the consequences and implications of the results. Had the spontaneous learning
method been effective, a positive correlation between the two values would have been
found. Since the results show no significant correlation, it leads to the conclusion that
more experienced students do not necessarily write better scientific abstracts. It was also
noted that analysed abstracts score the lowest on criteria about results and conclusions of
the paper. This indicates that students of philosophy do not consider their written papers
as exercises in academic writing. Instituting a special course devoted to teaching skills of
academic writing is thus recommended.

Keywords: abstracts, academic writing, autonomous learning, bachelor level philosophy
courses, spontaneous skill acquisition.
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YIHOTPEBA ®OTOI'PA®UJE Y HACTABHU
HNCTOPHUJE HA TEMY XOJIOKAYCTA

ATICTPAKT

VY paxy ce pa3marpajy HajoONTUMATHHjH N300pH 00NIHMKa paga W HACTaBHUX
MeTOoZa KOjH CE€ MOTY KOPHCTHTH Yy HACTaBHO] jEAMHUII O XOJIOKAYCTY.
AKIIEHAT je Ha HayYHHM, METOIWYKHM, IEJarolIKUM M TICHXOJIOIIKAM
KOMITETEHIMjaMa HACTaBHUKA Ka0 OCHOBHHUM IIPEIYCIOBOM 3a H3BOheHe
BaJbaHOI Yaca y HacTaBu ucropuje. Pajg he moHymuTH Ha KOjU HauyumH
JMKOBHH MaTepujall UCTOPHJCKOT cajpiKaja Kao OYMIJIETHO CPEICTBO Y
HacTaBH MCTOPHj€ MOXE J1a c€ MMPUMEHH Ca OCTAJIMM HACTaBHUM METoJaMa
Bonehu padyHa na jeaHa Apyry ucnpaBHO jgonymaajy. dotorpaduja kao
Mareprjall IOKyMEHTApHOT KapaKTepa MOXE Ja C€ KOPHCTH Y BEIHMKOM
Opojy HACTaBHUX jeIWHHIIA U TO HE CaMO Ha 4acOBHUMa HCTOpHje Beh m y
CTPYKTYPH OCTaIMX HapaTHBHUX IIpeJMeTa TJE Cce 3Ha4ajHO MECTO jaaje
CEJIEKIIMjU MaTephjaia. BakaH CerMeHT y HAacTaBH KOjH C€ OBIE yodaBa
jecTe W THTame MOTHBAIMje KOjy Tpeba IOCTIENMTH KOMOHMHOBAEmEM
pa3IMYNTHX HACTaBHHUX O00NMMKa. Y pamy he OWTH HM3IIOKEHHW HajBaXHHjH
METOJIMYKH MPHHIIMITY KOjUX CE€ HACTABHUK MOpA MPU/IPIKABATH.

Kipyune peun: ¢ororpaduja, Xonokayct, HactaBa HCTOpPHje, METOJAMKA
HacTaBe ucropuje, JIpyru CBeTCKH part.

THE USE OF PHOTOGRAPHS IN HISTORY LESSON ON THE
TOPIC OF HOLOCAUST

ABSTRACT

The paper discusses the most optimal choices of forms and teaching
methods that can be used in a lesson on Holocaust. The emphasis is on
scientific, methodological, pedagogical and psychological competencies of
the teacher as the basic prerequisites for proper realization of a history
lesson. The paper presents a way of using historical art material as a visual
aid in teaching history with other teaching methods while making sure that

MeToanuku BUAALA &


mailto:nkrcmar84@gmail.com

54

Huxona Kpumap: YIIOTPEBA ®OTOI'PA®UIE V HACTABU UCTOPUJE HA TEMY ...

they complement each other properly. Photograph as a documentary
material can be used not only in history lessons, but also in the structure of
other narrative subjects where notable space is given to the selection of
materials. An important part of teaching that can be observed here is the
question of motivation, which should be improved by combining different
teaching forms. The paper includes the most important methodological
principles, which the teacher must adhere to, and an annex containing
lesson plan on the subject of Consequences of the war — Holocaust,
genocide, and casualties.

Keywords: photograph, Holocaust, history teaching, teaching methods in
history, World War II.

1. YBOJI

VY ocHOBM mpoOiieMa CBUX XYMaHHCTHYKHX HayKa Koje Cy IO CBOjOj
MPUPOJU HApATHUBHOT KapaKTepa, MOCMATPaHO M3 YIJIa yYEeHUKA, jeCTe UHTAHE
KOje YMHHM HEHW30CTaBHH METOJ y IMPOIECYy CaBiajaBarba MaTepuje. Y OBOM
ciydajy nepUHMIMja YUTalka HE MOJApa3yMeBa MEXaHMYKO IOHaBJbawke Beh
CMHUCJICHO YCBajambe KOje ce KBAHTHTATHBHO HE OW CMENO OrpaHHW4aBaTH, CTOra
HU YHUTAOIM HE YMHE CaMO KILMKEBHO €CTETCKY KaTerophjy Beh COIHOJIONIKO-
WHTENeKTyanHy. J[Ba 3HauajHa (akropa Koja MOTY JOBECTH [0 JCTUMHYHOT
mpeBasmiiaXkema OBOT TpoliieMa jecy TMOACTHIIA] MOTHBAIAje M METOIHYKO
nenaromke crnocobHoctu mpodecopa. I[locTnzameM MOTHBAIMOHOT (akTopa
yYeHHIIMMAa C€ OllaKIliaBa TMpoIlec CcaBlajaBama TpaguBa W omoryhasa
WHTEJICKTyallHa INHpPUHA KOja TIOCTIENTyje OOpa3oBHU CHCTEM y IICJIMHH.
»-MOTHBaIMjy 3a ydeme Kao IMoceOHy BpCTYy MoOTHBanuje oapehyjemMo kao
TEHJICHIIN]Y YICHUKA J]a aKaJIeMCKEe aKTHBHOCTH JIOXKHMBE KA0 CMHUCIICHE U BPEIHE
U-WIH Kao CPEJCTBO 3a JONAKEHE JI0 aKaJeMCKUX A00uTH (OlieHe, AUILIoMe)”
(Tpebjemanun 2009: 14). Jla 6u KBaIuTeT W TPajHOCT HaydeHor Owiu Behu
MOTPeOHO je paaWTH Ha TOJCTUIA]Y YHYTpaIlkhe MOTHBAIH]E KOja Y OJHOCY Ha
CIOJBAIlIY HYAH W IPUMEHIBHBOCT 3HaHa Y CBAKOJHEBHOM XHBOTY. OBaj Ipyru
dbaxTop — mpodecop, 3ampaBo MOXKE Ja BPIIM JUPEKTaH YTHUIA] HA MOTHBAIIH]Y
YYEHHKa MPEKO COICTBEHE CTPYYHOCTH, ayTOPHUTETa M KeJbe 32 OCTBAPUBAHEM
nmocraBJbeHOT WJba. Kasa ce oBa 1Ba MHTEpaKTUBHA (akTopa 0apeM JeITMMUYHO
npeBasulh)y Moke qohu 110 1mojadaHe KOTHHUITH]E KOja BOIU Ka YUTAMy IMIKOJIICKE H
HIMpE JINTEPAType IITO j€ Y UCTOPHUjHU (Kao MPEeaMETY U HayIH) Haj3HAYajHUJU BUJ
casHajHOr mTporeca. BaxkaH MOMeEHAaT y KBaJMTETHOM H3BONCHY dYaca jecte
MpUMEHa pa3IMYuTHX 00JiMKa pajaa 0e3 o03uMpa Ha BPCTY HACTABHE jeAMHUIIE Y
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OKBUPY jEIHOr 4Yaca Koja IMOCIellyje aKTUBAIM]y a peAyKyje HacUBH3AIH]jy
ydeHuKa. Y OKBHPY aKTHBHOT ydelrha y4eHHKa Yy HaCTaBHOM IPOIIECY HE MOXKE
Ce OYEKMBATH CaMO PETPOIYKIIHja YCBOjEHOT U caBJalaHa XpOoHOJorHja, Beh mpe
cBera KpUTHYKa aHaiW3a HEKOT HCTOpHjCcKOr (eHoMmeHa (nmorahaja, nmu4HOCTH,
1ojase), Te MapajesHo caryiegaBame Beher Opoja HCTOPHjCKHUX MpoLeca U lBbHX0BA
pedrekcrja Ha KacHHUja pa3no0Jba Ma Jak W JaHamimu neproj. CBakako OBaKBa
OYeKHBamba He MOTy OMTH IOCTaBJbeHa Ha HHBOY OJeJbeha Beh Mopajy OuTH y
cKyamy ca crapaapauMma nocturayha. Ca TUM y Be3W HEONXOIHO j€ IOIITOBAE
WH/IWBUAYATHOCTH (MHTENEKTyalHe, COLUjalIHe, EMOLOHAIHE.. ).

2. WJIVCTPATUBHO-JEMOHCTPATUBHE METOJIE Y HACTABU
NCTOPUIJE

IIpu oOpamu OWIIO KOje HACTABHE jeIMHUIIC HEM30CTaBHA je yrorpeda
OYHIJICIHOCTH Paad KBATUTETHHUjET MPEHOIICHA 3HAKbA, 01 KOJUX je YHYTpalllha,
OHa KOjy 4YMHH CamoO H3Jlarame HACTAaBHHKA Y3 EBEHTYaJHY KOHCYJITAIH]jy
M3BOPHUX TEKCTOBA, 3HAUYAjHHja jep CYIITHHCKH JOTHYE MPOOJIeM O KOMe ce
pacmpaBiba. Y3 TmNOMOh YHYyTpamlmhe OYHMINICTHOCTH HACTABHHK pas3iiaxe
[OCTaBJbEHY NPOOJieMAaTUKy, JehUHHIIE KJbYYHE IOjMOBE M ToBe3yjyhu ca
MPETXOHUM I'PaJIMBOM HaJl0BE3Yje HOBO 3HAME.

Tek kaja ce ocTBapyu BEJHKH JIe0 MOCTABJbEHUX IHUIbEBA MOXKe ce mpehn
Ha CIIOJbHY OYMIJICIHOCT KOja MOpa HMMAaTH jEAMHO (YHKIHU]y JOINyHhaBamba,
HUKAKO HE MOXKe OWTH mpuMapHa Wik jequna.” Kopuurheme HIyCTpaTHBHO-
JEMOHCTPAaTUBHUX METO/a Y HACTaBH MCTOpHje HHje HEOMXOTHO YBEK, HAPOUUTO
MpY TIOHABJbAY TPAJNBA, ATH je MPEMopPYUbHBO jep Oyau Maximy yueHHKa U
aKTHBHpA WX Ha KOMEHTape W BPJIO YECTO KOJ BU3YEIHUX THIIOBA TAKBO 3HAIHC
ocTaje TpajHO ycBojeHOo. AktuBupame Beher Opoja uyna nmosehaBa BepoBaTHONY
namhema 0e3 003upa Ja JIu ce paju O TPAIUBY WM CACBUM OaHAITHOM MPHUMEPY
U3 CBaKOJHEBHOT HBOTAa. CroJhallliba OYUTICTHOCT y OKBHUPY HIYCTPAaTHBHE
METOZE CE MOKE MOJIEJIUTH Y TPU BEJIMKE TpyIIe:

1) IlpenmeTHa OUYHUTIIETHOCT Y KOjy CMa/iajy CBU MaTEpHjaHU OCTAllU M3
MPOILIOCTH Kao mTto cy nocyhe, opyhe, HakuT, rpaleBuHE, JTOKATHTETH KOJH Ce
MOTY BUJICTH Ha €KCKyp3Wjama WM Y OKBHPY HACTaBe YKOJHKO ce Yy ojpeheHoM
MeCTy MMa ITa noceTuTd. Hajoosbu mpuMep OYWTiIeTHEe HACTaBe jecy My3eju ca
KOjUMa HACTaBHUIIM MCTOPHUje MOpajy capaBaTH M y CBOM TOJMUILIEEM IUIaHY

1 0 oBome neramuuje Bugern [eposuh (1995: 97-106).
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NPEABUICTH MUHUMYM jEIHY MOCETY Y 3aBUCHOCTH KOJIUKO j€ MIKOJA yIajbeHa O
Hajommker o0jexTa oBor kapaktepa. Ha Tom Mecty je yak Moryhe u peannzoBame
HACTaBHE jEIWHHIIE Y3 aCHUCTeHIHWjy WM 0e3 Kyctoca. [loHekaa HacTaBHHUIN
HECBECHO MPEHOCcEe CYy0jeKTHBaH CTaB O HEKOj HCTOPHjCKO] T0jaBH KOja Ce YIPaBo
y My3ejuMa MOXE€ OCETUTH, 0OJb€ yMO3HAaTH. Y paay O pesaluju UCTOpHje U
my3eosnoruje JKuko Cexynuh ympaBo HaBoAM Ja je ped ,,0 TPajHUM H BeoMma
3HauajHUM Judy30puMa 3Hama M KyIAType, 1O Y30py Ha OCTajle jaBHE
WHCTUTYIH]je Cca WCTUM WM CIMYHUM 3aJalliMa HIIp. apXWBH, OHOIHOTEKe,
ranepuje utn”’. (Cexynuh 1998: 180-181).

2) JIukoBHA OYMITIETHOCT CAaJpP)KU €JIEMEHTE YMETHHYKOT CTBapaalliTBa
KOju MOTY TOTHIIATH W3 MepHofa Koju ce oOpalyje amm u U3 cajalImbOCTH, TpU
YeMy ce MOpa BOJAUTH padyHa Jia ce€ TEMaTCKH MOpa OJHOCHTH Ha TEMAaTHKY Koja
ce oOpahyje. BaxHo je HariacuTd Aa CpeACTBa JIMKOBHE OYHUTIICAHOCTH W3
CalallllbOCTH MOTY HWMAaTH 3HA4YajHy YJIOTY y KpPEaTHBHUM aKTHBHOCTHMA
yuennka.” OBa BPCTa JIEMOHCTPAaTHBHE METOJE MOXE CE MOACIHTH HA jOII JBE
MMOABPCTE: a) JTUKOBHU MaTephjall TOKyMEHTapHOT KapakTepa (o kome he Bumre
peud OWUTH y HapemgHOM TMOINaBjby) M 0) JMUKOBHM Marepujal yMETHHYKOT
KapakTepa (CBa Bajapcka M CIIMKapcKa Jiea Koja Oyrke W KUBOMHCHHU]E OMUCY]y
HEKH HCTOPH]jCKH jJorahaj nim HeKy JTUIHOCT Koja ce oopalhyje Ha gacy).

Bajapcke ckynnType ce Hajaze Ha OJpeheHMM JIOKaluTeTuMa (HIp.
CIIOMEHMIIM JKpTBama pamuje u3 Jlpyror CBETCKOr para) WM y My3ejuma.
Yxonmuko ce paam O ciukama MU300p M3Bopa je naneko Behu W OHe Ham HyJze
JKUBOIIMCHHUj€ MPHU30pEe Ha OCHOBY KOjUX HUX MOXKEMO pa3BpCTaTd Ha: OHE Koje
HaMm TnipuKasyjy oapehene morabhaje (majuenrhe OmTke, peBoaynHje, KPyHHCAMA...)
rJle HAM Ce Hy/IHM BEPHO MPEHOIICHE BAXHHX TPEHYTAKa'; IOTOM IPYIITBEHHU
npodmsI CBaKOJHEBHOI JKMBOTA T3B. THIIOJOIIKE CIMKE KOje CY pETKH
MaTepHUjaIHA U3BOPU 3a CTApH BEK; OHE KOj€ CYy Haj3acTYIUbCHH]EC y U3BOHCHY
HACTaBe a TO Cy MOPTPETH UCTOPUjCKUX JIMYHOCTH U Ha Kpajy KapukaType.

3) Ouurnennoct momohy cpencraBa ca yCIOBHAM 3HAIMMa, Kao IITO CY
pasHe Tabese, cXeMe U UCTOpPHUjCKe KapTe. Y MmoceOHy Ipymy cranajy GUIMOBH
KOjH C€ MOTY YIOTPEOUTH MapiujaIHo, Ha eIy Yaca WM TOKOM IIEJIOT Jaca.

2 VYeHHIM MOTY CAMH Ha YaCOBHMA JIOJATHE HACTABE MPABHTH MMHTALMjC TIHHCHUX TAOIHIA W3

Erunra, kanurene rpukux cTyOOBa, MakeTe MaHACTHPA... ITO CBE MOXKE KOPUCTUTH Kao HMpPUMEp

KaCHHjUM IreHepanujama.

® Hup. jenna on 6utHmjux noraljajHuX ciMKa Koja HaM Tpyska 3HauajHe nHdopMaurje o Hanoneory
56 j€ OHa 0 BeTOBOM KpyHHcamy, ayropa JKaxk Jlyj laBuna.
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Ha ocHoOBy oBe mozene BUIUMO Ja JMKOBHOT MaTepHjana 3a o0pamy Ouimo
KOje HACTaBHE jelIWHUIlC MMa IyHO, Mel)yTUM HHje CBaku jeJHAKO MPHUKIAJaH
y3pacTy, CTpyKTypH OJieJbeHba MOXK/A YaK M CeH3MOWINTeTy HacTaBHUKa. Crtora
je HEeOIXOJHO W3BPIIUTH TPABHIHY CEJIEKLHjy Marepujala KOoju ce HamepaBa
KOPUCTHTH M IpU omadupy noctaBuTH cienehy xujepapxujy usbopa: ,,-6adcna
oena JNuUKo8He Kyamype, 3aHUMAUEA O0eld JUKOGHe Kyamype, MeXHUYKU
becnpexopua (no0pa) dera nuKosHe Kyimype, ¥ 02paHU¥eHoM Opojy, He MHOTO
Hero go6po (non multa sed multum) nemoncTpupajyhu JTHKOBHH MaTepujal,
MOTKpEIJbyje Ce HACTABHO M3Jlarame, a MaKcuMa, He MHOTO Hero A00po, 0IHOCH
ce Ha KJby4YHe cajpiKaje, He Ha eNHU30/He, jep pa3Brjajy maxmy ydenuka” (Jlasuh
2008: 65).

HNako je HaryamieHa MNPEIHOCT YHYTPAllllbe€ OUYUIIICAHOCTH Koja je
HOCHJIAIl TIpeaBarma, MITO Ce MOpa MOIITOBATH, U3 NPHWIOKEHOT Ce BUAU Ja U
CTOJballlha MMa W3BECHOT 3Hauaja y CTHIAmky MOTIYHOT pasyMeBama. OHa mpe
cBera MojacTHYe JBa (hakTopa KOjU WUrpajy 3HayajHy YJIOTy Y CaBlajaBamby
HACTaBHOT TIpoIleca HApaTHBHHX IMPEIMETa, a TO CYy MOTHBAIMja KOja OJIaKIIaBa
yuemhe M eMIlaTHja KOja WHAMPEKTHO yTHYe Ha MOTHBALHUjy M oMoryhaBa 0oJbe
pasyMeBame UCTOpHje y IIHPEM KOHTEKCTY.

3. POTOI'PAOUIA V U3BOBEBY HACTABHE JEJAWMHUIIE O
XOJIOKAYCTY

dororpaduje cnagajy y JMKOBHH MaTepHjal JOKYMEHTApHOT KapakTepa,
KOTa 4YWHE joml ¥ (POTOKONMjEe MUCAHUX HCTOPHjCKUX HM3BOpPAa Ka0 W HACIOBHE
CTpaHe KEbHTa, Pa3IMudTHX pyKomuca u mrramie.’ 3nauaj hororpaduje, kao mro
je pedyeHo y MPEeTXOTHOM MOIIaBJby, je Y TOME INTO OHA HYJIU ayTCHTHYHOCT
YKOJIMKO je HAaCTala y MepHoIy KOjH Ce IpoydaBa’, alli M PEHPOLYKIH]Y YKOIHUKO
je HacTaja y KacHHjeM BpEMeHY Yy OJIHOCY Ha 00jeKar, JIMYHOCT, CIIOMEHUK KOj!
oenexxn. TakBa ¢ororpaduja Moxke na 3aMEHH €KCKYp3Hjy HIIH TOCETYy HEKOM
HCTOPHUjCKOM CIIOMEHHKY YKOJIMKO je pealn3alyja HeM3BOJbUBa a yueHHIU Hehe

* 0 oBome netasbruje Bugetn Ieposuh 1995: 98.

® V ToM ci1yuajy MHpOPMIICATH YU4EHHKE O KPATKOM HCTOpHjaty (oTorpaduje, 1a je 3BaHHUHO [IpBa
oGjaBibena y Ilapusy 19. aBrycra 1839. romune on crpane QpaHiycke akaaemuje Hayka. IIpBu
00nuk ¢oTtorpaduje Ouna je T3B. marepoTunuja (MEXaHMYKO CIHKAame) KOja je Ha3uB JOoOHIa IO
nHoBatopy Jlyjy Harepy. IIpBy ¢otorpadujy y Cpbuju je Haunano AHactac JoBaHOBHh Koju je
HajIUIOTHHjYU CTBapajlayKH OIyC CTBOPHO y TOKY BiiajiaBHHe KHe3a Muxauina O6penosuha. berosa
npBa Ceecka cnomenuxa cepockux je objaBibena 6. aBrycra 1850. roqune.
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outu yckpaheHu Tor gerasba. [loxeJbHO je Ja 3a HEKE YacoBe YUYCHHIM (HIIp.
4YIaHOBH (POTOCEKIIMje) W caMW HampaBe HeKoiuko Qororpaduja koje he ce
KOPUCTHUTH Ha 4acy. ¥ TOM Clly4yajy U CaMH IIOCTajy aKTepH IpHUIpEMe yaca IuMe
ce OCTBapyje BHIIE IUJbEBA: IMOJCTHIA] YHYTpAlllkbe MOTHBAIH]E,
NPEBa3UIIAXKEE CYMIbEe Y HCTOPHUjCKY MCTHHY Koja je yecta mel)y ydeHunuma u
cam ocehaj mompuHOCa KOJIEKTHBY T'7ie TOCeOHO 0 h3paxkaja MOTY AONH YYSHHIH
KOjH MOCTIKY Ca0Mju yCIeX Ha 4acoBUMa UCTOpHje.

Ha Taj HaumH OoJbe YMO3HAjy IOCA0 WCTOpHYapa W ,,CXBaTajy deMmy
CITy’KH TPaKeHhe, MPUKYIUbAkE U MPOYUYaBamkhe TParoBa MpouIocTH (MCTOPH)CKHX
M3BOpa), youaBajy KOJIMKO j€ CJIOKEHO MOCTaBHTH KPUTEPHjyME 3a BaKHO U
HEBaKHO Y MPONLIOCTH (HAJIIPE JIMIHO], & TIOTOM M IPOIUIOCTH 3ajeTHUIA KOjuMa
MPUIIAJIAjy), youaBajy 3Hauaj 03HaBamka UCTOPH]E 32 pa3yMeBame CaIallbOCTH U
cHanaxeme y 10j” (Illumynouh-bemrmua 2001: 83). Ykoamko ce ompeneanmo
3a KopuiIheme OBe BPCTE JIMKOBHOT MaTepHjajia MpH H3BONemy HEKe HacTaBHE
jenmHune, KOHKpeTHO [locneduye pama — XON0KAycm, 2eHOYUO, Cmpaoarba y
pamy U3 yIIOEHNUKA 332 YETBPTH pa3pe]l TMMHA3HMje OIIITET U JPYIITBEHO je3HYKOT
cMepa, HEOIXOHO je MPUAPIKABATH CE CHUCTEMaTHYHOCTH Kako OW vac Ouo mTo
nperneqHuju. Hamme, kamga ce ypaam HWCTOPHUjCKH OCBPT Ha Qororpadujy
noTpeOHo je, Tpe Hero ITO Ce BUAM HCH 3Hauaj Ipu 00paju TeMe XOJOoKaycTa,
PasMOTPUTH KOje HaM OHa CBE NMPETHOCTH M MaHE HYIU Kao MCTOPHjCKH M3BOP U
TUME PAa3BUTH KPUTHYKM CTaB YYEHHKA, T€ HX OCIHOCOOMTH 32 IPaBHIHY
CeNleKIMjy M3Bopa (MaTepujaHUX WM MUCAHUX) Yy CiIydajy MpoydyaBama HEKe
temartuke. [lo3utuBHe cTpaHe cy:

1) dumeHHIe KOje ce IMOKIanajy ca JJOoCalallibiM Ca3HambHhMa Te
NPUHIMIIOM OYHUITIEAHOCTH YYSHUIM BUE OHO LITO Cy YYJIH WIIM MPOYHUTAIIH.

2) fAeTalbu KOjU MOTY YIOTIYHHTH CIIHKY COLHMjajiHe, KYJITYpHE,
E€MOTHBHE CTPYKType HEKe JINYHOCTH WM BpeMeHa yOIIIITe.

HeratuBne 6u morsne Outu:

1) moryhHocT ¢oTOMOHTa)k€ — HCKPHBJHHBAKE CTBAPHOCTH TE Y TOM
Clly4ajy YKOJHMKO YYEHHUIM HeMajy JOBOJbHO NpeA3Hama MOTY IOTPELIHO
YCBOJUTH U3BECHE YNHHCHUIIE.

2) pasouapama — KaJa YYEHHMK OYEKyje HACaJTN30BaHU CErMEHT
MPOILIOCTH a J00Hje HELITO CACBUM APYTO.

HarnamasameM OBUX HO3UTHUBHMX M HETaTHBHUX CTPaHa yKa3yje ce caMo
Ha ompe3 anmd He Tpeba CTBOPUTH ONOOJHOCT YYEHHKA TNpema Kopuinhewmy
MaTepHjalHUX HCTOPHUjCKUX M3BOpa. Meroanvapu cMmarpajy 4ak Aa ,JJMKOBHU
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MaTepHujajd JOKyMEHTapHOT KapakTepa ce MOKe MO 3Hauajy YHOpeouTd ca
MUCAHUM HCTOPHUJCKUM JOKYMEHTOM KOjH C€ KOPUCTH y HACTaBU HCTOpHje”
(ITeposuh 1995: 98). Kana cy nmpukazane omnmre (oTtorpaduje paan pazymeBama
EbUXOBOT KOHTEKCTAa Yy HACTaBU HMCTOPHje Tpeia3d ce Ha TEeMaTcKe, Koje ce
JUPEKTHO OJIHOCE Ha HACTaBHY jemuuuily. Te doTorpaduje HacTaBHHK Mopa
MMaXXJEUBO 01abpaTH; MOKEJBHO je 1a m30op Oyme mro Behw, a mpu oxabupy Mopa
BOJIUTH PAYyHa O HEKUM METOJMYKUM MPHUHIHUIIAMA:

1) dboTorpaduja Mopa OMTH KOHKpPETHA, N1a YUYCHHUK M aKO HE 3HA IHEHY
M03aIMHY MOKE U3BECTH eJIEMEHTapHE 3aKJbyUKe.

2) Mopa OWTH TEXHUYKH MPEIM3HA, jacHa JIa HE CMETa y mocMaTpamy.

3) e cme Outh y3HeMupyjyha, Te mprUKa3uBaTH CTBapHE MPU30pPE U3 paTa
KOje HeKH YUYCHHUIIM HE MOTY Jla TIOCMaTpajy ca opel)eHoM TUCTaHIIOM...

ITo moryhcTBy 3a moTpebe HacTaBe O OMIIO MOKEJPHO KOPUCTUTH TTOPET
OHHX JOCTYITHUX U HEKe HeobOjaBibeHe (oTorpaduje, amu Ipe BUXOBE yrmoTpede
HEOIXO/IHO j& U3BPUINTH UACHTU(UKAIN]Y HA OCHOBY (DU3UUKHUX KApaKTCPHUCTHKA
kpo3 Tpu kopaka: 1) Kama je mactama ¢ororpaduja 2) I'ne je mactama 3) Ko je
BeH ayTop. Pasnosu 300r kojux HUCY 10 ojapeljeHor TpeHyTKa 00jaB/beHE MOTY
OWTH BHIECTPYKH: ,,JaBHOCT O CHUMJbEHOM foralajy Huje HU Tpebano ma Oyne
obapemTeHa wWid Oap HE Ha TakaB HauywH, (ororpaduja Moxe na Oyne
HeoOjaBJbeHA HM  aKO HE  33aJ0BOJbaBa  3axTeBe  OOjEKTMBHOCTH U
nHpopmatuBHocTH (Puctrh 1991: 126). IloTpeOHO je BoguTH padyHa U O TOME
ca Kor Mecta ce Qororpaduje y3umajy. Mako je qaHac HajjeJHOCTABHHU]E TPEKO
MHTEpHeTa JOhHM /10 CBHX JKEJbEHMX MOJaTaKa U MaTepujalia, UIak He MOXKEMO CBe
Mpey3eTu ca TOI MEecTa jep je CBakako IMo)kesbaH ¢akTop m3HeHahema, Te je
BepoBaTHOha na cy mojeauHu ydeHUIM Te ¢ororpaduje BUAEIH Ha OpojHUM
cajToBMMa cacBuM wu3BecHa. CTora je Npenopy4bHBO KOHCYJITOBATH AapXUB,
My3ej, rajiepuje u OMOJIMOTeKEe y KOjUMa C€ MOTY Ha0aBUTH (POTOKOMHjE HEKHX
papuTeTHUX MpuMepa. JacHO je Ja je HEOmXoJHa BHCOKa HPUIPEMIBEHOCT
HacTaBHHKA 3a CBAaKW 4Yac a MOCeOHO OHaj y KOME Cceé KOPHCTH BHIIE OOJIIMKa U
MeToaa. To moapasyMeBa U MEpMaHEHTHY eAyKaljy oOpa3oBHOI Kajpa HE camo
crpyany’ Beh ® Meroamuky’ ¥ megaromky’. O yCIOBHMA YCICIHOCTH

®Y oBoM ciyuajy HcTOpHjCKY.

" Ctpykrypa Yaca, UHIbCBH 1 3a1A1IH.

8 Oma mozpasyMeBa IOIITOBARC MHIMBHAYATHOCTH TE IpHIArolaBame OE/bCIHMMA y KOjHMA HE
MOXe OWTH 3aCTyIUb€H HCTH KPUTEPHjyM M IIOCTOjaTH jeIHaKa OYEKHBama jep Cy CacTaBH
JPyTadujm.
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HacTaBHHMKA Harjacwia je u npodecopka Kospanun: ,,HactaBHuk ucropuje mopa
Jla ce ycaBplllaBa y CBMM CBOjHM yJIoraMa: HAaCTaBHUYKO] (IIpeaBay, OpraHu3aTop
HacTaBe, MapTHEP Y TMENaromkoj KOMyHHKAIldjd, CTPYYmaK 3a CBOjy 00JacT),
MOTHBAIIMOHOj, TIPOICHUBAYKO], IHjarHOCTUYKO], y VYJO3U peryjaropa y
couujanHoj rpynu u 'y apexkruBHoj uarepakuujun’”’ (Kossanun 2001: 70).

3.1. Cenexuuja HacTaBHUX 00JIMKA U METO/A

Janac cy y mpemaBaukoM CHCTEMY 3acTyIJbeHa TpU OONMKa paja:
(GpoHTaNHU, TPYIHA W UHIUBHIYyadHU. [IpmimkoM oOpalie ClIOMEHYTe HacTaBHE
jenuHMIle moKymahemMo Ja yKaxeMO Ha TmpaBwiaH u300p Kopuihema
¢dororpaduje kao IMKOBHOT MaTepHjajia y HacTaBu ucropuje. [Ipeu obmmk pana,
MO3HAT W TOJ HA3WBOM KOJEKTHBHH WM pa3peIHH j€ HajIpUMEHUBUJH Y
n3BOhemy HAcTaBe KOJ XYMaHUCTHUYKHX HayKa jep CBaKako JOMUHHpA JKHMBa ped
rae ce ydeHWIuMa Hyau oOpaheHa wuH(poOpMaiuja, TPErJIeaHOCT TpaauBa U
yoOnuueHa cimka o oxpeheHoj Ttemaruiu. HacTaBHHK panum HCTOBpEMEHO ca
LeMAM OJie/beibeM’, 300r yera ce OBaj OONMK CMATpa EKOHOMHYHHM aid M
HajCUTYPHHUJUM 3a U3BOheme yHAMpe T MOCTaBFEHUX ITUJHEBA jep HajBUIIIC 3aBUCH
0]l KBaJIUTETA MPHUIIPEMJbEHOCTH HACTaBHHMKA. MIak, MCKIbYYHMBOM YHOTpPEOOM
(hpoHTAITHOT IPUCTYIIA OTBOPEHA je ¥ MOryhHOCT MacuBH3aInyje yueHHKa.

Y wu3Bohewy HactaBHe jeaunuue [locieduye pama — Xxoroxaycm,
eenoyuod, cmpaoara y pamy, y OKBHPY KoOje je IUIaHMpaHa yHoTpeba
¢dororpaduje, dpoHTaTHNM OOIMK WMa CEKyHAApHH KapakTep, aKTHBaH je Ha
MOYETKY Yaca KajZa Cc€ YYCHHUIM YBOJC Y JICKIH]y, NPUIMKOM OO0jallimhaBarmba
KJbYYHHX ojMoBa’’ M TPHIMKOM JaBama YIyTCTaBa 3a 00ABIbAIGE 3aaTAKA.
I'pymHE 0OMMK MOpa Ha OBOM Yacy JOMUHHUpATH, Jakiie MoJesia Ha TPH JI0 MEeT
4ynaHoBa Bojaehn pauyHa o QopMupamy rpyne 1o KpuTepujymy ycnexa. [Ipu

° Boam pauyma o wuHmMBHAyanHEHM MoryhHOCTHMa yueHWka, makme yBek Tpeba ga MMa
npunpemMibeHe MHpOpMaluje Halpe HUjer HUBOA HAaMEHCHE 3aHHTEPECOBAHUM yUYECHHLUMA, I U
OCHOBHA IUTama JI0 YMjUX CE OArOBOpa MOXe Johm kopumhemeM CBecke, Te THME Y HACTaBHU
HPOLIEC YKIbYUYje CBE yYECHHUKE OIe/beHba y pall.

0y macraBu mcropuje 3HauajHy yIory Mopa MMatH Ie(MHHCAIbE CTPYYHE TEPMHHOJIOTHje 360r
TOTa IITO CE PasyMeBamke PEUd HE MOCTHKE M3BIAUCHEM M3 KOHTEKCTa jep TO BPIIO 4eCTO OuBa
HOTPENIHO TPOTyMaueHo, a W 30or Oorahema JHYHOr pEYHHKA TE CE IPOBEpa pa3yMeBarba
HCTOPHjCKE TEPMUHOJIOTHj€ PETIOpydyje YCMEHO WIIH MHCMEHO.
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00paji OBe HACTABHE jEAMHUIC JOMHHHPA]y MOJMOBH — (halTH3aM’™, TeHOIU U
XO0JIOKaycT 0 Opojy pTaBa u3 Jlpyror cBeTcKor pata (mogany ce Hanase y Tadenu
yubenuka Mcropuja 3a Tpehn pazpen rumHa3je MPUPOTHO MAaTEMATHIKOT cMepa
W YETBPTH pa3pell OMIUTET M APYLITBEHO je3UYKOT cMepa, 3aBoj 3a YIIOCHUKE,
Beorpan 2016, ctp. 177). Yuennuu nobujajy TayHo yTBpleHe 3aqaTke Be3aHe 3a
nAeHTU(YKANN]y W aHAIU3y MCTOPHJCKOT KOHTEKCTa KOj€ peliaBajy 3ajelHo, a
MOTOM BOBa TpyIe MHTEpIpeTHpa pe3yJsiTaTte OAe/belhy HAKOH Ta4yHO YTBphEeHOTr
BpEeMeHa.

»OBakaB 00MMK paga ociobaha yyeHHWKe cTpaxa y KOMYHHKAIHjH
HACTaBHUK-YYEHHK, CBOJIM 00pajly METOJICKE jeIJMHUIIE Ha MUHIMYM BepOann3ma,
pa3Buja UXOBY WHHIMjATHBY ¥ aHTa)XOBAHOCT, HAaBHKaBa YYEHHWKE Ha
MeljycoOHy capanmy u nmomoh...OmoryhaBa ycnemny peanu3aiujy cBe Tpu ¢ase
paja: TpHUIIpEeMy, CaMOCTAIHH paa W cBoheme pesynrara” (Jlasmh 2008: 28).
Tpehu o0nuK, MHAMBUAYATHH, HA OBOM 4Yacy HeMa 3HadajHy YJIOTy CeM ako je y
OJIeJbeEby Malll OpOj YYeHHKa Ia ce CBAKOM YYEHHKY MOXE IOCEOHO JaTH IO
Hekonuko (Qotorpaduja. Y okBHpPY OBHX OOJHMKa yYEHHUIM A00Hjajy BHILIE
3ajaTaka U TUME T0CTajy MUCAOHO aHTa)XOBaHMjH. Y U300py HACTaBHUX OOJIMKA
He Ou Tpebano mpuberaBaT NCKIBYYMBOCTH Beh pasHoBpcHOCTH. Ca THM y Be3n
npenopy4yje ce u moBoheme roctrjy (YHUBEP3UTETCKUX TIpodecopa M CBeIoKa
HEKOT HCTOPHjCKOT MOMEHTA), ¢/lyKaTUBHE UIPE y BHy KBH30BA...

W360p mMeToxa je Bumectpyk. OnmiTa 1mojiesia y OKBUpY HaCTaBe HCTOPH]E
j€ Ha 8epOANHO-MEeKCMYaHe U ULyCMpamusHo-0eMoHCmpamusHe o kojuMma je Beh
om0 peun.”® V ckmay ca TeMOM pajia CBAKAKO je HAjIOAECHH]a MOHOJIOMIKA, KOja
O moMUHHpaJia Ha TIOYETKY Jaca U Jujajionika (MeToma pa3roBopa), koja ou Omia
HOCHJIAll Yaca jep OM cBaka rpyna Tpebajia HakOH CBOT H3Jarama J1a OTBOPHU
TUCKycHjy o ToHyheHuM ¢otorpadujama W Ha Taj HAYMH aKTHBHpA OCTaJle
YUYEHHKE KOjU Ce MOTY YKJbYUHTH Cca CBOJUM HMIIpecHjama, IpUuMepuMa, 3HabhHMa

" Tojasa dammsma je ycko moBesaHa ca HACONOTHjOM HALMOHAICOMMjanu3Ma y Hemaukoj wro je
Bondgranr Hlunep ob6jacano Ha cienehm Haume: ,JIperBapame (ammcTHUKe y TOTAIUTAPHY
IUKTaTypy ca (ammicTHIKuM obenexjuMa Omiia je mpeTrmocTaBka 3a u3dmjame [pyror cBETCKOr
pata ¥ OpraHM30BaHO YyHHWINTABame BeIUKOr Opoja JeBpeja y EBpomum oxm crpane
HaIMOHAJICOLjaIn3Ma, 3a KOje HTAIHjaHCKH (DalIi3aM cBakako HHje OHO IpuMep, allil y KOjeM je U
OH, Ka0 M OCTaJH KOJaOOPAllMOHHCTHYKH PEXKHUMH, MHAUPEKTHO ydecTBoBao on 1943. Tume je
HeMauky (Qamm3aM 3HAaTHO OJCTYIHO OJ CBOT HCTOPHJCKOT y3opa y HTanuju, amu ce Heros
HacTaHaK umak 6e3 Tor y3opa He Mmoxke objacHuTr” (lunep 2010: 212).

2.0 oBome neramnuje Buger TpeGjemanun (2009: 73-74).

3 0 oBome neramnuje Bugern [eposuh (1995: 50).
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W Tako 0OyXBaTH YWTaBy HACTaBHY TeMy o JIpyrom cBerckom paty. OBUM yacom
je moryhe pe3umupary cBa 3Hama y OKBHPY OBE TeME M3 JOMEHA IOJUTHYKE U
npymrBeHe ucrtopuje. Kaga yduenunm omabepy matepujan ca kojum he paautu
Tpeba UM JaTH JeTajbHa YIyTcTBa Koja he mobutu u y nmucanoj dopmu. [Joduhe
omurte uHGoOpManuje o ucTopuju Gororpaduje y yBOAHOM AeTy 4Haca Kao U O
IBCHUM TIPEAHOCTHMA W MaHaMa 3a mcropudape. Ha mmatny he mohwm ma Bume
HEKe MPUMepEe U3 KOjuX ce HajooJbe MIycTpyjy oBe ocobeHoctH. [loceOHa maxxkma
he Outm mocBehena MOTHMM JeTajbMMa KOju ce Ha HekuM (oTorpadujama us3
JIBaJICCETUX TOJMHA JIBaJICCETOr BeKa MOTy HajOoosbe youutn. HajOosbu HauuH na
Ce YUCHHMIM aHTaXyjy je MoJiea y rpyIe NPHIHMKOM Yera OM CBakoj rpyIy MOTIIN
nonenuty 1o ase Qgortorpaduje o kojuma he ydeHnnn permraBaty /Ba 3a4aTka (3a
cBaky ¢ororpadujy nocebHo). Y mpBoM 3a1aTKy OU y4eHUIH GOPMHPATH CBOjY
Bep3Hjy MpHUYe Ha OCHOBY Koje he ce mMoTpyauTH [a CIIyIIaonnMa Jajy OCHOBHE
(MMITPOBHU30BaHE) MOAATKE Y OKBHPY Kora he mpeTnocTaBUTH HEKOJIHWKO CTBApH:
re ce pajma O/BUja, y KOM IEPUOAY, KO Cy aKTepH, €BEHTYyallHE MOJATKE O
MOje/IMHIIMAa W JIaTH CBOj CyJ O AayTCHTHYHOCTM W MOTHUBUMA HAaCcTaHKa
¢dororpaduje. Y apyrom 3amarky Ou ydueHunu 3abenexunianm kKoja ocehama
n3asmBajy nmpukazaHu jgorahaju. Kama wucrekne Bpeme mpensuljeHo 3a
KoHcynTanuje Boha rpymne he m3zahu ucnpen tabne ca cojum dortorpadujama u
3aJIClIMTH CTHKEpE ca HaBeJCHUM eMOLMjaMa Kajaa hie ¥ ocTajau yuYeHHLH MMaTh
IpaBo Jla Jajy CBOje KOMEHTape, 1a JOIyHe, KpUTHKYjy. Kama m3Hecy Tese ca
KoMeHTapuMa Ha ojpeheHne nuuHoctH, norahaje wnm npusope taga he taxohe
oCTaTak ofe/bera MOhM [a ydecTByje ca CasHAamMMa O JOKALMju'', y3pormma,
nocieJuiaMa aud U CBeJIOYCHHMa YJaHOBA FUXOBUX MOPOJAMIIA KOje Cy Ha
JUpEKTaH WM MHAMPEKTaH HAauWH OWJIM CBEIOLM OBAaKBHX JellaBama. Heke on
¢dororpaduja xoje je Ha OBOM Hacy Moryhe KOPUCTHTH Cy OHE MpHUKa3aHe y pany,
o3HaueHe OpojeBMMa O Kojuma he Ha Kpajy u3BeneHor uaca npodecop pehu
HemTo gerasbHuje. Hmp. dororpaduja Opoj 1 mpukasyje Hpmy Ipec,
O0CaMHAEeCTOTOJHINY YyBapKy M3 AYIIBHIIA KOja jeé y CKIaAy ca CBOjUM
MOHAIIAkeM MMalia HaguMak xujeHa. [loceOHo je Onia mo3HaTa Mo CEeKCyalTHuM
CKJIOHOCTHMA TpeMa 3aTBOPEHHIIMMA M CaJUCTUYKOM YXuBamwy. [locie para je
ocyhena Ha cMmpT BemameM. Dortorpaduja Opoj 2 mpukasyje rpymy Poma y

%y Tom Jieny 4aca MoTpeOHO je ykasaTH ydeHHIMMa Ha kapty ca 178. ctpane (YyOeHUK U3
WCTOpHWje 3a HYETBPTY TOAMHY OYINTBEHO jE3WYKOT CMepa, M3Jame 3aBoja 3a yHOeHHKE) Koja
MpUKa3yje KOHIICHTPAIMOHE Jorope Ha moapy4jy EBporie ca OpojeM jeBpejcKuX KpTaBa y CBaKoj
JIPYKABH.

MeToauuku BUAULU 8



METOANYKY BUULA

JEITHOM OJ1 KOHILIETPALMOHUX Jioropa y nepuoay usmehy 1941-1945. rogune. Oa
(dhotorpaduja ce Hamaszu Ha U3NOKOU Pomu y xonokaycmy y jeBpejcKoj 3ajeTHUIN
Ber Ucpaen y 3arpedy. ®otorpaduja 6poj 3 npukasyje cerment pamuje u3 1942.
rogune y Hosom Cany Ha K0joj MahjapcKul BOjHHLIM BpILE JIMKBUAALHU]Y JTOKATHOT
CTaHOBHHUIITBA y MuseTuheBoj yauIM HEMOCPEAHO NPe OAHOLICHE KPTaBa Moj
sanehenu [lynas. ®otorpaduja Opoj 4 mpukasyje ClieHy Myuera Jioropaiia 3
noropa bamuna, koja je HampaBbeHa 1942, romune. HewsocrtaBHa je
KOOpJMHAINIMja HacTaBHUKA u3Mely Tpyrne W ofesbema, OH MOJCTHYE CBOjUM
cyrectdjaMa Ha Kopuiiheme CTEYCHOr 3Hamba W NpoayOsbHBame oapeheHux
nutaa. CBojuM ydemheMm HAacTaBHUK Jajeé MPOCTOpPa M T3B. XEYPUCTHUKOM
Merony: ,llocTtaB/bameM mUTama yKasyje Ha npobieme, (QopMyJIHiie
MPOTHBYPEYHOCTH, H3a3MBa IIOJIEMHYKE CUTyaldje M KaHaIWIIEe ITUCKYCHjy”
(ITepoBuh 1995: 49). Jla O6u nuckycuja Omia ycmemrHa a KOMYyHHKaIMja ca
yYEHHWIIMMa OCTBapuia IOCTaBJbEHE NUJBEBE MOpa C€ IOMTOBATH HEKOJIHKO
JUIIAKTHYKO- METOANYKHNX npaBuia: 1) CTBapanauke mayse Koje IMoapasyMeBajy
MOIITOBAakbE KPATKOT 3aCTOja 338 KOHIEHTPAIU]y HAKOH MMOCTABJLCHUX MUTamka Ha
penanyjyu HaCTaBHHUK-YYEHHK MM YYeHUK-y4eHuK. 2) [lomToBame cTpaHmyTHIA
y pa3MHLLbaky — KaJa ¥ HACTAaBHUK U OCTAJIM YYCHHULM MMajy TOJICpAaHTaH CTaB
mpeMa IMOTPENIHUM OJIrOBOPHMa M KajJa ce OJ] HACTABHHKA OYeKyje Ja HaBele
yuYeHHKa Ha TayaH oAroBop. 3) Omarame pellaBama 3aJaTaka — KaJa ce peleme
M0jeIMHUX TPOOJIEMCKUX CHUTyalfja CyNTHIHO TPOJIOHTHpa Kako Ou ce
oMOryhmIo ¥ CIOPHjUM yuEHHIMA J1a 1ajy OAroBOpe.™

Domoepadghuja 2.

15 Nleramuuje Buzern Mapuukosuh 1995: 38-39.
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¥

@omoepadgpuja 4.

@omoepadghuja 3.

®ororpadpuja 1: Upma I'pec, ocammnaecmozooumrba 4ygapra y 1020py
Aywsuy

®dororpaduja 2: I pyna Poma y KOHYeHmpayuoHom io2opy

®ororpaduja 3: Payuja y Hogom Cady 1942. 2o0une

®dororpaduja 3: Jlocopawu uz barwuye

4. PE3VJITATU AHKETE O YIIOTPEBU ®OTOI'PAD®UIE VY
HACTABU NCTOPUJE

CriposeneHoM anketoM obpalhena cy 93 ysopka'® u3 kojux cy noGujenn
NpUKa3aHu CTATUCTUYKH Mojany Mehy KojuMa HaM HEKH MHAYKYjy €BEHTYyaHe
cmepHuie 'y Oynyhem wu3Bohewy HactaBe y OKBUpPY CIIOMEHYTE HacTaBHE
jenunune. Axanusupajyhu noOujeHe BpegHOCTH yBHDaMo Ja yYCHHMIH YECTO
youaBajy cBe JHeTasbe (ororpaduje, crOpenHE eNeMEeHTe Kao IITO CYy
apXUTEKTypa, MOJa... Te Ce MpPEHopydyyjy 3ajeqHHYKE aHalu3e y IMpoLecy
BU3yeJIM3allMje U KOHTHHYHMpaHE JUTPECHje Ha pa3iMyhTe TeMEe y TOKYy daca.
N3pakeHa KyMyJaTHBHA BPEIHOCT Y KOPHCT YETBPTOI NMUTama yKadyje Ham Ja
Heke (QoTorpaduje moacTUYy 3aMHTEPECOBAHOCT 33 HACTABHY JCIMHUIYY U YaK
notpedy 3a JOJATHHM cCa3HambHMMa, W3 4era ciequ JAa MpH OO0paiH TexXe MU
MOTCHIUjAJIHO Makhe HWHTEPECAaHTHE JIeKIUje Tpebda (OpCUpaTH CeIeKTOBaHE
dororpaduje y ckimaay ca TeMOM. PesynraT IIECTOr NHTama yKasyje Ha
HEOIIXOHY YHOTpeOy pa3sHOBPCHMX HACTAaBHHX OOJHKa, a Npe CBera IPyHMHOT
panga (y BUAY paguoOHWIIA), Ka0 M ydUema IyTeM OTKpuha TIe ce MaKCHMAaTHO

18 Amnkera je crpoBesena Mely yueHHIMMA 4eTBpTE rogMHE (HIONOMKE IMMHA3H]e y CPeMCKIM
Kapnosuuma.
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aKTHBHPA aHTAXKOBAHOCT YUEHHUKA T€ TOCIICITyje TuHaMuKa Jaca. Yak 83,9 % je
ONTOBOPWJIO Jla CE€ ClaXe ca aKTHBHOIINY TMoBe3nBama (ororpaduja ca
moHyheHnM HUCTOpHjcKUM gorahajumMa Ha dYacoBHMa IIOHaBJbama (KOJaXK
TexHuKa), 16,1% ce menMMUYHO ciake, TOK W3 TPYyIe KOJH ce HE CIaXy HHUje Ono
HUjelaH y4YeHHK. Y OCMOM THMTamy BHCOK MPOIEHAT HMCIUTAHWKA MPUXBATa
kopumhewe y3Hemupyjyhux ¢ororpaduja, Te HOBHje TeHepaluje IOKazyjy
OTBOPEHOCT Ka JWHAMHUIM W HMHTCH3UBHUJUM €MOIMjamMa INTO MOXe OWTH
mokaszaresb moTpebe 3a OnaruM pEeBUAMPAmEM CTPYKTYpe YIOCHHYKHX
¢dororpaduja. Anu ce Mopa OOpaTUTH MaXka U Ha A0 YUYEHHKa KOjH je MPOTHB
IITO HaropemTaBa o0a3puB u300p HacTaBHOT Matepujaia. M Ha kpajy je
nprKa3aHa OOjeKTHBHAa KOHCTaTallMja YYCHHKa Yy XHjepapXuju HACTaBHO
00pa30BHOI MaTepHjajia, pefociena mekcm — eudeo 3anuc — gomoepaguja y
BE3M Ca KOjOM W TpejaBauu Tpeda Ja rmocrymnajy Boaehu pauyHa UCTOBPEMEHO O
METOJIUYKUM KOMIIETCHIIMjaMa U ITOTpedaMa yueHHKa.

IIpukazane Tabenme majy nmerasbHO oOpaljeHe pesynTare CIpOBEICHE
aHKeTe a MOJIeJbeHE Cy Y 3aBHCHOCTH OJI THIIA MUTaka Pajn 00Jbe MPETIIeTHOCTH.

Penau Op. IMurame VYonwre | Jenumuuno |Ilornyno | Ctanmapana
MUTaka ce He Ce CIaxxeM ce JICBUjaImja
claxeM claxeMm
1. Boseu edpexar Ha 25,8% 51,6% 22,6% 0,69863

mocMaTpada OCTaBJbajy
moptpeTHe oTorpaduje
0J] OCTAJIHX.

2. IMocmarpajyhin 18,3% 39,8% 41,9% 0,74305
¢dororpaduje y
YIOCHUKY 9eCTO Mope.
TJIaBHE TEME cariielaBaM
U CIIOpETHE.

3. dororpaduje cy 60sbu 7,5% 36,6% 55,9% 0,63610
HCTOPH]CKU H3BOP O]
Tabena win rpaduKoHa
Ca CTaTUCTUYKUM
nojanuma.

4. Hexke dororpaduje 5,4% 31,2% 62,5% 0,59731
MTOJICTHYY MOjy
3aMHTEPECOBAHOCT 32
HACTaBHY jeMHHILY WIN
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J0JaTHA Ca3Hama.

5. KopucHo 6u 6umno kamga 20,4% 49,5% 30,1% 0,70810
OM yYeHUIIN CaMu
MIPaBUITU HEKe
¢dororpaduje 3a moTpede
gaca (CIIOMEH III0Ye,
CIIOMEHHKE, 00jeKTe...).
6. Cwmarpam aa 6u 6mio 16,1% 83,9% 0,36979
KOPHUCHO Ha 4acy
MOHABJbAHA TOBE3UBATU
¢dororpaduje ca
MMOHYh)eHIM UCTOPH]jCKAM
nmorahajem.
Tabena 1. Ananuza yyubenuure pomoepaguje
Pennu 6p. [Mutame He Ja CranpapnaHa
MUTamka JICBHUjaInja
7. Ja mmu je moryha motimyHa 63,4% 36,6% 0, 48421
eMnaryja KopumhemeM caMo
MUCAHOT UCTOPH]CKOT M3BOpa?
8. [MpuxBatam ynotpe0y 23,7% 76,3% 0,42727
y3uemupyjyhux dororpaduja.
Tabena 2. Ynoea emoyuja y ynompebu gpomozpaghuja
Penau Op. [Muramwe BHJIEO ¢dororpaduja TEKCT
MUTAba 3aruc
9. IMopehaj nonyhene usBope 38,7% 8,6% 52,7%

IO CTENEHY Ba)KHOCTH
opojeBuMa of 1 1o 3.

Tabena 3. Domoepagduja kao ucmopujcku uzeop

5. 3AKJbYYHAK

VY HacTaBM UCTOpHje TIOCTOje pa3IMYUTH HAYMHU U3Bohema mpeaaBama y

KOjMa je, 32 KOjU TOA Ja C€ ONpelelUMO, HajBaKHHWjEe MOCTUNM MOTHBALH]jy
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YUYCHUKA 3a yUeHmeM, jep 0e3 003upa KOJHMKO YCIICNTHO TPEHOCHIH 3HAIHE CBE
3aBUCH O] (BHXOBOT CAMOCTAJTHOT M PEIOBHOT pama. Paj je y UCTOpHjCcKOj HAYIH
YCIIOBJbEH YHUTAHEM KOje jeé OCHOBHHM IPENYyCJIOB 3a caBlaljaBambe IpaauBa U
CTHIAFbe IMHPOKOT 00pazoBama. l3Boheme HAcTaBHOT IIpoleca je CIOKEH
MOCTYIIaK KOjH MOJpa3yMeBa BEIMKY CTPYUYHY KOMIIETEHIM]Y HACTABHHUKA AU U
BErOBe METOAMYKO-IWAAKTHUKE BEIITHHE Y KOjé Clajajy opraHu3anyja yaca,
CTENlEH MNpuIaro)eHocTu ofesbely, KOHIM3HOCT Yy IIOCTaBJbalby 3ajaraka
yUeHHLIMMa Kako Ou ce peann3oBaiy 3axTeBH. McTopHja je TakaB npeAMeT y KoMe
OpUMapHy YJOry MMa ped HAacTaBHMKAa M HEroBa HMHTepHpeTaudja oapeheHor
rpaguBa (07 Koje ce OYeKyjy HHjaHCHpaHE IUrpecHje Ha TeMy Be3aHe 3a
CallallllbOCT), i (PPOHTATHU MPUCTYI HUKaAa HE MOXE OWTH jeOUHU KOjH Ce
npUMemYyje y TOKY Yaca jep Taaa yYeHUIIMMa HyIU TOTOBa pellea, AUCTaHIUpa
WX OJ JIOTMYKOI TMOMMama W JOBOAM 1O NAacuBHOI moiyiokaja. Marmemm 3a
YCIIEHIHOCT MCXO0Ja Yaca Cy M3BECHHUjH YKOJIMKO ce KOMOHMHYje BHUIlE O0NHKa H
BHIIIC HACTABHUX METONAa TpHU OOpaau jeaHe HacTaBHe jeamnwmie. Mako je
HEW30CTaBHA MOHOJIOIIKO-AMjaJIONIKa METOJa TpH OOpaau BEJIHKOT Opoja
HAaCTaBHUX JEAWHHIIA, Y WCTOPHJU j€ TPEHOpywWHHMBO H  Kopumiheme
WIyCTPATUBHO-JIEMOHCTPAaTHBHE MeETO/e. YKOIHKO Cc€  ONpeaeianMo 32
(dotorpadujy kKao HACTaBHO CPEICTBO MOPAMO BOAWTH padyHa O H3TPaImbU
KPUTHYKOI CTaBa YUCHUKA M IOAM3aba HUXOBE CBECTH HA HMBO CAMOIIPOLICHE
BbEHE BPEIHOCTH M ayTEHTHMYHOCTH A M IOKa3aTH NPEAHOCTH y Kopumhemy
MaTepujaTHUX HCTOpHjcKuX u3Bopa. llparehm pas3Boj ¢ororpaduje ox meHOT
HacTaHKa [0 JlaHaC YYEHHWIM MOTY BHMJIETH IPEAHOCTH y OeJlexemy BaKHHX
UCTOPUjCKUX MOMEHaTa Te mojactahu cebe Ha pasMMLLbAKE MITA U3 JAaHAIIHET
yria TyOMMO HENOCTOjaleM MEXaHW4YKOI CJIMKamka HEKOr IpHu30pa u3
CBaKOJHEBHOT XMBOTa CPeAmEr BeKa Wi joul ayOspe y mpouutoctd. IlpuHumn
OUYMIJICAHOCTH je 3HauajaH y HAacTaBH MCTOpPHUje U cTora je Kopumheme cBakor
npeaMeTra U BaHyOeHHUYKOT MaTepHjana goopopounio. Tume ce Hamehe moTpeda
3a KOpeJNalujoM HCTOpHje ca CBUM OCTaluM mnpeaMmeruma. OHO LITO OTBapa
MoryhHOCT peaju3anuje YCHEUIHOT dYaca jecTe pa3MeHa Hiaeja UM HMCKyCTaBa
HACTaBHUKA YHYTap IIKOJEC M BaH HbE INTO C€ TOCTHXKE HM3BOhEHEM YITIeTHHX
4JacoBa.
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Nikola Krémar

THE USE OF PHOTOGRAPHS IN HISTORY LESSON ON THE TOPIC OF
HOLOCAUST

Summary

The paper discusses the most optimal choices of forms and teaching methods that can be
used in a lesson on Holocaust. The emphasis is on scientific, methodological, pedagogical
and psychological competencies of the teacher as the basic prerequisites for proper
realization of a history lesson. The paper presents a way of using historical art material as
a visual aid in teaching history with other teaching methods while making sure that they
complement each other properly. When selecting photographs to be included in history
lessons on Holocaust, there are several principles to be met: the photograph must be
specific, so that the student can deduce elementary things about it, even in he/she does not
know the background; the photograph must be technically precise and clear; the
photograph must not portray disturbing images that students may find upsetting.

Photograph as a documentary material can be used not only in history lessons, but also in
the structure of other narrative subjects where notable space is given to the selection of
materials. An important part of teaching that can be observed here is the question of
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motivation, which should be improved by combining different teaching forms. The paper
includes the most important methodological principles, which the teacher must adhere to,
and an annex containing lesson plan on the subject of Consequences of the war —
Holocaust, genocide, and casualties. The effects of the presented lesson were investigated
with a survey that included 93 high school students, who generally assessed the visual
teaching material in a positive way and expressed a belief that photographs help the
construction of empathy among students and that they should definitely be included in the
teaching process.

Keywords: photograph, Holocaust, history teaching, teaching methods in history, World

War Il.
Primljeno: 17.5.2017.
Prihvaceno: 27.11.2017.
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EAYKATUBHA METOAOJIOTNJA KYRE AHE
OPAHK Y AMCTEPJAMY

AIICTPAKT

Kyha Ane ®pank je He3aBHCHa HEBIAJWHA OpraHu3amja/(oHmanmja xoja
BOJM My3€] M €AyKaTHBHH LIEHTap y Amcrepaamy y kyhu y kojoj ce 3a
BpeMe HeMauke OKyIalWje cakpuBaja jeBpejcka mopomuiia ®dpank. Of
ocHuBama 1960. Kyha Ane ®pank Heryje ciennpuyan NpUCTyIN eAyKalUju
0 XoJ0KaycTy, a 10 AaHac Cy AeHHUHUCAHN CBPXA M OCHOBHH LIUJHEBH OBOT
ayTeHTHYHOT MecTa cehama. Y umaHKy cy mpeicTaBibeHu uctoprja Kyhe
Ane Opank, mopoauna DpaHK, BCHO CKPUBAE M CTPAJambe, 3aTUM
YHCHULE O 00jaBJbBaby NHEBHHKA AHe DpaHK W O MHULHMjaTHBH Ja Ce
kyha cauyBa. IlpencraBibenu cy u Hamopu na ce Kyha wuckopuctu 3a
oOpa3oBame MIaAUX TeHepalHja, Ka0 W HEKOJHMKO KapaKTepPUCTUYHHX
METOZa pajia ca OCBPTOM Ha PA3JIMYUTE acleKTe eAyKaTUBHE METOIOJIOTH]je
Kyhe.

Kmyune peun: Kyha Ane Opank, XomokaycT, aHTHCeMHTH3aM, AHa
®dpank, THEBHUK, MeCTO cehama, My3ej, eayKallgja.

THE EDUCATIONAL METHODOLOGY OF THE ANNE FRANK
HOUSE IN AMSTERDAM

ABSTRACT

The Anne Frank House is an independent non-governmental
organization/foundation which also runs a museum and an educational
center in Amsterdam in the house where the Jewish family Frank was
hiding during the German occupation. Since its foundation in 1960, the
Anne Frank House has fostered a specific approach to Holocaust education
and to this day the purpose and basic goals of this authentic memory site
have been defined. The paper presents the history of the Anne Frank House,
of the Frank family, their hiding and hardship, as well as the facts about the
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publication of Anne Frank’s diary and the initiative to preserve the house.
Several characteristic methods of work have been presented with an
overview of various aspects of the House’s educational methodology.

Keywords: the Anne Frank House, Holocaust, anti-Semitism, Anne Frank,
diary, memory site, museum, education.

YBOJI

[Hoponntia Ane ®@pank emurpupana je y Xomanamjy 1933. Oram Oto
®pank je pohern y @pankdypry Ha Majau 1889. y mobpocrtojehoj rpahanckoj
nopoauuu. Pagno je y oueBoj OaHIM e je MO0 OYeBOj CMPTH ca OpartoM Ouo
rnaBHU mocioBoha. Majka Exur Xonenmep je pohena 1900. rogune y Goratoj
nopoauny y Axeny. Oto u Enur cy ce Benuanu 1925, HapeqHe roauHe UM je
pohena xhep Mapro, a 1929. Amna. Ilocne nonacka Ha BmacT XuTiepa u
Hanmonancornujanuctauke maptuje 1933, m yBohema aHTHjEBPEjCKHX Mepa,
YCMEpEHUX W MPOTUB jeBPEjCKUX yYCHUKA y IIKOJIama, POJUTEIHH CY HCIHCAIIN
Mapro 3 mKoJe ¥ oUTy4riId Aa mTo npe Hamycre Hemauky. [IperxomgHo je Oto
y AMcrepaMmy OTBOPHO MOJIPYXKHHUIYYy cBoje (upme ,,Omnekra”, a kpajem 1933.
nopoauua ®pank je emurpupana y Xonanaujy. OTo HHje ycmeo aa obezbenu
BU3y 3a AMeprKy’ kao u 1a npecenn GpupMy v Exriecky. XomaHauja um je 6apem
y TIPBO BpeMe TpyKajla CUTYPHO YTOUYHIITE, 2 AHA U Mapro cy KpeHyJie y IIKOIy
y AMmcrepnamy mpoBojeht HEKOJIMKO CpehHHUX U JIeTIHX TOINHA.

Maja 1940. romune Hemauka je okymupana XoJaHAW]Y W TOPOIUIA
®paHK ce MOHOBO HAlUIAa HAa yJIapy aHTHjeBPEjCKUX Mepa, 3ajeJHO Cca BHILIE Of
150.000 xomannckux JeBpeja. Oto ®@pank je OMO cBecTaH ma he curTyarmja 3a
JeBpeje OUTH CBe ropa U Moueo je NpUIipeMe 3a cakpupame nopoauiie. Mza kyhe y
KO0j0j ce Haa3uia merosa pupMa 3ajeJHO ca YeTBOPO CBOjUX cirykOennka OTo je
ypenno CKpOBHINTE, a yjia3 je OMo cakpuBeH MOIUIOM 3a Kibure. Kama je Mapro
5. jyna 1942. nobuna no3uB Jia ce jaBM HEMAuKUM BiacTUMa mnoponuna dpaHk je
OTHIIUIA Y CKPOBHINTE TZI€ j€ TPOBENia BHIIE OJ JIBE rOJWHE. XpaHy U OCHOBHE
MOTPEIIITHHE UM JIOHOCE TIoMaradu - 4eTBopo 3amnocieHux y OtoBoj pupmu. ¥
CKPOBHUILUTY MM C€ YCKOpO HPHAPYXHJIO joIl 4YeTBOpo JeBpeja H30ernux us3
Hemauxe.

! Newly Discovered File Documents Efforts of Anne Frank’s Father to Escape from Nazi-Occupied
Holland, YIVO Institute for Jewish Research, 2007 https://www.yivo.org/Otto-Frank-File-Found-at-
YIVO. Ilpucrymwseno 5.5.2017; Engel (2007), 1-4.
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7

®ororpaduja 1: Ana Opanx (1929-1945)

Amna je jyHa 1942. 3a pohenman moOwiia THEBHHK KOJH j& BOIMIA CBE
BpeMe cakpuBarma. OHa je IeTa/bHO ONKMCHBANA Mepe IpoTHB JeBpeja,” Genexuna
CBOj€ MHCJIM U MalTapuje, KpaTke Ipuye, NpenucuBaila U3 KibUra Koje je Yurana,
JIeTIJIa je CIIMYUIE U3 Mara3uHa M OIMCUBAJIa CBAKOAHEBHH JKUBOT y CKPOBUIITY.
AHa je xenena Ja NOCTaHe MHcal] WM HOBHHAp M Hajaja ce Aa he HaKoH para
00jaBUTH CBOj JHEBHUK Kao KHUTY. M mopen cBera, 3anicy y THEBHUKY OMCAITH
Cy BEpOM y MOBpaTak Mupa W Omaroctama.’ V jyny 1944. crurma je BecT o
HCKpLIABalby CaBe3HHMYKHMX cHara y Hopmanauju. Y CKpoBHIUTY ce LIMpHIIa
PajoOCT ¥ Haja y CKopo craceme.’ Y To BpeMe XOMaHACKH CIOOOIHN PaIio, Koju
je emuroBao nporpam u3 JIOHIOHA, TO3MBAO0 je CTAHOBHUKE [ 3alUCY]jy U U4yBajy
paTHe IHEBHHWKE IIOCIie dera je AHa Tpemucala W JOoTepaia BEIWKH €0
JTHEBHUKA.

[omumuja je 4. aBrycra 1944. ymama y ckpoBumre. CBHX OCMOpPO
CaKpUBECHHX j& JEMOpPTOBaHO y cabupHu Jjorop Becrepbopk, a 3aTum y
KOHIIeHTpauoHu Jiorop Aymsull. Hukazna ce Huje ca3Hajo KO X je 0J1a0, alu y
TO BpeMe Cy OKyNalMOHE BJIACTH WCIUlahmBane Harpagy OHHUMa KOju Ou
MOTKa3alu CKpUBEHE JeBpeje M OBaKBU CIIyYajeBH HHCY OWIH PETKH.

2 Frank (1993), 38 (ipeBoz ayTopa).
% Ibidem.
* Ibidem.
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Crienmjanu3oBane GupMe OM HAKOH Xalllllema JoJa3mie J1a MOKyNe CTBapH Koje
Cy ocTaje HW3a yXallleHWX JeBpeja mrTo je Ouo ciay4daj) W ca CKJIOHHIITEM
noponune ®Opank. Cpehom, jeara ox weTBopo momarada, Mun Xuc je Ha MOAy
CKpOBHILTA BHUIena JHEBHUK AHe ®pank u cxioHmia ra. Huko on momaraua y
CKpHBalby HHUje CHOCHO TE€Xe MOCIeAHLe M CBU Cy mpexusenu par. OTo je
3aTBOpeH y snoropy Aymsun I, 1ok cy Eaut, Mapro n Ana 3atBopeHu y Joropy
Aymsun 11 bupkenay. Opn 1. HoBemOpa 1944. nouena je eBakyanuja 3aTOYCHHKA,
Mapro u Ana cy gemnoproBaHu y jorop bepren-bemseH, ok je muxoBa Majka
Enut ocrana y AymBuny u ympia. Mapro u Ana cy ympne y bepren-bemnseny
¢bebpyapa 1945. Ilpexuseo je camo Oto PpaHK, KOjU je Jo0UeKao ociaoboheme
moropa ox Llpeene apmuje 27. janyapa 1945.

Oto @pank je jyna 1945.caznao 3a AHUHY CMPT, a 3aTUM My je Mum Xuc
mpemaia JHEBHUK. ,,Hucam mMao mojMa KOJoKo IyOoKe Cy Onie HmeHe MHUCITH H
ocehama,” u3jasno je xacuuje Oto ®pank.’ OTO je yOP30 OTYUHO 14 MCIYHH
AHHHY XeJbY U, TIOCJIE HEKOJIMKO MTOKYIIaja, THEBHUK j€ KOHauYHO 00jaBibeH 1947.
y AmMcrepramy MoJ HAaciloBOM ,,TajHO CKpOBHINTE: MHCMa M3 JHEBHUKA of 12.
jyHa 1942. o 1. aBrycra 1944”. 13 oBor n3gama M30CTaBJbEHHU CY HEKH JCIOBU
3a KOje ce CMaTpalio Ja Cy cyBmIe HHTHMHe npupoze.’ ,,Jla je AHa oBje, 6ria 6u
Tako moxocHa!” pekao je Oto ®paHk Ha naH objaBibuBama.’ o 1950. Kbura je
JOXHBeJa ecT u3Aama y Xonanauju. Clneausu ¢y MpBH MPeBOAU Ha (QpaHIlyCKH
¥ HeMaukH, 3a mra ce Oto moceOHo 3amarao. 1952. 00jaBibeH je IpBU MPEBOJT HA
eHrjecku jesuk. Kmura je gokuBenia BelMKd ycmex y Awmepurm, 1955, je
ajanTHpaHa Yy TO30pHIIHM KOMaJ I0Jl Ha3uBOM ,,JIHeBHMK AHe DpaHk”, a
cienuia je pUIMCKa Bep3dja Mol UCTUM Ha3WBOM Koja je ocBajmiia Tpu Ockapa.
[IpBo m3name nHaBHMKA y Jyrocnasuju Omio je 1956. kox Georpaackor Homura y
npeBoxy 3aropke Jlunuh mox HaszuBoM ,,JIHeBHUK AHe Dpank: ox 12. jyHna 1942.
- 1. aBrycra 1944”. Ilpencrasa ,,JlHeBHuk Ane @paHk” je nocraBibeHa 1957. Ha
cuenn Manor nosopuiura y CapajeBy. Kacuuje je J{neBank Ane @pank 06jaBibeH
y HHTerpagHoM oOwmKy. [lo maHac je Kmura mpeBeieHa Ha mpeko 60 je3uka u J1eo
je obaBe3He IIKOJICKE JINTEpaType Yy MHOTUM 3emibama cBeta. CMaTpa ce jaa je
jeIHa o/1 HajYMTaHUjUX KEbUTA HAIlIeT BpeMeHa.

® Frank, A. (2016), 238.

® Jones (2001), 873.
"http:/Awww.annefrank.org/en/Anne-Frank/Publication-of-the-diary/Anne-Franks-diary-is-
published/ TTpucryrbeno: 5.5.2017.
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Wucnupucan BenukuM ycrexoM kmure Oto ®paHk je oIydno jaa ce
MOTITYHO TIOCBETH HETOBamby Hjeana Koje je AHa IIPOMOBHCAIa CBOjUM ITUCAHEM.
Omn ce 1952. npecenmmo y IlIBajmapcky u 1963. y bazeny ocHoBao @onmanujy AHe
®paHK 4Mju IPUXOAM c€ KOPHUCTE ,,y CBPXY MpoMolHje OoJber pasyMeBama Mehy
Pa3NIUYUTUM IPYIITBUMA W PEIMTHjaMa, 3a MOApKaBambe MUPA, U 33 MIPOMOLH]Y
MelyyHapomunx cycpera i pasmene meljy mmagima”.?

Bnacuunu xyhe y xojoj ce ckpuBasia nopoauna ®paHk, Kao U LEJIOT
omoka kyha, HaMepaBaiu cy Oa cBe Kyhe mopymie u uirpaje Hoe oOjexre. Ha
WHUILWjaTUBY TpWjaTesba W rpyme rpahana Amcrepmama 1957. je ocHOBaHa je
(doHmanMja ca NUJHEM Jla cauyBa MECTO CaKpHBamba M Mmpuya o nopoaunu OpaHk.
Jlo Taga je CKpOBHINITE 3aTBOPEHO 3a jaBHOCT. OTOBa Hamepa je Oma aa ce Kyha
MPETBOPH Y ,,MECTO AMjajiora rae Ou MIIaAW JbyId MOTJIM Jia C€ OKYIUbajy, MECTO
Koje OW CIyXWIO Kao VIO30peHke W3 TMPOIIIOCTH, alld OKPEeHyTo Ka
oyayhuocti”.’ V3 momoh rpaljama Amcrepmama u CTpaHHX oHanmja Kyha u
OTKyIUbeHa,© peHoBHpaHa M 1960. oTBOpeHa 3a jaBHOCT JeIMHO je TajHO
CKPOBHILTE CAYyBaHO Y CBOM OPHTHHAIHOM OOJHKY JIOK Cy OCTaJlId HPOCTOPH
npeypehenn 3a norpede Myseja. [Ipocrop je peHoBupan jomn japa myra: 1971. u
1995, npunarohasajyhu ce cee Behem Opojy nocetunamna. ¥ Toky je Tpehe Benmuko
peHoBUpame, koje Tpeba ma Oyzae 3aBprieHo a0 kpaja 2017. Ox cBor HacTajama,
Kyha Axe ®paHK je He3aBHCHA HEBIAIMHA OPraHU3aLMja.

[IpBux rogmHa HHje OWIIO cCacBMM jacHO IiTa OW OWia OCHOBHA CBpXa
Kyhe. ¥ moueTky cy moceTHOIM jeAHOCTABHO 3BOHWIIM Ha yja3Ha BpaTa kyhe ca
yIuIe, a BOJIOHTEPHU BOAWYM OW MX BOJWIM y CKPOBHILUTE KPO3 TajHH Mpoja3 u3a
noJiie 3a Kmure. [lomTo je mpocTop BeoMa MajH MOIJIO jeé UCTOBPEMEHO Jia
cTaHe BpJio Mayo nocetunana. [Ipse rogune je 6mno 9.000 mocerunana, a 3. Maja
1961. je otBopen ,,Mehynapomuu meHtap 3a miane y Kyhm Ane ®pank”,
NpHUOJIMKUBIIK CE HA Ta] HAYUH UL KOjy je 3actynao Oro ®pank. [Ipoctop je
npuiaroheH 3a cacTaHke M jaedare, Te 3a OpraHu30Bambe TEMAaTCKUX U3Noxk0ou. On
1963. cmakor mera opraHm3zyjy ce MelyHapomHe KoHGEpeHIHje Ha KOjuMa
yuectByjy mMiagu. Ocum tora, Kyha Ane ®@pank je mocrana Mecto 3a nmpeaBama

8http://www.annefrank.ch/ Ipucrymseno 5.5.2017.
®http://www.annefrank.org/en/Sitewide/Organisation/Otto-Frank/Otto-Frank-and-his-educational-
mission/ Tpucryrubeno 5.5.2017.
Ohttp://www.annefrank.org/en/Museum/From-hiding-place-to-museum/Saved-from-demolition/
Ipucrymseno 5.5.2017.

Yhttp:/iwww.annefrank.org/en/Sitewide/Organisation/ pucrymsero 5.5.2017.
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U KypceBe U 3a pasznuuute KyirypHe noraljaje. Mako je sxuseo y IlIBajuapckoj, u
yrnaBHOM 0mo mocsehen pany ®@onganuje Ane @pank u3 bazena, Oto je octao
nIyooko anTakoBaH y paxy Kyhe Ane @pank cBe 10 cBoje cmptr 1980. roaune.

IpBux 25 roguna Kyha Ane ®paHk HUje mMana CTaqHy H3JI0KOEHY
nocraBky o Auu @pank. KomrmierHa 30upka AHHHUX PYKOITHCA M3JI0KEHA j€ TeK
2010. y npocropy Ha3BaHOM ,,Coba mHeBHHKA”. OJ Kpaja MIe3/IeCeTUX TOAHMHA
HapatuB o [Ipyrom cBerckom pary u AHu ®paHk cy KopuinheHH 3a AUCKYCHje U
M3N0KOE O caBpeMeHHM TeMaMma, Kao ITo cy par y BujerHamy, amaprxejm y
Jyxnoj Adpunu u npyre. Pan Kyhe Ane ®pank ce pa3Bujao mapanenHo 3a
pasBojeM CaBpeMEHHX eAyKaTHMBHUX METoAoNIorTHja, ¢umio3oduje yuema o
Xomnokaycry, Kao U CaBpeMEHUX NPUCTYIIA MEeIarolkoM paay ca Miaguma. Mysej
je 1960. umao 9.000 mocerunamna, Beh 1967. ux je 6mio 100.000, a 2007. nocerao
MunoH mocetmnana. Kyhy Ane ®pank je 2016. mocetmiio Bumre ox 1.300.000
sy Tocerrony Kyhe Ane ®pank cy BehHHOM CTpaHH TypHCTH, amu 106ap
JIeO YMHE U OpraHU30BaHe MIKoJICKe moceTe, BehuHoMm n3 Hemauke. IIpakTuano
cBe IKoJe u3 Xonanauje oprannsyjy nocery Kyhu Ane @pank 3a coje hake.

Bbes cymme Ana @pask je jenHa o]l HAJTIO3HATHjUX JIMYHOCTH UCTOpH]jeE
XX Beka, a moceOHO wucropuje XOJOKaycTa W TIOCTalla je jeHa O]l MKOHA
nmomymapHe Kyntype. Kyha Amne ®paHK je TMOCTEeNeHO TpOHANUIa CBOj
cneunUYHN NPUCTYN U AedUHMCANA 3a7aTak Koju obaBiba: uyBame cehama Ha
Ipyly Koja ce CakpvBaja y TajHOM CKPOBHIITY, W €IyKalHja MIIaJuX IIHPOM
CBETa O JbYJICKHM IPaBHMMa, TOJEPAHIUjU U MHUPY. Y CBOjOj calalimoj Gopmu,
Kyha Ane ®@pank ce cacToju oj1 cauyBaHOT HUCTOPUjCKOT AeJia YUjH je HEeHTPAIHU
JIeO0 TajHO CKPOBWINTE, U HOBUX JieJioBa Tpal)eHHX 1O MOJEpHHM MY3€jCKHM
crangapauma. Llentpanuu HapaTuB My3eja je 0 Anu @paHK U TajHOM CKPOBHILTY,
KOje je Mpa3Ho jep Cy CBe CTBApH OJMaxX HAKOH Xallllewma orbadykane. [Ipuya o
CakpuBamy MU AHUHOM JHEBHUKY, Kao W APYTH HpeAMeTH u QoTtorpaduje w3
NpeApaTHOr XUBOTa nopoaule PpaHK Cy NpeAcTaB/bEHN HA APYTHM MECTUMaA Y
My3ejy. OcuM TajHOT CKpOBWINTA, jEAWHW CTATHH Je0 TocTaBke je ,,Coba
JTHEBHUKA” y KOjoOj Cy M3NoxKeHn AHWHH pajoBu. CBu octanu aenoBu Kyhe Ane
®paHk ce cacToje o1 NPUBPEMEHHUX H3JI0KOU KOje Ce MEHmajy CBAaKMX HEKOJIHKO
Mecely, U IPOCTOpa 3a paAHoHHUIIE U aedare.

12 http:/www.annefrank.org/en/Museum/From-hiding-place-to-museum/Visitors-over-the-years/
Ipucrymseno 5.5.2017.
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VY My3ejy Ccy TpeHYTHO W3JIOKEHE JIBe MpUBpEeMeHe NocTaBke. Ha mpBoj,
o Ha3uBoM ,,Ilopoauunu mopTper”, cy mpeacTaBbeHe npuBatHe (oTorpaduje
mopomurie PpaHK W3 Tepuoma MHpa W Omarocrama M W3 AHHHOT pPaHOT
netumcTBa y Hemaukoj. JIpyra nmpuBpeMeHa u3iox0a y My3ejy oA Ha3uBOM ,,22
rmaca o Anu OpaHk” ce cacTtoju W3 22 BUAEO HUHTEPBjya ca IO3HATHM
JUYHOCTHMA M3 KOJUX MOCETHOIM MOTY Jia 4yjy HUXOBa pasMHILbamkba O AHU
@pank. Y cnenehoj npocTopuju caMi MOTY Ja TIOAEJIE CBOje uMIpecuje numyhu
y JUTUTAJIHY KUY YTHUCAKA.

W panuje mpuBpemeHe uznoxkOe Owne cy mnocBehene Anu ®paHk u
CakpuBamy y TajHOM ckpoBuiuTy. To cy Owie wuznoxOe ,Ilomaraum TtajHor
CKPOBHIITA” O TPYIH JbYAH KOjU Cy TOMarajiu U OpHHYJIN O CaKpUBEHUMA, ,,PpuIl
®dedep - AHUH TUMED” 0 KUBOTY jETHOT O]l CAKPUBEHUX, ,,Calla MU je meTHaecT”,
0 cBakoj ox 15 rogmHa AHWHOT KpaTKOT XHBOTA, ,,lI Mu Mopamo ma maemo” -
mIok0y o jeBpejckuM m30ermuiama u3 Hemauke, ,,OBaj Komam je €0 MOT
XKHUBOTa”, U3NOKO0a O TNpeAcTaBbarkby AHMHOI JHEBHHKa Ha OQWIMYy H
nmo3opuiiHUM mpencraBama. Mako je Kyha Ane ®pank n3yszetHo noceheHa u y
TOM CMHUCIIy MUMa MHOIITBO MOTYHHOCTH 3a €IyKaTWBHH pajJ ca MHOTOOpPOjHUM
[IOCETHOLIMMA, y CBOJUM €IyKaTHBHUM aKTMBHOCTHMA jé OHA MHOIO aKTHBHHja
W3BaH camMor Mmyseja. TpeHyTHO ce WeHH eIyKaTHBHH TPOrpaMH peaiusyjy y
npeko 50 3emasba mmpom cBeta, u3mely ocranux u'y Cpouju.

EIVKALIUJA

Ananmusupajyhu eqykatuBHy (Gprino30¢hujy, MHIbEBE U METOIOJIOTH]Y KOjy
HETyje W IpUMemyje, MokeMo 3akjbyunTH na ce Kyha Ane ®pank 3amnpaBo ue
basu enykammjom o Xonokaycry. Llmp enykarmBHux aktuBHOCcTH Kyhe Amne
®pank je mpe cBera pa3Boj KPpUTHYKOT MHILBEHA MJIAJAMX M CyoUaBambe ca
caBpeMeHHUM JPYIITBEHMM H3a30BHMAa, a HE IIMPEHE IEIOBUTOI 3Hama O
nctopuju  Xonokaycra. llparehm mnpuay o mopogmmm @DpaHK, yUECHHIH
pa3nuuuTHX exykaTmBHuUX mporpama Kyhe Ane ®pank ce ymosHajy ca
HCTOPHjCKOM I103aIMHOM Pa3B0ja aHTHCEMHUTU3MA M O aHTHjEBPEjCKUM MepaMa 3a
BpeMe Hamu3Ma y Hemaukoj m y okynupanoj XoJlaHIWjU, CBE II0 XalllIeHka,
JenopTanyja 1 MacoBHUX yOujama JeBpeja y Joropuma cMptd. OcUM MOMEHYTUM
temama, Kyha Ane ®pank ce He 0aBW IpPyruM HCTOPHjCKUM morahajuma u
mpolecuMa Koju ¢y KapakTepucai XoJIOKayCcT Ha IpyruM MecTuMa y EBporu.
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Kyha Ane ®pank ce moceOHO OaBu TpOOIEMOM aHTHCEMHTH3MA, Kao
jemHuM ox obmuka kKceHodoOmje ca KOjuM je CyO4eHO M CaBPEeMEHO JPYIITBO.
Ona je Owmna 3amyxeHa 3a mpaheme W M3BENITABAKE O AHTHCEMUTCKUM
uHIaeHTiMa y Xonaumuju. Ycro, Kyha Ane ®pank je Ouna jemaH of
MHHULMjaTopa Kpeupama Paane rpymne 3a reHouusa Hax Pomuma m CuHTHMa npu
Mehynaponnoj anmjancu 3a cehame ma Xomokayct (IHRA). Mmnak, Kyha Amne
@®paHK y CBOM €IyKaTUBHOM paly CBakako AONpHHOCH BeheM pasyMmeBamy U
IUPEHY 3Hamba 0 X0JOKAYCTY.

Crernuduunoct pana Kyhe Ane ®@pank je y Tome mto cBoj paj Oasupa
YBEK Ha CaMO jeJHOj MPHYH, O jeAHO] Majioj rpynu Jbyau. Kao mTo emykatope
yue y Mebhynaponnoj mkomm 3a cryauje Xomokaycrta y Jam Bamemy y
Jepycamumy: npuuy o XoJokaycTy He Tpeba MOYHIbaTH O Kpaja - 0Jl CMPTH, HETO
0]l TTOYETKA - O[] XKHUBOTA, j€p CaMO TaKO MOXKEMO Y MOTIIYHOCTH pasyMeTH KakaB
je TyOmTak mMBWIM3aIlFja TMIpeTpriesia yOWCTBOM IIIECT MIUIHMOHA JeBpeja.
EnykaruBna meronmonoruja Kyhe Ane ®PpaHk je cacBUM y CKIagy ca OBUM
npuctynoM. JlneBHnk Ane ®paHK je cBe0OYaHCTBO JKMBOTA, a HE CMPTH, H jelHa
JIMYHA MpUYa KOja HaM HaropellTara Jia je 0mio Ha xusbaae Apyrux. Opae hemo
YKpPaTKO HAaBECTH HEKE Off HajBAXHMjUX €IyKaTUBHHX e€JeMeHara Mpuie O
nmopoauin PpaHk Ha KojuMma ce Oaszupa enykaTuBHa Meropoiorvja Kyhe Ame
®paHK.

Jobpo je mo3Hato A0 Koje Mepe JIMYHA NpUYa Yy KOHTEKCTY Yyudema
UCTOpHje NoNpHHOCH BeheMm aHraxxmaHy, eMIaTHjH W MOTHBALlMjH Ja ce BHIIE
Hayuu M cazHa. YumeHnna ga je AHa Miaga ocoba MoceOHO JONPUHOCH
BPIIHAYKO] WACHTUGUKAIMU Yy paxy ca MmianuMma. [Ipuya o ®uBOTy mopomuie
OpaHk ce mokasaia Kao uaeanHa 3a onuc yona y Xonokayct. Kyha Ane ®@pank
NpaKkTUKyje Aa npudy o nopoxuiu PpaHK NpuKasyje Kpo3 [BE IMapajieliHe
BpEMEHCKe JIMHHje: jeAHa mnpaTh myT moponune Ppank, a apyra 3HayajHe
ucropujcke gnorahaje BesaHe 3a Haumsam y Hemaukoj. Ha oBaj Haumn je
Tpe/IcTaB/heHa U ,,BeuKa” W ,,Maia’ UCTOpHja, yBe3aHe jemHa 3a APyTy. YCTo,
nprYa o XKHUBOTY nopoaune OpaHK y BEIMKO] MEPH je HCIIPUYaHa U3 MEPCICKTHBE
BeoMa miazie ocode, je3nKOM KOju Jpyre miiaae ocode 00Jbe pa3ymejy, U KOju Ha
BbUX OCTaBJba TyOJHH YTUCAK.

Jeman on OCHOBHHX MOCTyJara eaykaTuBHe MeTomonoruje Kyhe Amne
®pank je GOoKyC Ha pa3IUIHTe yioce y emyKanrju 0 XOJOKayCTy: yJIoTe XpTBe,
3JI0YMHIIA, TOMaraya u rnocMatpaya. [Ipuda o cakpiBeHUMa Y TajHOM CKPOBHILTY
je BeoMa jacHa M jeAHOCTaBHa 3a OBY BpcTy aHanmse. Ycro, Kyha Ane ®@pank yun
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Jla Cy yroee pe3ynraT 001yKa, i Ja CBU UMaMo MOTYhHOCT J1a o/iiTyKe JOHOCHMO Y
JATOM TPEHYTKY, Te Jia Halle o[yKe AeHuHUITy Koje yimore obupamo y oapelheHoj
cutyaju. OBO je jenHa o HajBaXKHUjUX TMOpyka yduema Kyhe Ane @pank jep
MJIaJuMa JTUPEKTHO Jiaje 10 3Hama Jla CBET Y KOjeM CaJia JKMBe, Kao U MpodJieMu
CaBpEMEHOI [PYINTBA, 3aBUCE AMPEKTHO O]l HUXOBUX 00VKA W Yao2a Koje
oupajy. lllupeme cBecTr 0 Be3u u3Mel)y 0diyka U yrnoea CIyXu Tpe cBera oyhemy
CBECTH ,,JACHBHUX IIOCMaTpada” O COICTBEHO] OATOBOpHOCTH. Ilpmuy o
nopoauin PpaHK KapakTepwile HU3 OaiyKa Kojy moHoce Oto u Egutr @pank,
KOjU JIOHOCE OJJIyKE W Tpely3uMajy KOHKPETHE aKTHBHOCTH Ja C€ HM3BYKY M3
OMACHOCTH IITO MOKAa3yjy Jla HUCY y MUTamy MacuBHE U OecrioMohHe XKPTBE, HETO
Jby/IM BEOMa CBECHH OMACHOCTH KOjH TMOAY3MMajy CBE IITO j€ y ’UXOBOj MOhH fa
3amTuTe CBOjy Aewy M cebe. [lpuua o cakpuBeHMMa y TajHOM CKPOBHUILITY HMa
BpJIO jacaH, OrpaHWYeH Opoj JHUKOBa, O KojuMa cMoO Ownu y MoryhHocTH na
Ca3HaMoO T'OTOBO CBE INTO C€ M3 pa3HUX HCTOPHjCKUX W3BOpA M CBEIOYAHCTABA
MOTJIO Ca3HaTH. YIo3Hajyhu rpymy Koja je cakpuBeHa y TajHOM CKPOBHUIITY KPO3
AHUH THEBHHK, OTKpHBaMO Ja cy Mel)y muma mocrtojanme u cBale, Tp3aswuile,
HEpBO3a, Hecllarama, any U TpeHylu cpehe, Jby0aBu, a u cMexa u 3abase. [pyna
roMarada ce cacToju oJl OOMYHMX JbyIH, CIIy>KOCHHKa 3amocieHuX y (upmun
,»Omekra”, mehy kojuMa je Ha TpEMep W jeAHa CAaCBUM OOMYHA UM TIOJUTHIKU
MOTIYHO HE3aMHTEpEecOBaHa M HEaHTa)KOBaHA MJIaJa CEKpeTapula, Kao M jeaaH
aKTHBHCTA ITIOKpETa OTIOpa ca u3rpal)eHuM MOJIUTUYKUM CTaBOBUMA.

Anammsupajyhu npuuy o Anm ®Ppank wmiamu pasdujajy onpeheHne
npeapacyie U CTEPEOTHITHO JI0KMBaJbaBabe KaKo JKPTaBa TaKo M IoMaraya, rna u
rocmaTtpada. OHU OTKPHBAjy JIa Cy U )KPTBE CACBUM OOWYHU JbYIH Ca BPJIIMHAMA H
MaHaMa, a Jja loMarad Koju je y cTamy Ja cliace KMBOT€ MHOTHX JbYAU HE MOpa
na Oyne HekH ,.cynepmeH”. Ha oBaj HaumH npuda o Aan @paHk oMaxe 00JbeM
pasyMeBamy KOMIUIMKOBaHUX MUCTOPHUjCKUX norabaja, najyhu jbyJcKo JHUIe CBUM
nportaroHuctuMa. OTHOP ONpPECHju W THPAaHWjU je BeoMa BaKHA TeMa Kako Y
exykannju o XOJOKayCTy, TaKO W IIUpE, y YUeHY O JbYACKHM M TpahaHCKUM
npaBuMa. AHanu3upajyhu ciiyyaj cCakpuBEHHX Y TajHOM CKPOBHILITY OTKPHUBAMO
MHOUITBO CJI0jeBa KOjH Ha Pa3IMYUTe HAYMHE MOKa3yjy LITa je OTHOp, U KaKo ce
cBe wucrnojpaBa. Op OekcTBa u3 HamucTHYke Hemauke, ma 10 MoXxnaa
HajyledaT/buBHjer — AHUHOT OTIOpa Aa KJIOHE JyXOM. AHMHO TNHUCAalme je HEH
JUYHYM, Ha IIPBH MOIVIE] Majy, ajd 3alpaBO HEOCBOjUB M3pa3 cioboxe Hu
JOCTOjaHCTBA YMME OHA HE MPH3HAje OTPaHUYCHa U 3710 KOjU jOj CBET Yy KOjeM
KMBH IOKyIIaBa HAMETHYTU. Tako AHa ocTaje HenoOelheHa u BeunTa.
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VY nyxy cBoje ynore aa Oye MEcTO 3a OKYIUbAhE I/Ie MIIAAH JUCKYTY]y O
aKkTyelnHuM mpobiemMuma apymrsa, Kyha Ane ®paHk je pa3Buia HEKOJIHKO
crnenn(pUUHIX METO/A 33 YUEHhE U aHTaXK0Babe MJIaIuX y JIaHIly IIUpeHha 3HaBba.
Ogpne hemo mpenacraButTu Heke of] BUX. Bpmmauko Boheme (Peer Guiding), u
YOIIIITE MEAAromiKi NPUCTYH y4ema Kpo3 CycpeT M pa3roBop Mehy mmaauma, je
jeaHa o1 OCHOBHMX M HajKapaKTEPUCTUYHHMJUX OJTHKA €TyKaTHBHE METOJIOJIOTH]e
Kyhe Ane @pank. Uznox0Oa ,,Ana ®pank — Mcropuja 3a cagammoct” je jeqHa o
HajTIONyIapHUjUX W Hajdyemrhe kopumrheHnX y cBeTy. OCHOBY OBe U3J10kK0€ YHHU
»KacuuHa” mpeseHTanuja npude o nopoaunu @pank. Kao nogarak obuuno ce
HalpaBH jOII HEKOJHMKO MaHea Ha TeMY Koja je Be3aHa 3a JOKaIHy UCTOPHjY WU
3a JPYIITBEHE M3a30BE€ aKTyeJIHE Yy 3eMJbU Yy K0jo] m3moxba roctyje. To je
pa3yMIJBHBO jep U3J10k0a 4eCTO TOCTyje Y 3eMJbaMa KOje MOXKJa HUCY J0KHUBEIIS
Jpyru cBeTrcku paT, Tako Aa MJIAAM MIOCETHOLM O TeMU IOHEKaa HMajy camo
(dhparMeHTapHO 3HAMhE.

®Dororpadwuja 2: Usznooxcoa ,, Ana @pank — Ucmopuja 3a cadawrocm”™

Nznoxba ,,Ana ®pank — Hcropuja 3a camammoct” je OasmpaHa Ha
spuirbauxom eohery. Kyha Ane ®@pank npeTxogHo paau NpUnpeMHe paguoHULE
ca MjaauM BoamdnMa, Hajuenthe y3pacta oxn 14-18 roguna, xoju he xacHuje Kpo3
U3J10)K0y BOJUTH CBOje BpIIake. MiaguMa TpHja MOBEPEHE Koje UM je IaTo
KpO3 YJIOTY BOJIMYA IITO jaya CBECT O COINCTBEHO] OJATOBOPHOCTH H JKEJbY Jia ce
bosse mpumpeme. Kyha AnHe ®pank He mpumpeMa BOAWYE Ja 3allaMTe CBE
UCTOPU]CKE UWILEHHUIIC W3JIOKEHE Ha MaHenuMa, Beh ma mpey3smy yiory
mpoMoTepa M WHUIHjaTOpa eAyKaTUBHOT TIpolleca. 3a/aTaK BPIIHAYKOT BOJMYA
HUje Ja TPEHOCH 3Hame (MCTOPHjCKEe YHELCHHUIE) HETO Jia CTBOPU CUTYalHjy y
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Kojoj he 3ajeaHo ca cBOjUM BpIImbanyMMa pa3MUNLBATH U yuyutd. OHU CTBapajy
Ipyradmije u OIyIITeHHje OKPYKEeHe 3a yuewme 0e3 cuTyamnuje y Kojoj Ou ompacna
ocoba TmpezacTaBibaia ayTOPUTET M H3BOp 3Hama. OHM IIpEeHOCe Ha TPyIy
COTICTBEHU €HTY3Hja3aM, MpHOJIMKaBajy CBOJUM BpILIKHAIIMAa KOMIUTHKOBaHY,
HEKa/la U CacBMM JaJieKy M HEIO3HATy UCTOPHUjYy M CTBApajy CUTYyalHjy y KOjoj ce
MIagW JIaKIIe YMyImTajy y IHCKYCHjy ca ceOM paBHHMA, y KOjOj JOHOCE
COICTBeHE 3aKksbyuke. CTora MiIaau BOAMYH YECTO OCTAjy aHTKOBAHU M aKTHBHU
1 HaKOH 3aBpIIIeTKa U3JI0KO0e.

Uctopruuapu u HacCTaBHUIM ce MOHEKaa 30yHE IMpe] OBUM KOHILEHTOM,
300T OMACHOCTH Ja WCTOPH]CKE YHILCHUIM OyJy HEaaeKBaTHO IPEICTaBJbEHE.
Kyha Ane ®pank je Beh Ha caMuM mHaHenMMa IpENCTaBWIIa CBE HajBaKHHU]E
ucrtopujcke norahaje Kpo3 mapayienHe BpEMEHCKE JIMHHjE, U TPUYy je Y TOM
CMHUCITy JIaKO INPaTHTH. BpHimaukn BOAWYM, Ka0 M MIIQAU TTOCETHOLH, BHIE U
YWTajy ca MaHela Te OCHOBHe yumbeHHIe. OIroBOpH Ha CBa JIpyra MUTama ce
0YeKyjy TOKOM IHCKyCHje W pa3roBopa MIAuX nocerwnana. Y chepu TakBUX
MUTaka HeMa MOTPENIHUX 0/1oBopa. Ha 0Baj HaYMH MIIaid 1 JaJbe y4e O UCTOPHjU
nopoguue PpaHk, 0 XOJOKAYCTy, O QHTUCEMUTHU3MY, O HALM3MY, MOXAA HE
CacBUM JIETAJbHO, AJIM CYy MM OCHOBHH KOHIICNITH UIIaK NpeacTaBibeHu. Ilocroje n
MPaKTUYHU Pa3io3 3allTO j¢ BPIIHAYKo Boheme BakaH eleMeHT y paxy Kyhe
Ane ®pank. Y pasHUM 3emJbaMa Cc€ MOpajy HNPUIPEMHUTH JIOKATHH BOAWYH, a
BPUIFAYKA BOJWYHM Cy OJJIMYHO pelIeHe M 3a OBaj NpodieM. YCTo, Miaau
BPIIHAYKH BOJMYHU OCTajy YMpPEKEHH ca Kojerama W3 LENOT CBeTa W TOCTajy
ambacanopu Kyhe Ane @pank y cBojuM cperuHama.

»lleTkha Kpo3 cehama” (Memory Walk) je opurnHamHu exyKaTUBHU
koHuenT pa3sujed y Kyhu Ane ®pank. [Tocsehen je kyntypu cehamwa u oTBapa
MOryhHOCT J1a ce JOTakHe HM3 BOXKHHUX IHTama BE3aHUX 33 MEMOpHjaIn3alHjy,
KOMEMOopall1jy, UCTOPHjCKE HapaTHBE, HCTOPHUjCKY pEBU3H]y, yJiory cehamba,
OJrOBOPHOCT JPYIITBa IpeMa XpTBaMa paTta u 3inounHa. OcHoBa ,llleTme kpo3
cehama” je kpeaTuBHA (PHIMCKA paTdOHUIA KOja TPHUIIPEMa MIIaJie YICCHHUKE J1a
HCTpake CIIOMEHUKE MU MecTa celialba y BHXO0BOj CPEIUHH, Te Jla pa3MHcie O
bUXOBO] YJIO3M W PEJEBAaTHOCTH 3a JaHamlmbe ApymTBo. L[wb je pasBujame
CBECTH O Ba)XHOCTH HMCTOPHjCKHX CIIOMEHHMKa M MecTa cehama, Te pa3BHjambe
KPUTHYKE CBECTH O HauMHMMa Ha KOjeé ce MCTOPHjCKM CIHOMEHHMLU WJIH MecTa
cehamba maHac KopucTe W dYeMmy choyke. Pamguonuma je HaMemeHa
CPEAOIIKOIIINMA, U TPaje HEKOJIMKO JIaHa.
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I'pyna ydecHHKa paJuoHHIIE MMa 3a/aTaKk Ja CHUMH KpaTak QuiaM (HIp.
kopuctehn maMeTHH TeneQoH) O HEKOM OAadpaHOM CIOMEHHKY HIM MECTy
cehama y cBOjoj CpeIuHH TP YeMy HUje BaykKaH MCTOPH]CKH MEPHUO HUTH BPCTa
cniomenuka. Kpo3 uctpaxxuBame rpyna tpeba Ja 3aKk/bydu 300T Yera je ClIOMEHHK
NOJUTHYT, O KOjeM HCTOpPHjCKOM jorahajy WiIM JHYHOCTH C€ pamd, na JHu
CIIOMEHUK Urpa oApehHy ylory y OKBHpY HEKe KOMEMOpallije WIn JTaHa cehama,
Kako je TOBe3aH ca HCTOPHjCKUM HapatuBoM y TOj cpeauHu. Ca cTpydyHUM
BoAMYeM (HIIP. HACTABHUKOM HCTOpHj€) YUSCHHUIIM OOMIIa3e CIIOMEHHUKE y CBOM
rpamy, a 3aTHUM Tpyna MJIQAMX Y4YeCHHKa CHHUMa WHTEPBjye ca MpOJIa3HUIMMA,
nocrassbajyhu UM nuTama BezaHa 3a oapehenn cnomenuk. Hakon Tora yuecHUIn
y4e Kako Ja MOHTHpajy Kparak ¢uiM on 3-5 MuHyTa y KojeM he mpeacraBuTu
Haj3aHUMJBMBH]jE JEJIOBE MHTEPBjya. 3aBpIIHU €0 PaJHOHHLE, KOjU MOXKE Ja ce
W3Bele M Kao jaBHA Tpupenda, ce cacToju OJf TPE3CHTAIMje HaNpaBJHEHUX
(hUIMOBA U TUCKYCH]E.

»Cao6onan m36op” (Free Choose) je exykatuBHa paguoHuia Oaszupana
Ha nmebarama o ,,CyKOOJbeHUM JbyICKHM TpaBuMma”. Lmb pammonure je 6oJbe
pasyMeBame OCHOBHHX JbYACKHX U rpa)aHCKUX MpaBa, U MOACTHIAKE MIaauX Ha
pasMMLBale O ,CHBMM 30Hama JAeMokparuje”. Jlokie wuume rpaHuna
tonepantije? Ja mu cinoboma roBopa, citodoa OKyIJbama, C1000/1a UCII0JhaBambha
penuruje wiM Apyre rapanroBaHe rpahaHcke ciaobozae Mory na ce ,,cyko0e” min
npehy IpaHMIly KOjy CaBpeMEHHM KOHIENT TOJIEpaHLMje MOXe M Mopa Ja
npuxsatu? ['ne cy te rpanmne u kako ux oxpehyjemo? Illta ce aemaBa ako
UCIIOJbaBalb€ OBUX TMpaBa IIOYHE Jia yrpokaBa caMmy JEMOKpaTujy WiIH
UCIIOJbaBakEe TPaBa jeJHE Tpyre yrpoxasa Apyry? Jla M JO03BOIUTH YPEIHO
NpYjaBJbeHE jaBHE AEMOHCTpAIMje KOjy opranusyjy Heonauuctu? Ja nu je y peay
Jla YMETHHK HaIlpaBH JIeJIo Koje Bpeha Heuwja penurujcka ocehama?

Papgnonuna ,,Cnoboxan u3bop” je Gazupana Ha n3noxOu koja je y Kyhu
Ane ®pask Owra mnoctaBibena on 2007. mo 2013. HaMemeHO] mpe cBera
CPEbOIIKOIIIMMA, ajli TIOTOIHO] U 32 paJ| ca cTapujuMa. YUECHUIM PaoHHIIE
rienajy kparke (PMIMOBE KOjU Cy YECTO M CaMd MPOIYKT PaHUjUX PaAMOHHIA Y
KOjUMa Cy MJaJd M3 pa3sHUX [eJI0OBa CBETa NPEACTaBHIM NPUMEPE CTBAPHHUX
cutyanyja. Ha kxpajy cBakor (uiama ydeCHHIIMMAa PaJUOHHMIIE j€ MPEACTaBIbEH
jemaH cTaB mpemMa mpeacTaBjbeHoM mpobiemy. Ha mpumep: ,, 1 HeonaumcTrma
Tpeba omMoryhutu ma KopucTe MpaBoO Ha OKYIUbaWkE, JEMOHCTpANHje U cI000my
ropopa”. YUeCHHIIM PaJUOHMIE 3]y CBOj€é MHUILUBCHE TajHUM TIJIaCamkeM
MIPUTHUCKOM Ha JyTMe ,,33” WiH ,,ipoTuB”. HakoH CBaKor riacama y4ecHUIIUMA je
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MPEJCTaBbeH KOJNCKTHBHU PE3yJTaT Iilacama HBUXOBE IpyIie, a OHIa U 30UpHHU
pes3yaTar riacama CBHX I'pylla Koje Cy y4ecTBOBaja y PaJHOHHLN TOKOM TOIUHA.
Hepetko cy pesynaratn m3HeHalyyjyhn, U y9ecHHK ce MHAMBHAYATHO CyodaBa ca
3aHMMJbMBUM CIIO3HajaMa U MHUTalkUMa KOja Bake 3a cBe 0e3 003upa Ha TO Koje
cTaBoBe 3acTymajy. Mcxonm rmacama je 3ampaBo Mame OuTaH. Y ckiamy ca
exykatuBHOM ¢uinozopujom u numibeBuMa Kyhe Ane ®pank, HajBakHHja je
auckycuja Mmel)y Miazmma HakoH INTO CE PE3yJTaTH TIjacama Mokaxy. Hema
yHampen OeQUHUCAHUX HCIPaBHUX W HEUCIPaBHUX OAIOBOpa HAa [WIEME H
nuTama. HajBakHWjH pe3ynraT je IIUpeme CBECTH O TOME Aa YNPaKHmaBambhe
JbyICKUX W Tpa)aHCKuMX MpaBa MMa CBOje I'paHMLE M CHBE 30HE, M Ja je U
TOJIEpaHITja ,,JBOCMEPHA yJIUIa” y KOjoj Cy HeKaaa MOTPeOHN KOMITPOMHCH.

Hduramo u nmumemo ca AHom ®PpaHk” je Mana MOHTa)KHA elyKaTUBHA
M3JI0’k0a TpHIpeMIbeHa 3a yrnoTpeOy y OmOnmoTekama. M3mox0a ce ocBphe Ha
AHy Kao NMHCla ¥ Ha YHIH-CHUILY JIa j€ BpeMe y CKPOBHIITY MPOBOMIA YnTajyhu
kmure. HamemeHna je ocHoBUMMa U cpemboikonuuma. OCHOBHU IIMJb KOHLETTA
jé Ja ce ydYeHWIM YIIO3Hajy ca HEKMM OCHOBHHUM IIOJMOBHMa M3 HCTOpHje
Xomnokaycra, and je (QOKyC OKpPEHYT NMOCeOHO Ka YWTamy KHIbHIra, OJHOCHO
[UCaby Ka0 KPEaTUBHOM HM3pa3y MIIAaJHX.

M3noxba ce cacToju of TpH 3Wja TTaHENa KOju CadibaBajy jeIan MpocTop
on cBojux 10 kBampaTHHX MeTapa KOju Ha Taj HauuMH moaceha Ha coly y
CKPOBHILTY y K0joj je BpeMme npoBoamwia AHa @pank. Ha cospammsuM 3u10BuMa
naHesa je npeAcTaB/beHa XPOHOJIOTHja )KUBOTa nopoauie OpaHk of npeapaTHOT
xuBoTa y Hemaukoj 10 crpamHOr Kpaja y KOHLIEHTPAllMOHHM JIOTOPHMA,
mapajeslHo ca BPEMEHCKOM JIMHHJOM pa3Boja Hamm3Mma y Hemaukoj,
aHTHjEBPEjCKUX Mepa, OKynanuje XoaaHauje cBe 10 ociodohema u o0jaBbuBama
AnuHOr nHeBHMKa. Ha yHyTpammuMm 3uIoBMMa IaHeNna je NpeAcCTaBJbEHA
YHYTpaII®BOCT AHHHE co0e, KIbHUTe KOje je UnTala, Kao U MPUYUIEe U MHUCIIH KOje
je 3amucuBajia y CBOj AHEBHHUK. Y3 H3JIOXKOY cy MpUIIPEMJbeHE BEKOAaHKE 3a
yueHuWKe crapujer W Miaher y3pacra, Kao M YIyTCTBa 3a HACTaBHHKE U
oubnnoTeKape.
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dororpaduja 3: Uznoocoa o Anu @pank y O ,, Momuuno JKusojunosuh” Mnadenosay

Paguonunia je Beoma jemHoctaBHa. M3nox0a je mocTaBibeHA Y
OuOIMOTeIM, TPAJACKO] WIM IIKOJCKO], a YYECHHIM J0JIa3e OPraHHW30BaHO ca
paspenoMm y mocety. Ha moveTky pajimoHUIE YUCHUIIM MOTIIeNajy KpaTku GpuiM o
x*uBoTy Ane @pank. HakoH Ttora HacTaBHUK W OMOJIMOTEKap OETUMHYHO
MpeNICTaBIbajy JKUBOT mopoaune Ppank nparehn wu3moxOy, a AETUMHYHO Ta
OTKpMBajy M YYCHHIIM caMu pemaBajyhu 3amaTke U3 BEKOAHKH. YUCHUIU
NpeAcTaBibajy jeJHH APYrHMa 1ITa cy 3amucaiu o AHu PpaHk, a Oubnuorexapu
Ha Kpajy TpEeNCTaBJbajy JIUTEpaTypy MOTOAHY 3a YUCHHUYKH y3pacT, mojaechajyhm
YYECHHKE Kako je AHa BOJeia Jla YhTa W IITa jOj je Mucame THEBHUKA U YNTambe
KIbUTa Yy TEIIKAM TPEHYIMMa 3HAYWIJIO, TPOMOBHIIYNH HA Taj HAYMH YUTABE U
MUCMEHO U3PakaBame.

VY oxBupy mpojekta ,Jlanu cehama” 2015, y capanwmu ca Hapognom
oubmorexom Cpbuje u Kyhom Ane ®@pank, mpexa TepadopMmuHr je mpeBena u
ajanTapana u3noxoy ,,Yuramo n numemo ca AHoM PpaHK”, Kao ¥ KpaTKU QUM
o Anu ®pank.. BexxOanke W ymyTcTBa Cy MOCTYyIIHE OHJIjH, a IIKOJE KOje
YYECTBY]y y MporpaMy HX IITaMIiajy Ha MPUHTEPY y Opojy KOjU je ITOBOJhaH 3a
wuxoBe hake. Jlo manac je y opranusamuju mpexe TepadopMuHr n3moxoOa ca
BEJIMKMM YyCIIeXOM rocropana y 35 rpagosa u mecrta mupom Cpbuje, ca yyenrhem
uue oz 80 oubimmoreka u mkona. Toxkom 2017. ronune ,,YuramMo U IMUIIEMO ca
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AnoM @pank” nyTyje mo rpagoBuMa Pemybnuke Cpricke, a on 2018. he monoBo
ourn y Cpouju.™

Kyha Anme ®pank je pa3Bwia H3Y3€THO KBAJUTETHY WHTEPHET
Mpe3eHTalnjy KOjy KOPUCTH y CBOM eAyKaTHBHOM pany. OcuM BeO cTpaHHIE,
Kyha Ane ®pank mma Bpno akTuBHE (ejcOyk, TBUTEp M JApyre Hajore Ha
IPYIITBEHUM MpekaMa Ha KOjuMa pajad CBaKOIHEBHO JOJaje HOBE caipiKaje.
JenHocTaBaH amu BpNO YyCHEMIaH HpPUMEP MPOMOIMje AHHHOT JHEBHHKA Ha
JPYIITBEHUM MpekaMma je ITIpe[CTaBJbambe JejoBa TEKCTa 1o Jarymuma: ,.Ha
naHanimy naH 1943, rogune AHa nuiie cienehe peuu...”

Jenan on mpo6Gnema ca xojum ce Kyha Ane @pank ox mouyerka cyoudana je
HEJIOCTaTaK MpOCTOpa y TajHOM CKPOBHINTY Ja TPUMH BHIIE MOCETHIAIA.
[IpakTu4HO penieme Koje je HeJaBHO Pa3BUjeHO je TPOAUMEH3HOHAHA Cllarajinia
Makere kyhe y K0joj ce Hala3uiao CKPOBHIITE. TaKo YYEHHIH KpO3 UTPY CTHUY
IIETIOBUTH]Y CIMKY O TOME Kako je kKyha m3rienana, rae Ccy Owmia TajHa BpaTa y
CKPOBHILTE, KOj€ Cy CBE MPOCTOPHj€ MOCTOjaje Y CKPOBUIUTY, IAe je Ouo mpo3op
KpO3 KOjH Ce BUJEIIO HeOO M KECTEeH, Y K0joj cobu je Omia Ana, rae cy oumu OTto,
Eaur u Mapro, kao u ocranu cakpuBenu. Kyha Ane ®Dpank je passuia
,»BUPTYEIHy HIETHY KpPO3 CKIOHHWINTE’, OHJIAjH ariuKanujy Ha BeO-cajty Kyhe,
mro omoryhaBa KOpWUCHHIMMa Ja ,Jposa3e” Kpo3 MpOCTopHje Y
TpoAUMeH3HOHaIHOj npe3eHTanuju. Kyha Ane @paHk je pa3Buwiia U 3aHUMIBHBY
aIUIMKaIMjy 3a MaMeTHe TejedoHe Koja MprKa3yje pa3induTa Mecra y rpaay Koja
Cy BaXkKHa 3a mpuuy o nopounu ®paHk: rjae cy cTaHOBalH, TAe je AHa WILIa y
LIKOJYy WTHA. Ka0 M MecTa BakHa 3a 00Jbe pasyMmeBame OKyHauuje W MpOroHa
Jerpeja.

Ha Be6-cajty Kyhe Ane ®pank nocToju mocedan moprain 3a HaCTaBHHUKE
r7le HACTaBHUIM HUMajy NPWIMKY Ja ce O00Jbe YIO3HAajy ca pasIuduTHM
Matepujanuma Kyhe Ane ®@pank. [leo Tor nmopraina je nocsehen nuramy ,,3amro
nogy4yaBatd o Xojokaycry?” Ha xamoct, y BehuHHM eBpOIICKHX 3eMasba
X0JIOKayCT Ce camMO OBJIAII MTOMHILE Y TOKY 00aBE3HOT IIKOJIOBama, Hajdemrhe y
OKBHPY Camo jeTHOT Yaca ucropuje noceehenor J[pyrom ceerckom paty. Takas je
ciydaj U 'y Cpouju, n y Xonanauju. MHOTH HacTaBHHIM HE 3HA]y JOBOJHHO O
XoJoKaycTy, U HHCY IOBOJBHO TPUIPEMIBEHH J1a Ce YIYCTe y enyKauujy o
XomnokaycTy Koja 3axTeBa 030MJbHY MpHUIpeMy W Npea3Hame. CBOjUM MOPTaIoM
3a HacraBHuKe Kyha Ane ®paHk maje TONPHHOC MHMPEHY CBECTH O BaXXHOCTH

'3 Bumme nudopmanuja na: www.danisecanja.rs u www.terraforming.org

MeToanuku BUAALA &

85



86

Hesena Bajanuya, Muwxo Cmanuwuh: EIYKATUBHA METOJJOJIOT'MJA KYRE AHE ...

enykanmje o XOJIOKAyCTy W BpJIO MpakTH4YHE M paspaleHe panuoHUIe 3a
Kopuiheme.

Tpeba ykazaTu U Ha HEKE CETMEHTE €IyKaTUBHE METOJOJIOTHj€ U IpaKce
Kyhe Ane ®pank xoju 61 Moriu u Tpebanu Outu 60JpM. Mano ce roBopu O TOMe
na je moponuna Ppank Owmna 3anmpaBo u3bernmuuka ¢amuinja, U Oa je AHa
n3bernuna y Xonanauju. Tume je Ana, ako ce hoKycHmpamo camMo Ha BbY Y OBOM
npuMepy, ABOCTPYKO M3HEBEPEHA: NMPBH MyT y CONCTBEHO] 3eMJbU — Hemaukoj -
olakie je Mopaia na moOerse, M OHAA NIPYTH MyT y XOJNaHIWjU — TAE je Kao
n30erimna AoNnia 1a Tpaku CUTYPHOCT U yTouniiTe. bopaBak nopoanie @paHk
y XonaHAWju je oA MOYeTKa 3aMUILJbEH CaMO Kao NPHUBPEMEHO peeme. CBu
CaKpHBEHH Y TaJHOM CKPOBHIITY Cy M30ernmie - Hemauku rpahanu, JeBpeju koju
cy u3bernu u3 Hemauke. C 003upom Ha To a Kyha Ane ®pank MHOTO paau Ha
TEMHU JUCKPUMHUHAIMje JOCEJheHNKa M M30eriuiia, 0Baj /1e0 MpUYe O IMOPOIHIIN
®pank 6u Morao 10OUTH BHIIE TIPOCTOPA.

[Turame 0AroBOPHOCTH XOJAHICKOT IPYIITBA HUjE AOBOJHHO 00jaIl-EHO.
Beoma maio npocropa y matepujannma Kyhe Aune ®@pank je mocBeheHo aHamu3u
nu3bopa u JeioBama XosiaHhaHa 3a BpeMe OKyMaluje U CTHYE CE€ yTHCaK Ja
OJITOBOPHOCT CHOCE MCKJbYYHMBO HEMauku oOKymatopu. OBO HapaBHO HHje
KapakTepUCTUYHO camMo 3a XOJNaHAWjy. Y MHOTHUM 3eMJbaMa, yKIJbydyjyhu u
Hallly, HHWj€ CACBUM jEIHOCTaBHO pa3roBapaTH O COICTBEHOj OATOBOPHOCTH M
yuemhy y 3moumHy. Anm Oam 300r Tora mTO je y XONAHAMjH jeBpejcKa
nomyJanyja Tako JPacTUYHO CTpajalia CacBUM je PpEJNEeBaHTHO OTBOPUTH U
JUCKYCH]y O COIICTBEHO] YyJ03U M oaroBopHoctH. Bume ox 104.000 JeBpeja u3
Xomanmyje je yowjeHo y XOJOKayCTy — MPOIEHTYyaIHO HAjBUIIE Yy 3amamHoj
Eponu.

Y ocHoBHOM Matepujarny Kyhe Ane ®@pank — npuun o nopoaumu OpaHk
W CakpuWBEHHMa y TajHOM CKpPOBHIITY, YJIOT€ XPTBE M IoMarayda, ACTUMHUYHO H
nocMmarpada, Cy BeoMa JieTaJbHO oOpaljeHe. YmaqybMBO je Aa y LeNoj HpU4d
HEMaMO YJIOTY 3JIOYMHIIA TPEJICTaBJbEHY W3 TaKBe ONM3MHE M Ca TaKBUM
JeTaJbuMa Kako Cy MpelCcTaBIbeH ocTand. HapaBHO, OBO je mpe cBera nocieamia
YUIbEHHULE Ja AHMH JHEBHHMK OIMCYje CaMoO JbyJAE M CHUTyaluje KojuMa je AHa
umaa npuctyn. OHa HHje Omiia y MOTyiHOCTH J1a OTHIIIE KaKO CYy Pa3MHUIIIbAId U
ITa Cy paJliid HAUUCTU WU XOJaHACKH KOJIAOOPalHOHUCTH.

IIpencraBpame 3M04YMHIA, NAKO KOMIUIMKOBaHA U TEIIKA TeMa, jeIHAKO
je BaxHa 3a 0oJbe pasyMeBame HcTOpHje Xoyiokaycra. CaBpeMEHH MPHUCTYII
eaykanuju o XOJIOKayCTy yIO30paBa Ha OMACHOCT Of OaHaTM30BHa KapakTepa
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3JI0YMHIIA UCKAa3UMa KaKBH Cy: ,,XHUTJIep je Ouo jyn’, Win ,,HallMCTU Cy yOujanu
jep cy ncuxomnare U cagucti’.OBaKo 1M0jeIHOCTaBJbEeHA MPEACTaBa 3JI0UMHIIA HAC
ynaspaBa oXl 00Jber pasyMmeBama AyOMHE KOMIUIEKCHOCTH XOJIOKayCTa, BEroBUX
y3poKa, Tpoleca M Tnocieauna. KW 37M0YMHIA MOXKEMO aHaNM3UpaTH U3
pPa3NUYUTUX MEPCHEKTHBAa: W OHU Cy HEYHjU NpHUjaTesbd, POOUTEJbH, OpayHu
npyrou, Opaha u cecrpe, HeuWja nena, W OHHU CYy ,,pOJI0JBYON” BEPHH CBOjOj
uaeonornju yoeheHu ma nenyjy MCOpaBHO M MOPajHO, MaJa Cy IO CBHUM
OMBIIM3AIM]CKIM MEpHIInMa ITUbadkKamyi u yowme. TuMe mTo je 3modmHall
M30CTA0 Yy TMPHYM O CAaKpHUBEHHWMa Yy TajHOM CKpPOBHIITY yckpaheHn cmo 3a
€JIEMEHT BaKaH 3a IEHO O0Jbe pasyMeBame, OK jeé HMCTOBPEMEHO OCTaBJbEH
MPOCTOp 3a OaHAIM30BamkE W T0jETHOCTABIbUBAKE KapakTepa 3odnHia. He ou
OMJIO TEIIKO JOJATH jOII jeAaH CJI0] Y MPUYY: OIMC HEKOJIMKO penpe3eHTaTHBHUX
37M04YMHAL, penuMo meda amcrepmamckor ['ecramoa, mpumagHUKa XOJIAHICKE
KOJIA0OPAI[IOHUCTUYKE TIOJIHITU]E U TIPEICTABUTH TJIe CE OHU Hajla3e U IITa pajie y
MOjeJMHUM TPEHYLIMMa MapajelHo ca AeHIaBalbiMa y TajHOM CKPOBHILTY.

JacHo je na ce mory npaBuTH napaiene n3Mmely reHouuaa Hax JeBpejuma
W APYTHX 3J0YMHA M3BPUIEHUM TOKOM JIpyror cBETCKOT paTa, Kao IITO Cy HIIp.
rerorua Hag Cpouma y HIIX, wm [TopajmMoc — reHouma Han Pomuma. Ynopenna
aHanM3a CBa TPU MOMEHYTa IeHOIHJIA je KOPHCHA YIpaBo 3a 00Jbe pasyMeBambe
BUXOBUX crnenuduyHocTH U moceOHocTH. Huje HeyoOuvajeHo na ce yueme o
Xo0J0KaycTy KOPHCTH Kao YBOA 3a AMCKYCHjy O CACBUM APYTHM TeMama, OOU4HO
BE3aHUM 3a caBpeMeHe npoodieMe ca kojum ce cycpehemo y npymrBy. Beoma je
BaXHO TpPaBUTU jacHy pasiauky u3Mmel)y Xomokaycta KOju je jeAMHCTBEH,
cnermdryuad U mocebaH HWCTOpHjCKK norahaj, W HEKUX APYTHUX HCTOPHjCKHUX
norahaja WM mporeca y CaBpeMEHOM JAPYLITBY, HE caMO M3 €THUYKHX Pas3jiorao
XJIOKayCTa, HEro M 3aTO MITO jé HEO30MJbHO, TIOBPILIHO M MOIPEIIHO CTBAPH KOje
ce HEe MOTY IMOPEAWUTH BaJUTH W3 CBOT CHEHU(PUYHOT MCTOPHjCKOT KOHTEKCTA.
[TornyHo je HEyMecHO 1 OECMUCIIEHO CTaBJbaTH Y UCTH KOHTEKCT IOYKE KOje CMO
MmBYKIM #3 XOJoKaycTa ca HIp. TpoOIeMOM jeOHOT THMHA3Wjalma KojeM
POIMTEIBH HE T03BOJbABAjy Ja HOCH MHHDYIIY ITa My Ha Taj HAYWH OTpaHHYaBajy
cioboay m3paxkaBama JMYHOCTH. TO je jemaH of m3a3oBa ca KojuM ce cycpehy
HACTaBHUIIM KOjH KOPUCTE YUere 0 XO0IOKayCTy Kao YBOJ Y APYTe TeMe.
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Kyha Ane ®pank nma jou jenan qogatHu u3a3oB. AHa PpaHk je mocTana

WKOHa TIonyJapHe Kyntype, a Kyha Ane @paHk cBakako HHje HH €KCKITY3UBHH HU
jenunu uyBap cehama Ha wy. Kyha Hema moryhHocT na ytude Ha To Kako he ce
BCH JIMK W JIeJI0 KOPUCTUTH Yy PAa3IMYUTHM CHUTyalfjaMa M KOHTEKCTHMA.
JenmHocTaBHa WITyCcTparnuja oBora je KopumTeme inka AHe dpaHk Ha XOJaHICKUM
TYPUCTUYKHM MOCTEPUMA y3 TEKCT ,,Jlo0pomonun y Amcrepaam”. OHO 1ITO jecte
onroBopHocT Kyhe Ane @paHsk je 12 y OKBUPY COIICTBEHOT €IyKaTUBHOT pana He
JO3BOJIM Ja C€ H3a OTPOMHOTI, 3acCly’)KEHOT W JIETUTHMHOT ayTOpHTeTa U
nomynapHocTd npude o AHM PpaHK, MpoBiade HEKE Ipyre KOHTpaBep3HE U
HEJI0OBOJHHO Hay4HO obOpaljeHe Teme. Ha mpumep, y OKBHpY paHHje TTOMHUI-AHE
n310k0e ,,AHa @paHK: HUCTOpPHja 3a CaJallkbOCT’, OCUM IaHena Ha KOjuMa je
Hpe/CTaB/beHa NMpuya o nopoaunn PpaHK MpeacTaBiba ce joul Hap MaHena Koju
o0pal)yjy Heky TeMy Be3aHy 3a JIOKaJHY HUCTOPHU]jy WM HEKE JIPYIITBCHE M3a30BE
aKTyellHe Y 3eMJbU Y KO0joj U3lok0a rocryje. JacHo je na crpyumanu Kyhe Ane
OpaHk HHUCY Y CTaky Ja Oyly UCTOBPEMEHO W HUCTOPUYAPH €KCIIEPTH 32 CBAaKY O]
Bumre o 50 3eMarpa cBeTa y KOjUMa Cy HUXOBE M3JIOKOE MpelacTaBibeHe. 3aTo
Kyha Ane ®paHk HEpeTKO NpakTHKyje Ja aHraxyje JIOKaJHe capaJHuKe 3a
CTBapame caapkaja nomaTHux mnaHena. [locroju onpeheHn pu3uK Ja HA BHMa
Oyay WM3JI0KEHH MaTepHjajd KOjU MOXKIa HUCY MOTKPEIUbEHH HCTOPHjCKUM
YHbEHUIIAM Ha WCTOM HHMBOY WM Ha HAYWMH Ha KOJH j€ TOTKPEIJbeHa TJIaBHHHA
u3noxo6e mnoceehena nmopomui ®paHk, WK KOjU HE JOCEKY Taj KBAIUTET. Y
TaKBOM KOHTEKCTY npuya o nopoxunu ®paHk Ou Moria jaa ce 3J0yrnoTpedu 3a
JIaBambe JICTUTHMUTETA UCTOPHUJCKA KOHTPABEP3HUM HWIIM YaK WCIIOJUTH3IMPAHUM
MmarepujanuMa. OBakBO ,,KHIHaMoBame” Xojokaycra M mpude o AHM DpaHK
MOTJIO OU 3a MOCJeIMIly a UMa He CaMO HapyllaBame yriieAa U JCTHTUMHUTETA
npuye o mopoauiud PpaHK, HEro y HajropeM Clydajy 4Yak M YIPOKaBambe
MOJIOKaja JIOKANTHE jeBpejcKe 3ajeflHHIle W mopacT aHTucemutusma. Kyha Ane
®paHK YMHU CBE Ja C€ y OKBUPY IHUXOBE H3JI0XKOE HE I10jaBJbYjy HUCTOPH]CKH
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HETIOTKPEIJbCHN U KOHTpaBep3HU Marepujain. Mnak, ocraje muTame aa JId ce TO
yBeK MOXe NOCTHNM Yy OKBUpHMMa JOcajallibe Ipakce M HauyMHa paja ca
TTOMEHYTOM H3JI0K00M.

O nenatnoctu Kyhe Ane ®pank Tpeba HaBecTH joll HEKE YHUHCHHUIIE.
Ona MMa H3y3€THO YCICIIHY capalimby ca BOJOHTEPHUMAa M3 LIEJIOr CBETa KOjU
CBaKe TOJMHE JI0JIa3e W pane y Mysejy y Amcrepmamy. OBH BOJIOHTEPH YECTO
KacHHje HaCTaBJbajy CBOjy NpodecHOHAHY KapHjepy y CIMYHHM WIH CPOAHUM
nHCTHTYIMjamMa y cBetry. Kpo3 pan ca Bomontepuma Kyha Ane ®pank mmpu
3HaKkE 0 CBOjOj €IyKaTUBHOj MeTonoioruju u ¢puiozopuju. Ucrospemeno, Kyha
Ane OpaHK Heryje OrpoMHY MehyHapoaHy MpeXy KOjy CaulmibaBajy CTOTHHE
OMBIIMX BOJIOHTEpa KOjU 3aUcTa ca BEJIMKHM CHTY3Hja3MOM M JbYOaBIbY
HACTaBJbajy capadmy, ocTajyhu BepHU umeanuma koje cy passwin y Kyhu Ane
®paHK.

Kyha Ane ®pask uma ycrenHy eayKaTHBHY capaimby ca MOJHUIMjOM U
CIIy’)kOCHHUIIMMAa Yy XOJaHACKMM TpajJCKUM YIpaBama, 3a KOje OpraHusyje
TPEHUHTE U O0YKYy O TOJIEpPaHIHjU, TUCKPUMHUHAIUU 1 KceHopoouju. Kyha Ane
@pank je anraxoBana y MHoruM mehyHapomuum Tenuma. [Tomenynu cmo Beh
Mehynaponny anujancy 3a cehame Ha XonokaycT (IHRA) koja je mehysnaauna
opranmzanyja ca 32 3emibe wianuie, mehy kojuma je m CpOuja, n HajBehu je
MehyHapoaHU ayTOPUTET 3a MUTalka HCTPaXUBamka, KOMEMOpalyje U eIyKaluje o
Xomoxkaycry. Kao jeman o5l HajBaKHUjUX TpeicTaBHHKa XomnaHnauje, Kyha Ane
®paHk aje BENUKU JONPUHOC pasy OBOT MejyHapoaHOT Tena.

Kyha Ane ®pank uma ayroroauiimy 01mcKy capaamy ca Kanuenapujom
3a meMokpatHjy u Jeyacka npaa (ODIHR) mpu OEBC-y. ¥V capaagmu ca OEBC-
oM Kyha Ane ®@pank je pazBuia BeIHKH Mel)yHapoIHH NpojeKaT y OKBUPY Kojer
je caunMmeH HacTaBHM Marepwjan 3a OopOy mpoTuB aHTHceMHuUTH3MA. OB3j
HACTaBHU MaTepHjal je y TOKy mpoTekiux 10 roguna o cafa pa3BHjeH oJ] CTpaHe
rpyna JIOKaJHHX CTpy4ymaka u crpyumaka Kyhe Ane ®pank y 14 3emaipa
EBporme. OBe rogunue je y capagmu OEBC-a, Kyhe Ane ®pank, MunncrapcTsa
MPOCBETE W TEXHOJOWIKOT pa3Boja, MUHHCTapCTBa CIOpTa U OMJIaIuHE, U
MuHucTapcTBa HMHOCTpaHMX IocioBa PemyOmuke CpOuje 3amoder pan Ha
HACTaBHOM Matepujaiy 3a 0opOy mpoTuB aHTHcemuThu3Ma U y CpOuju. ['pyma
cTpyuthaka u3 CpOuje u crpyumaka Kyhe Ane @Ppank ympaBo paam Ha
peanu3aiju oBor mpojekTa. ™

*Aytopu ce 3axBabyjy Jan Epuk [yOenmany (Jan-Erik Dubbelman)
mupekropy mehyHaponHor oxesbema Kyhe Ane ®pank, u np [unake Xowamyc
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(Dienke Hondius), npodecopunu uctopuje Ha Cao00IHOM YHHBEP3UTETY Y
AmcTepaamMy U Tyroroauiimboj capaaaunu Kyhe Ane ®@paHk Ha KOHCY/ITAIMjamMa
U CaBeTHUMaA.
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Nevena Bajalica
Misko Stanisic¢

THE EDUCATIONAL METHODOLOGY OF THE ANNE FRANK’S HOUSE IN
AMSTERDAM

Summary

The Anne Frank House is an independent non-governmental organization/foundation
which also runs a museum and an educational center in Amsterdam in the house where the
Jewish family Frank was hiding during the German occupation. The article presents the
history of the Anne Frank House, of the Frank family, their hiding and hardship, as well
as the facts about the publication of Anne Frank’s diary and the initiative to preserve the
house. Since its foundation in 1960, the Anne Frank’s House has fostered a specific
approach to Holocaust education, and to this day, the purpose and basic goals of this
authentic memory site have been defined. Primarily, they are the development of critical
thinking among young people and facing contemporary social challenges, the suppression
of prejudices and stereotypes, the fight against anti-Semitism and xenophobia, and the
spread of knowledge about the Holocaust. Several characteristic methods of work have
been presented with an overview of various aspects of the House’s educational
methodology. Among them are the Peerage Guidance (Peer Guiding), “Memory Walk”
and “Free Choice”. The educational work of the Anne Frank House has been seen not
only in Amsterdam, but also around the world by organizing exhibitions, educational
workshops and the production of educational materials. Through work with volunteers the
Anne Frank House spreads knowledge about its educational methodology and philosophy.
It was also pointed out that it is necessary to pay greater attention to the issue of the
refugees, the responsibility of the Dutch society, i.e. the societies of other occupied
countries for the Holocaust, as well as the role of perpetrators. The Anne Frank House
does everything in order to prevent historically unsupported and controversial materials in
the exhibitions. At the same time, the Anne Frank House maintains a vast international
network consisting of hundreds of former volunteers who, with great enthusiasm and love,
continue to cooperate, remaining faithful to the ideals developed at the Anna Frank
House. The Anne Frank House has established extensive cooperation with many
important international organizations and bodies and in cooperation with them organizes
the realization of various educational materials. Serbia is one of the 14 countries with
which the Anne Frank House cooperates in the production of educational material for the
fight against anti-Semitism.

Keywords: the Anne Frank House, Holocaust, anti-Semitism, Anne Frank, diary, memory
site, museum, education.
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METOAUYKHU ITPUCTYII APAMM KOILLITAHA
BOPUCABA CTAHKOBHURA

ATICTPAKT

Ilpeamer paga ,Mertomuuku npuctyn ngpamu Kowmana bopucasa
Crankouha® moapa3yMmMujeBa CBEOOYXBATHO carjiiefaBame JApamMe |
N3HAJTAKCHEC METOANYKUX MTPUCTYTIA Y TYMAYCHY HEHE TEMATCKE, €CTETCKE,
CTHJICKE U HJEjHE CTPYKType. Y METOJHMYKOj TEOPHUjH U TPaKCH, KaKO KOJ
Hac, Tako U y CBHjETY, IOCTOjU YUTAB HHU3 MOCTYIaKa KOJH CE PUM]CHY]y Y
TyMauemy KIbMKEBHOT Jjena. Kpo3 mpUMHjermeHH METOJUYKH TOCTYIaK
HATJIallleH je 3Hayaj OBOT JKaHpa y CaBPEMECHOM TPEHYTKY HAayKe O
KIMKCBHOCTH U Yy HACTABHO] MPAKCH, TO jecT moTBpheHa je unmeHuIa na
6e3 u3rpaljeHor MeTOIMUKOT CHCTEMa HeMa YCIIjelIHOT yBoema yueHnKa y
CBHjET KOHKPETHOI KIM)KEBHOT Jjeia, Kao HH pa3yMHujeBamba H
m3rpahjuBamba auHUTETa TpeMa KIHWXKEBHO] yMmjetHocTH. JloOpo
OCMHIIUBEH METOMWYKH TpUCTyn o00e30jehyje ycmjex y Tymademy
KIbIDKEBHOT JjeJla M CTBapa HEOIXOAHE MPETIIOCTABKE 3a Jajbe CBECTPaHO
mrpahuBarke M oOpazoBame y4eHWKAa. Ha Taj HauWmH yuYeHWIH ce
0Croco0JbaBajy a CaMOCTAJHO yJia3e y CBHJET KIHMDKEBHOTI [jena, ma
JIOTMYKH Pa3MHIIUbAjy U IOHOCE COIICTBEHE 3aKJbYUKE U CyJIOBE.

KibyyHe pujeun: METONMYKM TPHUCTYM, Jpama, JpamMcka akiuja,
UCTPAKUBAYKU 3aJaLU.

METHODICAL APPROACH TO THE DRAMA KOSTANA BY
BORISAV STANKOVIC

ABSTRACT

The subject of the paper “Methodical approach to the drama Kostana by
Borisav Stankovi¢” implies comprehensive understanding of the drama and
finding methodical approaches in the interpretation of its thematic,
aesthetic, stylistic and conceptual structure. In methodical theory and
practice both in our country and abroad there are a number of procedures
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that can be applied in the interpretation of literary works. Through the
applied methodical procedure the importance of this genre is emphasized in
the contemporary moment of literary studies and in the teaching practice,
i.e. it is confirmed that without the constructed methodical system there is
no successful introduction of students to the world of a particular literary
work and there is no understanding and building affinity for literary arts. A
well designed methodical approach ensures success in the interpretation of
literary works and creates the necessary preconditions for further
comprehensive building and education of students. In this way, students are
trained to independently enter the world of literary works, to think logically
and make their own conclusions and judgments.

Keywords: methodical approach, drama, dramatic action, research
assignments.

1. YVBOJ

Y ckmagy ca TOpeAMETHHUM IMPOTPaMOM 33 LPHOTOPCKH je3UK U
KEIKEBHOCT, npama Kowmana bopucaBa CtankoBuha npensulieHa je 3a aHATIH3Y
y Tpehem paspeny cpeame mkone. HeomxomHo je Aa ydYeHHIM NPETXOAHO
NPOYUTAjJy TEKCT JpaMe U Jia ca CBjeXUM yTHCIMMa O Boj Iohy Ha yac. [ename
MTO30PHIITHE TIPE/ICTABE BEOMA j€ 3HAYajHO 32 MOTITYHH]E¢ CXBATAkhC M Pa3yMH]jCBabE
ucte. Anu, 6e3 003upa Ha TO IITO aHATU3Y JPAMCKOT Jijelia He Tpeba MujeraTu ca
aHAJIM30M HHETOBE MO30PUIIHE MPEICTaBe, BENMKA je IITeTa MTOo BehnHa yUeHHKa
HUje y peasHOj MOTYhHOCTHM Ja CBOj H0XWBIba] Kowmarne oborare TiemameM
MO30pHILHE TPECTABE OBOT M3Y3ETHOT JPAaMCKOT OCTBApEha. ,,Y LIKOJICKO] HPaKCH
NpeBNajiaBa JIMTEpPApHA KOHIICMIMja, KOja TMOHEKaJ HEJIO0BOJbHO adupmupa
MOCEOHOCT JPaMCKOI' TEKCTa, Tj. CBOJU JPAMCKO [[jeJI0 Ha EICKE eJIEMEHTE
(ermm3anmja gpamckor gjena) (Rosandi¢ 1978: 125).

IlwbeBn o0pane npame y Be3W Cy ca MPEACTaBJbabeM TBOPIA MOICPHOT
pomana bBopucaBa Crankosuha, [OXKHBBAHO ¥  AHATUTHYKO-CHHTETHUYKO
MpOyYaBame Jpame, youaBame U JICTAJbHO aHAM3HPAbE TEME, JIMKOBA H OCHOBHE
uzaeje npjena. Takohe, y OKBHPY BacIHUTHO-OOPa30BHUX LHJbEBA HEOMXOAHO je
nomohy ecTeTCKHX M MJICJHUX BPHjEAHOCTH JpamMe pa3BHjaTH KOJ YUCHHKA CMHCA0
3a JIMjeno W IUIEMEHUTO Y YMJETHOCTH W >KHBOTY. BakHO je ma ydeHHWIH 0OHOBE
KIIKEBHO-TEOPH]jCKE TI0JMOBE M3 00JIACTH IPaMCKOT CTBapaJlallTBa.

Kon dopmynucama (yHKIUOHATHUX IMJbEBA TMPHOPUTET HUMajy
CHCIMjaIHd HCTPAXMBAUYKKM 3aJalld KpPO3 KOje Ce YUYCHMIIM HaBUKaBajy Ha
caMocTaJlaH UCTPAXKUBAYKU NPUCTYII Ajerry. Y Mpolecy aHaau3e ApaMe HEOMXOIHO

MeToauuku BUAULU 8



METOANYKY BUULA

je pa3BHjaTH KOJl yUYEHHKA CMHUCAO0 3alaXkara OCHOBHHX YMjEeTHHUKHX MOCEOHOCTH
TEKCTa, CMHCA0 3a KPUTHYKO TPOJHMPABE Y IHErOBY CTPYKTYpYy H JaBambe
OpPUI'MHAITHUX W TOY3JaHWX 3aK/bydyaka ca JIMYHOT cTaHoBuINTa. HaBukaBatn
YUCHHKE [1a YMjeTHHYKE YTHUCKE apryMEHTYjy oAroBapajyhuM uuibeHULaMa H3
TEKCTa U J]a CAMOCTAIIHO MPOIjCihY]jy bUXOBE YMjETHHUKE KBATUTETE. ,,J[0KHBIbA]
KIIDKEBHOT JIeJla TOJIMKO j€ CIIO)KeHAa W 3HadajHa I0jaBa Ja CcaMO IhErOBO
CaoMIITABAKE, MOTKPEIUbUBAE M OCBETJhABAE Ca PA3HUX CTAHOBHUINTA MOXE J1a
TIpeNIcTaBJba BaJbaHy KibMKeBHY aHamu3y (Hukommh 2006: 292).

Ha taj Haumn he ce kox yueHuka moOyIUTH MHTEPECOBAE 3a YUTAHE U
JIPYTHX KEWKEBHHX OocTBapema bopucaBa CrankoBuha. Takohe, y HemocpemHoj
BE3U ca JIOKHMBIbAJHOM aHATN30M Kowmane, HEONXOHO je mojctahu yuaeHnke a u
OHH, Yy 00MKy nomaher 3amaTka, U3HECY CBOjE CXBaTamhe MOJIOKaja TOjeIuHIA Y
TTOPOJIUIIY ¥ JPYIITBEHO] CPEMHHA Y KOjOj KUBH.

2. HACTABHA OBPAJIA CTAHKOBUWKhEBE KOIITAHE

C o003upoM Ha TO Ja Cy Y4YCHHIM OJIATOBPEMEHO OOAaBHjCIITCHH Jia
NPOYNTajy JApaMy, TO je W HjeallHA NPWINKA Ja UM IOJUjeIUMO CIEHjaTHe
HACTPaXUBAYKE 3a/1aTKe KOju he MM OWUTH 07 KOPUCTH Ja CBOj€ MEICITH, TO’KUBIbaje U
YTUCKE O Jjely OpraHusyjy, Te Ja ce Ha Taj HaulH NpUIpeMe 3a akTHBHO yuemhe y
KIbIDKEBHO] aHAIM3M Ha 4acy. Takobe, cyreprcaHo MM je Ja NPWIMKOM YHTarba
OnJpeKe TIOjeIMHOCTH Koje he MM MOCIyKUTH TpW aHaiu3u JnkoBa. Mmajyhu y
BUJIy YMECHUILY Ja je jeHa Ol Hajibenmuux yaponuja CtankoBrulieBOr MO30pHILTA
0oiHa, WCKpeHa, YeXkHUBa MM0e3Wja CAaMOMCIIOBH]ECTH KpO3 KOjy Ce OIpTaBajy
JIMKOBH Y IpaMH, 00pay HCTe 3aCHOBAJIHM CMO Ha aHAJIM3HU JIMKOBA.

,,KOJIMKO IpaMCKH JIMK MOKe OMTH yreyaT/buB U OCTABUTH TPajHE TParose
y CBECTH 4HMTaJalla/Tiefanana, Ka3yje YMIbCHUIIA J1a CY MHOTH JIPAMCKHU JINKOBU
MOCTAJIM CTAIHK CUMOOJIM OHMX JbYACKUX 0COOMHA KOje Cy OHH Y APaMH HUCIIOJbHIN
Kao JIOMHUHAHTHE TpTe cBOjuX Kapakrepa“ (Mmuh 1998: 422).

» IIpouwnrajre npamy Kowmana y 1jenocTH.
* llpumpeMure ce Aa Tpe3eHTyjeTe CBOj YMjETHWYKH JO0XKHBIbA] JApame

(ocjehama, yTUCKE, MUCITH U PACIIONIOKEHHA).

» IlpumpemMuTe ce &na HUCTakHETe CBe OWTHHjE MOjEJMHOCTH CajapiKaja

Kowmane. Younte OUTHE KapaKTepHUCTHKE IpaMcke dadyie.

* Hagenute riaBHU p0O0JIeM KPo3 KOjU Ce UCIOJbaBajy jyHAIlM OBOT jjeia.

KaxkBo paspjemieme y Be3u ca THM Hayasure?
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*  VYouute kapakTepHe 0coOMHE JIMKOBA W3 JpamMe U MpUIIPEMHUTE ce Na
npUMjepuMa U3 TeKCTa TO WIyCTpyjeTe.

* Komrana onuuaBa MIagoCT | JHEMOTY; CTBOPEHA je 3a MjecMy U Wrpy, a
miTa je ouexyje?

*  Murtke, Hansrnen Oekpuja, HOCHM y ceOM BEJNUKU pacljel JUYHOCTH; Ha
OHO TITO je HeKaJ Ouo U mTOo caaa jecte. Kako qoKrBIbaBa Ty IPOMjeHY?

* Ilokymajre na objacHUTE 1UTa CHaja, a ITa pa3Baja CBE JUKOBE Y APaMu.

*  Ocwmucnute ae6aty koja he OUTH y Be31 ca OCHOBHOM HCjOM H TIOPYKOM
npame. PasMuiibajTe 0 mosiokajy JaHallmber 4YoBjeka U 0 MoryhHocTHMa
OCTBapHBamba JIMYHE CII000IE Y HAIlIEeM BPEMEHY U HAILIOj CPEIHHU.

e C o03upoM Ha TO ma je apama Kowmana TMCaHA je3UKOM KOjU je
IjajekaTckd o000jeH, KOjU je HajapXajuUuHuju IO CBOjOj JIEKCHIIH,
o0NMIMMa W CHHTAKCH, TOTPYIUTE ce Aa MpoHaljeTe Hermo3HaTe prujedn U
Jla OJIpeTUTE HbIXOBO 3HAYCHE.

VY yBOOHOM AMjely yaca YYCHUIM he NMpe3eHTOBaTH HEKe HajOMTHH]je
MOjeIMHOCTH U3 XUBoTa M pana bopucaBa CrankoBuha. Ykazahe Ha To na je
CrankoBuh HM3pasuTH pEerHOHATUCTA MO TEMAaTHIH, a MO TOCTYIKY, CTHIY H
YVHYTpAIlEh0j, MCUXOJIOIIKOj MEPCIEKTHBU Y HAYUHY MPUKA3UBarba, MPe/CTaBlbha
3aUeTHUKA CPIICKE MojepHe mpo3se. JyOoko yBjepeH da mpaBa pHujed W3BUPE U3
JKMBOTa KOjU OH BONM M pasymuje, bopucaB CrankoBuh ce HHje ynamaBao 0
MOCTHYHE M er3oTHYHe oa3e cBora Bpama. ,,OH je Boieo 00je BpamCKOT
noJHe0/ba ¥ MUPUCE BPABCKOT KHMBOTA, 3aTO MITO Cy TO OMIM MHpHUCH U 0oje
werosor getumbcrBa’ (Ilpotuh 1972: 355).

,llopem  Teorpadckor, HWCTOPHJCKOT, COITHjaTHO-eTHOTpadcKOr |
KYJITYPHOT 3Ha4ema IITO T'a jeé UMaJIo 3a HEroBY PEaTUCTUUKY CBECT O BAYKHOCTH
cpe/MHe, pace W MeHTanuteta, Bpame je CrankoBuhy MOMOIIO Ja jeJHOM
TECHOM U 3a0a4€HOM KpPYry CBETa, IIyBOj KacaOuW HE3HAHOT BWJIAjeTa, YJIaXHE
YHHUBEP3aJTHO 3HAYCHE YMETHHUUYKOr cMMOOJIa KOjH MOpEeA €CTETCKOT MMa jOIl U
IyXOBHO, MeTaQU3NYKO W HATUCTOPHUJCKO MEjCTBO. Y TOM MAaJIOM MPOCTOPY
JICIIaBajy Ce BEJIMKE KOCMUYKE KaracTpode Jpyjackor outucama’ (IlamaBectpa
1986: 430).

[MocebHO je BakHO na ydyeHuIm youe jaa je CtaHkoBuh y CBOjUM Jjenuma
JIa0 peaJiHy CIMKY BpEMEHa O KOjeM je Mucao, ajli U Aa UCTAaKHy Ja jeé OCHOBHA
OJUTMKa FHETOBOT TPHUIIOBjEIaYKOT CTBApaNalliTBa CBECTPAHO OCBjETIhABAHE
YOBjEKOBOT TICHXUYKOT KHBOTA. Y CPEIUIITY HErOBUX Jjejia Hala3H Ce YOBjeK U
IBEroBa Cya0MHA, a Y MPHKa3WBamky CBOJUX jyHAaKa CIYIITa0 CE 0 CJojeBa
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nojicjecHor. [Ipuka3yjyhu MHOroOpojHE jyHake W HUXOBE CyIOWHE, IUcall je
IyOOKO yIIao y BbUXOBY TICHXY U OCBUJETIIMO BbUXOBE HAjCKPUBEHHU]E TajHE.

Hamn HactaBak daca Owhe mocBeheH Ka3uWBamy HEMOCPEIHUX
YMjeTHHYKUX JOKWBJbaja W yTHcaka. [lutama Mory Outu QopmynucaHa Ha
cipenehu Haunu:

» H3HecuTe cBOje yTHCKE HAKOH 3aBpIIETKA YuTama apame Kowmana. Kako
cTe ce ocjehanu IOk cTe je yutanu?

* Ilokymajte ma ob6jacHWTE OTKYyJ MOTHYYy OBa CympoTHa ocjehama koja
Kowmana y nama nzazusa. lllta Bac y cyaOuHaMa jyHaka ¥ HHXOBUM
TparMyHUM paspjeliebuma HajBuIe y30yhyje u 3amro?

OuekyjeMO Ja YYCHHIM MPE3EHTY]y CBOjeé YTHUCKE KOjU Cy H3a3BaHH
yutameM Jpame. Ty ce MpeBacXoAHO MHCIHM Ha ocjehiame pajgocTH, 3aHoca U
OIHjEHOCTH MIafomihy, Jby0aBJby U JHEMOTOM. AJIM, UCTO TaKo, OHH he ykazaTu
Jla UX je NCTOBPEMEHO o0y3uMaia 6031, Tyra U peBOJIT 300T CYyNpOTHHX ocjehama,
HemocTaTaka Ju4yHe cpehe M 3n1Mx cynOuHa IWaBHUX jyHaka. JlukoBu cy y
CTATHOM MeljycoOHOM HepasyMmujeBamy W CyKoOy — cykoO je mely muma, anm
cykoba mma u y mwuma. KoHcraropahemo na je apama u3a3Bajiia CyHpoTHa
ocjehama: pamoct je momyheHa Ooiom, JpyOaB moncjeha Ha cMpT, a 3aHOCHA
mjecMa ce mpeTade y y3max, cy3e u OomHm Bamaj. JJoMuHAHTHH TpoOiieM Koju
YHHHU CYLITHHY APaMCKOT Cyko0a, a Kpo3 KOjH ce€ MCI0JbaBajy JIMKOBH OBOT Jijela,
jecte omHoc (mobyhene) jenmake wu (marpujapxanmHor) apymrTea. JoOpum
METOAMYKHM BOl€HheM HACTaBHHK YyCMjepaBa yYEHHKE Kako OHM CXBaTHIIU Ja
CIIO)KEHE M OIpPEeYHEe eMOLMje MOTHYY OJ CyKoOa TEeXIbH, JKeJba U CTPaCTH
[I0jeIMHUX JTUKOBA Y JIpaMH Cca CTPOTHM TaTpHjapXaJIHUM MOPAJIOM CpelrHe Koja
T'YIIX TJac cpla U Jby0aBU 1 OMETa HOPMAJTHO MCIIOJbAaBAE IMYHOCTH.

,,CaB HEeMHp IITO Cy ra y BapouHiy yHean KomraHuHa necma u JienoTa,
H3paXKeH y cykoOy HCHUX TOKJIOHHKA ca MOPOAMIOM, Biamhy, APYIITBOM M
YyapimujoM, OWO je MOACTaKHYT W T0jayaH HEWKHBJHEHUM, IPOMAaLICHUM
miagoctuMa, xanu TomuHOoM 1 MutkoBom™ (ITamaBectpa 1960: 12).

Kox Crankosuha je npyITBeHa cpeiiHa CTpora 1 HeyMOJbHBA CUJIa KOja
CBOjJUM TAMHHM NaTpHjapXaJlHHM MOPaJIOM W HH30M HENHCAaHUX 3aKOHA
yHarpujen onpeljyje >KUBOT CBAaKOT MOjeJMHIA, UMajyhn y BUAy, Y TIPBOM peay,
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KJIACHY Y COLMjaJIHy MPHUIIaJHOCT. Y USHHIIN 3amaxajy J1a oJf THX OJTHOCa CTpajajy
cBu THKOBH y Kowmanu':

— W wmmapgamaukm ycrpentana Komrana koja 3a KIETBOM IIONa3HW 3a
Acana, Jla THHE, J1Ja BEHE TIOpe] My»Xa 3a KOor je cwioM yaajy. [ljecma u crnobona
Cy CMHCA0 H-CHOT Tpajama, aji y TOME HeMa HUYer mrto Ou Omio pasronuheHo,
JUIIIEHO CAaMOKOHTPOJIE, MTO OM OMIJIO TyKaBO WIIM IMOXOTHO W Tpam3uBo. Onduja
CrojaHoBy JbyOOMOpHY Jby0aB, Ooratamky Kyhy u crape poauTesbe:

,Hehy! He mory! Kox TeGe! 3ap camo xox tebe? M camo xanmjy, oma
TBOTa ¥ MajKy TBOjy Aa IBOPHM H Jia ciiy>kuM? Jla mpex \muMa KIeYuM U HOTe /1a
uMm mnepem? U3 cobe ma He m3ahem, Beh camo ga cenum, hytum, Tpmum?‘
(Cranxosuh 1983: 69).

Huje ona 3a To, ,,cam0” rope je u on bame, u o1 AcaHa, U O] [IUTAHCKE
maxaie. Jep: ,,...Kag HOh mamne, meceunHa nohe, caH He XBaTa, OKO c€ LIMPH,
cHara pasurpa...mra onza? ... 3ap na ce He MpAHeM, u3 code He uzahem, Beh camo
Ty Aa ceauM, hyTuM, riegam y MeceuuHy... A Hoh myOoka, MecedunHa uue, rpeje,
yaapa y 4eso, riaBy... manu... lllta ogma?... Ox, vehy”. (CrankoBuh 1983: 69).

— W moetcky 3aHeceHn MHTKe? KOjH TONMKO BOJH XHBOT 1a he y rpo6
»Cad OTBOPEHMM oOdYMMa~ Ja JIeTHe, 3aT0 KyHe MOpOIWIly Koja Ta ,3aKma’,
,,3apodH”’, M Ko0ja je OO Iera CTBOPHIIA OMBINET YOBjeKa M OCKpHjy KOjU ce Ha
Kpajy KoMaja [OBJIa4uX y AUM U neneo; Mutke ocjeha ga nomasu crapocrt, THjeno
je ociabuio a ayIia je joul >keJbHa U OorHa. ,,JIepT” HocH o] MexaHe 0 MexaHe,
y mjecMd u BUHY ra ytana. OH 0oJyje o/ TEHIKOT, ToJIeMOT KapaceBliaxa, a cpie
jo ,,3a JenoTuy U yoaBumy, rure u Bene”. (Crankosuh 1983: 59).

CBojy mjecmy y HOhH Uyje U y CHY cama: ,,A TiecMa je Moja rojema: Kako
MajKa cHHa MMaina, dyBaja, panwia. JJan u Hoh camo mera riaenana. lllto Ha cuna

! Crankosuh je mojeaMHAM CBOjUM jyHAIMMA [aBa0 MMEHA JbY/IH KOJH CY 3aHCTa IOCTOjaiTH, aiu
MHje’Ba0 je BUXOBE 0coOHMHe, norpaljuBao mUXoBe Kapakrtepe W cynouHe. [lo3Hato je ma je y
Bpamy xuBno 6oeM cimaaH MuUTKy, oHaKo Kao 1 MHTKa, JakK je, y odajamy 300T CHBHIIA U TeXUHE
JKMBOTA M3BPIIHO caMoyoucTBo. Takole, xuBjena je n mjeBaunna Kormrana, 6anr mojg THM MMEHOM
y Bpamckoj bamun, m mpencraBipana ce OamCKHUM ToctiMa kao ,,bopmna Komrama®. A,
HEOIXOJHO je MMaTH y BuAy Aa Kowmana Huje rpy0o0 INpecinKaBame CypOBHX JieTalba JKHBOTA
jenHe cpenuHe, a camMuM TUM Hu KoluTaHa Kao KIW)KEBHH JIMK HHje (OTOKOIHMjA JMYHOCTH M3
cTBapHOT >kuBOTa. Unmenuna je na je CrankoBuheBO njeno mamexo Haapaciao MPOCT XKHUBOTHU
(hakaT 1 TOOMIIO YHUBEP3AITHO 3HAUCHHC.

? TlpeMa MHIILIbEIbY jYTOCTOBEHCKHX KPHTHYapa W TeaTpoiora, MHUTKe je, HE3aBHCHO O CHyKea,
miaBHA JMIHOCT Kowmane. C TIpaBOM je 3alla’KeHO Ja jeé MHOTE OJf CBOJHUX IIOTJIe/ia Ha JKUBOT H
cpehy CrankoBuh mcka3ao y oBoM JIMKy. A oHO mmTo je Ckepnuh HMCncao Kao KapaKTEPUCTHKY
oBor CraHkoBHhEBOr jyHaKa OCTaJIo je, y OCHOBHM, OLICHA HAlIMX KPUTHYapa U TEaTpoJIora 0 AaHac
(MapjanoBuh 1985: 13).
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Iyllla 3aMcKaia, cBe Majka aaBana, a cuH — Oonan! [TopacHaja cun. [Joma cHara,
mianoct... Jonute Oamrde, npehe, meceunmna — 3ammupucane aeBojke! ..CuH
monetaja. CBe MITO WCKaja, cBe MMaja. XaToBHW, MyIke, cabibe, keHe... Kojy
JICBOjKY HeEje TMorjenaja caMo HOjHE KOCe HEje 3aMpcHja U ycTa IIeNIHBaja.
Hujenna My He ompeye, HUjeIHA ra HE MPEBApH, a OH CBE T'M LIENIMBaja, CBE Bapaja
u — 6oan 6uja. boman oTkako ce poauja — To cam jal...” (Crankosuh 1983: 58).

— W pasmexenn CTojaH YHjy MIIamOCT KPYTH JPYIITBCHH 3aKOHHU
yHecpehyjy jep He cMHje Ja BOJIH XKeHY KOjy je caM n3adpao.

— W xayu-Toma, momahun, Tprosai, xayuja, MpPeICTaBHUK yIPaBO TOT
CTapor IECMOTCKOT, MaTpHjapXalHOT MOpajia, U caM Kalnu 300r HAMETHYTOT My
JKUBOTa M OHE ,,CTape, MPTBE, JieaHe, iadne”. OTkama ce 0)KEHHO HHje HINA0 Y
MeXxaHe jep ce 00jao J1a ra He BUJIC CTapH JbY/IU, TPrOBIM. TOKOM IHjeNIor KHBOTA
CTHUITA0 je OoraTcTBO Aa OW ra ocrtaBmo cuHy. He sxamu mro cua CTojaH pacura,
IITO HOCH CBWITY ¥ cpMy. JbyTH ra 1mTo kaaa nohe kyhu u3 xaHa, Ha CBETH JIaH Jia
ra MmpoBeJie C MOPOIUIIOM U TpHjaTe/buMa, CHHA 3aThye y Mexanu ¢ [{urankama, a
xeny Kary kako camo miade u kyka. JKeHy KpuWBH 3a cBe. 3a0pamyje joj na
rOBOPH jep HHMKAJa HUINTA HUje HM 3HAJa, HUKAJa HUje HU OWJIa 3a XalHjCcKy
kyhy. Hametnynu cy My je poanTesbu v 003UpH, OH je HUKaJa HHje BOJIMO, YBHjEK
My je O6mna maneka: ,,OTkako cu, TakBa cu. U poxmna cu ce TakBa! Ctapa, MpTBa,
neneHa, miavHa... Hukanga ce He HacMmeja, HUKana ce He 3apanoBal!” (CrankoBuh
1983: 28).

* Koja Bam ce cuena HajBuiie cujajena? Koje Bac je mjecto y apamu
oceOHO OyIIEBHIIO?
* Ko ce jom ucnioBujena y Kowmanu? Ko jorn xanm 3a miagorthy, wim he

wanmutu? Ilta je Tema apame Kowmana?

IMoacTakHyTH U TOBOJFHO MOTUBUCAHU YUCHHUIM e HABOMUTH CIEHE KOje
Cy KOJIl BbUX M3a3Bajie Hajjaun ytucak. [loceOHo he ykazarn Ha MHTKOB qujanor
u3 Tpeher yMHa y KOMe OH TOBOPH O CBOjOj MJIAZIOCTH. AJIM, YYCHUIM YOUaBajy Jia
cy mopex Mutka ncnoBujenamy ckioHH u Xayu Toma, Komrana n Crojan. XKan
3a Myazomhy mycTomm IymoM xagu-Tome u Mutka, a kog Komrane n Crojana
TeK ce 3aunme W Haciyhyje. KoHcraTtyjy na je Tema npame orcan 3a maadouihy.
Hpyrauuje peueno, y Kowmanu ce 3ampaBo Tperunhiy JBUje BEIHKE TeMe
njenokynHor CTaHkOBHNEBOT CTBapalallTBa, Tyra 3a MpOXyjaJioM Miaaolhy,
»KaJl 32 MITaJIOCT” M 9yJIHA OTICECH]ja )KEHCKOM JhertoToM. OBe TeMe CyOInMMupane
cy oBaje y Tpehoj — temu mjecme. Haponue mjecme koje mjera Komirana Hoce y
ceOu YeKIbY 3a JHEMOTOM U MYHUM KHBOTOM OCJI000)EH CBUX CTera, MyH pagoCTH
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W IyCTOJIOBHHA, OHE CYy YTOYMIITE OJi CHBWJIA NPO3aWyHE CTBAPHOCTH JIMIICHE
CBaKe JberoTe, o Opaka Koju je TamHHUIA. CBH JIMKOBH Yy ApPaMH HCIYHCHU CY
TOM YEKIOM 3a JHETIOTOM, JbyOaBJby M HOTITYHHM, WHTCH3MBHHUM, CIO0OIHHM
JKUBOTOM.

LHcrpaxuBaun CtaHkoBHheBa KILIKEBHOT OITyca 3ala3iil Cy HEKOJIMKO
IETOBUX OCHOBHHUX TE€Ma: MPOJIA3HOCT KUBOTA U JbyOaBH, JKaj 3a MIamoCT (W,
Npenu3Huje: JKajbemhe 32 OHUM LITO HUje OWIlo, MITO ce HHUje UMAajo HU OCTapuiIo,
MITO ce MPOMAIIHIIO ), TSKba a ce Herae OJe, jep KUBOT KOjU Ce KUBU HUje
npasu” (MapjanoBuh 1985: 10).

[IperxomHu nujanor ca yYeHHLIMMA MPEACTaB/ba CONUAHY €MOLMOHATIHY
W Cca3HajHy OCHOBY 3a Mpeia3ak Ha KOHKpPETHY aHanu3y japame. [IpBo hemo
BPIIUTH aHaNM3y JHKoBa. YmyhyjeMo yueHHWKe Ja OTKpHjy [IOMUHAHTHE
KapakTepHe IpTe TIaBHUX JmKoBa. Hacrojahemo na ce youaBameM TOMHHAHTHHX
JMKOBa M TIOCTYTaKa ,,pacyTuX’ IO TEKCTY, Jajy MOHOJHTHE CJIHKE JINKOBa U
BUXOBHX KapakTepa.

* Oppenute rnaBHe JHKOBE y Apamu Kowmana. Koja on \UX MMa IpuMapHy
yraory? 3amro?

HeomnxomHo je ma ydenury objacHe 3amro je MuTkoBa yiora nmpuMapHa y
nIpamMu. MHUTKE JOMHUHHpPa CBOjOM €MOITMOHAHOIINY, MOSTCKUM HCIIOBH]CIakbeM
U peduiekcujama o JbYICKOj CyAOMHH U kuBOTY. JbeTomuc crapor Bpama nomume
Mutka nyhanuujy, Koju je mopen ,,cliaTke Tyre” 3a MUHYJIOM MJjanomhy 3Hao u
3a cBoj hemeHak ca yxxapujoM. Y npamu Kowmana oH npe3upe u ayhaH u kyhy.
Hes3anoBosecTBO COOOM M ApyruMa HE MOXKE My YOJaKUTH TProBadKo OOTaTCTBO.
On je Ooraram rieMeHHTor Oojla, a He Tpromaim Koju 3a 3apamy >kxuBu. Kao
miaauh Huje My Omno paBHa on Ckomba g0 ConyHa; Kaja je HapcKuM IpyMOM
XO/IMO CBE MY Ce JKMBO CKJIamasio ca myra. Kanma cy my ,,3amupucane” 1jeBojke,
MHOTO je ycTa MoJbyouo.

,»CBe WLITO HCKaja, CBE MMaja. XaToBW, IMyIIKe, calibe, xeHe... Kojy
NIEBOjKYy Heje Torieaaja, caMo HOjHE KOce Heje 3aMpcHja W ycTa IIe/IuBaja.
Hujenna My He ojpede, HUjeIHA HE MPEBapH, a OH CBE T'M 1ICJIMBaja, CBS Bapaja u
— Gosan, 6osan 6uja. bosan otkako ce poauja” (Crankosuh 1983: 63).

o Illta Mutke kaxke O ceOM KaJa je OCjeTHO Ja Ta HamymTa MIIajocT?

(Yuenunu untajy Mjecta u3 MUTKOBOT MOHOJIOTA).

* 3amTo MUTKEe TOJIMKO aJH 3a Miagomhy?
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[Noe3suja je jenuHo yrounmre 3a MuTka. Y moe3uju oH clio00JHO Tpara 3a
onojernom miamomhy u yckpahenum crnobomama. HberoBa mjecma je KpBaBU
y3/1ax 3a Ipa3HoM U ITycTOM Miagomhy ,,I0To y HUMTO OTHAe” .

,@OYHKIIM]ja U 3Ha4Yaj TIECME U MEeBamka y JApaMH Ce YKa3yjy y MOTIYHOCTH,
jep Menoc y \0j no0Hja CBOjy HajBUTAIHH]y AMMEH3Hjy — 3ByuHy. Hapounro y
npamu Kowmana, y K0joj ce TpUAeCeT W jedaH IMyT cBe mpemaje KomranmHoMm
rnacy. Jonyme, cnencka (yHKOMja IecMe M II€Balba MOXKE C€ PazIMYUTO
MIpOLIEHUBATH — O M3Bohema 10 u3Bohema. OBy pesepBy Bajba 3aApXKATH, jep CY
yIpaBo METUYKU €JIEMEHTH Hajuyelihe 3aBOJIUIIN poauTesbe Ha (DONKIOpUCTHYKE
cTpanmytune. TakBy omacHocT mnpenouno je JoBan Ckepnuh cBOjUM NpPBUM
YTHCKOM ca mpemujepe: ,,Kama ce 3aBeca momuria, mojaBuo ce OyJbyk Oemmx
Bpamanku. llanBape cy 3amrymrane, JyKaTH 3a3BelKaid, u 3anesaino je 'LlaHo
nymo, Iano..." Ja momucnux ma hemo mMmaTH Aa TiegamMo HEMTO Kao Huoo,
Puhokoca, Ilomepa, HW3 IIapeHWUX CIMKAa W3 HAPOTHOT XUBOTA Ca MHOTO
recaMa M urapa, u ca 00aBe3HoM cBaa00OM Ha Kkpajy...“ (JoBuuuh 1969: 549).

Yuenuru he MUTKOBY HOCTaITH]y 3a MJafomihy o0pa3iarati y CMHCIY:
MuTke xanu 3a mianomhy jep je moueo Aa CTapu M cBe BUIlE ocjeha ¢pusmuky
Hemoh. MoTHBH KOju Cy Ta 3aHOCHIIN Y MIIafiocTH (cabibe, KOWbH, MyIIKe, )KeHEe —
HHUjecy ra CaCBUM HAITyCTHIIN), aJIH j€ HajOONHM]e IITO OHHU, CUIOM (PHU3HNOIIOIIKAX
mpolieca, MocTajy cBe OecnpelIMETHHjU. YUYEHULH CBOj€ TBPAHE MOTKPEIUbYjY
UTaTAMa U3 Jjena.

HapaBHo, HEONXOIHO je HariacuT Jia ce MUTKOB *kaJl 3a miaaoiihy He
MOKe 00jaCHUTH CaMO Kao MOCJbEAMLA CTApEeHha, jep jé OH 3HATHO CIOXKEHHjH U
nyosen. MHcucTHpamMo Ja yYeHWIHM OTKPH]y COLMOJIONIKE MOTHBE MUTKOBOT
MOHAIIaka U JKaja 3a Miagomhy.

+ Illta je y3pokoBaso Tako TpajaH OOJ M CTaJHO HE3aJOBOJHCTBO KOJ
MuTka?

» KakaB je ieroB 1mooxaj y mopoJuny 1 JpyImTBy?

* Koju je >kuBOTHH (TICHXOJIOIIKH) MOTHB CTAJTHO CITyTaBaH U TIOTUCKUBAH?

* Kako HeocTBapeHu MOTHUB JjuuHe adupmainuje Jjeinyje Ha MHTKOBO
noHamame? Kako ce Taj MOTHB TpaHC(HOpPMHCAO, TPEHOCHO,
KOMITCH3UPao?

VYuennun he wucrahu ma je MuTKE NOTHHjEHEH H 3alOCTaBJbEH Y
MOPOUIIN ¥ AaTPHjapXaJHOM JIPYIITBY, IIa CTOTA 3aJOBOJEEH-E MOpa J1a TPAKU Ha
npyroj crpanu. Kama je Beh chpujedeH na cTekHe yriie[l M TpPU3HAKE Y
4opOalnjCKO-XallljCKO] CpPeAWHM KOjoj TpHIafa, OH Tpara 3a IOTOJHUM
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YCIIOBHMA Y KOjUMa MOJKe JIaKIIIe J1a ce UCTAaKHE U Tje he ieroBa JMYHOCT HEIITO
npeacTaBbaTd. Y THM HOBHM OKOJHOCTHMA, HOACTAKHYT AJIKOXOJIOM H IIj€CMOM,
OH TOKyIIIaBa Aa yOJIaKu CBOjy TyTy U OOJI.

MHUTKOBY YEKHbY 3a JTUYHOM CI000JI0M M HEOTpaHHMYSHHUM MpaBUMa cpla
YYEHHIHU WIYCTPYjy ¥ KOMEHTapuIly y3 nomoh cipeneher omnomka:

,,Hoh nerwa. lllap-muianuHa y HeOo mITPUH, a UCTION BbyMa JIETIIO YCTO U
mptBOo KocoBo. [lpym mmpok, mpas, napcku. Ilo mera ce pacumanu XaHOBH,
cepaju, Oamue, gecMe. MeceunHa Tpeje... MapTHHKAa MH Y KpHIIO, KO, Jlopda
Moj, uJie Hory npen Hory...“ (CrankoBuh 1983: 63).

VYuennuu 3anaxajy aa je uctuuamwem llap-nnannse koja y HeOo mTpuw,
mycror U MptBor KocoBa m ImIMpOKOr LApcKor Jpyma, y JbeTH0j Hohu W Ha
MjeceurHu, cyrepucana OeckoHauHocT mpoctopa. Ocjehame HeorpaHuueHe
IIUPHHE ¥ OCCKPAjHOCTH HIeaTHa je eKCIpecHja 328 MUTKOBY HEOIOJbHUBY USKY
3a JUYHOM Clo0oAOM W OjekameM OJ YCKHX U CTHjeIIeHHX OKBHpa
naTtpujapxanHe cpeanHe. MUTKE je oBhje, kao U y BehMHH CBOjUX MOHOJOTa,
MaITap KOju e CBOjUM CEH3MOMINTETOM M HCIIOBHjECTHMa Y3IMXKE J0 MPaBOT
JIMPCKOT IjECHHKA.

* 3amro MuTkKe mpecraje ca paHHjuM OoeMcCKUM >kuBoTOM? Kako oH
JIO’)KUBJHABa OBY MPOMjeHY?

* VYcBaja 11 MuTke HopMe narpujapxanHor mopaia? Cjerure ce mra MUTKE
Ka)ke 0 CBOM OJHOCY mpema OpaTy y TpeHYTKy Kaza casjeryje Komrany
Jia ce TIOMHPH ca CyI0MHOM, JIa Ce IOKOPH, Jla He Tiave.

* Bugumo na je Murtke y cykoOy ca maTpujapXajHOM CpEAWHOM, a Ja
HMCTOBPEMEHO W CaM YycCBaja NaTpujapxajiHa cxBaTama. Kako ce To
JIBOjCTBO, Ta TMPOTHBPjEYHOCT oJpakaBa Ha JudHocT? Kako ce
ucrosbaBa?

[MoxcTueMo yueHUKe Jja 3aKjbyde Kako MUTKE CBOj CYKOO ca CpeHOM
JOKHMBJbaBa HMCTOBPEMEHO W Kao cykoO ca camuMm cobom. OH je wu3paszuTo
CJIOKEHA TPHUPONA, PACTP3aH j€ YHyTpammkbuM KOH(DIUKTHMa, OopOOM cpra u
pasyma, mymra ocjeharsuMa Ha BOJbY, a MCTOBPEMEHO MX CaM OrpaHW4YaBa U
cryTaBa. ,,Bumie y mexany — He! Buno — ne! Ilecna — ne! [Jom, y3 ormumre!*
(Cranxosuh 1983: 76).

MurtkoBa maTma je n3pa3 He3aldoBoJbCTBa moctojehuM u gatum. OH je
HeJopeUYeHN MOOYHEHUK TPOTUB Biamajyher pema n mopana. CynpoTcTaBiba ce
CTBapHOCTH HUYUM JPYTUM CEM COIICTBEHHM OOJIOM W TIOHEKa]| MpkocoM. berosa
Tyra U IeCUMHU3aM HHUjecy caMmo M3pa3 He3aloBOJbCTBA moctojehum u gatum, Beh
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r3pa3 y3aJlIyJAHOCTH OJATOHEeTama CMHUCIA JbYACKOT >KUBJbeHa yommTe. Hberos
HOCTAJITMYHM HEMHpP HHjEe HYCKHba 3a HEUMM CacBUM oIpeheHUM M peasHo
MIPOMYIITEHNM Y XKUBOTY. Jla je Tako, meroBa >kan Om Omia OaHamHa a BEIHKH
JIMK BPambaHCKOT IjeCHUKA U3ryOHno O MOETCKH Yap TajaHCTBa.

» Kaxkse je Bpcte MutkoBa jby0aB npema Komranu? MMa nmu y 10j moxore u
TjenecHe moxyae?

» Kaxure u objacuute unejy apame. IlpokomeHTapumunTe uckas: ,,A 40BEK
je camo 3a xan u 3a MyKy 3aaneH”. Kako cte 1o pazymjenu? U3 xakse
MEPCIEKTHBE TIPOBHjaBa IBUXOBO KMBOTHO HCKYCTBO?

MurtkoBa Jpy6aB mpema Komrtanu je 0e3 eporcke moxyzae. JemuHu ce
Murtke cjerno nma Ha nmaH cBaabe mapyje Komrany. [loceGHO je cnemmduaan
nujanor m3mehy Mutka u Komrane y yerBprom unHy. Ty MUTKE H3HOCH BEIHKY
CTBap O YOBjeKYy, FBETOBOM KHBOTY U HeroBoj cyaouau. OH HE Bjepyje y Harpamy
Ha OHOME CBHjeTy, HUTH Ce IUIAllM Ka3HE 3a CBOje€ T'PHUjEXOBE NpeMa >KeHH U
njeun. HapaBHO, mpW OTKpHUBamy HJEje OUYEKYjeMO H3BjecHa JyTama |
HacnyhuBama. Hactojahemo nma ce wmzaeja mjema oTkpuje y mmpe cxBaheHUM
MutkoBuM pujeunma: ,,Jlurau ce! Byanu yoBek!*

HarnmamraBamo na je mucal MOJABYKao pHjed YOBjeK, IITO 3HAYM Ja je
Tpeba CXBATUTH Ca CBUM aTpUOyTHUMa JbYJCKOT W XyMmaHor. Pujeun cy ymyhene
Komrranu, anu ce, ca ontyXyjyhuM npu3ByKOM, OfHOCE Ha cpeauHy. YoBjek cu
aKo pa3yMujell M IMOLITYjell Apyre, ako UM He CIyTaBall JIMYHY CI000.y, aKo
cXBaTall IJ1ac lUXOBOT CpIIa.

» KakaB je Bam ommrtu yrucak o Komranu? Koje cy mweHe NTOMUHaHTHeE
ocobune?

* Otkyn 3Hamo na je Komrana nmjena? Jla im je mmcan ciaukao HEHY
JbEnoTy?

» Jla u ce nonynapHoct Komtane Moxe 00jaCHUTH CaMO FbEHOM JHETIOTOM?

» Kaxko ce Komrana oqHocu npema KxuBOTY, UTPH, TjeCMU?

» Kako 3amumnupare n JoXKUBJbaBaTe mbeHy mecMy? ['je ce HajOoospe BUAN Ja
Kormrana He 1mjeBa U3 KOpUCTOJby0Iba?

Komrana je mnana, nujena, remnepamMenTHa Lluranka. Hbena seenora u
BbEHA YMJETHOCT NPEJCTaBJbajy CIOj BaTpe, HEoOy3aaHe MIIAJOCTH U clio0oje.
Ona je o6mapeHa JpyIcKa MPUPOAa ,,JapCKOT T'piia”, KOja CBOjy MJIaJOCT B PagocT
XKHUBOTa YHOCH Y OIOJHY JBbEHOTy IjecMe M urpe. Puyun BHEHOI MarugHor
epoTH3Ma YMHHM JIa CBU Ty0Oe TIo ol Horama. tbeny mjecmy obacuriajy gykaTuma.
Ona y3uMa Oakmmm any He TjeBa caMo 3a mera. OHa mjeBa u cebe paan. Y
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mjecMy ce yHocHu unTaBuM Ouhem. HbeHa mpedumeHa yMjeTHHYKA AyIia TEKU
HeueMy BUILEM, HeonmumubuBoM. JlyOoko 3arnenaHa y ropy, mura ce je Ju TO Ta
,,roJIeMa, IycTa, TaMHa ropa’” U3 IjecMe 1 oHa ocjeha meH MupHc.

3a Wy HHUje IIMraHCKa Maxaia ca pa3BajbeHHM Kyhama M KamemeM Ha
KojeM he >KMBOT U JbemnoTa J1a joj yBeHy. Joml Mame je 3a by Ooraramka kyha y
Kojoj he ma mBopm crape u HOre Aa UM mepe. CBe MITO kenH je ciobona, jeauHa
WBeHa Jby0aB je IjecMa, jeUHH [WJb ,Tamo”, OHO ,,TaMO”’ HEyXBaTJbUBO,
HEeJOANPIFUBO, KOj€ YOBjeK HUKaa HUje JOCTUTao0. 3a BoM iyayje Bpame, amm y
HBEHO] TPUPOIU HEMa HHYer pazOiyIHOT, HUTH y HEHUM IOCTYNIUMa HYer
HeMopanHor. J1o6po OCMHUIIJBEHUM METOIMYKUM BOhEHmEeM YUYEHHIH A0Ja3e JI0
3aKJpy4Ka Ja cy y3pomu KomraHnHe MOMyJIapHOCTH M MPHUBIAYHOCTH Y EHEHO]
3aHOCHO] IjeCMH, TAJIEHTY, TeMIiepaMeHTy 1 Miagoctu. Kaga Komrana 3anjesa:

,»CTojanke Oena Bpamanke!
Kan te je majka poauna,
Ha IITa je OKOM IJIefjana:
Jla JI1 Ha CYHIIE CjajHO
WM jabJiaH4e TaHaHO?
bpe runu, panym, Ctojanke,
Crojanke, 6ena Bpamanke...
(CrankoBuh 1983: 47).

JbENoTa HEeHOT IJ1aca 3alyay JbyJe U Tal HacTaje oM. U cTapo u muano
3a oM monryau. [Iujanke, Tyde u mMyImaBe He TIpecTajy. therne mjecMe oTBapajy
CpLe U HajTBPAOKOPHUjUM MaTpujapxaiuumMa. OHa cjeha Ha mpoxyjaidy MiIaocT U
HeocTBapeHe xejbe. OHa je OKpHJbE 3a pa3odapaHe U ycamJbeHe, a IbeHa IjecMa
JIMjeK 3a TIOCPHYJIe U yHecpeheHe.

,,KOIlITaHa OTEJOBJbYyje MOETCKY CIHKY, YCIIOMEHY, caH. 300r Tora oHa
MOpa OCTaTH HEJOXBaTHA W HEJOCTHIXKHA 3a CBE M 3aTO yJiaja OKOHYABa HHCHY
npuBJIavyHOCT. M3 MpeamHux uaeaqn3oBaHUX MPOCTOpa IMecMe, OHa YJIajoM Mopa
npehu y peanHa mpocTop, y KOME HEMa MECTa 3a HEAOCTIIKHU IOETCKU HIeal
JKEHCKOCTH, 3a TIpeIMET ONIITe XyIme, Beh camMo 3a o0u4HO Jbyncko Ouhe
(ITemmkan-Jbymranosuh 2009: 11).

» Komrrana je cTBopeHa 3a mjecMy | cinoboxy, a mrTa je ouekyje? Kako ona

MOKMBJhaBa HacwiHy yaajy? Ilpatutre meHa pearoBama W IHITYICB

ncuxosomku nocrynak. [Ipounrajre Haju3pazutuja mjecta. Ha xora oHa
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ycMjepaBa cBoje pearoBame? Kako oHa mcrosbaBa cBoj 0on? Kakse cy

BbeHe peueHule?

* Kojy Komranuny ocobuHy yodaBare y HEHOM OIHOCY W CTaBy IpeMa
Crojany? Ca kojoM MoTuBamujoM oHa ono6uja CrojaHoBY OpauHy
nonynay?

* 3amro HU Mutke He MoXe na joj momorHe? OO0jacHUTE pEUeHUIly KOjy
usrosapa: ,,Cyhenuue tv mocyawne”. Ymopeaure KomrTanuH nuk w3
CIIeHEe y KOjoj je pacljeBaHa W CI00O0JHA C HEHUM JIHKOM Yy 3aBpIIHO]
ciuiy (HaTaTMCTUUKOT MUPEHa ca CyIOMHOM ,,TaKO je HCaHO .

Komrana je TunuuaH nmpuMmjep TparuvHe XpTBE MaTpUjapXalHOT pela u
Mopaina. OHa je TBOCTpYKO TparudHa jep je lluranka, u3 TMCKpUMHHICAHOT poja,
Ouhe Koje je y JAeCIOTCKOM JIPYIITBEHOM MOPETKY JIMIICHO CBAKOT MpaBa U Koje
he OuTH >KPTBOBaHO 3a YapIIUjCKU pel U mopoandan Mup. Uayhu 3a ocHOBHOM
nnejoM, CrankoBuh apamy 3aBpmaBa HacwiHOM yaajom Komrane. by he,
obampiy on 0ona, y mpaTemH HOJHIHje, oABecTH Y bamy W mpuBjeHYaTH HE 3a
[uranuna my3uyapa, Hero 3a [{uranuna xosauya. TakBum nocrynamem Komnrana
ce ofipuue u cebe U CBOra >KUBOTA.

»Ox! 3ap ja tamo? 3a Acana, y ceno, y bamy? Tamo? U ja merosa,
Acanosa? 3ap o moj myx? On? Ox? (...) Ce xohy! I'ne cy? Heka me Bome! (...)
U cpue, u oun, u cHara, cBe 3a AcaHa, 3a ceso, bamy! (Crankosuh 1983: 71).

IlocebHO je BaxkHO ma yweHWIM 3ama3e Kkako KomraHa ToBopHu
€MOIMOHATHAM, UCTP3aHUM, €KCKJIAMATUBHUM U CIHMIITHYHUM PEYCHHUIIAMA, ITO
y MOTIIyHOCTH OATOBapa CTamy y KojeM ce Hana3u. Komrana oxbuja CrojaHoBy
JbyOOMOpHY Jby0aB, Ooraramky Kyhy u cTape poauTesbe:

»Hehy! He mory! Kox tebe! 3ap camo kox Tede? M camo xanmjy, omna
TBOTa U MajKy TBOjy Jia IBOPUM U Ja ciyxum? Jla mpen \wuMa KIeduM U HOTe Jia
um nepeM? M3 cobe nga He um3ahem, Beh camo na cemum, hytum, Tprmm?“
(Crankosuh 1983: 69).

Huje ona 3a To, T0 ,,cam0” Tope je u o1 bame, u o1 AcaHa, 1 Of] IIATAHCKE
maxaie. Jep: ...

»Kaa Hoh mamHe, meceunHa nole, caH He XBara, OKO C€ IIMPH, CHara
paswurpa... mra oHga? ... 3ap Ja ce He MpAHeM, U3 cobe He m3ahem, Beh camo Ty ga
cenum, hyTuM, Taeqam y MeceunHy ... A Hoh ny0oka, MeceunHa uze, rpeje, yaapa
y 4eIo, TIaBy ... manu ... lllta ogma? ... Ox, aehy!* (Crankouh 1983: 69).

Komrana nmpuxsara yKIETOCT CBOje CYIOWHE TOIUKO CIMYHE CYINOWHU
npyrux Bpamanama. Cama ce meme y cBaTOBCKa Koja roBopehu cBojoj Majuu:
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,»RyTH, crapa!* Pujeun joj Buie Hukana nehe Outn norpedHe. Jlnyna tparenuja
Komrane 1 MuTkoBa Tn4yHa Tpareayja criajajy ce y enwiory. Murka jedu ,,0ere
Moje!®, amu He M03BOJbABA Jla Ta JKajle jep ce caM TOKOM JKMBOTa Oxkaiwo. M oH
casjeryje Komrany: ,,Jlurau ce! He mraun! Cnysy nHe mymraj! CTerHu cpue u
Tpru! buaHu 4oBek; a 4oBeK je caMmo 3a kai U MyKy 3nazaeH” (CrankoBuh 1983:
77). Y1 ou u ona he makary 1ujesu )uBoT. Jlomnia uM je Hoh U3 Koje 1aH HUKazaa
Hehe cBaHyTH.

* UznBojte crieruduanocty (moceOHOCTH) Xayuu-TOMIHOT JIHKa.

» Kaxko ce on ognocu npema Komrranu?

Xanu-Toma je  nmomahmH, TproBal, TNPEACTaBHUK  JECIIOTCKOT,
naTpujapxanHor mopana. Ctumao je OOraTCTBO TOKOM IIHjesIor >KHBOTa Ja Ou
ocTaBHO cuHy. MehyTum, ydyeHUIH 3amaxajy Aa ce HCIOJ HEroBe NPUBHIHE
HEOCjeTJFUBOCTH KpHje UCTO jeaHo HecpehHo spyacko Ouhe kao mro cy Murtke u
Komrana. M y meroBoj nmymm ce kpuje Oos 300r TIpPOMAIIEHOT >XHUBOTA,
Henocernyte cpehe. OH ce JomMu M TyOM y YHyTpalmeM cykoOy wu3mehy
YOBjE€UHOCTH, MPUTYIIICHE Ky 32 JHEIIINM U ayTEHTUYHAM — U JTy’)KHOCTH KOjy
My Hajake HEroB COLMjaliHH cTaTyc. Xapu-Toma He kanu mto cuH CrojaH
pacuma, IITO HOCH CBUJIY M CPMy, &M YHNOPHO IOKYIIaBa Aa OJBYYE CHHA OJ
[uranke. MehyTum, cBe ce MHUjema; y TOUETKY Xanu-Toma ocylyje 1 moTIjemyje
Komrrany, na 6u ce Ha Kpajy, 3aquBJbeH KOomTaHHHOM IjECMOM M UTPOM, IIpeaao
CeBlaxy.

Beoma je BakHO Ja ydYeHHIM 3aKjbyde Kao Xayu-ToMa MoTmnaaa Tox
ytuuaj Komranune mjecMe, mjecMe Koja AOBOAM IO Tora Jia ce 3a0opaBiba,
packpasibyje, mymmTa cpiy Ha BoJby. HajOospm mokas3 3a TO jecy pHjedH Koje
usrosapa: ,Jlocra, nocta..“. YUeHHMIM 3aKjbydyjy JAa H3TOBOpEHE pHjeun
Haj0oJke MITyCTpYjy Xauu-TomuHy 60pOy ca camuM coOoM, Kao W TOKYyIIaj 1a y
TpeHylMMa TaJlaha y CeBIax aKTHBHPa MOpaJHE KOUHHUIE (MHXUOHIHNjY) Koja he
ra 3aJp>KaTv Ha UBULIH XalHjCKOT nocTojaHcTBa. MehyTum, 3anocna Komranuna
Wrpa y4rHUIA je J1a ce 3a00paBy Ha CBE: W Ha IPYIITBEHU ITOJIOXKA], U HA KIACHY
MPUITATHOCT U Ha nopoaully. JloBoau Komrany u cBupaue, [lurane, cBojoj kyhu.
CuHa Tjepa u3 kyhe (4ak My mpujetu u na ra youje). Komranmna njecma orapa
xayu-TOMUHO cpie, Y leMy OyIu yCIIOMEHE W OH Ka3yje YIpaBo OHO WITO ra je
[UjeJIOT KUBOTa MYYHJIO M THINTAJO. YUEHHUIM CXBaTajy Ja Xayu-Toma skanu 3a
MJIaIoMIhy Koja je Mpolnia a HHje ¢e AOBOJFHO HAXKHMBHO W Hasbyomo. Hberoro
CpIIe je JKeJbHO MUJIOBakha, 11a je CTOra U HEYTjeIlHO, ca HepeOoJIoM y cebu.

* Oobjacaure xanuu-ToMHUHY yJIOTY y ApaMH.
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Xanm-TomuHa yiora y oBoj JpamMu uWMma mnocebaH 3Hauaj. Hamme, oH
Npe/CTaB/ba Hajjauye YIOPHUINTE ITaTPHjapXaJHOT JEeCIOTH3Ma M  XalIHjCKO-
yopbayujckor moctojaHcTBa. KomrTaHuH Tpujymd orjena ce y pylIelmy TOT
yIOpUIITa, Y TOKa3WBamy MEroBe CKpHBEHEe Mpupoae. KomraHwHa 3aHOCHA
mjecMa, MJIaJoCT U JbENOTa, AOBENH Cy /10 TOra Ja U OH OTKpHje HEe3al0BOJECTBO
nocrojehnm, jep To mocrojehe (xena, kyha) rymmu u orpannyana.

CrojaHoB nUK ydeHMUIM he oOpamuTH Kpo3 MOCTaBJbame Cibenehnx
MUTamkAa:

* Onumure CrojanoB omHoc npema Komranu. [Nokymajre na u3BpIiuTe
nopeheme CrojanoBe 1 MuTkoBe JbyOaBu npema Komranu, a ucto tako,

Jla YKaXKeTe U Ha pasJIuKe.

* 3amTo je Ctojan pa3oyapan?
» Kako ce cpenuna ogHocu npeMa KomranuauMm poautesbuma?

Crojan je mimaguh, XaiujCKA CHH CaB y CBHJIM M CPMH, KOJH HEMHIIOCPIHO
o xadaHama pacuma oueBo o6oraTcTBo. 30or Hecpehne JbybaBu npema Komranu
3aHeMapyje MajKy M cecTpy Koje ra Boiyie. 3aHemapyje kyhy, oOudaje u cBe OHO
ITO Halaxy HEMUWCaHW NaTphjapXaJHd 3akoHH. OmnuumbeH JbyOaBby U
JpybomMopoM oxapekao O6u ce cera u ca Komranom mobjerao y cBujer. Hbeno
YIIOpHO 0JI0Mjamke racu CBe Hajze u cpehy u jby0aB, OH Y3BUKY]e ,,0etmre Moje” jep
u meMy je cyheHo na yBene 30or Hey3BpaheHe JbyOaBu. Ha ocHOBY HaBeneHOT,
y4eHUIM 3akjpydyjy aa CrojaHa KapakTepHile Miafajadku JbyOaBHU 3aHOC,
CTIIOHTAHOCT aJIl U HAWBHOCT, Ka0 W HEJJOCTAaTaK KMBOTHOT UCKYCTBA.

Huranu, Camue u I'pkiban — KomranuHu poauTesbu M CBUpAuu, Mpate
Komrany u onpalyjy c¢Boj mocao. O HE oTydyjy, HE TTUTAjy, Beh HCKIbYIHBO
CIIy’)Ke 3a yBeceJbaBame Ooraramia M HCKaJbUBame HUXOBOr Oujeca. Y oumMma
Ooraramkor Bpama oHM cy HIKa BpCTa MpeMa KO0joj ce Tako W moHamajy. He
Mory cnacuti Komitany oj1 HacuIIHe yaje, 3a ’bUX He TIOCTOjH 3aKOH, MPOTjepyjy
WX W 3aTBapajy Mo CBOjOj BOJbH, & OHM HE CMH]jy Aa CE CYNPOTCTaBe.

3. JESBUYKE CIIEHUOHUYHOCTHU

Y HacTaBKy MHTEpIpeTaiuje, yueHUIM e ce OaBUTH je3UKOM JIMKOBA Y
Kowmanu. J1o6puM MeTOANYKHM BohermeM yUEHHIM Joja3e 10 3aKJbydKa Ja je
npama Kowmana HamvcaHa >KABOIMCHUM HapjedjeM KOjUM JIMKOBH HCKPEHO
nporoBapajy. Jujanekarcka ayTeHTHYHOCT jYKHOMOPaBCKOT IHjalieKTa, KOMe
mpumaga u Bpame ca okonmmHOM, cadyBaHa je camo y MwuTkoBoM roBopy. Taj

MeTtoanuku BUANALA 8

109



110

Becenun Bynamosuhi: METOJJUUKU ITPUCTVYIT AIPAMU KOIlLITAHA BOPUCABA ...

JjaneKar JONMPHHOCH KOHKPETHOCTH JIMKA, CYTepHIIEe FETOBY YBjepPJHBUBOCT U
AyTEeHTHYHOCT, T0jauyaBa HEMOCPEIHOCT U CIIOHTAHOCT WCIIOBHje/lamba M BjepHO
OJJpa’kaBa JIOKAJTHN KOJIOPHUT.

 3amro y npamu Kowmana iMa BUIIIE MOHOJIOTA U IjeCMe HEero aujayiora’?

Jesuk CrankoBuheBuX jyHaka je Hau3rjell CHpOMAallaH jep OHHU U jecy
hyT/pMBH W ycaMJbeHU JhyIH, 3aTBOpPeHH y cebe. JIMKOBW ce HE YIyIITajy Y
Jujanore Koju 3axTHjeBajy auyHH ToH. CanpkuHy muxoBor hytama CrankoBuh
j€ u3pa3uo MOBpaTHOIINY ¥ M3Bj€CHOM IOCpeqHOIThy yrpaBHOT TOBOpa. MHUTKeE je
HAjTOBOPJbUBUJU Y JpaMH, ald j¢ U HEroB ropop MoHosomku. OH TOBOpH y
NPUCYCTBY JIPYTUX, ajli Ce, y CTBapu, Hajpuule oOpaha cebu. Bpamanuu cBojy
YHYTpaIImBOCT JAp)ke AyO0oko y cebu. IbuxoBe maymeBHe morpece HajO0Jbe
ociukaBa TO hyTame, jep NMPOrOBOPHTH 3HAYM NPEKPIIMTH HEMHCAHHW 3aKOH,
HPECTYIUTH U TIOKa3aTH CI1abocCT.

VY Kowmanu ce camMo y TPBOj CIICHH UMIIEPATHUB TJarojia Aiymamu dyje
cenam myTa. VM3amehy mymikapua u jkeHe pasroBopa rotroBo u na Hema. Camo je
MYIIKapIy JO3BOJHEHO J1a TOBOPH, a Taj TOBOP je OOMYHO 3amoBHjecT keHu. Ha
y3nax cBoje xene Kare, xayu-Toma oxromapa: ,,hyr! Ycra na umain je3ux naa
Hemamr”. (CramkoBuh 1983:28). Pujeun oTkpuBajy nymry, OroiidjeBajy HEKy
00aBe3HO ,,rpemIHy”’ MHCAa0 WIN KeJby ToIWHama CKpuBaHy y cebwm. Mehytum,
KaJa ce M3roBOpE MOCIHje TOJIHMKO YCTe3ama, UCHpeKuaaHe cy, OoiHe, OJucKe
KPHKY, QI HCKpeHe. To je KIby4HM pasior 3aiTo jesuk Kowmane oncTyna o
JE3WYKHX HOPMH, jep HBUXOBY MCKPEHOCT OJ[pakaBa YNpaBo AMjaleKaT KOJUM je
nsrosopena. be3 o63upa Ha To mto CraHkoBuheBa pedeHUIa KPIIX JIEKCUYKE U
CHUHTaKCUYKE 3aKOHE, OHAa BPJIO OPUTHHAIHO (M3BOPHO) M3HOCH MHILBCHA H
ocjehama jyHaka.

4. 3AKJbYYHA PASMATPALIHA

3aBpmiHN M0 Yaca Omhe mocBeheH cHMHTE3M yTHCaka, paclooKema U
craBoBa. [locTarspameM ojroBapajyhux nurama, yueHUIM he BpIIUTH nopeheme
JIMKOBA!

* Ynopeaure nukoBe Mutka u Komirane. [Tokymiajte 1a youute u 00jacHUTE

HBUXOBE CIIMYHOCTH U Pa3IIuKe.

* (O0jacHHTE y3pOKe MaTHkhe U 00Jia CBUX JIWKOBa Y Kowmanu.
+ KakBa je y OCHOBM HHXOBa CIHKa CBUjeTa M >kuBora? Yume je oHa

YCIIOBJbCHA!
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a) UHIUBUIYaJTHUM CBOjCTBHMA

0) ApyIITBEHUM

B) HECHAJIAXKEHEM Y KHUBOTY

r) $paTaJUCTHYKUM TOMMAaHbEM KHBOTA.

IIpema wmumsey Munke Anzgpuh, mnpoydaBame CrankoBuhese
Kowmane Ha HacTaBHOM 4Yacy Tpebano Ou ,,3aBPIINTH Pa3rOBOPOM y (YHKIHjU
CHHTE3€¢ YUYCHUUYKHUX Ca3Hama O JUPCKUM CTPYKTypaMa y CBETY OBOT yMETHHYKOT
nena. (Aagpuh 1996: 104).

* OtkpujTe wta npamy Kowmara YUHA TPAjHO aKTYEITHOM H CAaBPEMEHOM.

3ajeqHuYKa OCOOMHA CBHX JIMKOBA j€ yCaMJBEHOCT W HECIOKOjCTBO.
Hemohuu cy nma ce ogymnpy >KMBOTHOj CTBapHOCTH W CyIOMHHM, NIPUXBaTajy Tyhe
OJUTYKE MOBpHjEeIUBIIH ceOe, CBOjy JbynckocT. CTpax oJ] He3acIy)KeHE Ka3He je
ompaBiaH, CBU ra ocjehajy jep cy CBU M KaKHKEHH. YUSHHIIM YO4aBajy /Ja UM je
3ajemHnuko M ocjehame oryhenoctu. Otyheme on mopomurie m ApyIITBa je
HEMHHOBHO. [laTpujapxaiHo APYIITBO CBOjUM HEMHCAHUM 3aKOHMMAa OJUIydyje
(dhopMupame mOpoAWIe KOjy CBH JIMKOBH Y JpaMH J0XXHBJbABa]y Kao KaszHy
cynoune. Ilopomuiia je Mopame KoOje Cy NPUXBAaTHIUM MHMO CBOj€ BOJbE U
MIPUXBATUBIIN je OIPEKIN Cy ce cebe, cBOjux morpeda, ’KeJba M COINCTBEHOT
JKUBOTA M Y TIjECMHU TIpHAIa3e crac.

,llecMoM ce, OMJO Ja ce meBa WM Hapydyje, yTaxyje 0om u cpie
pasrasbyje. HemoBospHO cMene M OTBOpEHE [a CBOjy XyAmbYy 3a >KUBOTOM
Hernocpeanuje uckane, CrankoBuheBe TMYHOCTH CE TOBEPABA]y MECMOM HJIH CaMO
necmu. [loHekas je BUXOB HEMHUD A0 Te Mepe AyOOK, HeoApeleH U moTpeceH na
ce jenuHo mecMoM Moxke m3pehn. Ctora je oBAe mecMa He caMO HajIpUKIaTHUjU
Beli M HAJIOTHYHMjH HAYMH MHTUMHOT HM3pa)kaBama XUBOTA, Y KOME je TaKo
MHOT'0 3a0paHa U HOKOPHOCTH; M CTOr'a — MAaKO HapoJgHa — IecMa Jelyje JIMYHO
Kao Jia ce cBaku myT u3HoBa neea” (Josuuuh 1969: 545).

CynbuHe CBUX BHUX cllaja HEMPeOOIHN ,,Kal 3a MIIQI0CT”, a CBE PasjIHKe
Meljy \uMa TIOTHpPE 04aj, HUIITABWIIO M TIPa3HUHA MTPOMAIIEHOT XUBOTa. Pazmike
y ocobuHaMa M mocTtynuuMma Mwurtka u KomraHe MpBEHCTBEHO Cy YCJIOBJbEHE
pasnukama y noiy u go0y skuBoTa. MHUTKE je, Kao CTapHju M UCKYCHHM]H, ,,MJIOTO
MPeKo CBOjy IaBy npedpibuja”, ma je CKIOH MECHMUCTUYKOM (puiiozodupamy u
Hen30jeKHOCTH JbyAcKe Tparuke. CBH OIMETHUIM Ol yCTaJbEHOT pefia MMajy CBOj
TPEHYTaK KOHAYHOI IOpa3a M IOKajHUYKOT Bpahama TOME pely M Mopaiy.
HeocTBapena jpy0aB 1 mpoMalieHH KHUBOTH MPEICTaBbajy OCHOB MaTHke U Ooa
CBHX JIUKOBA.
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»M 3ato, Ouna je Kowmana TyMadeHa Kao HApoOHA uepa, KoMao ¢
nesarbem, caMo 10 KOHBEHLHUjH: MO CKIJIONY NpHYe, HEIIOBE3aHOM U J1abaBOM, I10
THIIOBUMA, yIpoIThaBaHWM a jaCHUM, IO TlecMaMa, CTapuM Beh mo3HaThM, W Ha
Kpajy, [0 IPONMCAaHOM HauWHy H3BOhemwa 1axpouje, XOTUMHUIE TPUMHUTHBHOM, U
IIyHOM IIpeTepuBama. AKo ce kome Kowmana Morna Ja YMHHA peajiHa' CIIMKa U3
HapooHoe cusoma, OWia je OHOJIMKO caMO KOJHMKO TO BpcTa gomymTa. [Ipomena
KOHBEHLMje, TymMauewe Kowmane Kao Opame, UCTHLANA j€ KAaO HEZOCTATKE
KOMaJa, OrjaniaBaja jeé Kao MAamKaBOCT, U OHO IUTO Cy OCOOMHE cTape BpCTe
(bajuetnh 1987: 44).

Kowmana uma TpajHy yMjeTHHUYKY BPHjETHOCT jep jé OCHOBHU MOTHB Y
B0j ocan 3a maadouthy. Uctn je oOpaljeH BpJio CYreCTHBHO M y CKIamy ca
JbYJICKOM TIPHPOJOM U MICHXOJIOTHjOM JIMYHOCTH. be3 003upa Ha TO KoM BpeMeHy
YOBjeK MPHUIAZa0 W Ma TJje XUBUO, OH y ofpeheHuM meproanMa CBOT JKHUBOTA,
cmaHo jyHammMma y Kowmawnu, ocjeha 06om 300T MPOJAa3HOCTH JKUBOTA H
HOCTanryje 3a Miagomhy.

IToxBana Kowmawnu 3BpllIaBa ce, YBEK, MO HEBOJbH, MOMUCOM HEHUX
JPaMCKUX MAambKaBOCTH, a YCHEX KOJX MyOJHMKe MpaTh HeJAO0yMHIa, 4ecTo, U
npesup. Kowmana je ckaMelheHH 0CTaTaK CTAPUHCKOT HALIET IO30pHUILTA, MUCIH
ce, HENITO TI0 BPCTH CIMYHO Pudy u Hexosoj ciasu, jeAHOM HAUBHOM H jETHOM
rpyooM Komamy. Anu TO cy MyKe Hpeapacyae KpUTHKE (M TUM, MaprHHAIHUM
MUILbEHMMa Bajba JaTH oAroBapajyhe mecro). Huje xpuBo nmerno, a jour Mame
nucal, KaJ uX MOrpelIHo yuTajy. Kpuso je BpeMe, M3BUTONEPEHU YKYC BpeMeHa™
(bajuetnh 1987: 5).

Hpama Kowmana cajpXu CIoj TPaguIlMOHAIHOT, y TEMH W 00pamu, U
HOBOT, MOJIEPHOT, KOjUM j€ MpHKa3aHa YHYTpalliba, MCHXOJOMIKAa MEepPCIeKTHBA
nukoBa. Kowmana je MyHa JIOKAJIHOT, (DOJIKIIOPHOT KOJIOPHUTA, MATPHjapXalaHOT
OpHMjCHTATHOT CBHUjeTa, IHLHXOBOT ,Jepra’ H ,KapaceBuaxa’, BpamaHCKOT
IjajieKTa, MjecMe M WUrpe, . Kajna” MITO je CTapo MpOLUIo, IITO Cy MIAAOCT,
Jby0aB W >KMBOT TIPOILIN, W MPEACTaBba jemIHO oa Hajoosbnx CTaHKOBHhEBHX
njena.
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Veselin R. Bulatovié¢
METHODICAL APPROACH TO THE DRAMA KOSTANA BY BORISAV
STANKOVIC
Summary
The contemporary methodical approach to Kostana, a drama written by Borisav

Stankovi¢, implies that teaching should be adapted to conditions of the work, students and
their abilities and interests, as well as the available time. The quality depends on these
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factors and if any of them are absent, the teaching will not meet the required criteria.
Successful methodical solutions are achieved through the special settings of forming
elements in each literary work. The teacher must not impose their solutions in interpreting
the literary work, but primarily mediate in communication between the students and the
work, encouraging creative spirit and participation in the analysis. In order to meet these
demands, it is necessary to continuously follow modern tendencies in contemporary
culture and literature, current literary production, and especially works that arouse special
attention of the literary public, such as Stankovi¢’s literary achievements.

Previous methodological experience has shown that a successful analysis of Stankovié’s
Kostana especially contributes to the teacher’s ability to predict, find and encourage
effective forms of educational communication of students with the aesthetic world of the
literary work. In this way, it is the core of teacher’s preparation, the operational prediction
and professional conditioning of goals and directions of the work, that is, planning the
original approaches and functional procedures which will enable the experienced
engagement, creativity-research and critical action of students. In problematic and
research approached, creating effective ways of working and motivating students is
adjusted to finding a methodology to enrich and go beyond the contemporary
methodological experience. Hence, the aspiration and efforts towards original work and
inventive treatment are the basis and starting point in which all good efforts and activities
of both teachers and students are met.

Keywords: methodical approach, drama, dramatic action, research assignments.

Primljeno: 26.3.2017.
Prihvaceno: 14.11.2017.
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UHTEPIUCIUMIIVIMHAPHU ITPUCTYII IMCMEHUM
CACTABUMA Y HACTABU JE3SUYKE KYJITYPE

ATICTPAKT

C o003upoM Ha mW3y3€TaH 3HA4a] KOjH y IWBY IMMOAW3aka HUBOA je3MUIKe
KyJIType HMa IHMCMEHO H3pakaBamke, Yy OBOM paly Haxma he OutH
yCMEpE€Ha Ha HWHTCPAUCHUIIIMHAPDHU HPUCTYII IMMCMEHOM cCacCTaBy Kao
HajBKHUjEM M OCHOBHOM HAa4yMHY KOjUM C€ OBa HacTaBa CIPOBOAU U
npoBepasa. Mako HacTaBa KynType INMCMEHOT H3pakaBamba MMa 3aKOHCKU
peryiucaHe LUbeBE, Y NPaKCH je HmpuMeheHo na BUXOBOM JOCTU3AmY
noctojehr MEeToMUKN MPUCTYNH HE JAONPHHOCE Ha 3a/10BOJbaBajyh HauMH.
VY HacTaBuW MHCMEHOT M3pakaBara NPUMEHa MPHUCTYIa KOjH ce KOPHCTE y
peTOpHIHN, aHATM3H AUCKYPCa U JIMHIBUCTHIM TEKCTA, MOTJIa OU IOTIPUHETH
ocroco0sbaBarmy YUEHHKA Ja PasiIMYUTe BPCTE TEKCTOBA YME Jia pasyme U
MPOM3BEIE Y CKJIA/ly ca ImoTpedama caBpeMEHOT KHBOTa M APYIITBA.

Kibyune peun: MHTEpAMCIMIUIMHAPHOCT, METOAWYKH HPHUCTYITH, MHCMEHU
cacTaB, TEKCT

INTERDISCIPLINARY APPROACH TO WRITTEN ESSAYS IN
TEACHING LANGUAGE CULTURE

ABSTRACT

Due to the great importance of written expression in raising the level of
language culture, in this paper the attention will be focused on
interdisciplinary approaches to writing as a part of the most important and
basic way in which these classes are carried out and assessed. Although
teaching the culture of written expression has legally regulated goals, in
practice it was observed that the existing methodological approaches do not
contribute satisfactorily to their achievement. In teaching written expression
the implementation of approaches used in rhetoric, discourse analysis and
text linguistics could contribute to the training of students to understand and
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produce different types of texts in accordance with the needs of modern life
and society.

Keywords: interdisciplinarity, methodical approaches, written composition,
text.

1. YBOJ

WHTeH3MBaH HAyYHW U TEXHOJOIIKU Pa3Boj, Mpena3ak y UHGOpMaTHIKO
JIPYIITBO M €KCIaH3Mja HOBUX Ca3Hama y CBUM cdepama, HaMETHYJIH Cy HOBE
3axTeBe W Yy oOpa3zoBamy. BacnutHo-oOpa3oBHU LMJbeBU Tpeba ga Oyay
ycknaheHn ca motpebama caBpeMEHOT BpeMeHa.

VY UIKOJCKOM MpOcelly HAacTaBa MaTepmer je3nKa MMa BeoMa 3Ha4yajHo
MECTO, He camo 300T crelMGUIHNX IJbeBa M 33jaTaka Koje OBaj MpeaMeT hMa,
Beh ¥ 3aTO MITO KOJI yUYCHHWKA pa3BHja BACIUTHE BPEJIHOCTH, 3HAMa U BEUITHHE
koje he mohm nma kopucre y JajbeM o0pa3zoBamy, Mpo()EeCHOHATHOM paay u
CBaKOJHEBHOM JXUBOTy. CTOra, YuHH ce, HUjeJ]aH JPYTd NpeJMET HeMa TOIHKY
BaCIUTHY M 00pa30BHY BPEIHOCT Kao IITO j€ HaCTaBa MaTepHer je3nKa.

HckycTBa M3 LIKOJICKE MpPAKCe M PEe3yJITaTH JOCaJallllbuX HCIUTHBAbA,
MelhyTuM, ykasyjy Ha He3aJ0BOJbaBajyhul HHMBO je3WdKe KyJNType KOJ YYEeHHKA.
TpaauuyoHanaH MPHUCTYI HACTaBH je3MYKe KYJIType HE JAOHOCH BHIIE KEJbECHE
pe3yirate W O HHCKO] je3MYKO] MHUCMEHOCTH HaIuX faka roBope MHOra
uctpaxuBamba u cryauje (lumkxa 1959, Mapkosuh 1959, Canoncku 1959,
[MaBnosuh 1990, Bp6opuh 2004, 3essuh 2004, [Iparuhesuh 2006, Jamuh 2008,
CreBanouh 2011).

Bumre gopmanncTiukoj Hero (GyHKIMOHAIHO] W TOJACTHIIAjHO] HACTaBH
je3nuke KyJaType, mopea Major Opoja yacoBa M HEAJCKBaTHHX cajpkaja, 300rT
3acTapeliux MporpaMa, HeJO0CTajy M caBpeMeHe MeTojie W npuctynu. [Ipuctyn
MUCMEHOM cacTaBy Tpeba OWTH WHTCPAMCUMIUIMHAPAH, Ja IpeacTaBba
WHTETpallHjy 3Haba U TCOPUjCKUX TPUCTYIA U3 PA3HUX JUCIMIUIAHA.

CaBpeMeHe TeXHHKE H METO/Ie, MPEey3eTe U3 CPOJHUX TUCHUILUINHA, MOTY
noMoh W HacTaBHMIKMMAa M yYEHHIUMa Jla ce OJpelec y OAHOCY Ha CTeleH
caBlafiaBama OJ[peljeHHX 3Hama, BEIITHHA W TOKa3WBamka YYCHUYKHX
CIIOCOGHOCTH, KOje Cy jacHo neduHmcame u cranmapauma’. CTaHZapam, Kao

! Cranmpapan 3a kpaj mpBor mmpkiyca 00aBesHOr oOpasoBama 0GjaBibeHH Cy y IIpasumnuxy o
00pA306HUM CMAHOAPOUMA 30 KPAj Npeoe Yukiyca 00asesHoz oOpazoeara 3a MPEAMETe CPIICKH
je3uK, MareMaTHKa U Npupona u ApymTso 7. jyHa 2011. y IIpocBerHoM riacHuky PC, 6p. 5, a
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OIMMCH YYSHHYKHUX mocTurHyha, HampeheHu cy caipkajuMa IIKOJICKUX Tporpama
U BUMa je OMHCaHO IITa yYeHWIM Tpebajy na 3Hajy, yMejy W MOTY, W IITa
HacTaBHHK Tpeba ma ypamud kKako O0M mM To omoryhmo. HacraBHMK Tpeba ma
MpUIpeMa MporpaM paja Tako Ja yBakaBa CTaHAapie MoCcTHUrHyha U Jia moBexe
IporpaMcKe cazpikaje ca oapeheHuM cranaapauMa.

[Ipeamer ucTpakuBama OBOT paja Cy METOAMYKH MPUCTYIH ITHCMEHOM
CacTaBy Kao HajBAXHHjeM M OCHOBHOM HAa4WHY KOjUM C€ HAcTaBa IMUCMEHOT
n3pakaBama CIPOBOAM W TpoBepaBa. Hajupe he OuTm ykasaHo Ha caM 3Ha4aj
je3ndKe KynType, HBEeH IMO0JIOkKa] y TMpakcd M 3aKOHCKUM peryjarhBama, Ha
TEKCTyallHe KapaKTepUCTHKE HUCMEHOZ2 cacmasd, a 3aTUM Ha TPHCTYIIE,
CTpaTervje U MeToJie U3 CPOJHUX JWCIMIUIMHA: PETOPHKE, aHAN3e JUCKypca U
JMHTBUCTUKE TEKCTa, KOjeé ce MOTYy NPUMEHUTH W Ha HACTaBy Yyuca BEIITHHE
MUCama MICMEHOT CacTaBa, IIITO MPECTaBsba U IIUJb OBOT pajia.

2. 3HAYAJ JE3UYKE KVYJITYPE

,»Y Je3UMKy Cy IPUCYTHE CBE TEKOBHHE JbYJICKOT JyXa, CBE IITO j& YOBjEeK
OTKpHO, CIIO3HA0 U CTBOPHO. Je3ndHa KyJITypa HajIoOTIyHHje OOMIbEeKaBa CTyIamh
KyAType jemHor Hapoma. Y KyJITYpHOM CBHjeTy Opura O pa3BHjalkby jC3UTHE
KyJIlype HE OYMTyje Ce caMmoO y NMpoeCHOHATHUM Kpyrosuma. CBakH KyITYpPHH
IojeTMHAI] BOJIU OpUTY O CBOjOj je3ndHo] KynTypH. OcjeTIbUBOCT mpemMa je3uKy
Kao Cpe/CTBY M3pakaBama KapaKTepuupa KyJITUBUPaHy JIMYHOCT Oe3 003upa Ha
BE3UHY CTpPY4HY ycMjepeHocT. Beh cy crapu I'pum jesnuny Kyntypy ysumain
Kao BpHjeqHOCHY Kateropujy y npocyhuBamy muuHoct”. (Pocananh 1973: 113)

Y OCHOBHOj M Cpelmoj IIKOIM CPIICKU je3HK ce HM3ydaBa 3ajelHO ca
KIbMDKeBHOIINY, a CIoj OBa J1Ba MoJpyyja YMHE je3ndKy Kyntypy. [Ipema octanum
MOJIpyYjuMa HacTaBe: HACTABOM IpaMaTHKe M MPaBOIHCA, HACTABOM CTHIIHCTUKE
U HACTAaBOM KILIKEBHOCTH, HACTaBa je3UUKE KYJITYpE CTOjH Y KOMIIEMEHTapHOM
OJTHOCY, a ¥ C OCTaJINM TNPEIMETHUMA j€ y TECHO] BE3H.

[Ipunuke 3a CUCTEMCKO W OPTaHH30BaHO yUCHE je3NYKe KYJIType HaKOH
3aBpLICHE CpeAme IIKOJIe Cy OrpaHduyYeHe, jep je Mano (axynrera Ha Kojuma ce
TakaB npeaMeT u3ydara. C 003UpoM Ha TO J1a BENIWKU Opoj YUCHUKA HE HACTaBIba
JaJbe IIKOJIOBAamE, Cpeliba IIKONA MPEACTaB/ba MECTO TIe ce je3uyka KyJaTypa

CTaHIApIu 3a Kpaj CPEIber OMIITEr M CTPYYHOr oOpa3oBama 00jaBJbeHH CY Y [IpasuiHuxy o
onmwumum cmanoapouma nocmuenyha 3a Kpaj onwmez cpeorsez 00pazosarsa u cpeodre2 CmpyuHoe
obpasosarwa y Ciyx6enom rnacauky PC, 6p. 117/2013.
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HajBHUINE y4Yd W pa3BHja, W YIPaBO TOKOM MIKOJOBama YYCHUIMMa Tpeba
oMoryhHWTH afeKBaTHO OOpazoBame W3 OBE O0NACTH M JUCIUILUIMHA KOjuMa je
Onucka.

2.1. 3aKoHCKe peryjiaTuBe U je3ndKa KyaTypa

CaBpeMeHa HacTaBa MaTepmer je3Wka HMMa 3aJaTak Ja YYCHHKa, M0
3aBpIICHOM CpelbeM 00pa3oBamy, OCIOCOOM Ja: BlIaJia YCMEHOM W THCAHOM
KOMYHUKAIIAjOM, CacTaBJba JIOTHYaH WM CTHICKU CKJIaJaH TOBOPEHW W IHCAHU
TEKCT KOjH j€ JOOpO CTPYKTypHUpaH M CTWICKH CKJIaJlaH, MPENU3HO H3Hocehm
uzeje, Biaaajyin OCHOBHUM MHCAHUM YXAHPOBHMA MOTPESOHHMM 3a IIKOJIOBAE U
yuerihe y JpyImTBEHOM JXHBOTY, & HA HAMIPEIHOM HHBOY, YUCHHK Tpeba Ja muiie
U CTPY4YHE TEKCTOBE Ha TEME M3 je3UKa U KEbHKEBHOCTH.

CarnenaBambeM IENOKYIIHE HACTaBe NIpeaMeTa CpPICKA je3uK U
KIIDKEBHOCT, Y OCHOBHO] M CPE/Fb0j IIKOJIH, yOUaBa ce, Kajaa je objacT jendke
KyJType y MUTamy, Aa IOCTOje HM3BECHE MpPENpeKe y JOCTH3amy 3aKOHCKU
peryJrcaHuX IUJbeBa Koje oBa oOiacT uMma. Te mpemnpeke ce MPBEHCTBEHO THUY
METOJIa W TPHUCTyNa KOjHMa Cce HacTaBa CIPOBOJHU, ald M (OHAA yYacoBa U
NPOrpaMCcKuX cazupikKaja.

VY OCHOBHHIM IIKOJIaMa HACTAaBHUM IUIAHOM IpenBul)eH je JT0BOJbaH Opoj
YacoBa M 3a je3UUKy KYJTYpy W 3a HACTABY je3UKa, KaO U YacOBH 3a yBeKOaBambe
npeheHnx canapikaja, AOK je y CpeAmUM IIKoJamMa HacTaBa je3sMuke KyIaType U
rpaMatike AeUIMTAPHA ¥ 3aHEMApPEHA HAa YIITPO HACTABE KHHIVKCBHOCTH
(ITerpoBauku 2008: 10).

O HejeHaKoj 3aCTYIIJLEHOCTH MOJIPYyYja KEMKEBHOCTH, je3UKa U je3NUKe
KyJIType y HacTaBU MaTepEr je3uKa yKa3WBaHO j¢ U PaHUje y Haj3HAYAjHH]O]
METOJIMUKO] INTEPaTypH’, KAO U y 3aMaamUMa eMUHEHTHHX CTPYUHaKa KOjH Cy
ce OaBmimm cprckuM jesukoM u HactaBoMm (A. bemmh, [I. JXuskosuh, P.
Humurtpujesuhi, 1. Mamysuh, M. C. Jlanosuh, I1. Unuh u np). Kako 6u ce y
W3BECHOj MEPH OBaKBO CTalkbe Yy HACTABH CPIICKOT jE3WKA U KIHLIDKEBHOCTH, Y
Cpenoj IMKOJH, TIOTPABUIIO, TIPEJTAaTaHo j& a Ce 0Baj MPeaMET Pa3aBOoju Ha JIBa

? HacraBa KEIDKEBHOCTH 0GyxBata 60% 9acoBa, JOK j¢ 3a HACTABY je3MKa M KyIType H3paKaBarba
u3nBojeHo 40% uvacoBa. Y okBHpy Tor (OHJA IUTAaHUpPaAHU calpkaju ce obpabyjy ca 70% wacosa.
Ocranux 30% vacoBa mpeaBuljeHO je 3a MOHABJbakE, YTBPHHBakE, BEXKOAmHE U CUCTEMATH30BAKE
nporpama (Cnyx6enu rmacauk PC, 6p. 72/09 u 52/11).

® Memoouxa nacmase cpnckoz jesuxa Mumnje Huxomuha u Memoduxa kmudcesnoz odzoja u
obpazosamwa Jparytuna Pocanauha u jp.

MeToauuku BUAULU 8



METOANYKY BUULA

MpeMeTa: HACTaBy je3WKa M HACTaBy KILIDKEBHOCTH. MeToanvapH ce ca TaKBUM
MIPEIJIOTOM HUCY CJIOKHIIM, HICTUUMNY Kao IJIABHH apryMEHT AyOOKO jeAUHCTBO H
[IOBE3aHOCT je3UKa U KIIKEBHOCTH.

IIpema MIaHy M mporpamy’ yaeo 4acoBa je3muke KyIType Y CPeimoj
mKoiau u3Hocu HajBuie: 35, 19,4% (y Il paspemy rumHasmja — je3mukor
cMepa), a Hajmame: 6 uacoBa, 10% (y Ill paspemy, TpOroAMIIBMX CTPYYHHUX
IIKOJIa), TaKO Ja TPOCeYaH IUIaHUpaHH Opoj 4yacoBa KyJIType H3pakaBamba Y
CpenmHUM IIKOIaMa u3HocH: 15,26%6.

Pagu ynampehema kBanureTa oOpa3oBama CTaHAapAW mnocturayha
yueHHKa moctanu cy obasesyjyhu 3a mpumeny on 2010. romune. 3a marepmu
JE3WK OBW CTaHIApIIU Cy TocTanu obaBe3yjyhu y ocHoBHOj mkoim on 2011, a ox
2014. u y cpenwoj mkonu. Cranmapau nocturHyha yueHwka — oOpa3oBHHU
CTaHIApIu 3a Kpaj 00aBe3HOT W Cpelmer oOpazoBama 3Ha4dajHA Cy HOBHHA Yy
HaleM oOpa30oBHOM CHCTEMY M HACTABHUIIM Tpeda Ja mpurpeMe oOJHK pasia Tako
J1a, TIOpe]l HACTABHOT ILIAHA M MPOrpama’, yBakapajy M cTanjapae nocturayha’.
C 003upoM Ha TO Ja HAIIM HACTaBHU MPOTPaMH jOII YBEK HE M1ajy CMEpHHILY O
HCXOJIMMa yuerha, HACTABHUIM caMH Mopajy npoHahu Besy m3meljy crannmapaa u
nocrojehnx caapkaja miuaHWpaHUX HACTAaBHUM mIporpamoM. To je jour jemaH on

* pasunnuk o niany u npozpamy 06pazoearsa u 8ACRUMAIbLA 3a 3ajedHuuKe npeoMeme y Cmpy M
u ymemnuuxum wxonama (Ciyx0enn rmacuuk CPC — IlpocBetHu rinacHuk, 6p. 6/90 u [IpocBeTHH
IIIacHUK, Op. 4/91 7/93, 17/93, 1/94, 2/94 2/95, 3/95, 8/95, 5/96, 2/02, 5/03, 10/03, 24/04, 3/05, 6/05,
11/05, 6/06, 12/06, 8/08, 1/09, 3/09, 10/09, 5/10 i 8/10), IIpasunnux o uzMeHaMa NPAGUIHUKA O
nAAHY U NPOSPAMy 00PaA306atbA U BACNUMAILA 3a 3ajeOHUYKe npeoMeme Y CIMPYUHUM U YMEMHUYKUM
wronama (IIpocBetHu tnacHuk, Op. 11/13 ox 28. 06. 2013. rogune) u [lpasurnux o HacmagHom
nnavy u npocpamy 3a eumuasujy (Ciyxoenn raacHuk CPC — IlpocBeTHu rimacHuk, Op. 5/90 u
IpoceetHu rmacHuk, 6p. 3/91, 3/92, 17/93, 2/94, 2/95, 8/95, 23/97, 2/02, 5/03, 10/03, 11/04, 18/04,
24/04, 3/05, 11/05, 2/06, 6/06, 12/06, 17/06, 1/08, 8/08, 1/09, 3/09, 10/09, 5/10, 7/11 u 4/13).

® [pasuanux o nuany u npospamy o6pazoearsa u 6acRUMarsa 3a 3ajedHuuKe npedyMeme y Cmpy4Hum
u ymemnuuxum wxonama (Ciyx6enn rmacank CPC — IIpocsernn riacHuk, 6p. 6/90 u IIpocBetHn
rIacHuK, 6p. 4/91 7/93, 17/93, 1/94, 2/94 2/95, 3/95, 8/95, 5/96, 2/02, 5/03, 10/03, 24/04, 3/05, 6/05,
11/05, 6/06, 12/06, 8/08, 1/09, 3/09, 10/09, 5/10 i 8/10) , IIpasunnux o uzmenama NPAGUAHUKA O
NAAHY U NPOSPAMY 00PA308ARA U BACNUMAILA 3d 3ajeOHUYKe npedMeme Yy CIMPYYHUM U YMEMHUYKUM
wronama (IlpocBetHu rnacHuk, Op. 11/13 ox 28. 06. 2013. roaune) u [lpasurnux o HacmagHoM
naany u npoepamy 3a eumnasujy (Ciayxb6enn rmacauk CPC — IlpocBetHu rimacHuk, 6p. 5/90 u
ITpocBeThu riacuuk, Op. 3/91, 3/92, 17/93, 2/94, 2/95, 8/95, 23/97, 2/02, 5/03, 10/03, 11/04, 18/04,
24/04, 3/05, 11/05, 2/06, 6/06, 12/06, 17/06, 1/08, 8/08, 1/09, 3/09, 10/09, 5/10, 7/11 u 4/13).

® Ipasurnux o omwumum cmandapouma nocmuenyha 3a kpaj omwumez cpedrwee o6pazoearsa u
cpedree cmpyuHoz obpazosarsa y deny onuimeobpazoenux npeomema (Ciyx6enu rnacuuk PC, Op.
117/2013).
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pasiiora 300Tr Kojer Tpeba y HaCTaBH je3U4Ke KyJIType OCaBPEMEHUTH TPUCTYIIC U
METOJIC ¥l TEOPHUjCKY MOTIOPY MOTPAXKUTH Y CPOAHUM JAUCHUILTHHAMA.

AHaIM30M 3aKOHCKHMX peryJiaThBa JIOJIa3UMO 10 3aKJbydKa Ja je 3a
HACTaBy je3MuKe KyJIType Y Cpelh0j LIKOIH MpeABuleH Mau Opoj Jacosa, aa ce
HacTaBa KyJType MUCMEHOT M3pakaBama peaju3yje mpema 3ajaluMa KOju HUCY
cacBHM TNpHiaroleHn naHammeM BpEMEHY, jep CPEeI-OLIKONIN HACTABY je3HUKe
KynType moxahajy mpeMa HAcTaBHHM IporpaMHMa KOjHU Cy HallUCaHu Yy
MOCIIeIH0j MelleHrju mpornuror Beka (1991. roawne), HUTH Cy y CKJIamy ca
o0aBe3yjyhum crangapauma nocturayha.

3. IMCMEHHN CACTAB U HEI'OBO MECTO Y HACTABU
JE3UYKE KVYJITYPE

[MucMeHn cactaBu y HACTaBU je3HYKE KYNType Cy o (yHIaMeHTaTHOT
3Ha4aja, jep MpeIcTaBjbajy OCHOBHO CpPEICTBO IOMONY KOjer ce ydeHHIH
0cCIoco0JpaBajy /1a CaMOCTaIHO CTBApajy TEKCTOBE M Pa3BHjajy CBOjy MHCMEHOCT.
BuxoBa n3pana je qoHeKJIe orpaHnueHa, IMOCTOju clodoaa npu onabupy rpahe u
caapkaja, and je oHa roapeheHa u yckinahena ca TeMoM Kojy je 3a/1a0 HACTaBHHK.
Hako je caMOCTamHOCT y H3BECHOj MEpPH OrpaHMYCHA, IMHCAmkhEe cacTaBa je
CTBapaJlauki YMH KOjU HACTaje y OKOJHOCTHMA BEOMa CIMYHUM MPaBOM IMHCAY.
To um oMoryhaBa caBiiajiaBame U yCBajarbe OIMITUX eIEMEHATa MUCMEHOCTH Ha
KOjuMa ce TeMeJbe CBH OOJUIM MucCaHe KOoMyHuKanuje. [lucMeHe cacrase
yueHuIM n3pabyjy y mKoin u Kox Kyhe, a 4eTHpH 1myTa y TOKY HIKOJICKE TOJHHE
MUCaHU CacTaBH J00HWjajy 0OJIMK TMCMEHHX 3aJlaTaka U OlCHY]y ce.

,»JlOK TIHIIIe cacTaB, yYeHUK onabupa, BpeaHyje u pacnopelyje unmeHuIe
W je3ndKe 3HaKe, MpUMemyje TMPUTOAHA TIIEIUINTAa U KPUTEPHje, PENpPOaAyKyje U
CTBapa, a TO Cy pajilbe KOje Cy HEONMXOJHE U 3a MUCame MOCIOBHOT M3BEIITaja,
pagHOT TpOjeKTa, MUCMa, MOJIOe, CTPYYHOI paja, pacrpaBe, HOBHHCKE BECTH,
penopraxke u Omio Kora Apyror HameHckor Tekcra” (Huxomuh 1983: 12). 3ato
MUCMEHH CacTaBH, KOjUMa ce€ MpoBepa yUYCHUUYKO 3HAKE O MHUCAIY, TIOBPEMEHO
Tpeba aa Oyny y oOJiuKy U ca GyHKIMjOM: TIICMa, BECTH, U3BEINTaja, HHTEPBjya U
Ip., jep je KpajibH Wb HACTaBe MHMCAHOT H3pakaBama 100pa MHCMEHOCT U
CIIOCOOHOCT cacTaBJbarba TEKCTOBA NMOTPEOHMX 3a IIKOJIOBAKE M CBAKOJHEBHY
KOMYHHUKalWjy, a He HEroBame JHTEPApHO-EMOLMOHATHOT CTHJIA U CTBapame
nucana (Huxonmuh 1983: 13, Crepanosuh 1988: 27).
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3.1. IlucmeHu cactaB U CTamke y MPaKCH

IMoapydje jeauuke KynType pa3BHja KOJ yuUeHHKa KYJITypy TroBopa M
nucama. [lncanu TeKCTOBH MpeicTaBbajy OCHOBY 3a CBaKy KyJATYpY U 3HAYajHUjU
Cy Ol yCMEHHX jep UX MOXKEMO NPEHOCHTH, 0e3 OrpaHHueHa, KPO3 MPOCTOp M
BpeMe.

VY mpakcu HacTaBHHWKE BHINE 3aHMMa IHCMEHH CacTaB Kao KpajmbH
MPOAYKT MHCaka, 3aHEMapyjy YHLCHHUILY JIa je MUCame MPOoIeC KOjU Cce O/IBHja Y
Burre ¢asza (Flower & Hayes 1981). Ilpoaykr mucama ce y3uMma Kao MPHMapHU
UWb W BeJMKa MaXmba ce MOKIaka TEXHWYKOM H3TJedy paja, IpaMaTUdKUM
rpelikaMa M MpaBomucy, a Mame ce oOpaha maxcika Ha caM MpoIlec HACTaHKa U
u3paay paaa, y3 MOTIYHO 3aHEMapHBabe YUIHCHUIIC J1a YUCHUIM YIIIABHOM HE
3Hajy KakKo Ja Kpo3 Taj Tporiec npoljy. CTpaTerdje riaHupama, u3pajae Halpra u
WCTIpaBJbakba HAMMCAHOT TEKCTA Cy KJbyYHE CTpaTeruje y MUcamy U Y JTUPEKTHO]
cy Be3su ca kBamuretoM mmcadHor pamga (Rosenberg 1989), ma crora, y
MOJIENTUparby Tpolieca yuemha BEIITHHE MUcamba, Tpeda mohn o WHTEePaKIHjCKOT
WM MPOIECHOT MPUCTYTA TI0yYaBamky MHCAkba, YMECTO TPAIUIIMOHATHOT KOME je
mpou3Boj HanrcaHor jeauno Baxan (Nikéevi¢ Milkovi¢ 2008).

VYdenunuma ce 4ecTo yckpaliyje mpuiinka Ja ce yIo3Hajy W ca JpyTruMm
JKQaHPOBMMA M CTHJIOBMMAa KOjUMa IHCaHE MOpyke Mory Outu uszpaleHe, jep je
Hajuemhn OOJMK MHCMEHOr cacTaBa €cej Ha CJIOOOAHY TEeMy WIH TeMy H3
rpajuBa.

TaxBo cTame je IOBEJIO JI0 YBEpeHa Jia YUSHHUIIM caMu Tpeba Ja pa3Bujajy
CMOCOOHOCT TMHCama W Ja Ha KBAJIUTET MUCMEHUX CACTaBa MPECYIHO yTHUY
TaJleHaT W WHCOupanuja. Huje WM J0BOJGHO MO3HAT IMJb HACTaBE MHUCMEHOT
M3pakaBamka W HEMajy jacaH YBHUJ Yy COIICTBEHO mucame. CaMOBpEIHOBAmE
mpolieca MUcama MOXKE WMaTH BEOMa 3HA4ajHy YJIOTY y CTHIABy MOTPEeOHHX
3Hamka 3a M3pajy MUCMEHUX CacTaBa, Kao M pa3BHjabe CaMOPETyJallljCKUX
BEIITHHA KOje yCMepaBajy WCIPABKY paja Ha CBUM HUBOMMA TEKCTA, OJHOCHO
mucmenor cacrasa (Nikéevi¢ Milkovi¢ 2010).

Henocrarak crtpyuHe JmTepaType Koja OW  KyidTypy IHCMEHOT
H3paXkaBama TPETHpala ca jeJIHOT HOBOT, CaBPEMECHOT CTAHOBHINTA, Kao H
HEJOCTATAK yUOCHHKA' W3 jesHuKke KyIAType 3a CpeOMKoue, Takohe
HETMOBOJHHO YTHYY HA CTAHhC Y HACTABH.

" Ha ocHOBY M3Boma u3 peructpa onobpeHux yubdeHuka 3a mkoiacky 2016/2017. ronuHy Ha cajTy
MITHTP http://www.mpn.gov.rs/udzbenici/
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[Mpuctyn HactaBu KyJAType THCMEHOT H3pakaBamkba Mopa OuTH
(GyHKUMOHAJIAH ¥ HHTEPANCLHUIUIMHAPaH. TeopHjcKy HOTHOpPY KYATYpH HHCMEHOT
u3paxkaBamkba HE YMHHM caMO (YHKIMOHAJIHA TIpaMaTuKa, CTWIMCTUKA U
oprorpaduja, Beh ce oHa ocnama M Ha Ipyre JUHTBUCTHYKE AMCIUIUIMHE, KA0 U
Ha IICUXOJIOTH]Y, JIOTHUKY, peTopuky u nap. Ty he ce mahu obmuum, merone,
CpeICTBa M 3Hamba O YYCHHYKUM ICUXO(PHU3NYKHM MOoTpedamMa u MOryhHOCTHMA,
MOTHUBAllWjH, acOupanyjama, TeXHHKaMa, OpPraHW30BaHUM M e(pHUKACHUM
cucTeMrMa BeXOM Koje TOcCHemryjy pas3BHjambe CIIOCOOHOCTH IHCMEHOT
n3paxkaBama.

3.2. Bpcre nmucMeHnx cactaBa

Bpcty m obmmke mHMCMEHHMX cacTaBa je TEMIKO CHCTEMAaTH30BaTH. Y
JUTEpaTypH HE TOCTOjU jEIUHCTBEH CTaB y IOINIENy KpPHUTEpUjyMa M BPCTH.
Pasnuuutn ayropu monase of pa3IMYMTHX KPHTEpHjyMa 3a YTBphuBame mojiene,
anM HUje[lHA TMOJeNa HHje KOHAayHa, HUTH je camoj ceOu moBosbHa. OTyna ce
Hamehe morpeba HayyHe Kiacu(UKalnuje MHUCMEHUX cCacTaBa Yy HAaCTaBHOM
Torecy.

[pernenom nuTepaType UMaHEHTHUX CTPY4HhaKa Ha MOJbY JIMHTBUCTHUKE,
METOJMKE HACTaBe M TEOPHje KIGM)KEBHOCTH yOUeHE Cy Heke Kiacudukanuje u
nojiesia TEeKCTOBa, OJHOCHO ITMCMEHUX cacTaBa M 3alakaMo Ja Cy KpUTEpUjyMH 3a
KJacu(uKalMjy YCTaHOBJbEHH Ha OCHOBY (YHKIIMj€, CTPYKTYypE U TeMaTHKe.

Crora ce mHCMEHH CcacTaBW jaBJhajy y OONWKY: HPUIOBEAAmbA,
ONNCHBaKa, N3BELITABAHA U pacnpaBbamba. CBaku o7 OBUX 00JMKa 00yxBarta
HHM3 NMOCEOHMX TEMAaTCKHX KpyroBa M IpaHa ce y CIelHjanHe OOJIHMKe M BpCTE
(Huxonuh 1983: 7-10).

JerepMuHmcame BpCTe TEKCTA j€ 0] BEIMKOT 3Hayaja U 3a NPOLYKIH]y U
3a pelennujy Tekcta. TUN TekcTa je CMEpHHIA 32 HM3pajy U NPOIECYHpParbe
TEKCTOBA. TEKCTOBE CTBapaMo ca ojapehjeHOM HamepoM: Ja yTHYeMO HUMeE Ha
OHOTa KOME je HaMEHCH, Ja My HEIITO MOPYYHUMO, M3jaBUMO H JIp. YKOJIHKO O
TEMH TEKCTa KOjH H3paljyjeMo Wi 4UTaMo MMamo J00po Tpea3Hame, Heroba
u3pajzia WM pasyMmMeBame je Opxke u mnoapoOHuje. McTo Tako, nakie u
(GYHKIMOHATHHjE MOXEMO CTBOPUTH M Pa3syMETH TEKCT YKOJHMKO 3HaMO KOjoj
BPCTH TIPUINAJa, OJHOCHO MO3HAjeMO HerOBY CTPYKTYpPY M je3WUKa CpeacTBa
KOjUMa Ce OCTBapyje BeroBa KOMyHHKaTHBHA HaMepa.
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3.3. Jlebunucame nojma nucmenu cacmas v CPOTHOCT €a OJMOM 1eKcm

VY cBom mectoMm 3Hauewy y PCJ, nexcema cacmag neduHucana je xao
MUCaHU pajJi, OOMYHO IIKOJCKH, OJHOCHO YONINTE CAYUEEH TEKCT. ATpPHOYT
nucMenu, TOpe] TOra INTO y CBOM 3HAa4YeHy Jaje MOoAaTaKk O MHCMEHOCTH MU
rpaMaTHYKOj HWCHpaBHOCTH, Yy cBoM Tpehem 3Hauewy, y PCJ, y uMmeHHUYKO]
ciyx0u, 03Ha4YaBa U 3a0AmMaKk Uid UCAUM Y WKOAU, HA akyimemy u ci. Koju
ce paou, 00HOCHO 06asma y nucanoj ¢opmu. Ilucmenu cacraBu cy, Jakie,
TEKCTOBU KOju ce u3palyjy y mucaHoj (hopMH, TpaMaTHYKH CY HCIPABHU H
MPEeJCTaBba)y OCHOBHHM OOJNHMK H3pakaBamha M OOYyKe y HACTaBH IHUCMEHOT
H3pakaBama.

[TucmeHH cacTaBu, Ka0 TEKCTOBU KOj€ YYEHHIM CAMOCTAIHO CTBapajy |
KOjU MMajy yHnoTpeOHy BpenHoCT y ApymTBeHoj npakcu (Huxomuh 1983),
MMajy U CBE OHE KapaKTepUCTHKE Koje U TeKcT uma. CTora, MEeTo0JI0THja U3pajie
U BpeJHOBama MUCMEHUX cacTaBa IOApa3yMeBa Ja ce HbHUMa NPUCTYNH Kao y
JUCLUILIMHAMA KOje 3a IIPeJMET UCTPaXHUBaba UMajy TEKCT.

[Tojam Tekcra peduHMCaH je HA PA3IMYUTE HAYMHE, O] TOra Jia j& TEKCT
WCKa3 Of jelHE peuH, Ia JI0 Tora Ja ce caMO BHILIEPEUYECHUYHH MCKa3 Y MHCAHOM
o0mnky moxe cmarpatu TekctoM (IlaBmosuh, Ilapuh 2012). Ilog Texctom ce
MoJpa3ymMeBa CBakd HU3 peYeHHIa, OWJIO KoOje IyXHHE, KOjU CayhmbaBa
jeauHcTBeHy uenuHy. OH Moke OMTH TOBOPEHH WIHM NHMCAaHH, HNPO3HH HIH Y
cTuxoBuMa, aujanoriku win moHonomku (Halliday, Hasan 1976). Teker, Takole,
HHUje camo je3uku ¢eHomeH, Beh je oH, kao wTo ucrnday borpanx m pecaep
(1991) n xomyHUKaMjcKu norahaj.

TekcT MMa CBOjy MHUKPOCTPYKTYPY, YHCTO JIMHTBUCTHYKH aCHEKT, KOjH
Hajuemhe ykIbydyje peud, (pase, Kiay3e W pEUCHHIIC, U MaKPOCTPYKTYpY,
MoJipa3yMeBa OHO IITO je y TEKCTY, a M3BaH je HUBOA PEUYCHHUIlE: TeMaTcKa U
OpraHu3alroHa CTPYKTYpa TEKCTa KOja 3aBHCH O] leTOBE TUCKYPCHE CTPYKTYpE,
OJTHOCHO TIPHUITAJIHOCTH HEKOM JKaHPY.

CBaky TEKCT U KIW)KEBHU W HEKIHbIDKEBHH HACTAje Kao Pe3yJTaT je3uuKe
KpEaTHUBHOCTH (CIIOCOOHOCTH) TOBOPHHMKA/TIMCIIA Ja OTPAaHUYCHUM je3WIKUM
CpeACTBUMA KOjU Cy My Ha paclojaramby OArOBOPH Ha KOHKDPETHY TOBOPHY
cutryaiyjy ([laBnosuh, [llapuh 2012). Tekct MOpa UCITyHHUTH CeAaM CTaHIapaa U
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HA T4j HAYMH CTHYE CBOjy TEKCTYaTHOCT', YKONMKO jeaH CTAaHAap[ HHje
WCIYHEH, CMaTpa ce J1a TeKCT HUje KOMYHYKaIljcKu norahaj.

KoHKpeTaH TEKCT ce YBEK jaBjha Kao MpUMeEp OApHeHe BPCTE TEKCTa.
Knacugukanmja texctoBa ce onpeljyje mpema (QYHKUIHjH KOjy TEKCT MMa, U
ynpaBo Ta (QyHKIMja JeGHUHUINE LNy KIacy TEeKCTOBa, a MOjeAMHAa4YHE BPCTE,
yHyTap jeaHe Kjace, MOTy C€ pa3JIMKOBaTH MoOMohy Kareropuja:
KOMYHHKaLWjCKU OOJMK, MOApYYje AeJOoBama, TeMa TEKCTa, OOJHK pa3BHjama
teme u np. (Brinker 1985).

4. HOBU MHTEPAUCLUIIVIMHAPHU ITPUCTVII IIMCMEHUM
CACTABUMA

HoBu mpucTyn HacTaBM MHCMEHOI M3pa)kaBamba IOApa3syMeBa paspaleH
CHCTEM TEXHHWKAa M CaBpEeMEHE MeToJie KojuMa heMo KOA yuYeHHKa pPa3BHTH
crocoOHOCT Aa oapeleHe TEeKCTOBE MPOU3BEAE U pasyMe y CKIIaay ca CaBpeMEHUM
moTpebamMa HacTaBe u npymTBa. llaxkmy Tpeba ycMepuTd Ha YIIO3HABAKE
y4yeHHKa ca cBUM (pasamMa y wH3paAd jeOHOr cacTaBa M CBHM H-ETOBUM
CTPYKTYpHUM eneMeHTHMMa. HoBu mpucTyn, Takohe, HyAM U jacHE KPUTEpHjyMe
BpEIHOBama 1 OLICHHBabA.

Hako je mpuMapHM LMJb HacTaBe MHCMEHOI H3pa)kaBama MHUCABE Kao
MPOAYKT, CaBpEMEHHU MPHUCTYI Tpeba OMTH yCcMepeH M Ha caM MpOolec KOjH ce
olIBMja y TOKY HM3pajie cacTaBa. BakHO je Ja HACTaBHUIIM, TOKOM IIKOJIOBaba,
Hayde YUCHHKE KaKo HacTaje TeKCT — Ja UM oMmoryhe mpojasak Kpo3 MpoIec, Tj.
(aze cTBapama TEKCTa, CXOJHO HHXOBOM Yy3pacTy W MoryhHocTiMa, U ga Ty
BEIITUHY pa3BHjajy M3 pa3pena y paspel, Kako OuW TO 3Hame HeKax y
CBaKOJHEBHOM XHBOT MOTJIH Ja MpuMeHe. Huje MOBOJBHO camo 3aiaTu TeMy U
oneHUTH paja. CaBpeMEeHH TMPUCTYN OICHUBAaKY yBakKaBa M caM IPOIIEC
YUEHHMKOBOT Y4eHa U CTBapama, a He caMo pe3yJTaT paja. 3aJaTak HaCTaBHUKA je
Jla y4eHHKa OCIIOCOOM Kako Ja HEWTO ypaiu, a He caMO Ja MPOBEpH INTa je
ypaauo (I'mummh, Wnuh u op. 2013).

8 HOZ[ TeKCTyaHHOH_Ihy Ce nmoAgpaszymeBa MOFthOCT Ja ce je3I/I‘lKI/IM Ccpe€acTBUMa U3rpaau TEKCT.
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4.1. MoryhHocT npuMeHa NpUCTyNa U3 JAPYTHX je3MYKUX AUCHUIUINHA
y HaCTaBU IIMCMEHOTI U3paKaBarmba

Teopujcku yommTeHa HCKYCTBa O TEKCTy, HETOBOj OpPTaHU3alUjUu U
CTPYKTYpH, HpeAMET Cy HCTPaXHBaWka Pa3IMUUTUX TUCHUIUINHA: aHaJIHM3e
IUCKypca, JIMHTBUCTUKE TEKCTAa, KOHTPACTUBHE JIMHIBUCTUKE, PETOPHUKE,
CTHJIUCTHKE, TEOPHje JKAHPOBA, COIMOJIOTHje, AHTPOIIOJIOTHjE, TCHUXOJIOTH]E,
KIbWKEBHOCTH, CEMHUOTUKE, MHPOpPMATHKE W [1p, ald M METOIUKE HacTaBe
MUCAHOT HW3pakaBama, jep Cy MHCMEHH CacTaBH 3alpaBO TEKCTOBU U
NpeAcTaBjbajy IpUIPEMHE OOMUKE KOjUMa YUYEHHLM YyCaBpIlaBajy CBOjy
nucMeHocT. Mely 0BUM JUCLUIUIMHAMA, BUXOBHUM IIPUCTYIIMMA TEKCTY, MOTY Ce
MOTPaXUTH METOZIE KojuMa OU ce HacTaBa MUCAHOT M3pakaBamba OCaBPEMEHUIIA U
npuiaroauia norpedbamMa caBpeMeHor IpyIITBa.

VY oBom paay ocBpHyheMo ce Ha METOJUYKE MPHUCTYIE TEKCTY KOjH ce
MPUMEBY]Y Y PETOPHUIIN, aHAIU3U AUCKYpCa U TUHTBUCTULN TEKCTA.

4.2. Peropuka

Hacranak petopuke kao noceOHe IUCIMIUIMHE Be3yje ce 3a go0ba oko V
BEKa Ipe HOBE epe W aMOMjeHT XEJICHCKUX JEeMOKPATCKUX MOJINCa, MaJia MOXXEMO
pehin na je TOBOPHMIITBO Kao MpPakTUYHA BEHITHHA CTapO KOJIUKO U JbYJCKa
UBWIK3alMja. PeToprka 03HauaBa TOBOPHUYKY BEIITHHY, Tj. IPEACTaBJba HAYKY
0 TPHUHIWIUMA TPABWIHOT M YOEIJFUBOT TOBOpema. Y Tpukoj ¢uinozodpuju
pEeTOpHKa je YMHWIIA JIe0 JIOTUKE, & OCHOBAIU CY je COQUCTU. Y CPIICKOM jE3HKY
TEPMUH pETOpUKa YNoTpeOshbaBa c€ PaBHOIPAaBHO ca JomMahuMmM pednma
OCCEeTHUIITBO ¥ TOBOPHUIIITBO.

Peropuka moxe Outu oj Benuke mnomohu mnpu nucamy. OHa uMa
pa3palheH cucreM NpHKyIUbama, oadupama, cpehuBama 1 HauMHE yoOIMYaBamba
MaTepujajia, moceayje 30Mp TNOCTyNaka W KpUTEpHjyMa KOjHu MHCHUMa MOTY
OJIAKIIATH Yy KOMIIO3MIIMOHOM IIPOLECY, Ka0 W MEerplIT M3paKajHUX CpeAcTaBa
KOjHMa MOT'Y CBOj€ TEKCTOBE PHWJIATOUTH pa3HUM cutyanujama (Jemaunh CpOysb
2005).

HacraBHUM TJIaHOM M MTPOTPaMoM, YCBajambe 3Hama O ecejy, Kao o0IuKy
MMACMEHOT W3pa’kaBarba, MPeaBU)EHO je TeK 3a YETBPTH pa3pel TMMHa3Hje H
CpeAme CTPyYHE IIKOJIe, HaKO Ce ca MpUIpeMaMa 3a MHCAmbE eceja MOYUmbE U
3HATHO paHHje, joll y CTapujuM paspeamma ocHoBHe mikone (JKukosuh 2013).
Crannmapau ydyeHHMUkux nocturiyha mpensuhajy ocrmocobsbaBambe ydeHHKa 3a
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cacraBjbarbe apryMEHTATHBHOI TEKCTAa Ha TEME W3 KIHKCBHOCTH, je3MKa W
KYJIType, a jeTHO 0J1 OCHOBHHX O0ellexkja eceja je ympaBo YBpCTa apryMeHTaIHja.

Ecejuctnuko m3paxkaBame je moABpcTa IMUcMeHor cactaBa (JKuBkoBuh
2013) u ecej UMa MHOIO 3ajeIHMYKUX Tadaka ca OeceloM: KapakTepulle HX
»kpaTkoha u je3rpoBuTOCT, a popma yBek cienu oonuk mucnu’” (Jenauuh CpOyib
2007).

[lpn wm3paam eceja WM HEKOT JPYror apryMEHTaTHBHOT TEKCTa
apryMeHTaInuja, OIHOCHO J0Ka3MBabe, je BaKaH yCJIOB YBEpPJHUBOCTH. Peropnka
NpaBU Pa3UKy U3Mel)y eTHUKOT U aloOAMKTUYKOT yBepaBama. ETHUKO ce TeMesbu
Ha EMOLIMOHAIIHOM, a allOAMKTUYKO Ha JIOTHYKOM apryMEHTOBAbY.

Emuuxo yeepasare. Y TporieCcy €THUKOT yBepaBama Tpeda KOPHUCTUTH
npumepe, uzpeke, onmra Mecta (Jemaunh CpOyss 2005: 131).

Ilpumepu ynuBajy TOBepeme, CIy)Ke Kao CBEJOIH, a HajyBepJbHBHja
METO/1a j€ U3HOIIECHE JIMYHOT JOXKHUBIbaja Kao MpuMepa

H3pexa w3puye jeHY UCTUHY, )KUBOTHY MYJPOCT jeJHOT Hapoja, jeIHe
KyJType. YIpaBo CBOjoM OmmuTomiy rmoMake OHOME KO YHTa WM Ciylia Ja
MpPENno3Ha y TOM ONIITEM BaXXEHY OHO MOjeAMHAYHO, WHAWBUAYAIHO, IITO je U
caM O paHHje CIIO3HAO.

Onwme mecmo je yHampe] TpurnpeMbeHa (opMyaiyja Kojy TOBOPHUK
KOPHUCTH pajyl MONyHhaBamka eBeHTyalHe MIPasHuHE Y CBOM roBopy. Ommite mecto
MOXEMO Je(HUHUCATH Kao CXeMy Koja ce MOXe HPHUMEHHTH Ha pa3lInuuTe
apryMeHTe, WK MpaBuWiIo y3 moMoh Kojer ce cTBapa eHTUMeM. Mecta Mory OHTH
»yXka” u ,aupa”. Yika MecTa Cy OHa Koja ce OJHOCe Ha IToceOHe casipkaje U MOoTy
ce MpUMEHHTH caMo y ojapehennMm konTekctuMma. To cy ommrenpuxsalieHe
UCTHHE U MHIUBEHA, U KA0 TaKBE YECTO YMHE MPEMHUCE CHTUMEMA, KOje MOTY
OWTH W30CTAaBJFCHE YNPaABO 3aTO IITO CE MOAPa3yMeBajy. ApPHCTOTEN HaBOIU
npuMep y»Ker Mecra: ,,CllaBa Ce CaCTOjH Y TOME Jla Hac CBH IieHe” (ApucToTen:
1361).

[upa ommTa MecTa Cy OHa Koja ce T4y camo (GopMmaliHe CTpYKType, Ta
ce MOTY MICKOPHCTHTH y CBaKoj BPCTH roopa. [IpeicTaBibajy yommreHa npaBuia
KOja BakKe 3a pa3IMuUTe apryMeHTe, OJHOCHO INPHMEHJbMBA CY Yy CBHUM
KOHTEKCTMMAa. TakBO MECTO j€ TaKO3BaHO ,MeCTO cynpoTHoctn”. OHO je
npUMemeHo y cienehem mpumepy: ,,JloOpo je xuBeTH y Mupy jep paT JOHOCH
Hecpehe”.

Anoouxmuuxo yeepasare. IIpencraBiba JOTHUKY apryMEHTAIIM]y KoOja ce
npuMapHo 0Oa3upa Ha Joka3uma. JlokasuBame ca CTAHOBHINTA JIOTUKE MOXE
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uMmatu GopMy MHAYKTUBHOT (Of MOjEJMHAYHOT Ka OIMIITEM, KaJla ce U3 OCOOMHA
M0jeIMHAYHUX CITy4YajeBa W3BOJAM 3aKJbyYaK KOjH BaXKH 3a CBE ApYyTe CIIydajeBe)
WM eAYKTUBHOT (O] OIIITET Ka MojequHadyHoM). J(eqyKTuBHN OOIMIM KOjU ce
Hajyemhe KOPUCTE jeCcy CHIIOrn3aM (Kajia ce U3 JIBe MPEMUCE U3BOAM 3aKJbYYaK),
eHTUMeM (ckpalieHu cUIoru3am, Kajaa ce 3aKk/bydyak M3BOM U3 jeHE MPEMHUCE TOK
ce Jpyra mojapa3syMeBa) u nuiema (n3Boheme 3akibydka U3 JIBE IIPEMICE Koje ce
MelhycoOHO HcKkIby4yjy). BasbaHOCT anmoquKTHYHOT yBepaBama 3aBHCH 0] H300pa
JIOTMYKUX CYJI0Ba Ha KOje CE OHO OClama.

4.3. AHanuza quckypca

AHanmu3a HOHCKypca je HHTEepAUCIUIUIMHApHA O00JlacT Koja ce OaBH
JE3WKOM, aji HE je3WKOM Kao CHCTeMOM, Beh HeroBOM peaHOM yHmoTpeOoM, y
CIpe3H ca KOHTEKCTOM M HeBepOaHUM eleMEeHTHMA je3ndke KomyHukanuje. [Ipu
TOME, TpoydYaBa je3WdKe W KOMYHHUKalMjcKe IenwHe Behe ox pedenure. C
003UpOM Ha TO JIa je TPUCTYN H3y4aBama ynorpede Behux je3nykux IeJHHa, C
BohemeM pauyHa O KOHTEKCTY, MpeaIMeT M JPYyruX Hay4YHUX AMCLUILIMHA
(ncuxonoruja, conuomnordja, Guro3oduja, aHTPOIIOIOTHja) WIH AUCIHUILTHHA KOje
cy ce Beh ToxoMm mocnenwmux 40 roauHa “‘yapyxuine”’ ca JIMHTBUCTHKOM
(TICXOJIMHTBUCTHKA, COLIMOIMHTBUCTHKA, AaHTPOIOJIONIKA JIMHIBUCTHKA), aHAIN3a
IHMCKypca TpeicTaB/ba BeOMa XETEpOIeHO NOApYyYje Y OKBUpPY Kora MOCTOjU
Pa3HOBPCHOCT UCTPAXXMBAYKKX IHJbeBa, Teopuja u Meroa ([Temuh 1997).

Hexke npuctyne u MeTojie KOju c€ KOPUCTE Y aHAIIM3U JIUCKypca MOKEMO
MPUMEHHUTH U Ha je3UUKY KYIATYpy MMCMEHOT H3paKkaBamba.

I'pamamuxa npuue. Ilpenmer mpoydaBama OBOT IPUCTYNA Cy IHpUYE
(HapaTuBM) Kao crienuuyYaH TUN JUCKypca Be3aH 3a MPHIIOBEIAme, YjeaHo, U
IpBM JMCKYPCHH JKaHp Koju je Oumo amammsupan (Johanson 2001)°. Llum
MPUCTYTA je YTBPJUTH ONINTE CTPYKTYypaIHE MPABUIHOCTU MPHYE: Jla Ce OfIpeJie
CTPYKTypasiHe jeauHuIe mpude (StOry units) m cucrem mpaBuiaa kKoju oapelhyje
KaHOHMYKH PENIOCIIe/l jeIMHNUNA U YCIIOBE 1MOJ] KOjUMa OH MOXKE OMTH IPOMEHHCH.
[Ipema 3acTymHUIIIMA OBOT TPHUCTyIAa, OCHOBHE jCIWHUIIC MPUYEC CYy: CETHHT
(yBoheme nHMKOBa WM NPOTAarOHWCTa IpHYE, Ka0 M ONHC MPOCTOPHOT H

® OnummpHuje 0 NMHIBHCTHYKOj CTPYKTYpH HAPATHBA M HHErOBOj KOTHHTHBHOj, COLMJANHOj H
ncuxounomkoj ¢yukuuju y Barbara Johnstone, "Discourse analysis and narrative" published in
Deborah Schffrin, Deborah Tannen & Heidi E. Hamilton. Handbook of discourse analysis, Malden:
Blackwell Publisher, 2004: 635-649.
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BPEMEHCKOT KOHTEKCTa y KOME ce IpHya Jiemana), TeMa (QoKyc npude u3 Kora
ciemu 3aruier), 3amieT (cactaBibeH M3 jeaHe wiam Beher Opoja emm3onma Koje
caap)ke MHUIHjaTHU Joral)aj u peaknuje IpOoTaroHNCTa Ha Hera) W PacIuieT Wiu
paspeliemne ¥ HaBeACHU CY PeNocieZioM KOjH, 3a 3aCTYNHHKE OBOT IPHUCTYIIA,
HpescTaBiba “TpaMaTUyka’” mpaBuia BHUXOBOT KomOnHOBama (Mandler 1983).

VY HacTaBW NMUCMEHOT H3paKaBama OMMCAHW NPUCTYI MOXE OUTH O]
KOPHCTH TP CTPYKTYPHUPAEy TEKCTOBA KOjUMa JKEIMMO Jla MCIPUYaMO ILITa ce
JIOTOJTMIIO, TIPUIIOBEJAYKIX, HAPATHBHUX TEKCTOBA KOJUMA C€ YUCHHIMA, TIOpe]
CTHLIatha KOTHUTHBHUX W JIMHTBUCTHYKUX CIIOCOOHOCTH, oMoryhaBa u Jakimia
conujanu3anyja, a u Beha mkoicka nocrurayha (Johanson 2004).

Koxeszuja mekcma. baBu ce HAauMHOM Ha KOJH Cy MOBPIIMHCKE
KOMITIOHEHTE TEKCTa, Tj. CTBapHE PEeUYM Koje 4yjeMo WM BUAUMO, MeljycoOHO
noBe3aHe. 3axBasbyjyhu KOXe3UBHOCTH, TEKCT IIPEACTaBIba HenuHy. HapymaBame
KOXE3WBHOCTH OTeXaBa WIH OHeMoryhaBa pasyMmMeBame TEKcTa, Ia OHa
npejicTaBJba jefiaH oJf OMIITHX cTaHmapaa TekctyanHoctu (Beaugrande, Dressler
1981).

Y okBHpy aHaiM3e IMCKypca CHCTEMAaTH30BaH je W JAETajbHO ONHCaH
Oorar pemeproap je3MUYKHX CpeJcTaBa KOjEMa C€ OCTBapyje KOXE3UBHOCT:
pedepeHIrja, enurca, KOHjyKIMja u jJekcndka koxesuja (Halliday, Hasan 1976).

VY HacTaBu je3WdKe KyJIType Y4YCHUKE Tpeba ymo3HaTh ca KOXE3UjOM
TEKCTa NpU BexOamy NHcama 0/1eJbaka y IIMCMEHOM 33JaTKy, HapOYHTO Tacyca.
JenHa Mucao Tpeba OuTH pa3BHjeHA y jEJHOM Macycy, a CBU macycu Tpeba ja ce
yKiIone y mupy uenuny. [Ipu BpeqHOBamby M OLCHUBABY CaIpKHHE MHCAHUX
cacTaBa KOXE3MBHOCT Tpeba OuTH jegaH on Bonehux KpuTepHjyma.

Juckypc Hoeunckux unamaxka. Y OKBUPY ONIITHX CTaHAapAa
nocrurayha 3a kpaj cpemer o0pa3oBarma, Y4eHHK Ha HallpeJHOM HUBOY Tpeda j1a
yMe Jia KOMIIO3UIIMOHO U JIOTUYKH THIIE HOBUHCKH YIaHaK.

Ban [lujk (1988a) Hyou okBUp aHanM3e HOBUHCKHMX wWiaHaka. Hberoso
OCHOBHO TMIOJIA3UIITE j€ Jla C€ jedaH TEKCT MOXKEe IIOCMaTpaTH ca HHBOA
MUKPOCTPYKTYpE ¥ MakpoCTpyKType. MakpocTpyKkType ce Ie(HHUNLY HAa OCHOBY
3HaueHka pEYCHHUNA y TEKCTy y3 IOMOh HHW3a mpaBwiIa Kao INTO Cy H300p,
reHepajiu3anuja W KoOHcTpykuuja. HaBenena mpaBuia HasuWBajy —ce
MakpoIpaBuia U OHa cy HaM MOTpeOHa paau penyuupama HHQOpMaluja, mrTo je
HEONXOAHO y KpeHWpamy jeTHOT HOBHUHCKOT TekcTa. OBO ce OJBHja Ha TpH
pasnuunTa HauMHa — OpHcameM, reHepanusanyjom u korctpykuujom (Van Dijk
19886: 32). Ilog Opucamem moapazymeBamo wu30aluBame WHpOpMaIja u3
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TEKCTa Koje BHILIE HUCY Ba)KHE 3a OCTATaK TEKCTa, Kao IITO Cy HEKH HEBAXKHU
nerasbu. [eHepanmsammja moapa3yMeBa 3aMEHBHMBAaFkb¢ HHM3a HCKa3a jeJIHOM
regepanmsanyjoM. Ha mpumep, ymecto HaOpajama pa3sHHX BpCTa OINpeMe
KaHIIeJIapuju, MokeMo pehu na mMaMo onaroeapajyhy KaHIIETIapUjCKy OIpeMy.
Haj3an, xoHcTpykumja moapasymMeBa 3aMeHy HHM3a HCKasa KOjU O3HayaBajy
yoOHYajeHe ycloBe, KOMIIOHEHTE HJIM TIOCNIeAWIle HEKOr 4YMHa Wiu jorahaja
jEeAHNM MaKpOHCKAa30M KOjH O3HauaBa Taj YMH WK Aoralaj kao jeaHy uenuny. Ha
puMep, OJJT1a3aK Ha aepopoM, YeKHpambe, yla3aK y aBHOH, JIET, CIeTambe, HT.
MOTYy ce CyMHpaTH Makpoucka3om ,Jmao cam aBuoHOM Yy..”. Ha oBaj HauumH
KOHCTpyHIIeMO 1o Jorahaj W3 HEroBHX cacTaBHUX JelioBa. bpucame,
reHepain3anrja 1 KOHCTPYKIHja TPEeICTaB/bajy TPU TVIaBHA MaKpoOIpaBmiia Koja
cBoJie MH(OpPMaIIHje U3 TEKCTa Ha Beroe Teme. OBO je oceOHO OMTHO Kaja w3
HOBHHCKOT TEKCTa HACTaje JIUJ] U HACIIOB.

Kon w™akpoctpykrypa, reHepamHo roBopehu, HajMame He3aBHCHE
3HAYCHCKE jelMHMLE je3uKka jecy uckasn. OHM ce jaBibajy y OONHMKY MPOCTHX
pedennna win kinaysa. CloKeHa pedeHuIa, ¢ JIpyre CTpaHe, MOXe CaJlpiKaTH
Bulle rckaza. OBM HCKa3u KOpPHCTE ce Ja 03Hauye yhmbeHune. Moxe ce pehu na cy
MaKpOCTPYKTYpEe OpTraHM30BaHM CKYNOBHM WCKa3a, KOjU C€ MOTy Ha3BaTu
MaKpoMCKa3W M Ja CBaka TeMa TEeKCTa MOXeE Ja ce NpeACTaBH Kao jenaH
Makpoucka3. Tekct ce, Melhyrum, Hajuemhe cacToju oA BHUIIE TaKBHX
MaKpOHUCKa3a, KOjH Mpe/ICTaBIbajy Tope noMeHyTe (pyHkiuoHanHe nenuHe. llema
jEAHOT HOBUHCKOT WJIaHKa MOJKE Ce MPEJICTABUTH Ha cielichn HauuH:

*  HacJIOB,

* uxa (CymMHpame TIaBHOT jorahaja),

* miaBHM gorabaj (paspana norahaja mIOMEHYTOT y IUAY),

* mo3anuHa norahaja (Ko, Kako, I/ie U Kaj),

* BepOanHu KOMeHTap (HajBaXKHUjU YUECHHUIIU Y aorahajy),

* eBalyauuja (CTaBOBM, OYCKHMBamWba M eBaiyanuja fgorabaja on cTpaHe

HOBHUHApA),
e pesynratd pajme (3amrTo je gorahaj OMTaH, 030MIBHOCT H>ETOBUX
MTOCIICTNTIA).

CBakM o1 HaBeJICHUWX celaMm JejoBa IMpeicraBiba  onpeheHy
(YHKIMOHAIHY 1IETIMHY, CACTaBJbeHY Ha OCHOBY TEME HIIM HaMmepe Koja ce HhoMe
npeHocu. [Iucame HOBMHCKOT WiIaHKA jeJaH je OJf CTaHAapla Ha HarpeaHOM
HUBOY.
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4.4, JInuarBucTUKA TEKCTA

JIuHrBHCTHKA TEKCTa modena je Aa ce pasBuja 70-ux roguna 20. Beka y
Ayctpuju, Hemaukoj n Xomaumuju. ['oqure 1981. o6jaBipena je xkmura R. De
Beaugrandea i W. Dresslera Introduction to Text Linguistics, y kojoj oBa nBa
ayropa OIUIydyjy [a MpPUCTyIEe TEeKCTy C acIeKTa HeroBe ymorpede, ILITO
moipa3yMeBa HEOMXOMHOCT UACHTU(HUKAIIHN]E AUCKypca Y KOjeM ce OH OCTBapyje.
TekcroBu ce MehycoOHO pa3niuKyjy MO CBOjOj MPHUMATHOCTH, MO BPCTU KOjOj
MPUMAAajy, T je 3a7aTaKk HayKe O TeKCTY Jia YTBPIHU Koja Cy 3ajelHHYKa, a Koja
pasnuuuTa O0eNekja IMOjeIMHUX TEKCTOBA M TEKCTHHUX BpcTa. JIMHTBHCTHKA
Tekcta ce 0OaBW cienehuM muTamuMa: Kako Cce TPOW3BOJAE W TEPIENHpajy
TEKCTOBH, KaKO C€ KOPHUCTE y KOHTEKCTY, KOjé KPHUTEPHjyMe TEKCTOBH MOPAjy
UCIIYHHUTH H KOje Cy (QYHKIHMje TEKCTOBA Y JbYACKO] HHTEPAKLH]H.

TekcT je koMyHHKanmjcku paoraaj, a He camo je3wdku (EeHOMEH, U
TEKCTYJIHOCT HEKOT TEKCTa c€ MO)Ke OJPeJUTH CaMO Ha OCHOBY CTaHAapna
TEKCTYaJIHOCTH, HHa4e ce Helie cMaTpaTpaTH KOMYHUKaTHBHUM.

IIpsu cmandapo: koxe3nja — IpeICTaBJba HAYMH Ha KOjU CY ITOBPIIHMHCKE
KOMITIOHEHTE TEKCTa, Tj. CTBapHE PEeud Koje 4yjeMO WM BUAKMMO, MelycoOHO
MIOBE3aHe.

Jlpyau cmandapo. KoxepeHIHja — Ha MOBPUIMHCKOM HHUBOY CTPYKTYpe
TEKCT KapaKTepuIle KOXe3uja, CKyN je3nuKuX (heHOMeHa KOju MOBEe3Yyjy elneMeHTe
Tekcta Mehycoono. Koxesmja, mehytum, HUje moBoJbHA Ja 00€30emIu TEKCTY
KoxepeHIHjy. KoxepeHiuja noapazyMeBa KOTHUTUBHO MTOBE3MBAE POYUTAHOT
ca IpeAcTaBaMa YUTaOLad, HETOBHM IPETXOAHUM 3HAmbHMa, OYCKHBAamHUMa MU
CTBapame jeJIHE HOBE MEHTAJIHE CTPYKTYpE, 3a KOjy je TEeKCT OMO caMO IMOBO/I.
Koxe3uja m jecte 3ampaBo cTparervja Kojy mucal KOPHCTH Aa OM HoMorao
YUTAOIy y Tpaljery KOXepeHIrje TeKcTa, 0e3 003rmpa Ha pa3HONIHUKOCT )KaHPOBa U
MHOIITBO TUIIOBA TEKCTa, M3Mel)y OHOra KO je TeKCT CauuHHO M OHOTa KO Taj
TEKCT YMTa WHTEpakiuja IOCTOjU: caMO Cy BHIOBM M MaHHpecTauuje Te
nHTepakuyje pasnuanty (boposuh, 2008).

Tpehu cmandapo: MHTEHIMOHATHOCT — MOJpa3yMeBa Jia je CTaB ayTopa
TEKCTa TakaB Ja JKEIH CTBOPUTH KOXE3MBAaH M KOXEPEHTaH TEKCT Koju he
UCITYHHUTH HBETOBE HaMepe W OCTHNY LUJb.

Yemepmu cmanoapo. NPUXBAT/PMBOCT — MOJpa3yMeBa CTaB IPUMAOIa
TEKCTa, OH 0YeKyje KOXE3UBaH U KOXEPEHTAH TEKCT KOjH j€ 3a Fhera KOPUCTaH WIIH
pelnieBaHTaH.
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Ilemu cmanoapd: naGOPMATHBHOCT — T0jaM Koju oxapehyje mo koje je
Mepe HEeKH TEKCT HOB MJIM HEOUEKHBAaH y OJHOCY Ha mpuMaorna Tekcra. [lojam ce
OITHOCH TIPBEHCTBEHO Ha CajpXkaj, jep canpkaj y OWiIo KoM je3uky Tpeba mpe
cBera OWTM MH(OPMATHUBAH, alk CE€ MOXE OJHOCHTH W Ha (QopMy Yy KO0joj je
cajpkaj peaan3oBaH. TeKCTOBU BUIIET HHUBOA HH(POPMATHBHOCTU Cy 3aXTEBHUJU
IITO CEe THUYe MpOIeCupama, alli ceé TUME MOXKE OCTBapuUTH Beha MOTHBHCAHOCT
YUTAOIA, AKTUBHUJU TIPUCTYT TEKCTY WK oapeljeHH YMETHHUKHU edekar.

llecmu cmanoapd. CHTYaTHBHOCT — 3HAYU PEJICBAHTHOCT TEKCTa 3a
KOMYHHKaIUjCKy cuTyanujy. CBaku TEKCT, IIOpEA Tora LITO MOCeyje HeKe OIIITe
KapaKTepUCTHKEe UMa U CrenuduyHe OJIMKE KOje MpOM3MiIa3e M3 KOHKPETHOT
KOHTEKCTa — KOME je TEKCT HaMEHEH, 32 KOjy CBpPXY, H y KaKBUM C€ YCIIOBHMa
kopuctu. JloGap TekcT je yBek mnpunarohen mocrojehoj cutTyanuju, Tj.
KOMYHHKAIINOHOM KOHTEKCTY.

Ceomu cmanOapO. WHTEPTEKCTYAJHOCT — TIOApPa3yMeBa 3aBUCHOCT
NPOAYKILMje M pElEeNIHje TaTor TEeKCTa OJ 3Hama CTEYCHOT KPO3 IPETXOIHO
HCKYCTBO Ca Pa3iMYUTAM BpCTamMa TEKCTOBA, 3a INTa ayTOPH KOPHCTE TEPMUH
Meaujanuja. Hajeehn cremen menujamuje y Be3u je ca mocrojameM onpehenux
TUTIOBA TEKCTOBa (BpPCTa, XKaHPOBa). Y TOM ciyd4ajy, MpoILec Meaujanmje je
HajpeneBaHTHHUjH Oy ayhu ma ce KOHKpeTaH TeKCT pa3yMe Ha OCHOBY acHMUIIAIN]e
y nocrojelly CTpyKTypy 3Hama O TOME IITa CaJpXKH M KaKo je OpraHU30BaH JaTh
TUI TEKCTA.

Cam mporiec nucama Tpeba aa ce ojaBuja y Hekoynko (aza. Ctpareruja
u3pajie MHCAHOT cacTaBa Mojpa3syMmeBa (a3y IUIaHHpama, MMUCakba U PEBU3H]C,
IITO j€ jefaH O/ yCJIoBa J00Ope MUCMEHOCTH M YCIeIIHe U3pajie MICAaHNX CacTaBa.
Cranpapau TEKCTyaJHOCTH MOTY OHMTH jeJaH O]l OCHOBHHMX KpUTEpHjyMa IO
KOjUMa Cce MOXK€ OpTaHW30BaTH CTaJAHMjyM PEBU3Hje KOjU je MHTETPATHU IPOIEC
nucama.

5. 3AKJbYYAK

VYcnenmHoM — OpraHu3oBaky W BpPEIHOBamy  HACTaBE  MUCMEHOT
u3paxkaBama TMOTpedaH je WHTEePIUCHUIUIMHAPAH TMPHUCTYN. Y  CPOAHUM
JTUCHHUILTMHAMA: PETOPHIIM, aHAJIM3U JUCKypca W JTUHTBUCTHUIM TEKCTa NpoHahu
hemo paspaljeH cucTeM TEXHHMKa W TOCTyHaka y MPHKYIUbamky, onabupamy,
CTPYKTypHUpamy, yoOIruaBamy caapikaja, ajld U KpUTEpHjyMe 10 KOjuMa TEKCT
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CTHYE CBOjJy TEKCTYaJHOCT M HAuWHE KOjUMa Ce OCTBapyje KOMYHHKATHBHA
Hamepa ¥ QyHKIHja TEeKCTa.

ITomro ce mucaHoM cactaBy npul)e Kao TEKCTy KOra HE KapaKTepHlle
caMmo HeroBa rpamMaThika CTpyKTypa, Beh ce oH jaBjba Kao BUJ KOMYHHUKaIHje ca
CBOjOM crequ(puyHOM (YHKLHMjOM, HACTAaBHUKOB 3aJaTak OM OHMO a OCMHUCIH
HAaCTaBHE aKTHBHOCTH (CBOje M y4YEHHWYKe), OOJMKEe M MeTone Koje Tpeba na
NPUMEHH, 3aXTeBe Koje Tpeba ma MocTaBM Kako OM YUYCHHMLIH OCTBapHIU
mocTUrHyha Koja Cy, He caMO OmHcaHa y 3aKOHCKHM peryjaTuBama, Beh cy u
norpeba caBpeMEHOT APYLITBA.

Kako OucMo yHanpeauiu HacTaBy yuera BELITHHE MUCamba HEOXOHO je
pa3BHjame aJeKBaTHUX CTpaTerdja Mucama KOje MOry Yy BEJIHKO] MepHu
yueHuIuMa 00e30e/IUTH HEONXOJHA 3Hamka M Pa3BUTH CIOCOOHOCT Ja CBOje
MICMEHE CaCTaBEe YNTA]y KPUTHUKH.

PasBujame u moau3ame je3ndyke KyAType Ha jeJaH BUIIM HHBO
NoJpa3yMeBa CHCTEMCKHM PaJ M Ha OCTaJMM €JIEMEHTUMa 300T KOjUX C€ OHa
Halia Ha HE3aJ0BOJhaBajyheM HHMBOY, Kao IITO Cy: HACTaBHU IUIAHOBU H
nporpaMu, Opoj YacoBa, NPUPYYHUIM W YUOCHUIM, ald M OJHOC JPYIITBAa M
NojeAMHALa IPEMa YUeHlhY MaTepmer je3nkKa.
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Tuna Kannapesuh: UHTEPJJUCLHHUTIJIMHAPHU MMTPUCTVYII IMCMEHUM CACTABUMA'Y ...

Tina Kaplarevié

INTERDISCIPLINARY APPROACH TO WRITTEN ESSAYS IN TEACHING
LANGUAGE CULTURE

Summary

Due to the great importance of written expression in raising the level of language culture,
in this paper the attention will be focused on interdisciplinary approaches to writing as a
part of the most important and basic way in which these classes are carried out and
assessed. Although teaching the culture of written expression has legally regulated goals,
in practice it was observed that the existing methodological approaches do not contribute
satisfactorily to their achievement. In teaching written expression the implementation of
approaches used in rhetoric (the curriculum of secondary schools stipulates the
implementation of essay writing only in the fourth grade, even though some basics are
covered in earlier years), discourse analysis (it is based on narratives with their story
grammar and text cohesion, which can then be applied to different types of texts that can
be analyzed macrostructurally and microstructurally) and text linguistics (it relies on the
seven standards of textuality: cohesion, coherence, intentionality, acceptability,
informativity, situationality, intertextuality) could contribute to the training of students to
understand and produce different types of texts in accordance with the needs of modern
life and society.

Keywords: interdisciplinarity, methodical approaches, written composition, text.
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METOAUYKHU NPUCTYII KOMITAPATHUBHOJ
AHAJIN3U TPUITIOBENAKA HH OKO IIITA
MMWJIOBAHA I'"IMIIWU KA U IIIKOJICKA HKOHA JIA3E
JIABAPEBURA

AIICTPAKT

Y KBIDKEBHOCTH CPIICKOT peaji3Ma JOMHHAHTHA j€ CEOCKa TeMaTHKa.
Tparu4aH mosoxaj ceocke jeANHKe, Mo MPABUITy Y KOHTAKTY ca YAPYKESHHM
cuIaMa JIeCTPYKLHje, OCTaje BeIrKa JINTepapHa TeMa. YUHTEeIbCKH JKUBOT
y CEOCKOj CpeMHH HAIao je OJjeKa, Kao CBOjEBPCHU M3a30B HOBE €IOXe, ’
y npumoBeTkama Munosana [ mumitha u Jlaze JIazapesuha.

mms oBora pajga jecTe aHanM3a YYUTEIBCKOI JKMBOTA Ha Cely Yy
npuroBetkamMa Hu oxo wima Munosana ['mumha n [llkoncka ukona Jlaze
JlazapeBuha. [lok ['muimmh npumnoBena o peasHOM CTamby CPIICKOT CEOCKOT
kuBOTa, JlazapeBuh cympoTcTaBiba NMaTpujapxaiHa CXBaTarba HANPEIHUM
cxBartamuMma cBora Bpemena. C 003upoM Ha TO Jga oba ayTopa MHIIY O
JKUBOTHUM Tpwinkama y CpOuju mpex kxpaj 19. Beka M JIyXOBHO]
320CTAJIOCTH CPIICKOT Hapojia, HUXOBE Cy NMPHUIIOBETKE A00pa Mojia3uiHa
OCHOBa 3a METOJMYKY 00pajly Koja je yTeMesbeHa Ha MOCTYNIUMa aHaJIn3e
W CHHTE3e, aJu M 3alaxama, nopelhema 1 BpeJHOBambA.

KIBy‘lHC pcun: y4uTcCJb, IIKOJIA, BACIIUTAILEC, 06pa3OBaH,e, CCJ10.

METHODICAL APPROACH TO A COMPARATIVE ANALYSIS OF
STORIES NI OKO STA BY MILOVAN GLISIC AND SKOLSKA
IKONA BY LAZA LAZAREVIC

ABSTRACT

Rural topics are dominant in the Serbian literature of realism. The tragic
position of a rural individual in contact with combined forces of destruction
has become a great literary theme. The teacher’s life in the countryside
became prominent as a unique challenge of the new epoch in short stories
of Milovan Gli8i¢ and Laza Lazarevi¢.
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The aim of this paper is to analyze the teacher’s life in the country in short
stories Ni oko sta by Milovan Gligi¢ and Skolska ikona by Laza Lazarevié.
While Glisi¢ writes about the real state of Serbian countryside, Lazarevié¢
opposes patriarchal views with progressive views of his time. Since both
authors write about the life of teachers in Serbia at the end of the 19"
century and spiritual backwardness of the Serbian people, their stories are a
good starting point for a methodical processing which is based on the
procedures of analysis and synthesis, but also of observation, comparison
and evaluation.

Keywords: teacher, school, education, countryside.

1. YBO/IHA PASMATPAA

Ca MumoBanom ['mummhem u Jlazom JlazapeBmheM, mpemcTaBHHIIMMA
peanu3Ma y CpIICKO] KIbIKEBHOCTH, YUSHHIU CY C€ YIO3HAIH Y OCHOBHO] HIKOJN
— o0palyjyhu npumnosetke /lpsa bpazoa Munosana I mumuha y metom paspemny u
Cse he mo Hapoo nosnamumu Jlaze JlazapeBuha y ocmom paspeny. Y mpBoj
TOIMHHU Ccpefmhe MKoie yeneauhe oopana JlazapesuheBe npumnoseTtke /lpsu nym c
oyem Ha jympere na OW y JIpyroj TOAMHU CBOja 3Hamka O KIHIDKEBHOM
CTBapallalliTRy HABEJCHUX NPEACTABHUKA YYCHHIM OpoayOwim obpagom
npurnoBenaka [ nasa wehepa v Bemap.

ITon TepMUHOM peanu3am mojpasymeBa ce, uamel)y ocranor, ,,ACTOPUjCKH
onpeleH MeTolI KEbMIKEBHOT CTBapama y jeJHOM MepHoay (erocH), TIje je rIaBHu
Wb YINPaBO KOHCTUTYUCAE CIIMKE CTBAPHOCTH y YMjETHHYKUM jjeiuma’
(MBanuh 1996: 7). Kon Hac je peanu3aM JIOHEO ,,KEbH)KEBHE CIIHKE €MITMPHjCKe
CTBapHOCTH W cBakogHeBHOr »uBota” ([epermh 2002: 797). Mlakme, mwmciu
peanu3Ma OIpenesbyjy Ce€ 3a CaBpEeMEHO, CBAaKOJHEBHO, OOjeKTHBHO U
BepoBaTHO/MOryhe © TeMe Halaze Yy CTBapHOCTH KOja HUX OKpYXYje,
npenoyaBajyhu Tako CIMKY APYIITBEHE CPEIUHE, OJHOCE U CYKOOE Y H0j, UlICjHE
Y HJICOJIOIIKE TOKOBE.

Y KIBWKEBHOCTH CPIICKOT peajii3Ma JIOMUHAHTHA je CeocKa TeMaThKa.
TparuyaH MoJI0OXKaj CEOCKe jeJWHKE, MO MPaBWIIy y KOHTAKTY ca YAPYKCHUM
cuilamMa JIeCTpYyKIHje, MOCTaje BEJIHMKa JINTepapHa TeMa. YUYUTEIbCKU JKUBOT Y
ceockoj cpenuHu (pa3Boj muagor Omha — oamasak on kyhe, mpunmarohaBame
,AHIITUTYTCKOM™* JKHUBOTY, TTOTpara 3a MOCIIOM M KacHHje 3arociekhe), Hallao je
olljeka, Kao CBOjeBPCHM HW3a30B HOBE €MoxXe, MOHAjIpe y pOMaHHMa U
npunosetkama Jlparume Jlpare [aBpmioBuh, mpBe cpricke poOMaHCH]epKe, a
MOTOM M Yy KHBWKEBHOM crBapamamTBy Jlparyrmna Wimwha wu Csertonmka
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PanxoBuha (amu u y npumoBetkama Dype Jakmmha, MumoBana ['mumuha, Jlaze
JlazapeBuha, Janka Becennnosuha u ap).

C o03upoM Ha TO Ja TOpen KIIKEBHHX Jela Koja Cy IpOIHCaHa
HacraBaum mjiaHom u nmporpamMom CpIiCKor jCSI/IKa 1 KBBbM)KCEBHOCTH HAaCTaBHUIIH
nMajy MoryhHOCT fa c1o00oaHO OMpajy HEKONHKO KEFDKEBHUX Jelia 3a o0pany,
KOMIIApaTUBHA aHaju3a mnpunosenaka Hu oxo wma Munoana [nmumumha wu
Ilxoncka uxona Jlaze JlazapeBmha YWMHU Ce IOTOJHOM 3a CHCTEMAaTH3aIlUjy
MOETHKE peai3Ma U aHAIN3Y YUYUTEeJbCKOTa )KUBOTA Y MPO3U CPIICKOT pean3Ma.

[lopenbena wnm KoMmMmapaTHBHa METO/Aa, Kao YECTO W YCIIENIHO
MpUMEHUBaHa JIOTHYKA METOJIa, HAjTIPOJYKTUBHU]ja j€ Y HACTABU KHHIKEBHOCTH,
jep ce: ymopelyjy KmWXKEBHAa Jela ca CIMYHAM MOTHBUMA; aHAIU3UPAjy
KIbIDKEBHU JTUKOBHU (OMJIO Jla WX Be3yjy CIMYHOCTH WM pa3liBajajy pasJiuKe);
ynopelyjy mocTynmuum W AylieBHa CTama HWCTOT JIMKA, ald Y PasTHdIuTHM
okonmHoctuMa u np. Crora ce ympaBo KOMIApaTHBHOM METOJOM MOXKe
aHAIM3UPATH YYUTEJbCKH KXHBOT Y 00eMa NpPHUITOBETKaMma, Kao0 M jYHAIld HCTHX.
Hawmme, mpumoetkom Illkoncka uxona Jlaza Jlazapesuh oarosopuo je Ha
npunoBeTky Hu oxo wma MwunoBana [mummha — cuMnaTu4HOT, OPUTHHAIHOT,
CaMOCBOJHOT ¥ apXaW4dHOT I0T1a CYNpoTcTaBro je [ mummheBOM HECHMIATHIHOM,
Kao ITO je HeCHMMIIATHYHOT yuutesba JlazapeBuh cynporcraBuo [mummheBom
CUMIIaTUYHOM.

2. KOMITAPATUBHA AHAJIN3A — PAJl HA YHACY
(Henocpenno Bohemwe u pe3ynratu paja)

VYdenunuma je 0JlaroBpeMeHo PEeUeHO Jia MPOYNTajy MPHUIIOBETKE U JIa Ha
9ac JIOHECY TeKCTOBE HCTHX.

[oncernhemo ce Hajmpe obOpahenux nema MunoBana [mumwuha u Jlaze
Jlazapesnha. O HekmMa Tpeba ca ydYeHHMIMMA pa3roBapaTH, NPH3MBATH HX Y
cehambe 1 OOHOBUTH YMTaNauKe JA0XKHBIbaje. ,,OBaKBUM OCBPTHMA KOjH HE TPajy
BUILE OJ] TIET MUHYTa yYCHUIIMMA C€ INPH3HAJC paHuje YUmaiaiko UcKycmeo,
MPETXOJHO 3HAaKE CE YKJana y HOBO, a YBOJAHO H3Jarame J00uja AMjaollKu
00JHK 1 TTocTaje KOHKpeTHHje u 3annMIbnBHje” (Hukomuh 2006: 393).

VY yBOgHOM Jenmy uaca HampaBuheMO OCBPT W Ha HajBaXKHHjE OJJIMKE
peanu3Ma Kao KIMKEBHOT TpaBlia, BpEMe Tpajama M NPECTaBHUKE peau3Ma y
CPIICKO] KHMIKEBHOCTH, HAjBOXHHUjE OJUIMKE CPIICKOT peajnu3Ma, T¢ HaBECTH
0COOCHOCTH Haller peajn3Ma y OIHOCY Ha eBporcku. HeomxomHo je ncrahm na
MUCHY y CBOJUM JellMMa HAacTOje IITO BepHHje Ja MpelcTaBe HAuWH JKHUBOTA,
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obuuaje, cxBaTama, ToBop. Ompenespyjy ce 3a, kao mTo je Beh pedeHo,
CaBpEMEHO, CBaKOJHEBHO, OOjeKTHBHO, BepoBaTHO M Moryhe. JyHamu cy u3
CBaKOJHEBHOT HBOTA M YCJIOBJHEHU CY NPYIITBEHOM H MPHUPOJHOM CPEIUHOM.
Amnanu3upajyhu TEKCTOBE OBe KIbIDKEBHE €M0Xe, yBUha ce Ja HyJle YATaB KaTajlor
JKUBOTHHX YMHHJIAINA: TIOPEKIIO, TIOPOUIA, 3aHUMamke (CTPYKa), KapakTep, NCHXa,
CcpennHa, APYIITBO U Ip.

VY cpenminTy Halrera HHTepecoBama Ouhe )KMBOTHE MPHIIAKE Y KOjUMa Cy
xuBenn yunrtesbn y Cpouju mpen kpaj 19. Beka. C tum y Be3u pokycupahemo ce
HajIIpe Ha MPUTIOBETKY Hu oko wma Mwunmoana I mummha.

Hagseneny npunoBerky MunoBan ['numunh o6jaBuo je 1875. ronune. OHa
MpUmnama Ipyrom Kpyry [mummheBrux mpuIoBenaka, v K0joj ce ayTop ImojacMeBa
CCJbaYKMM HAMBHOCTHMA U IbUXOBUM BEPCKUM IIPA3HOBEpUIIaMaA.

OnMax Ha TOYETKY MPHIIOBETKE YHTAOIM C€ YIO3Hajy ca CYKOOOM
TJIaBHUX JIMKOBA: ,,Ej, €j — Oamr mrera mTo ce cBauine mon Byjuma u yuuresn
I'pyjuma! A onako cy, Ooman, umemo >kuBenu” (I'mummuh 1969: 105).
HcTpaxuBauku pa3roBop O JUKOBHMA M O TOME IITa j€ IPETXOAMIO HapyIIEHUM
omHocuma nojictuiiahemo cienehum mutamuma:

- Paszmucaure 3amro yuntessa ['pyjuny Ha3uBajy ,,uoBeKoM oj miahux
nmana”? Illta, mpema BalieM MUIJBEHY, CBEAOYM O IHETOBOj MocBeheHOCTH
hanmma? 3amuciuTe na cTe BU merobu hamwm. Jla mu Ou BaM OMO 3aHUMJBHB U
HHTEpPECaHTaH YYHTE/beB HauumH pama? 3amro? Y KakBOM CYy OJHOCY OHJIH
yuntesb ['pyjunia u mon Byjura mpe cBalie? V kakBuUM je OJHOCHMA YYHUTEIb
I'pyjumia ca apyrum craHoBHUINMA ceina? OmumuTe cTaHOBHHKE cena! — Jlema
mu yautesb Byjuma y ckimamy ca cBojuM moszuBoM? ChpeMuTe ce Ja HaBeaeTe
IITO BUIIE OCOOMHA yunTesha U moma. Ha xoje jpyzne ynyhyje yanTess, a Ha Koje
non? Kako tymaunre 3aBpmerak npumnosetke? Jla mu cTe 3a70BOJbHH OBAKBHM
3agpmerkoM? 3amro? Koje ommke peanmm3Ma Kao KBWKEBHOT IIpaBla
MPEMO3HajeTe Y OBOj MPUTIOBLITH?

On yuyennka heMo TpaKWUTH J1a CBOj€ OJITOBOPE JOKYMEHTY]Y TpUMEpUMa
U3 TEKCTA.

VYuuterr [pyjuma je wmian yuuresb, nobap, HWCKpeH, JbybazaH u
IpyxesbyouB. M3y3eTHO cBecTpaH, NpUIaroiJbuB U CaBPEMEH, YUUTEIb j& KOjU Y
HACTaBH TIpUMEHYje HAjpa3IMYUTHjE HACTaBHE MeEToMe. | paJauiHOHATHY
YUYHOHHILy CMaTpa jeTHOM O] TJIABHUX IpeNpeKa y yCBajamy TpajauBa, T¢ 100po
OCMHIIUBaBa CPEINHY 32 YUCHEe U U3BOIU hake y mpHupoy:
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»(-..) yun TH OH hake cBe 10 HOBOM mpaBwiy. M3Bomu HX UYETBPTKOM H
Npa3HUKOM Y I0Jbe, T€ XBarajy OyOwulle, Jientupe, MyILIUIle, Ta TO Habana nocie
Ha ynone u cymu ux. (...) IleHTpa ce ca merom cBaku AaH mmo OpauMa; Basba MM
HEemTo Ka3zyje. (...) UM cBpIIHM ¢ JemoM y mIKOJH U ITO My je Beh kao yunresby
IY’)KHOCT, a OH ajiaT y IIaKe, I1a MajCTOpHIIe: Ipagy Ieud padyHajbke, Tabnuue,
W caM W3MHILUBA HEKe CIpaBe Ja UM IMOKaxe ITO — jga Oosbe ymamrte. (...)
yautess je I'pyjuna ymeo Bemro myHutH Tune. CBy je co0y OKHTHO CBaKOjaKHUM
Tanama. (...) ma yBene hake u 3aHOCH ce BazJaH C BHMa, Ka3yjyhn uM: Kako Ta
THUIA )KHUBH, KyJ CE€ CENlW, ITa paau, kako ce 3o08e (...)”" (Cmumuh 1969: 105—
107).

OBakBHM panoM yunTess | 'pyjuna: mokasyje 1006po mo3HaBame HACTAaBHOT
nmpenMeTa; IUTAHMpAa W Tpe/aje MPETXOJHO OCMHIBCHE JICKIHje;, Heryje u
OJlpXKaBa MHTEPECOBAIEC YUYCHHWKAa 3a oJpeheHH NpeJMEeT, HWHCIUpPHUIIEC |
MOTHBHILE yUYCHHKE; MOJACTHYE Ha pa3MHUIIIbame, KPEaTUBHOCT U 3HATHIXKEIBY;
n3rpal)yje camoIlOIITOBame, CaMOIOy3lame M ocehaj BIacTHTE BPEIHOCTH;
yTHde, yBepaBa U 1mooOylhyje; JOMpHUHOCH YYEHHKOBO] OATOBOpHOCTH, ocehajy 3a
MPaBEHOCT U MO3UTUBHUM ocehambnuMa MpeMa IIKOJIU; YUHH Ja IPUPOo/Ia TIOCTaHe
MpUjaTHAa CPeIMHA 33 Y4eHe; M, Ka0 PEe3yJITaT CBera HaBeICHOr, CTBapa no0ap
onxHOC u3Meljy cebe kao yuutesba U yueHuka. Jlakie, yuurtess ['pyjuna npoyvasa
U UCTpaxyje pa3He BHJOBE MOCTyIama y HACTaBH, MPOICHYje X U yCaBpllIaBa,
mro he, mopen y4eHHWKa W HUXOBHUX POJIMTEIbA, MPUMETHTH U BPEIHOBATH U
PEBU30D, KOjU j€ yUUTEIbY Ja0 BpJo 1o0py oueHy. Bpiio noOpa orena pesyarar je
TPyJa U CBOJCKOT 3ay3MMara 3a YUYCHHKE, Ka0 W, HAIMOCIETKY, MOXBAIHUIA U
peMennTaj y 00Jby MIKOY.

C mpyre ctpane, npuka3sat je [ mmmmhes noxcmex ceockom nomy Byjuim.
O nomry Byjunn nucahe I'mummh ca HeManom 1030M HpOHHjE — IETOPO 000IeIHnX
Ha3UMaJH JICUYHO je MOJIUTBaMa ,,i, XBajia 0ory, camo je 4eTBOpO JHIICaNo”, TpH Y
TabaHy Takole je MOKyImIao /a W3BaJd MOJMTBOM ,,d Ty IOCTa MIOMOXKE: HHj¢ HH
MyHE JBE HEZeJbe Xpamao Ha LITaly, JIOK ce yOOoauWHa HEe OTHOjU U TPH caM He
m3uhe”, 3aTUM je MOJMTBaMa IOKYIIIa0 Ja BpaTH poj miena — ,,caB ce m3rpede u
nu3yOuja, anu poj yrede”, HCTO YYMHU Ha BUHOTPaLy — MOJIUTBOM j€ XTEO J1a OTepa
rpaxa — ,,I'pax noue uemnhe, yaapu u mbycak. [lon y3e orpecaTs IJiaBoM Kao Jia ra
yene yjenajy. bome, rpamuibke 3rahajy nobpo y tememwauy! ~ nmumumh npukasyje
U TIomna Koju Xohe ma mMa cBe ToHaj00Jbe, KOjeM HHje MUJIO KaJ BUAM Ja APYTH
WMajy HEIITO IUTO OH HeMa, KOju Ce MHATH, PYKH, MpPeTH M 300r uctor OuBa
KaXEH. YKOJIHKO C€ TPUCETUMO CIeHE ca MpernapupaHoM COBOM M TOMOBOT
TBPJOT YBEpeHa J1a je yUuTesb 3allpaBo Mpernapupao CoBy caMo 3a lera, yBuhamo
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KaKo TI0II0Ba CKJIOHOCT Ka M3y3€THHUM CTBapuMa — ,.BpenHo je, mTo ce Tude Ha
NPUWIKKY, A2 YOBEK MMa TaKO PETKUX CTBapu~ — U CyjeTa YMHE Ja OH MOBepyje y
COICTBEHY JIaX, T€ TaKO IOCTajeé M JaxJpbuB M mnpurBopad. Jaxme, [nmummh
rnocMmarpa Jbyze, Ipu ToMe He BoJichn padyHa o lHMXOBOM MOPEKITY U MOJ0XKA]y Y
IpymTBy. buo je cespauko mere, )KMBEO je Ha Celly, IO3HABAO j& U BOJICO CEJI0 H
ceJbaKe — U YNPaBo ra je TakBa NpUpoJia HarHaia Aa cI000IHUM OYrMMa ImocMaTpa
CEOCKY U CBaKy Apyry cpeauny. Ilpocylyje HCKIbydYnBO Ha OCHOBY IPOMMIIBbAA
JbYyHM, HUXOBUX CTaBOBAa, IOCTyIaka, ojHoca mpema apyruma. Crora he 0e3
TPYHKE yCTpy4aBama HaI'pAUTH CBE MaHE MOIOBa.

Hacynpor I'mumuheBom croju JlazapeBuheB yectuTtn mom, o KojeM je
MIPOTOBOPHO Y CBOjoj mpumoBeru [llxoncka uxona (1879). ,,(...) JlazapeBuh ce
jaBjba y YyJO3W 3AIUTHUTHUKA apXauyHe KYJIType M EKOHOMCKE 3a0CTaIOCTH
CpIICKOTa ceNa M y YJIO3U MCMeBaya HOBE HAyKe M KapUKaTyPHUCTE HOBUX JbYyIH.
I'ummhy, Koju ce ToACMEXHYO MHOTO YeMy IITO je OH y KMBOTY MOLITOBAO Kao
cBeTHRY, JlazapeBuh je oxaroBapao ymaa/buBO BHUAHO W HENOCPEIHO LEJIUM
MpuIoBeTKamMa W nojeauHadyHuM jyHaumMma” (bomkoB 1970: 23). Hacympor
I'mumheBoM peBHOCHOM Y4HTEIbY cTOjU skurocas JlazapeBuhes.

Bosbu mpujeM NpUIIOBETKE W CBECTpPaHA MPHUIPEMIBEHOCT YYCHHKA Ja
YCIEIIHO YYECTBYjy y HEHOM TyMauelhy M KOMIIAPaTUBHO] aHaJM3H ca
I'mummheBoM Mory ce o00e30equTn MOMONY OBHX W OBAaKBUX HCTPAXKHBAYKHX
3ajaTaka:

Omummrte wu3rnex, Tj. mnojaBy JlazapesmheBor yumtesma. IlpatnTe
yUUTEJbEBE MOCTYNKE M 3aTHM H3JBOjTE HErOBE JOMHHAHTHE KapaKTepHE
ocobune. Kako ce yumTesp moHama mo jonacky Ha ceno? Kako mosnpasipa
MellTaHe — HapoJ, kmera M nona? Ha koju HaumH pasroBapa ca mHUMa?
[Mokymrajte ga MpocyUTe 3aIITO YUUTEJb HHje OMHJbeH y ceny! IIponenuTe mira
My MEILITaH{ MOHajBHIIE 3aMepajy M 300T yera Kaxy: ,,KakBo je oo uyno? (...)
Jam’ je memro mpeBeh Mmynmpo, jar’ je cacBuM JyAo!”. 3ama3uTe KakBa Cy
OUCKHMBamka cejbaka M 3aIUTO YYUTeJb Jiesia CYNPOTHO HHMa. Pazmuciure u o
cinenchem: Jla mu je yuuTesb 3aWcTa HETaTHUBAH, MpadaH M JWBJBM Kao IITO Ta je
JlazapeBuh npukazao? [la 11 cy ce Morjie HaCIyTHTH yYUTeJbEBE HAMEpE Kaja je
ped o momnoBoj hepkn Mapu? Kama yunrtess OuBa mpoTepaH U3 cena? 3a mmrTa ce
MOI XPTBYj€ y 3aBPLIHMIM NpunoBeTke? Ha OCHOBY TEKCTa HOKaXHTE Ja Cy
MEILUTAaHN HMITYEKUBAIW Mapy 3a yduTesbully KojoM he ce nuuuTH. Yropeaute
I'mumheBor u JlasapesuheBor yumrtespa. lllta mx pasgsaja? Ilokymajre na
objacuawmte 3amTo JlazapeBuheB yunTesb 0CTaje HECMMEHOBAH.
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Jlakie, MO’)KEMO OYCKHBATH Jia Cy TOpe MOOPOjaH! UCTPAKUBAYKY 3a1aITH
M3a3BaJIM KOJI YYCHHMKA KeJby U CIIOCOOHOCT Jla Y4YeCTBYjy y mpeacrojehum
TyMavemhuMa.

HoBu yuntess Huje ommibeH Mel)y Hapogom. He skenn na cenn y kadaHu
W TMHUje, He ey Ja MeBa Yy IPKBU, TOBOPH 3HOjaBOM KOBayy Jia ce CKIOHHU ca
npomaje, [laBay bepuhy mpurosapa mro Tyuye croky, a Jeporuja KoBaueBuha
HaroBapa Ja CTapy JpBEHY palliily 3aMCHH aMEpPHYKAM TBO3JCHUM ILTYTOM.
VY4uTesb je oBAE HOCHIIAI HANPETHOT NOKPETa — HAroBeIlTaBa HACTaHaK ,,JIPyTror
cBHjeTa”, Tj. M0Ja3aKk HOBOT BpeMEHA. YUCHUITN he MPUMETHTH J1a ce OBaj yUHUTEIh
[0 MHUTaky FOTOBO CBEra pasliuKyje o nperxoanux. He xenu na 3amys Tpoimu
BpeMe y kadaHu, y muhy ¥ Mpa3HuM, TPUBHjATHUM Iprdama. He sxenw na mepa y
LOPKBU CaMO 36OF TOra IITO CY TO YMHHUIIU CBU IbECTOBU MPETXOAHUIIU U 36OF TOra
IITO TIEBaE Y IPKBH CENI0 CMaTpa Mmojpa3yMeBajyhinM, a TUMe W BaJbaHUM. MMa
noOpe Hamepe, INTO yOouaBamMO KpO3 HETOB Pa3roBOp ca KoBaueM, Kajaa ra
yIo3opasa Ha MOCIeIUIIe CTajakha Ha TIPOMajH, 3aTUM ca [1aBaoMm, Kaja MoKyIiaBa
Ja My YKa)XX€ Ha TO Ja BUKALEM U yIapamkbeM )KUBOTHHA HE MOXKE Ja OCTBApyu OHO
IITO je Y TOM TPEHYTKY HayMuo, a Tpeba Ja uMa BHIIE CTPILUbCHA U JPyravyuju
TIPUCTYTI, ¥ ca JepoThjeM, Kaja ra HaroBapa Ja JIoTpajayio opyhe Koje KOpucTH y
3eMJBOPAbM 3aMEHU caBpeMeHMM. Kpo3 HaBejcHe INpuMepe MOXKEMO Jia
MPUMETHMO OJI00JHOCT MEIITaHa IPeMa CBEMY OHOME IITO je HOBO W Jipyraduje.
HoBu yuwmress, HOCHIIAI] IPOTPECUBHUX Hjeja, oceha OrpaHMYEHOCT CpEINHE U
HemoryhHoCT onicTanka y uctoj. buBa romeH y MoMeHTy Kazna Mapy, MUJbEHHILY
cena, IOBJIa4YM ca cCoOOM.

YKOoNMHMKO ce BpaTHMO Ha IOYeTaK NMPHUIOBETKe, BuaeheMo ma je mom Ha
HAaroBOp MPETXOJHOT YYHTEeha ynrcao cBojy hepky Mapy y mkony. HMcnpsa je u
3a Bera camor, Kao M 3a OCTaje cebake, YIHCHBAE JKECHCKOT JIeTeTa Y MIKOIY
oo HenojMibKBO. Jla ce moacerumo, JlazapeBuher caBpemenuk 6mo je CeTosap
Mapkosuh.! MapkoBuli ce 3amarao 3a 10604y M pPAaBHONPABHOCT >KEHA ca
Mymikapiuma. McTurao je Aa JkeHa MW MyIIKapal, uMajy jeJHaKe YMHe
CIOCOOHOCTH — J1a KeHa MOoXe Ja Oyne jemHako obpaszoBaHa, Te na Tpeba ma
ykuBa jemnHaka mpaBa. OOpa3oBame yCIIOBJhbaBa HE3aBHCHOCT; Kaja IOCTaHE
HE3aBHCHA, ,,3Ha JIJa MOXKE BOJICTH OHOTAa y KOTa HaJla3W OJ3WBa CBOjOj JpyOaBh”

! Ceerosap Maprosuh je TBOpar MaHH(ECTa peanu3Ma y CPIICKO]j KEbHKEBHOCTH, KOJHM j¢ HAIao
Taja aKkTyejlHy KIWKEBHOCT pOMaHTH3Ma, mpomarupajyhu wuctoBpemeHo ,,poTorpadeky”
(00jeKTUBHY) KIHIDKCBHOCT UM TIPUKA3MBaKkE JKMBOTA KakaB jecTe, O0e3 Ipa3He CEHTHMCHTAIHE
(pazeonoruje 1 pOMaHTHYAPCKE U3BEIITAYEHOCTH.
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(MapkoBuh 1969: 124). MapkoBuh je MOACTHIIA0, MOTHBHCAO M OOAPHUO CBaKy
JKEHY Koja je kelena a Oyae emaHIumnoBana. Bpatumo ce cana na JlazapesuheBy
npunoBecT. [IpOMUCITHBIIN O YYHTE/HEBHM pEUMMA, IMOM OCTaBJha HAPOIY Y
aMaHeT KOBYET MyH Jykarta — ,,(...) 3ujiajTe Hajupuje KOy, Na IPKBY” — PEKao je
TIOI CXBATHBIIM MOCHTY YUMTEJHEBOT TOBopa. Hherosa xujepapxuja BpeJHOCTH U
JaBame MPEeTHOCTH 00pa3oBamy y OMHOCY Ha PENUTHO3HH JKUBOT BHIH CE U Y
peurMa KOjuMa OH 3aKJINELE BIATUKY:

,»Ja 3aTBapaM OYM, a IMBHO BHIWM Ja je APYrH cBHjeT Hactao. [lohe ydeBan
YOBjeK C KOjUM ja HHjecaM CMHO HM TOBOPUTH. Bumum 1a My He Bajbajy IOCJIOBH
IITO pajau, ajlk TAje ja, MPOCT YOBjeK, CMUjeM yaapuTH Ha HayKy! Hemoj, oue
BJIAJMKO, Jp)KaTH BUILE IIPOCTUX IIOIOBa Kao ja IITO CaM... IITO caM Ouo”
(JTazapesuh 1970: 153).

[lopehemwa pamu, y Ceockoj yuumenuyu CBeronnka Pankosuha, jemHor
O]l Haj3HAYAjHUjUX TPEJACTABHUKA MOTIYHOr (BHCOKOT) peaiu3Ma, IMOIMOBU HE
pa3sMUILBajy Ha UCTH HaYMH — OHU IIIKOJIY CTaBJhajy Ha Mocieame MecTo. Maxko je
OMUITE TMO3HATO Ja Cy NHCLUU CPICKOT peaju3Ma YIrJIaBHOM HETaTHBHO
MPHUKAa3uBaIA TIONIOBE, MPBEHCTBEHO 300r MHHUXOBE HEOOPa3OBaHOCTH U
HEMMCMEHOCTH, alli U )KUBOTa Ha padyH cesbaka, JlazapeBuh mctuye BaxxHOCT U
HajMoh oOpa3oBama.

Mapwuja mpoBoM YSTHPH TOJAMHE Y IIKOJIH, TE MocTaje Bpiio yueHa. [Ipeu
pe3yNTaTH HEHOT IIKOJIOBaKka YOuaBajy C€ NPUIMKOM CYCpeTa Ca BIIAJMKOM,
BEJIMKAM 3arOBOPHHKOM 00pa3zoBama. Mapa mperno3Haje UMe CBella ca UKOHE,
YuTa KIBUTy (MeCMapuily) KOjy joj BiaJuKa JAOHOCH M 00jallmaBa MPOYUTAHO
nmajyhm 3a ®eH y3pacT wu3HeHahyjyhe onmroBope Ha meroBa mnHTama. Ha
WHCHCTHPAkE BIIAJMKE, IIKOJIOBAak¢ IIOTOM HacTaBjba y beorpamy He Oum nu
crekia Beha 3Hama 1 BUJIENA CBETA.

VY 3aBpIIHUIM TPUIIOBETKE TIOM, BHUJEBIIM Ja IIKOJA TOPH, ycKaue y
IIKOJTy Kpo3 Tipo3op u y3uMma umkoHy Cserora Cae. Taj meroB 4mH MOXKEMO
MPOTYMa4YUTH HE KA0 KPTBOBAE 3 CIIAaCaBame IIKOJICKOT MHBEHTapa, Beh 3a oHO
mro cienu. Mako he yuntess moByhn Mapy ca cobom, oHa he ce Bpatut Kyhn —
Kao TMOKajHuLa, Onena, M3HeMoria, ckpxaHa. OueBa mocienma xesba Ouhe na
ciayxu Ceerom CaBH, ca YHjOM je HKOHOM Ha TPyAUMa U U3IaXHYO:

,»XOJIOM TIpohoCcMO TOpen HOBE, BENHUKe, 3WAaHe IKoie. bam 3Bomamie Ha
Beuepmy. Kpo3 mposop yriemax haumhe: ycramm Ha HOTe, Ia YUTajy MOJIHTBY.
[Mpen muMa cToju jeqHa »KeHcKka. Ympna norien y ceerora CaBy, oHOra UCTor
KOjH je u y cTapoj mkoiu crajao” (Jlazapesuh 1970: 155).
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Jlazapesuh je, a o demy mmme u JXuBojuH bBOImKOB y TpearoBopy
JlazapeBuheBux /lena, CTaBHO IOMYy y yCTa WIKOJAY M HAyKy Ja HX Ipena
IIOTOMCTBY Yy aMaHeT, 10 3HaMemeM Kpcta. HoBu yunTess je, mak, KaKmeH 3a
CBOj MPECTYIL: ,,(...) ofe y buorpan m oxxeHH ce HEKaKOM ILITO MPaBH LICIIUPE.
OcToja OorocmoBarl mpyuva /a ce caja pacTaBjba ca TOM JKEHOM, jep Ta OHa TYXKH
na je omje u 3nmoctaBiba. Hehe oH, cerbaue, Hukan mmatu cpehe” (JlasapeBuh
1970: 155). Anm, KOIHMKO Cy 30MJba BENHUKH yuuTelbeBU mpecTymu? — Ckepiunh
Opanu yuutesba, onucyjyhu ra ucro kao Typremes bazaposa uz Oyesa u deye —
ocyheH je Ha IpomacT 3aTo IITO TEK CTOjH Y peABOp]y OyayhHOCTH.

[punukoMm paga Ha Yacy Bajba (YHKIHOHAIM30BATH M 1edaTy, Kao BHJ
npobaemcke Hactase: Jla mu cy moctynuu JlazapeBuheBor ydutesba 3a ocymy?
OmnmTe je Mo3HaTO Jla YYSHUIM, HAPOUUTO CPEIbOIIKOIIIH, TO3UTUBHO pearyjy
Ha nebaTy Kao HACTaBHY METOAY, jep c€ FHhOME IMOJCTHYY pa3Boj W IpPHUMCEHA
Pa3IMYUTUX MUCAOHUX BCUITUHA U 06.J'II/IK3 MHUIILJBEHA.

Jlaza JlazapeBuh je yMeo a 0’KMBH JIMKOBE. 3alpaBo, CBE IITO j€ XTeO Ja
Kake, Ka3ao je JKMBO W JKMBONHCHO. bwo je wMajcTop mpedumeHocTH,
yriaal)eHOCTH, HCTaHYaHOCTH, U3OIITPEHOCTH, JOCETIHUBOCTH U JOBUTJEUBOCTH. Y
IETOBOM JIETy JO0OpO je jade of 371a.

Haxo je y obema mpumnoBetkama, u 'y [llkonckoj uxonu Jlaze Jlasapesuha
uy Hu oxo wma MwunoBana | mummha, nat 1uk yduresba ,,A3 HOBOT CBEeTa’, OHU
ce y MHOTO 4eMy pas3nukyjy. JlazapeBuh HM y jeAHOM MOMEHTY HHjE MPEICTABUO
HAa4YMH paja HOBOI', ABAJCCET W ABE I'OAUWHE CTApor, y4uTeJba, KaO0 HHU HETrOB
oJHOC ca aenoM. HapaBHoO, 3Ha4ajHO je OHO IITO je CaMO CYT€pHUCaHo y HETOBOM
UKy, 0 4eMy je Beh Onio peum, Kao M caapikaj MUCMa yImyheHor Ipyry, ¥ KojeM
JOMHUHHPA HETOB PEBOIYIMOHAPHHU 3aHOC!

,»Y Hapoay ce He MOXKe HUINTa YYMHHTH. 3ay3umajyhin ce 3a mera, numyhu u
roBopehu, yrmpornacTno cam cBojy KapHjepy M cIiao Ha To Ja OyaeM y4uTesb!...
OBpje cy cBM MOjH MOKYIIaju jasoBo ucranu. Hapox je rioyn u 3atynan! Mmajy
JEITHOT MOTICHY KOjH je jOIIl C IBA TP KAIIMTAIUCTA MPUTUCHYO I0JIa Celia, a CBE
OnaroyacTuBUM HaMmjemtarbeM. OH C OBHM KalUTAJIMCTHMA EKCIUIOATHINE
cesbaka — MOJAPIKaBa ra CBE jaue y IIIYIOCTH — a ¢caM HuIiTta He pagu!... Xohy aa
npecBrcHeM rienajyhu oy Henpasay!” (JIazapesuh 1970: 143).

JoBan Ckepmuh 3amaxka ga je JlazapeBuh y yumrespy XTe0o Aa W300IMUH:
»(...) T4 HOBW, pa3opHH JyX, KOjU obapa cTape CBETHHE, Oala MoJ HOre
TpaJWIIFje Yy KOjuMa Cy HapallTaju BEKOBHMMa HaJAa3WIM CIIOKOjCTBO M TIpaBaIl
xuBoTa” (Ckepnuh 1971: 351). U nox jeman (JIazapeBuh) Opanu TpaguunoHaiHe
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BpenHoctd, npyru ([nmummumh) m3o06mmudyaBa oHO MTO je HA3aJHO — 3aTYIMAHOCT H
WHEPTHOCT JPYIITBEHOT CHCTEMa KOjU je Ta Tpaauiuja usHempuina. [numrmmhen
yunrtess ['pyjuna je onmmdeme caBecHor W mocseheHor yuutespa. KpeatuBHOCT y
HBErOBOM paly BpJO je OWTHa — HCIOJbaBa c€ KpO3 HEroB paia y BHAY
WHTEPAKTUBHOCTH, HHOBATUBHOCTH M WHTEPIUCIUIUIMHAPHOCTH KOje MPUMEHYje
npu 00paay HACTaBHUX jSIUHMUIIA.

Jok I'mummh y cBOjUM caTHpama MCMEBa aJBOKAaTe, TMOIOBE, yYUTEIhE,
cespake, Jlazapesuh je Ha cTpaHM marpujapxaiHor, TpaguiuoHanHor. Ctapu mon
je mpenctaBHUK maTpujapxamHor (Jlazapesmhy paparmx yBepema), a yYHTEIb
HanpeaHor (MpCKUX My yBepemwa). JlazapeBuh pasyme u craje y oa0OpaHy
E€KOHOMCKE 3a0CTallOCTH CPIICKOT ceja U ,,ACMEBa HOBE HAyKe W KapHhKaType
HoBux Jeyan” (Bomkos 1970: 23). ,HoBu uoBek”, GesuMeHn,” JMIIeH CBHX
JbYJICKUX 1[PTa, OJTUUEH Y PyXY MPOMOBETHIKA HOBOT CBETA U HOBE HAyKe, pEMETH
TOK CEOCKOT KHBOTA. JlazapeBuh Kao 1a je BWUMe HArOBECTHO MOJEPHH3aM® —
BeJlerpaj, MpoJieTEpHjaT, Macy, a THME U OTyheme Ol TPaAuIHMOHATHUX (HOPMH
JKHUBOTA.

3. UICTPAXKMBAUYKU JIOMARU 3AJIATAK

3a pmomahm 3amatak yueHuim Tpeba na mpountajy | mmmumheBy
npuroBeTky Yuumesn. llojenunnm he nobutu u ,.cnenujanad 3agarak” — AaKie,
3aJaTaK KOjH Cy CIIOCOOHM M BOJPHH CAaMOCTAITHO JIa 00aBe. Y MUTamky je MICMEHN
pedepar? Ha Temy Moja HHTepIpeTALja KUBOTA YUHTEIbA Y IIPUIOBELH Yuumes
MunoBana ['nmummwha.

[Tnan (Te3e) 3a MpoyYaBame MPUIOBETKE:

(Jonecure xmury Ha uwac. ObenexuTe y HOj IMMOjeiMHA MecTa KOjuMa
here moKyMeHTOBaTH CBOja 3anaxama o cienehoj mpodiemMaTHIIH. )

2 PImeHoBameM ce BPILM NepCOHATN3AIM]A i HHAMBHAYATH3aIHja Y OKBUPHMA 3ajeIHHIC.

® MogepHmsaM KapaKTepuIle: I0jaBa HOBHX KIbIUKEBHHX TEXHHKA, MEHarbe¢ MPHUITOBEIAUKHX
HepcrieKTBa (HeToy3AaHOCT M WIIde3aBame MPUIIoBeada), pasapame (alyne, yBoheme HaydHe
rpale W HayYHHMX [IOCTyNaKka, HAIyIITame TPAAUIMOHATHAX XyMAaHHUCTHYKHX BpPEIHOCTH,
M3ry0JbEHOCT MOjeANHIIA Y OTy))CHOM CBETY U JIIp.

4 ,OcHoBHE s pedeparta je a 3aunmepecyje yaeHHKe 3a ofpeleHo KIbIKEBHO [eI0, MHCIA Ml
JUTEpapHy II0jaBy, Aa yKake Ha OWUTHE npobieme W TOHYIW BajbaHa eleduuima 3a HHXOBO
peraBame. Pedepent he, cBakako, JaBaTu U CBOja peLIeha, CyI0Be U OLeHe, aii he CBe TO YMHUTH
ca HaMepoM Ja y paspemy IMoOyAu paJlo3HAJIOCT W CTBOPH IHoBoze 3a pasroBop” (Hukommh 2006:
71).
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— JpymrtBene oxomHOocTH oOOyxBahieHE TIPUIIOBETKOM W  MIKOJICKO

Ha/I30pHUILTBO.

— MecTo gemraBama pagme — ceno y Cpouju 19. Beka.
— Kapakrepuzanumja nukosa. [Tonoxkaj ceockor yuutesba. Penanuja yanress-

TIOTI.

Uprty u3 yuuressckor xuBota MwioBan [mummh naje v y mpunoBenu
Yyumesn. I'mammh je OMo MajcTOop y CIUKamky HAJU3PA3UTHjUX U HAjCMENHjUX
JWYHOCTH CpIICKOT cena. Haume, y Meceny jyHy W3aciaHulM o0uiia3e MIKoie, Te
MHOTH YYUTEJbH CTpaxyjy 30or ucxoma. ['mummumh mpukasyje m3aciaHuka Kao
YoBeKa Koju hammma mocraBiba BpJO HEOOMYHA MHUTama — HECBOjJCTBEHA OHMMA
KOju Tpeba Ja KOHTPOJIMINY HUXOB paj U Hanpedak. lloctaBika muTama of KOjuxX
Ce M OJIpaciii YOBEK 30yHH, nonyT: 3amTo bor Huje mao yoeky porose? [la nu je
kHe3 Jlazap jeo kpommmpa? Konwmko je Tpu IyT cegaMm nBameceT W jemaH?
VYKOIMKO ce Ha jeTHOM ApBETY Halla3u NEeTHaecT YBOpaKa U youje cenam, KOJIUKO
ocraje? Ko je 6uo oran Hojesum cuuoBuma Cumy, Xamy u Jadery? Kusu mu
YOBEK 3a TO Ja jeJie Wi jene aa KuBu? u ap. M oBae je MpUCYTHA 1032 XyMopa,
cBojcTBeHa | mnmmhy, momyT oHe K0jy je Kopuctro onucyjyhu nmoma Byjuiry.

Munosan ['mumuh nmpumoBeaa o TPOJUITH yUnTEIba: YUUTEIhY MUIIaHy U3
Poraue, yuntespy Bnajky u3z Crojuuka un yuuresby HeroBany m3 Hemenmkyha,
Meljy Kojuma ce m3/Baja yunTesb MmlaH 1O TOME IITO HE CTpaxyje OX JojlacKa
n3aciaHuka, kao BehnHa yuutespa. Mima uponuje xox [nmummha xama xaxe na
yuntesb MujaH uMa Tako nmobpe hake ga ce yde camm — 0€3 mera: CTapuju
npecnuiiasajy miale, mokasyjy UM IITo Tpeda, OApKaBajy pell y IIKOJIH, Kao U J1a
je TOJIMKO MOY3/IaH Y HHX JIa TOTOBO M HUje y MIKOJH, Beh y ONMmuTHHH WK KOJ
MeXaHe — JaTHO Ce MOCjia OMIITHHCKOI MHcapa, Te MHIIE CeJballiMa yBepema,
obnuramnmje, TPOIleHe M CBEe IMTO MM 3arpeba JOK ce OBH TUBE IHETOBO]
MUCMEHOCTH, KMETOBM M OJOOPHMIM XBaJle HHME, a HAueIHUK Yy 3Be3Je Kyje.
AyTop je, 3anpaBo, y NpPBHU IUIaH CTaBUO JYXOBHY 320CTaJOCT CPIICKOT HapoJa —
HETpHUjaTHY UCTUHY Tajammbe Cpouje.

Pa3palyyjyhu nmuk yunresra MmunaHa, ca3HajeMo J1a je OHaj THUI y4YHTEJba
KOjU HE eNmu Ja cBojy JnuuHy cpehy kpTByje ommTeM uHTepecy. Ca MamKOM
HACTPajHOCTH U EHEPTUIHOCTH MIPU3HAjE:

»(---) ja caM ce y IpBH Max ¥ My4HO M TPY/HO, CAMO JIa C€ IITO 00JbE MOKAKEM.
Kan eto i m3acmanuka, mperiena mkoiry, ma MeHu camo: ‘IIpmmudan, mobap’.
I'memam ja, mpyru ce HU yrona He KHOajy, a BuUMa: ‘Bpro mobap’, a xamTo u
‘ommmuan’. Kaka cy To mocma? — muciauM ¥ jenem ce ox Myke. JJok TH MeHe
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jenaHn crapu y4yo u3 ['pyxe, kan oHo cuiaszux y beorpap, jeno Hayuu U ynyTH.
‘ITo cu mope, nyn?’ pede mu. ‘3ap he Tu Heko pehu xBanma? Buawmin jiu, OoiaH,
Kako cMo jagau u xanocHu! Cto ronuHa, neseaecet rpomal I'enaj, mope, cebe,
xej! I'menaj, 10, TO, TO!” M KymHY ce mo yemy. (...) Emne, ja Tu orma, Moj moro,
OKpeHeM IpyrH JucT. [Iponunkam cTapuje yuuTesbe M BeLITHje KaKo OHH paje,
ma u ja oHako. Hajbospe hake 3ampkum oreT y paspemy Aa MOBTOpaBajy. Umm
BHIVM J1a Koje neTe cnabo y4uw, ja mera UCTIHIIN U3 IIKOIe, a Ko Kyhe My jensa
to uekajy” ([mumuh 1969: 183).

Hu y oBoj mpumnoBeny HUje M30cTana pesannja yuuTesb-TioN. 3a pasiuKy
on npunosenaka Hu oxo wma u [llxoacka uxona, y Yuumesny yautesb U TOI CY
ycarnameHu. YyBmu Aa je M3aciaHMK HaMepuo Ja MpBO JAohe KoJ yduTesba
Mwuana y KONy, YYHTeJsb W TIION, NPETXOAHO OOEOBaBIIM y WIYMH U
MPUIPEMABIH ce 32 JIOB, TPUE JO0 IIKOJIE TOTOBO 0e3 Aaxa. 3aThM ciean QUiIMcKa
CIIeHa, 10 Cy3a ypHeOecHa, Kajia YYUTelb U 0T, Ha KOHIy BpEMeHa, YCKady Kpo3
MPO30p y MIKOJy. YUHTE/h Ce MPaBHO OOJECHUM JIOK je Hall HHUME ION YUTA0
MOIIMTBE, M3HOBA 1 m3HOBA. [lomcmesa ce opne ['mummh u yuuTespy u momy, Koju
YUTakEeM MOJIMTaBa HaJl HaBOAHO OOJIECHUM YYHTEJheM OOMamyje IIKOJICKOT
HA30pHUKA W TUME Ta IITHTH O] CHTYpPHE W 3acily’keHe Ka3He. bux aBojuna cy
ce YAPYKHJIH, IITO je YeCT Cly4aj U y APYTHM JISIHMa U3 eN0Xe peann3mMa.

Hpyra moroguoct: O0aBUTH YIIOpEAHY aHANM3Yy IJMKOBA ydWTesha U3
paHuje oOpal)eHMX KEMKEBHHX Jieja M0 CONCTBeHOM u30opy (Hup: [lon Rupa u
non Cnupa, '1asa wehepa).
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Bojana Andeli¢

METHODICAL APPROACH TO A COMPARATIVE ANALYSIS OF STORIES NI OKO
ST4 BY MILOVAN GLISIC AND SKOLSKA IKONA BY LAZA LAZAREVIC

Summary

Rural topics are dominant in the Serbian literature of realism. The tragic position of a rural
individual in contact with combined forces of destruction has become a great literary
theme. The teacher’s life in the countryside became prominent as a unique challenge of
the new epoch in short stories of Milovan Glisi¢ and Laza Lazarevi¢.

The aim of this paper is to analyze the teacher’s life in the country in short stories Ni oko
§ta by Milovan Gligi¢ and Skolska ikona by Laza Lazarevi¢. While Gligi¢ writes about the
real state of Serbian countryside, Lazarevi¢ opposes patriarchal views with progressive
views of his time. Since both authors write about the life of teachers in Serbia at the end
of the 19" century and spiritual backwardness of the Serbian people, their stories are a
good starting point for a methodical processing which is based on the procedures of
analysis and synthesis, but also of observation, comparison and evaluation.

The paper presents tasks such as the reserch homework, which requires a combination of
reading (the short stories) and writing (a new essay with the students’ interpretation of the
topics).

Keywords: teacher, school, education, countryside.
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Prihvaceno: 9.11.2017.
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AHIPUHh U YEXOB Y HACTABH

ATICTPAKT

KommaparuBna anammza gena Yexoa u Amnapuha omoryhaBa HOBY
HacTaBHy oOpajJy CTBapajialiTBa OBa J[Ba MHUCHA. YTO3HaBame yYEHHKa ca
KOMITapaTHBHOM KEHHXKEBHOM aHAJIN30M YBOJIHU HX Y MOJIEpHE TOKOBE HayKe
0 KibkeBHOCTH. McTpaxknBameM OHOJIM]CKOT MTOATEKCTa, aHATN3a YBOAU U
MeTolly MHTepTeKcTyaimHocTd. OBakBa HacTaBHa o0paja MMa 3a LWJb Ja
YUEHHKE OKpEHE KIbH3H U TaKO IIOMOTHE Y MPEBa3WIIAKEHhy KPH3e YUTamba,
3acHUTYpHO jemHor o HajBehmx mpobiiema maHammuIe. Metoanuka odpana
YBOAM W MYJITUME/NjaJIHH MIPUCTYII HAacTaBH. Yropehusame UexoBbEBUX 1
AnnpuheBnx naena mpyxa MOTYRHOCT Ja ce y3ajaMHO OCBETJIHM JIEHNOTa U
CJIOXKEHOCT H-HXOBOT JIeNia 1 HHOBHPA HacTaBa KibkeBHOCTH. Llnib pana je
la TIpUKake KOMITapaTWBHE Be3e y npenmuMa YexoBa u  Amnzgpwuha,
npomupyjyhu Tako Kpyr nmcanma ca kojuma AmxapuheBo jgeno
KOPECTIOHMPA.

KibyyHe peun: TpHIIOBETKa, €cej, MOTHB, JHK, KOMIIApaTUBHA METOJa,
WHTEPTEKCTyalHOCT,  OWONMjCKM  TOATEKCT,  METOJUKa  HAacTaBe,
MYJITUMEH]a.

ANDRIC AND CHEKOV IN THE TEACHING PROCESS

ABSTRACT

A comparative analysis of the works of Chekov and Andri¢ enables a new
methodological approach to the opus of these two authors. When students
become familiar with the comparative literary analysis, this allows them to
learn about the contemporary literary science. The research of the Biblical
subtext introduces the method of intertextuality into the analysis. This
methodical approach aims to motivate students to read books and thus
overcome the reading crisis, which is surely one of the biggest problems
today. The methodical approach introduces multimedia in the classroom.
The comparison of Chekhov’s and Andri¢’s works provides an opportunity
to illuminate their beauty and complexity and innovate teaching literature.
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The aim of the paper is to show the comparative links in the stories by
Chekhov and Andri¢ and expand the circle of writers with whom Andri¢’s
work corresponds.

Keywords: short story, essay, motive, character, comparative method,
intertextuality, Biblical subtext, teaching methods, multimedia.

1. YVBO/

Munan BypunHOB y cBoM pany Auopuh u HYexoe ykazao je Ha ,,onpeleHe
CIIMYHOCTH ¥ oayAapHocTH m3Mel)y nmoetnke Yexosa u Auapuha”, mpomupyjyhu
Tako ,,Kpyr OHUX CBETCKMX MHcala ca KojumMa AHApuheBO [0 1O CBOjUM
MMOSTHYKUM KOOpIuHAaTaMa HeCyMmBUBO KopecnoHmupa” (BypunnoB 1991: 612).
AyTOp ce TOM MPUINKOM OrpaHHYMO CaMO Ha MOJIYJapHOCTH Koje m30ujajy ca
CTpaHMLA HHMXOBE eKCINIMIUTHEe moetuke. OBaj pax NpoIIHUpyje 3aroyery
aHaIIN3Y, 10/1ajyhu joj METOAMYKA aCTeKT.

VYnopenHom anHanu3oMm npunoBenaka YexoBa u  Anxapuha Ouhe
obyxBaheHe TPHWIOBETKE W3 HACTaBHUX Iporpama 3a CpICKH je3WK Kako 3a
OCHOBHY Tako W 3a cpeamy mikoiy. OcuM npunoseaka, pajg he o0yxBaTutu u
Angpuhes ecej O npuuu u npuuawy'. Tpemnoxuhe ce, Taxohje, u HOBe
MPUTIOBETKE 3a o0paaxy W TuMe 3ahm y HaANpPOTrpaMCKA HHBO, jep ,,ITOpE]a
obaBe3HOT Jena mporpaMa, yTBpheHOr Kkao pasymaH craHzaap] 3a oapeheHu
y3pacT, CBOje MECTO y HacTaBd Tpeba na mobuje u n300pHU J1e0 mporpama, Koju
JT03BOJbAaBa M300p M YUCHHIIMMA M HACTABHHKY, KOjH 3HA (M HCTPaXKyje) HUXOBE
xkespe” (Mmuh 2011: 16).

AunpuheBe m YexoBiheBe an/mOBeTKe2 npoydaBahe ce W Ha OCHOBY
Ooubnujckor moATekcTa. Tako BEIHKH CBET KOjH Cy OBU IMUCHU CTBOPHIH H Y
HBEMYy Hausriiea oOMYHM Jby[H, IIpeBa3niIa3e cBOje OOMYHe Cya0uHe, Ia BUXOBE
npude 100vjajy er3uCTeHIINjaTHy TeXUHY.

HduTtame ycpencpel)eHO Ha MpoHANAXeme OMONMjCKOT IMOATEKCTa oMoryhyje
MOHHPAaKke Yy HAjCYIITACTBEHUJH CJIOj TIECHUINTBA W TIPO3HPAEmHE HHETOBOT
YHHBEp3aJIHOr 3Hauema [...] [losnaBatm bubmujy, penoBHo joj ce Bpahatw,
NaXJbMBO WIIYMTABaTH W OTKPUBATH 3HA4YEHa CKPHBEHA Yy IpHYaMa, CTaTHO
MIOJIA3UTH Off CBETE KIbUTe XpUIIhaHCTBa a OM ce IOCTUTao Hjeal IpaBociaBHE

1 OBo je Gecema kojy je MBo Amapuh msmoxmo Ha cedanoctd y Crokxommy 1961. rommue
npuIKKoM Jooujama Hobenose Harpase.
150 2 A. I1. Yexos Tyea u U. Aunpuh Ha opyeu dan Boocukia.
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JYXOBHOCTH — TO j€ MCTO IITO M YCaBPUIMTH W NOBpIIUTH yoBeka” (Pamynosuh
2003: 152).

Crora je oBakBa aHalM3a ycaBpIIaBame M JIOBPIIABAkE U HACTABHUKA U
yUYeHHKa, jep ,[Ipel CBaKUM OJ Hac CTOjH 3aJaTak OCHa)KUBama, Oolpema U
ycaBpIIaBama cBoje nuanoctr” (Paxymosuh 2003: 152).

VY cpenuiuty pana jecte nopeheme MYIIKMX JIUKOBA HA OCHOBY MOTHBA
no0OyHe, cTpaxa, ONPE3HOCTH, CUTHUYABOCTH, TYI€, yTE€Xe, NETUHCTBA, IMHCMA,
MOJIUTBE U CMPTH, Ka0 JOMHUHAHTHHX MOTHBA y M3a0paHHM MpPUIIOBETKaMa, ajiu
MOTHBA KOjU YECTO UIPajy BasKHY YJIOTY Y )HMBOTY YUCHHUKA, OMIIO J1a ce Be3yjy 3a
BUXOB CBET WJIM CBET Ofpaciux, na he Tako MOOUTH MPUIHMKY J1a TMOBEXKY
MPOYMTAHO ca JIMYHUM HCKycTBOM. Mako je 3ajarak aHanmu3e na mnpoHahe
cnmmaHOCTH Mel)y mmcmmMa, ykazahe ce W Ha TOjequHE pas3jinKke, MMOHEKaT H
CYIIPOTHOCTH.

IIto ce Ttuue wMeroaumuke obOpane oOHa je y HAyXy MOpoOJIeMcKo-
CTBAapaJadyKoOI METOAMYKOI CHUCTEMa, MCTPAKMBAauyKe METOAE W TPYIHOI paja.
OcuMm Tora uckopuctuhe ce u MoryhHocTH MynTHMeauje y HacTaBH. Tume ce
MOJCTHYE CAMOCTAIHH paj YYeHHKA M aKTHBHO yueme’: ,,Ca ICHXOIOMIKOT
CTaHOBHINITA, yY€HE je aKT OTKpHha M y4eHHK Tpeba Ja y4ecTBYje y CTBapamy
3HaWa, a He aa Oyne mana oscusa enyuxnoneouja” (IlerpoBauku u Lltacun 2010:
165). KpearuBHa npuMeHa HaCTaBHUX METOAA ,,HE CTBapa Of yUYCHHKA IacHBHOT
penpoaykTuBla, Beh akTuBHOT caroBopHuka y HactaBHoM pany” (Crakumh 2002:
53), 1j. OTpeOHO je Na ce y NPBU IUIaH CTaBU NPOOVKMUBHO oljerbe yueHuka, a
Jla ce TIOTHUCHE PenpoOYKMUBHO AH2ANHCO8AIE, KOjE ,,BOJH Ka HIKO] BPCTH 3Hama”
(Hukonuh 2009: 281).

2. MOTHB IIOBYHE U CTPAXA

(IIpuua o kmemy Cumarny v Hunosnuxoea cmpm)

Awnppuhesa [lpuua o kmemy Cumany je He3a00MIIa3HO IIKOJICKO IITHBO
(Wmmh 1999: 25). Ilpencrasipa Tpehu crenmeHnk Ha ,,peIeIIAjCKOM ITyTy YUCHUKA
kpo3 AnzapuheBy Oeckpajuy npuuy”’ (IlerpoBauxku 2008: 256). Ilumyhu oy

3 Active learning is another name for the theory of teaching that emphasizes the students rather that
the teacher [...] The mastery of knowledge that comes from having students be active doers and
participants [...] Teacher and students become jointly responsibile for a proces in which all grow.
What is important is learning, not teaching [...] Student-centered teaching makes the teacher a
facilitator rather than a star” (Showalter 35-36).
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npunoBeTky, AHgpuh je, ,3a TpPeHyTaK, OCTaBHO CTapy MHUTCKY bocHy u
MOTPaXXHO TeMY Y HeAaBHO) OocaHckoj mponmioctu” (Mmuh 1999: 25). V nuramy
je TIpUMOBETKa ca M3Pa3WTOM COIHjaTHOM HOTOM Y KOjoj je AHapuh mokaszao
CBOjy Bepy y Hapo, roBopehu o ,,CHa3u ¥ UCTPAjHOCTH HAIIET YOBEKAa W HApoJa
kao konektuBa” (IlerpoBauku 2008: 258).

Y HacTaBHE mporpame 3a CeAMHU paspe]] yIiao je caMmo OJJIOMaK OBe
NPUIIOBETKE, KOjU TOBOPH O cycpery are MOpare, xoju je I0IIao IO CBOjy
Tpehuny nupmBa m kMera CuMaHa KOjU CBOJUM KpaTKUM M omrTpum ,He”
(Armpuh 2008: 355), cTaje y onOpaHy CBUX CBOjUX Ipelaka KOjU Cy TPU CTOTHUHE
rojauHa apraToBaiu 3a are. Huje cnyuajHo m3ocraBibeH CHMaHOB Tparu4aH Kpaj.
OBako TPUIMOBETKA 3payd HCTOPHjCKUM H COIMjaTHUM ONTHMH3MOM, IaJbe
MOPYKY Ja 4oBeK Tpeba Ja ce O0pu 3a OCTBapeHe CBOjUX MpaBa. MOTUB KOju ce
TOM TPWINKOM H3[[Baja jecTe MOTHUB TMOOyHe: ,HakoH rommHa hytama oBa3j
AnnpuheB jyHaKk KOHA49HO IMPOroBapa W W3 mera mi3buja Oyjuria pujedu, AyTo
Bpemena noruckuBanux”’ (Kanesuh 2006: 135).

3a pasznuky ox CuMMaHa KOjU je TIOJUTao CBOj IIac y oAOpaHy CBOjHX
npaBa M Mpasa cBOT Hapoja, UepsjakoB u3 UexoBibeBe Yunognuxoge cmpmu TO
He yuHH. YepBjakoBy cyaouny oxapehyje ctpax. YunosHukosa cmpm je KOMUYHA
NpUYa ca CHaXHUM eJeMEHTHMa COLMjaTHOT peann3Mma: ,,UexoBJpeBe Mpude cy
KOMHUYHE INTO HEKMMa Off BUX He cMera (Yurnosnuxosa cmpm]...]) na mocemyjy
JKECTHHY conjanHor peanmm3ma” (Meneturcku 1997: 321) .

Yxonmuko Ou ce ymecto omiomka [lpuue o xmemy Cumany, y3ena nena
NPUIIOBETKA, OHA OM ce ca YuHosHUKO8OM cMpmu MOTIIa TIOPEAUTH U 0 TUTALY
TparmyHe CyJIOMHE IIaBHUX jyHaKa. AKO TOME JIOJIaMO U MOTHB CTpaxa U MoOyHe,
Ha Kpajy OCTaje HepelleH pe3ylTart, jep W jeiaH M IPYrH JOBOJE 0 TParudHor
kpaja. CaMo Ha IPBH MOTIIE, OBO MOXE JIa YHECE HOTY MeCUMuU3Ma jep: ,,/Ipuua o
kmemy Cumany TOBOPH O TParduHO] HEMONM ycamJbeHE KMETOBCKE MOOYyHE”
(Kanesuh 2006: 134). Melytum, oHo mto je y oba ciyuaja BaxxHO uctahu, TO je
Ia y cBemy Tpeba mporahm mepy. Huje yoma Hu moOyHa, HEje JIOII HUA CTpax.
VYkonuko uma npaBy mepy. CuMaH je OMO jellaH O OHMX IOjeJMHAIa KOjU CY
,,yclies1 BpToriiaBor ocehaja Mohu, KOju UM je AaT U3HEHATHUM JIOJIACKOM 3araja,
CBOjUM TPEBpPEMEHHM HWHAWBYIYaJHUM HCTYIalkeM TPajHO 3aredyaTWiid CBOjY
cynouny” (Kanesuh 2006: 134). BberoBo cTpagame mouume jep ,,HA y peunma, H1
y mocTynmumMa Huje Morao aa ce 3aycrasu’ (Kamesuh 2006: 135). OH je ,,cBOjuM
npeypameHuM TMOCTYIIMMa H3a3Ba0 Cyaap ca BPEMEHOM U Y TOME OKpIIajy je
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mocrao crpaganauk”’ (Mapkosuh 2010: 112). C nmpyre crtpane, Yepsjakom
HETMOTPEOHH CTPax je CBe 3ayCTaBHO.

3. MOTHUB OITPE3HOCTU U CUTHUYABOCTU

(HQunosnuxosa cmpm u Bople Boplesuh)

Kanga cy y nutamy MOTHBHM ONpE3HOCTH M CHTHHYABOCTH, UeXOBIbEBY
MIPUTIOBETKY  Hunosnukosa cmpm Moryhe je TmoBe3atm ca AHIpuUheBOM
npunoBetkoM Bople Boplhesuhi, koja je He Halla3W Y HACTABHUM MPOTpaMHUMa.

IIpunoBeTke Yunosnurxosa cmpm n ‘bophe Bophesuh Ha IIaHy TEMaTHKE
MOBE3Yyje CaBPEMEHOCT M YIUIUB Y CBET MaJlor YoBeka. OCOOMHE TIIaBHUX JTMKOBA
00e IPUIOBETKE CYy CUTHUYABOCT U MACHBAH OJHOC IIpeMa XHUBOTY. IMe riiaBHOT
jyHaka y UexoBJpeBOj mpHUMoBely je UepBjakoB, MTO y MPEBOIY 3HAYH YOBEK j&
upB, unMe YexoB yka3zyje Ha Jerpajandjy yoBeka. AHApuh CBOM jyHaKy Jaje uMe
Bophe Bophesuh. Y npBu max To je Heko HH nune, mehytum, To nme uma cBojy
cUMOOJIMKY y KOHTEKCTY OBE NPHUIIOBETKE jep yKa3yje Ha HEKOT KO je Kpo3 JKUBOT
npomao He3anmamheH, HEKO KO je oOMuYaH M HeOWTaH, jep YnTaBa MPHUIIOBETKA je
,»,O0HW4aH xuBOT, o0muHOT YoBeka” (Auapuh 2008: 534). UexoB Takolhe roBopu o
HEKOM KO je HeOWTaH, Ma CTOra y HacjoBY yMECTO BIACTUTOT WMEHa KOPHCTH
mpUIeB W3BedeH Of 3ajenHuuke umenuue. C jenHe cTpaHe je LpB, a ¢ Apyre
0e3UMEH, U TUME C€ OCTBApyje jacCHa MHTEPTEKCTyanmHa Be3a. OcumM Tora u u300p
3aHUMama TJaBHOT jyHaKa ce mokiamna — Yepsjakos je ,,AuBHU ekoHOM” (UexoB
1990: 236), a Dophe ,,ypenan unHoBauK (AnApuh 2008: 534). 1U360p enureTa
HUje cily4dajaH, ynoTpeOJbeH! Cy ca HCTOM HaMEpOM.

»Kan ogjennom [...] Y npunoBerkama ce yecto cpelie UCTaKHYTO ~Kaj
omjenaom”. [lucnn MMajy TIpaBo: XKHUBOT je Tako ImyH m3HeHahema” (Uexon 1990:
236). OBo 3acurypHo mory Outu u AunzapuheBe peun. Yurosuuxosa cmpm je
jenHa enn3ona u3 AHapuheBe NPUIIOBETKE, jeaH O BEeHUX 3aBpuieraka. C aqpyre
ctpane, Bophe Bophesuh je mupommpeHa Yuwnoeuurxoea cmpm. JlajTMOTUB
‘BokuHor XMBOTA jecTe pedeHHUIa KOjy je HACIEAHO O CBOT JAeAe, YHhje je U UMe
Hocwo. Ta pedenuna je riacuna ,,boko, masu mrta pagunr’ (Argpuh 2008: 534).
OcuM HMMEHa W OBE PEUYCHHUIlE, O JCAC je HAcleIHO W BPIMHY T'OTOBO JO
HCTaHYaHOCTH pa3BHjeHy, KOja Kao TakBa Ipelasd y MaHy, NpaBy MaHH]y.
OMmpe3HOCT U CTpax MPU CBaKOM KOpaky moBesyje boky ca Uepsjakosum. Doxa je
kaxxe Anapuh ,,u3ryOuo je cBoj usryosbenu xxuBot”’ (Aaapuh 2008: 537), a To Ou
ce ¢ mpaBoM Morio pehu u 3a UexosibeBor jyHaka. OcuM Tora, moBe3yje UX H
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0aHATHOCT cHUTyalldja KoOje HMX JO0BOAE 10 Kpaja. YepBjakoB je KHUHYO Y
MO30PHUIIITY HA CBOT Hajipel)eHor U TO ra ja u3jeaano MmomyT OHOT IPBa Y HerOBOM
nMeHy, a bopha BopheBuha je BpemeHCcKa IporHo3a kao noka3 moryher u moopor
npensuhama ¥ HKHEroBa MHCAO0 ,,JJa MHOTO C€ MOXE MPEABHIECTH MOXIA U CBe”
(Armpuh 2008: 537), HaBena Aa TpPEeBUIM jeAHY CTENeHUWIy. AHApuUh U OB
cmmau YexoBy, Tj. ,,lb€TOBOj TEXKIBbHM Na u3abepe ciydajHe TpU30pe, KOjU Cy
Ooratn yHytpammoMm Apamatukom” (Pamymosuh 2007: 123). V UexoBibeBoj
Mpo3M ,,He3HATHH norahaju Bole BEIMKHAM W CYIMITHHCKAM 30WBamkbMMa, a MaJlH
JbYJIM pacTy 110 HeoueknBaHux pazmepa’ (Pamymosuh 2007: 123).

YexOoB/bEB OMUC YHUHOBHHKOBE CMPTH j& jEJHOCTABHO MPOCTO
CaOIIITEHE, TOTOBO KA0 YMHOBHUYKH U3BEILTAj O CMPTH jEIHOT YOBEKA:

,»epBjakoBy ce y yTpobm HemTo mpekuae. OOHEBUIEO M OTIIyBEO, OH YCTYKHY
mpeMa BpatnMa, m3ahe Ha yiumy u onxe mocphyhu... Kag je maxwnanHO momao
kyhn, nerao je, He ckumajyhu yamdopmy, Ha muBaH u..ympo~ (YexoB 1990:
238).

AmnzppuheBa ciuka cMpTH je Aaneko AyOspa u ommupHuja. To je ciuka
CMPTH Kao CJIMKa CTBAPHOT I1aJ1a, KOME je Kpaj Y TaMH, CMPTOHOCHOT T1ajia:

,CaMo y CHOBUMa MIMa TaKBHX Najgama. AJIM y CHOBUMA HE YeKa Ha Kpajy TBPA U
CMPTOHOCAaH KaMeH, Hero Oyheme. A OBO, OBO je CTBapHH IIajl KOjH CE€ caMo
JETHOM JOKHBH, a KOME je Kpaj y TaMH. Jep HUKO O )KMBUX HE MOJKE MOTIYHO U
JI0 Kpaja Jla 3Ha Kako M3IJiefa M IITa je TO — CMPTOHOcaH maj [...] oBakBH
JOXKUBJbajy 0€3 CBeJJOKa OCTajy 3ayBEeK y TaMM, Ka0 CACTaBHHU JIEO CaMe CMPTH.

A mag Tpaje. YoBek oceha na maza [...] 1 To Tako Op30 1a MUCao HE MOXE HU Ja
ra CTUTHE, a KaMOJIH Jla ToMorTHe | crace [...] Jomkas je. Hema Bumre Hukora. 1
mocienma cujanuiia yracHy [..] Hwumra. Ileo YoBek ce HCIyHH TIIyBUM,
0e3MMEeHNM M BEKOBEYHUM MpakoM notiryHe HecsecTr . (Auapuh 2008: 537)

4. METOJUYKU ITPUCTVII

HacraBna o6pana YexoBibeBe Hurnosnukose cupmu u Aunpuhese [lpuue
o xmemy Cumany Be3yje ce 3a CEIMH pa3pell OCHOBHE INKOJIE M y IyXy je
ompeliesbeha 32 MPOOIEMCKO-CTBAPAIAaYKA METOJMYKUA CHUCTEM, HUCTPAKUBAUKY
HACTaBHY METOJAY W TPYNHU paja. YUeHUIM he OWTH TOJC/hCHH y TPU TpyIe
(OCHOBHH, CpEeNbH U HANIPEIHN HUBO). [[Be Henmesne mpe HacTaBHE oOpajae moduhe
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HUCTpa)XMBa4YKE 3aJIaTKE, KaKO Ou uManu JOBOJbHO BpEMCHaA Ja CC€ INpHuIIpEMC 3a
HUCTpaXXNBAKC, KOjC je 3aMHUIIIJBCHO Kao ABOYac.

4.1. UcTpaxkxuBayKy 3a/1a1lu

4.1.1. OcHOBHH HUBO

Koje cy Barmme acomujarije Ha CTpax v MoOyHy?

[Ipature motuB moOyHe y AHapuheBoj mpumoBeuu [lpuua o Kumemy
Cumany.

[parute MOTHB cTpaxa y UexoBJbeBOj MPHUIIOBEL HuHOBHUKOBA CMPI.

4.1.2. Cpenmbu HUBO

IIpounrajre AunpuheBy npunoBetky /lpuya o kmemy Cumany y TICIIAHU.

Ynopenure kpaj npunosenaka [Ipuua o xmemy Cumany V. Annpuha u
Yunosnuxose cupmu A. T1. Uexona.

Pasmucnure o cmucity nmobyne u crpaxa. OAroBop MOTPAXKHUTE y OBUM
MPUNIOBETKaMA.

4.1.3. HanpeHu HUBO

[pounTajre Anapuheny npunosetky Bophe Bophesuii.

Ynopenure Auapuhes nmuk Bopha Boplhesuhia n YeXOBILEBOT YUHOBHUKA
HA OCHOBY MOTHBA CUTHUYaBOCTH M ONIPE3HOCTH.

VYnopenure TparnyaHn Kpaj o0a JMKa U Ha OCHOBY TOTa 3aKJbYUHTE KOjy
MOPYKY HaM IaJby OBE MPHUITOBETKE.

5. YEXOBJBEBO U AHJAPUREBO HAETE

— MOTHBH: JICTHECTBO, TIMCMO, MOJIUTBA U CMPT —
(Bamka n Krouza)
Kana cy y nuramy NpUIOBETKE Y KOjUMa Ce Kao jyHallu MOjaBJbyjy Jela,
n YexoBibeBe u AHapuheBe mpuye O JEIM Cy JApyraddje o mpHya Ha Koje Cy
yueHHIM HaBUKIKW. OHH pymie MUT O CpehHOM W HEBUHOM JICTHICTBY.
JleTHICTBO je MPHWKa3aHO Kao CBa ocTana pas3nobsba JKUBOTA, ca MyHO 0oJa,
MaTbH, CTPaxa, 3arOHETKH U YSIKIbHU:

155
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Sleua y Anapuhesum mnpuuama ojpactajy 0e3 JbyOaBH, 3amocTaB/bEHa,
CHpOMAIlIHA, HE Pa3yMejy KMBOT M HE CHaja3e ce y HEMHIIOCPAHOM CBETY.
Oppacrame je Temko, octaBiba TparoBe u oxmibke” ([lerpoBauku 2008: 258—
259).

Amnnpuh ,cnamga y mucre Koju He HAean3yjy IeTHHBCTBO” (MruratoBuh
1996: 10), 6am xao u Yexos.

C TuM y Be3d, KOMIIApaTUBHO IMpoydaBame YexoBibeBOr Barke U
AnppuheBe Kmuee oTBapa HoBe MoryhHOCcTH HacTaBHe oOpaae. OOe mpHIloBeTKe
Yy OCHOBH I'OBOpPE O OJHOCY CBETa OIPACIMX U CBETa JELE U YjeAHO Cy MO3WB 3a
XyMaHH3alujy Tor oxHoca. OHe cy MOpyKa ¥ 3a oJjpaciie u 3a JIely.

YexoBspeBa HOBeNa Barka UMa JBOjaKy NPUPOY: KOMUUHY M TParuyHy,
Toruty u xyiaaHy. OHa ca jesHe cTpaHe rOBOPH O Jby0aBH Jedaka npema JIe/u, a ca
Jpyre CTpaHe O HACHJbY KOje HaJl JeYakoM CIPOBOJIE Ta3lia M ra3aapuia KoJ
KOjux yuu 3aHaT. KomMuyHOCT M TomimHa M30HWjajy u3 cehama riaBHOT jyHaka.
Tparu4Ho M TYXXHO OJUIMKA je JE€YaKOBE CTBAPHOCTH. ,,[yXKHO THCMO JeAu y
ceno” (Meneruncku 1997: 321) amen je jemHor aedyaka 3a TOMoOh, aeuaka
YIUTAIEHOT M W3JIOKEHOT HelpaB/jaMa M MaTikaMa, OTPTHYTOT U3 CTBAPHOCTH U
TOIUTMHE 1oMa. Taj JAeyak TOBOPW y M€ CBUX OHHUX KOju Cy Omnm mnm he Outm
KpTBE Hacuiba. Tema kojy UexoB Oupa y MOAEpPHMM BpEMEHHMMa IOCTaje CBE
aKTyellHWja. JeJIMHN TJIac KOjU IMOCTOjU y OBOj IIPHUITOBEIM je riac Aedaka. OHa
JpyTa cTpaHa, CTpaHa OJIpaciiiX 0cTaje Hema.

Bamr xao m gewak Bamka, u nedak y AunngpuheBoj nmpunoseuu Kruea
MPOXXUBJbABA TpayMy. 3a OBy NPHUIIOBETKY CE WHA4Ye MUCIH Ja je ,,jelHa Of
HajOoospux Anapuhesux npunosenaka” (banmuh 1963: 155), kao u na je ynpaso
OHa ,,perpe3eHTaTnBHa AHapuheBa npunoBeTka 3a ey’ (Mmuh 1999: 37). Ono
mro cy oOyhap AjpaxuH M BeroBa KeHa 3a Bamky, To je 3a AHapulieBor neyaka
npodecop-oudbnunorekap. Oapaciau cy U OBAE OHM KOjH HE 4yjy, He nmpumehyjy
,OHE CUTHE, HEBUJJbUBE, a CyAOHOCHE norahaje y KojuMa ce JOME OyIle THX
MaJIuX JbYJIH, a Koje Mu 30BeMo jetom” (Auapuh 2008: 224).

O06e mpunoBeTke he Ha y4eHUKE BACIHMTHO JICJIOBATH, jep MX yde KaKBU
OHM He Tpeba ma Oyay kao oapaciu Jeyau. C apyre cTpaHe, OHE Cy ares Imrcara
3a OIUIEMEHUBABEM OTHOCA OAPACIHX H JCLe.

OcuM Tora HaBeJEeHE NPHUIIOBETKE MOBE3yje M MOTHB mucMa. Jlok medak
Bamka mwuiie mucMo cBoM zenu, AuapuhieB nedak desHe na Mo0Hje MHUCMO —
jelaH u IpyTH MICMO BHJE Kao CIiac.
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ITucmom nevak Bamka Monu neay na aohe mo mera y MOCKBY | BpaTu ra
Ha ceno. Ilucmo koje mume Ha bangme Beue je AMpIbMBA M MHTUMHA HCIIOBECT
jenHor pevaka. McrnpudaHa u3 fedje NepCIeKTUBE, a ONET MASCTPATIHO CIMKOBUTA
Y CYTeCTHBHA.

Heuak y Kru3u cBakora JaHa Ha BeNHKO] LpHOj Tabau mehy nmmMeHnma
OHHX KOJH UMajy MUCMO KOJ CIYXHUTeJba TPAXH CBOj€ HMeE:

»Jledak mocmarpa, Kao yBeK, Ty Tablly U UMEHa pPelioM, a ca3Hame a 3a mera
HEMa W He MOXe ja OyJe HHUIITA, jep My HHUKO He muile, oceha Kao HapOYUTH U
Beh mobpo mo3uat 6o (Armpuh 2008: 224).

Kama My ce oa HeKor nMeHa YYHUHH Ja j€ ’beTOBO, OH:

»BUIM OIMax y MHCIAMa I[HCMO, TPaBO IIMCMO, 3aTBOPEHO, ca MapKama,
MOIITAHCKMM JKHTOBUMA U CBHUM TpParoBUMa Ja/bHHE W MyTOBama, ca HU CaM He
3HA KaKBMM CBE MOpyKama, BXHHUM, JEMUM U 3aHuMJbHBHM. 1lITa cBe He MOXe
nma caapxu jemHo mucmo? Camo ko mma cpehe ma ra mgoouje” (Amapuh 2008:
224).

MebhyTtum, yOp30 cXBaTu 1a TO HIIaK HUjE HETOBO UME:

,»HH Mrucma Hema, HU Nopyke u3 nasbuHe. Kao 1mTo, Ha jkanoct, HemMa HUuera
JISTIOT HA HEOOUYHOT HU y30y/JbUBOT, HETO CaMo jeJHOJIMYAH JKUBOT, 0e3 uy/a u
m3HeHaljema, caTKaH O NIPOCTUX M OCKYIOHHX jgorahaja, HeompeheHmx u
HEjaCHHX, & MyYHHX U CYBOIIAPHHX Iy>KHOCTH 1 obaBe3a” (Aumpuh 2008: 224).

Y Tom TperyTKy AHApuh oxya3u o MOTHBA IrcMa Ja Ou My ce KacHHje,
Ha KpaTKo, OIeT BPaTHO, HOMHUBYNH a HAKOH MITO je YCIEUTHO BPaTHO KIUTY
oubnmoTekapy, Aedak Ta0iy ca uMeHuMa cpehHuX MOOWTHHKA mMucama HHje HU
HIOTJIEAAO0.

OcuM nucMa y jour jeJHOM MOTHBY OBa JIBa JIe4aKa IIpoHalia3e yTexy — y
MOTHBY MonuTBe. Bama monehu nexy, obehaBa my nma he bora monmuTu 3a mera
JOK je JKMB, a HaKOH CMpTH Moiuhe ce 3a meropy ayiry. UnrtaBa HOBena je
3arpaBo BamknHa MOIHUTBA.

Hevak y Krnusu, crpaxyjyhu 300r ka3He Koja OM MOTJIa JIa YCIIeId HAKOH
OJUICIUbCHUX KOPHIIA KIbUTE, TOTPAKHUO je Crac y MOJIUTBH:

,llamyTao ©Owm, 3amcra, cBe MO3HATE MOJWTBE, HEUYjHO, Ayro m ycpauo. Ca
JUlaHOM Ha yctuMa [...] ymyhuBao je »kapke peud mnpaBo bory u meropum
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CBeLMMa, KOju, Kao IITO ce Kaxke, MOy Ja uuHe ¥ Beha 4yna, U Tpakuo na ce
packopuueHa kmura cactaBu’” (Anapuh 2008: 227).

Ha xpajy je MoTuB cMpTH. Bamka y mucMo Jieiu Kaxe: ,,y3MH M€ OZIaBJie,
uHaue hy ympujetn” (UexoB 1990: 253), mox AmnzapuheB nedak H3MOXKIEH
CTpaxoM XeJH J]a yMpe:

»Jla YMpeM — MHCITHO je Tajia Ieuak y KpeBeTy, CTETHYTHX BHIIMIIA, CaB 3TPUEH —
Ja yMpeM cana onMax! YMpeTH 3HauuiIo OM He MOpaTH TIOBEPABATH Ce HUKOME,
He YeKaTd 4dyjaa Koja Hehe Ja J0hy, He OAroBapaTH 3a OHO INTO HUCH KPHB, HE
MOpAaTH HHKaJ BHIIE CTYITHTH TIpeI OHOT puljer, MOApyTJbHBOT YoBeka. To 61
3HAUMIIO J]a HECTaHEe MEHe, ajli ca MHOM W KibWra, 3jpaBHX, omreheHux u
MOMPAaB/beHNX, U OMOIHOTEKa M OMOIMOTEKapa, U OJrOBOPHOCTH, U CTpaxa o[
wuX. boxke, naj ma ympem” (Aunpuh 2008: 227).

AHnapuh oBjie TOBOPH O JISYaKOBO] ,,TEIIKO] Y3HEMHUPEHOCTH Koja pacte”
(Taprasea 2010: 262). OBe peueHHIIe TPEACTABIHA]Y ,,IPUTIOBEJAYEBO ITOTITYHO
MIPEeHOIIEHE y AYILY U TEJIO jyHaKa CBE JOTJIE JIOK jyHaKoBa CyJOWHA HE MOCTaHe
»*uBo TkuBo npuue” (Taprassa 2010: 261).

Koxn Amnppuha mobelyje xmBoT, mox UYexoB ocraBiba mpocTopa 1a
YyHTaNal JONuUIIe CTpaHulle BamKkuHOT XUBOTA, jep ,,CBE JIOK JbYAH KHBE, HEMa
Moryher u KOHa4HOT Kpaja ’BbUXOBUM HEBOJbaMa, Hajama U cHoBuMa” (HaGokos
2006: 95). ,,Hosena ce 3aBpmaBa Harmo, y YexoiseBom Manupy”’ (Kyrtuh 2011:
268). OH ce 4ecTo KOHLEHTPHILE YIPaBoO ,,Ha HarJd HOBEIUCTHYKU OOPT Ha Kpajy
npuue” (Meneturcku 1997: 320). ,,A Kako je Tek 3aBpIIaBao CBOje MPHUITOBETKE?
HeouekuBano, Harjo, octaBsbajyhu uuraona jga pasmunuba..” (Hosauuh 2004:

40).

6. METOJJUYKU ITPUCTVYII

HacraBna oOpana UexoBibeBe HOBelie Barbka Be3yje Ce 3a IIECTH pa3pe
OCHOBHE IKOJe, oK ce AHnpuheBa Krmuea obpahyje y ocmom paspeny. Kako
HUjemaH UeXOoBJbEB TEKCT HHUjE 3aMHIIJBEH 3a Oo0pajy y OCMOM pa3pemy, €BO
NpUWIKKE Ja TO HaJoKHamuMo Bpahajyhin ce MOHOBO HeroBoj Barku, kojy hemo
oBaj myT nmocMmarpartu ynopelyjyhu je ca AuapuheBom Krvueom.

Yyenuru he Outn nonesbeHn y neT rpymna. CBH yueHUI noouhe panmje
Matepujai 3a yuTame KoJ Kyhe. Y nuramy je untame 00 MPUIOBETKE y LIETHHH.
I[pBe yetnpu rpyrne ynHUhe YISHHUIM PA3IMIUTHX HUBOA 3HAMa U MOCTUrHyha. Y
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MeToj Tpynu Hamaszuhe ce ydYeHHIU KOju ce JO0OpOBOJBHO jaBe J1a IHILY
JUTEPapHU pax Ha TeMy: Yexosoweso, Anopuheso u moje demurbcmeo, 9uMe ce
adupmuIIe cTBapagavka HacTaBa.

6.1. UcTpaxxuBauku 3aanu
6.1.1. Ilpsa rpyna

OnwuinuTe KakBoO jeTHO JETHCTBO Tpeda aa Oye.

[Ipatute U ymopemuTe MOTHB JCTHICTBA y UeXOBJHEBO] MPHUIIOBEIH
Barka n AunpuheBoj Krousu.

VYnopenure Auapulie 1 UexoB/LEB MOTHB U Balll TPBH OJITOBOP.

6.1.2. Ipyra rpyna

3amro ce nuiry nucma’?

[Iparure 1 ynopennte MOTHB niricMa y UeX0BJbEBOj MPUIIOBEIN Barka
AnpnpuheBoj Krusu.

Ynopenure Aunpuhes u UexoB/bEB MOTHB U Balll IPBU OJITOBOP.

6.1.3. Tpeha rpyna

3amTo ce Hajuerhe MoJn?

[Ipatute u ynopeante MOTHB MOJIMTBE Y UeXOBIHEBOj PUTIOBEIH Barka
u AaapuhieBoj Kmusu.

VYnopenure AnipuheB 1 UeX0BJbEB MOTHB U Balll TIPBH OJIrOBOP.

6.1.4. YerBpra rpyna

3a1To HEKO MOXKEIH CBOjy CMpPT?

[Ipatute u ynopeaure MOTUB CMPTH y UexX0BIbEBO]j MpHUNOBeNU Barbka 1
AnnpuheBoj Kruzu.

VYnopenure AuapuhieB 1 UexoBJbeB MOTHB M Balll IPBH OJTOBOP.

6.1.5. Ilera rpyna

Hanumire nutepapHu pan Ha Temy: Yexoemwego, Andpuheso u moje

0emurbcmeo.

159
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7.MOTHUB TYTE U YTEXE

(Tyea v O npuuu u npuuarsy)

becena O npuuu u npuuarsy ,KpHje MHOIITBO CYIITHHA O KEH)KEBHOCTH
u ctBapamwy”’ (ITerpoBauku 2008: 263). OHa je ,,c pa3oroM yuuia y YdTaHKE U
JIoluTa y peq mupoko no3Hare ecejuctuke” (Taprama 2010: 257). Y woj Arnpuh
M3HOCH CBOja pa3MHUIILbamka O MO3UIHjH YMETHOCTH U yMeTHHUKA. [Ipuda je v 1oj
npeacTaB/beHa Kao MeTadopa KibIKEBHOCTH, alld U YUTaBe yMeTHOCTH. CBe MITO
je meby JpyanMa TOKOM BEKOBa HMCIPHUIIOBENAHO CIIIO C€ y jenHy OecKpajHy
npudy.

Annpuh moBe3yje mpuye W3 IPEBHUX W MOJEPHUX BPEMEHA, jep CBe
MpHUYajy UCTO — O CyIOMHH YOBEKOBOj: ,,OCHOBHHU j€é MOTHB NpPHYamha Ba3la YBEK
uctu: yoBekoBa cynouna” (Taprama 2010: 261).

Cspxa npude je na modeau CMpTH, 14 je OHA HEIITO Kao ,,aHTU-CyJ0nHA”
(Taprasea 2010: 257), na momorHe 4oBeky na ce Hahe u cHalje, Te uma ,,CBOjy
BacmuTauko-anaparomky muchjy”’ (Taprassa 2010: 257). [IpunoBenad roBopu y
WUME CBUX OHHX KOjJH HUCY YMEJIH WJIM HUCY CTHIIIH Jia TOBOPE, ,,y KM€ MHOIITBA”
(Taprasma 258). OH mOM Jieun cBoje cTpaxoBe, mpuya camoM cebu (Taprassa
2010: 259). V npuum je cagpkaHa IpaBa MCTOPHja YOBEUAHCTBA, a TO j& HeHa
»casHajHa komnonenrta” (Taprasba 2010: 260). [Ipuya Hac yun: kako butu qoBek.

,,DATH dOBEK, polleH Oe3 cBor 3Hama W 0e3 CBOje BOJbe, OadeH y OKeaH
mocrojama. Moparn mmBatu. [locrojatn. Hocutu wunenturer. M3ppikatn
aTMOC(epcKd TpHUTHCAK cBera OKo cebe, cBe cyaape, HENpeIBHIJbUBE U
HenpenBuleHe, ocTynke cBoje u Tyle, Koju noHajuenthe HUCY O MEPU HAIINX
cHara. A TOBpX cBera Tpeba joml M3ApKaTH M CBOjy MHCAa0 O CBEMY TOME.
Yxparko: 6utn yoBexk” (Anapuh 1976: 337).

VY koHTekcty oBux AmnapuhieBMx wmuciu Moryhie je mocMmarpatd u
UexossbeBy HoOBeny Tyea. Beh y camom erurpamy ,,Kome nma mickaxem jam cBoj”,
anyaupa ce Ha motpely Jia ce nmpuua ucrnpuya. Tako ucnpuyana ona he onakmaru

Aynry.
»llaTma 1mocraje Mama ako ce HEKOM Hcipuda. YoBeKy — MaTHUKY je JaKile Kaj

npuda o cBojuM M Tyhum narmama. Moxxpa ce 0ojla 4OBEK jEIMHO MOXKE

ociobonutu npuuom?! 3ato je oHa mcuenurTesbeka u cnaconocHa” (IlerpoBauku
2008: 260).
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Jona Iloramnos, rmaBHH JMK OBE MPUIIOBETKE je OHAj KOjU HAC YUM KaKO
outu voBek. OH TUIMBA, MAKO MYy yJIapy Tajuaca KMBOTa HUMAJIO HE TPHjajy.
MelhyTtaM, y TOM OKeaHy IMOCTOjama, jeMuHO OH mMa mMme. OcTanu JUKOBH CY
TUIH3UPAaHU, OHU HEMajy Me, OHH Cy aTpuOyTH — yHH(OpMa, Tyroma, TpObaBKo —
OHHU Cy JbyaH, 0e3 UMeHa, 0e3 Aymie. Y TOM TaKBOM CBETY HEMA 3a Iery yTexe:

A Maca xxypu He npumehyjyhn HU Bera HU BeroBy Tyry... Tyra, ronema,
OeckpajHa... la mykHy JoHWHE TPyOU M Ja c€ U3 HUX U3JHjEe Tyra, CBET OH
MmoruTaBuia, a unak ce ue puan” (Yexos 1990: 163).

MelhyTuM, Beropa xejba J1a HEKOM OIHIIIE CBOjy 00JI He mpecTaje: ,,Hehe
mu ce u3Mel)y xwipane Jpyau Hahw Oap jemaH jemWHU KOju OM XTeo 1a 4yje 3a
weroB 0on” (Yexos 1990: 163). Ha xpajy, JoHa je cBOjy mpudy ucCHpuvao
KoOMIMIy, jep:

»CKopo hie OMTH cemam jaHa Kako My je CHH YMpO, & OH jOII HU C KUM HHje
MOrao Ja mopasrosapa. Jep Tpeba mopa3roBapatd MaMeTHO, MOJIAraHo, OJ] CpIia.
Tpeba ucnpuuatu Kako ce cHH pa300iieo, Kako ce MY4HO, IITa je Mpel CMPT
peKao, IITa je rOBOpHO, Kako je ympo... Tpeba omucaTu caxpaHy W Ojja3ak y
OONHHITY IO OAETO MOKOJHUKOBO. Y ceny ocrana kKhepunma Anncja... Y1 o B0j
Tpeba mopasroBapaT. 3ap Ou ce Maio ITa MMajo Ka3aTh W IopaszroBapatn?”’
(Yexos 1990: 164).

UexoB JoHMHY TpWdy caMO 3alo4ydibe. 3aBpllaBajy je TpH Tadke.
OcraBiba MPOCTOP YUTAOIY JAa jonpuda JoHanHy 007, na ra yremu. Ocum Tora,
0CTaBJba MPOCTOP 32 HOBE OOJIU M MIPUUY KA0O YTEXY.

7.1. Tyea n Ha opyeu oan boacuha

YexoBsbeBy HOBeny Tyea w AunpapuheBy npunoBetky Ha opyeu oawu
booicuha mosesyje wctn Oubnmjcku moarekct. Hamme, ped je o OmONMjCKOj
napabosu o yoorom Jlazapy u3s Jesanhewa no Jlyku, Koja npeiacTaBba XpUCTOBY
MPOMOBea 0 0OraToM M OXOJOM YOBEKY KOjU je MPOBEO KUBOT Yy Becelby
n300uipy. Mcnpen meroBux Bpara Jexao je 6osiectan cupomax Jlazap, uekajyhn
rocrnogapeBy MWiIoCTHmY. [locie cMpTH Cy HpOMemeHe YJore: CHpoMmax je
OTHINIA0 y paj, a Oorartam y makao. Mydehn ce y BEYHOM OT'sYy, HEKaJallHU
rocrozap Mojd Tpaona ABpama Ja nomaibe Jlazapa ga My onakima Mmyke, a
Aspam peue: ,,CHHKO, CjeTH C€ TH CH NMPUMHO J00pa CBOja y KHBOTY CBOME, a
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Tako u Jlazap 37a: cax mak OH ce Tjelu, a Ti ce myuui’” (Jesanhewe no Jlyxu, 16,
25).

UexoBibeB TiIaBHM JUK HOcH mMe JoHa [loramoB. OH je jemuHU, KOjU Y
HOBenM uMa ume. OcTalld JIUKOBU Cy TUITM3UpAHHU, OHH HEMajy UMe. JOHHHO nMe
je 3HaKoBUTO, UMe ca OmbOiaMjckoM cemaHTHKOM. Hamme, mMme ce moBesyje ca
npopokoM JoHoMm u3 Kmuee o Jonu'y Cmapom 3agemy, a Ipe3uMe ca JETSHIOM O
IToromy. ¥ umeHy ce mpemno3Haje ocuM uMeHa Jona u ume Hoja, unme ce
cemanTtuka [lorona ynBoctpyuyje. C mpyre ctpane, AnapuheB IriIaBHH JIHK HEMa
uMe, OH je camMo KoH3yl. To curypHo HHje ciydajHo. OH HOCH UME KOje MMa
3HAUYCHE caMO Ha OBOM CBETY M ofpelyje 4nTaB HEroB KMBOT. Ta HCTH KOH3YI
he moctratu O6e3uMeH Ha OHOM CBETY, Oamt kao U OoraTanr u3 TOMEHyTe mapaboie.
Moto UexoBspeBe HOBENE yCIIOCTaB/ba MHTEPTEKCTYa Hy Be3y ca CTUXOBHMA M3
HasunoBux [lcarama y KOMe TICAIMOIIOjall TPaku NOMON Y IKaJOCTH WIIH
HeBosbH. [loyka oBe jeBanlhencke mapaboine mociayxuna je Aanpuhy na Hamwie
MajCTOPCKM KOMIIOHOBaHY INpHYy O KpPUBHLM KOja y KOHTEKCTy Jeganhema
monpuma Mmetadusuuke aumensuje. Ha opyeu danm Boowcuha je MoaepHU30BaHA
napabona yrpaljeHa y peaMCTHYKH CHXKE€ O PEBHOCHOM KOH3yIy, rpaljeHa mo
MOTHUBUMA Tipuue 0 yoorom Jlazapy. BpxyHan npuue je y enuiory, Koju caapku
MOYKY JIO KOje JIOJIa3u caM MpPOTaroHucTa y KomMapHoM cHoBulewy. [lonaszu 1o
HEOYEeKHBaHE M3MEHE YJora M IMEpCHEeKTHBE: KOH3YyJ CE Hallao Npel BpaTuma
CTpaHOT KOH3yJNaTa 4ekajyhin pea ca yxacoMm ca3Hama Jia je octao 0e3 HOBIA U
nacoma. OH y cHy oceha Ha CBOj KOXKU COIICTBEHY OKPYTHOCT.

C npyre crpane, Jona je yoOoru Jlazap. O oceha Ha CBOjOj KOXH
OKPYTHOCT JbY/IM Kao IITO je KOH3YJ, aJId OH HE Cama, TO je HEroBa CTBAPHOCT.
OH Hanna3u Ha HepasyMeBambe JbyIU 3a BeroBy 0osl. MeljyTuMm ocraje Haga na je
oH Taj koju he ce kao ybOorm Jlazap Temmrtu y pajy, kora he kxao Jony bor
ocioboauTu U3 yrobde kuta u koju he ce kao Hoj cmacutu [lotona, kao u na he
HBEroBe MOJUTBE Kao U JlaBunose peun ctiuhu Ha npaBy aapecy. OBo je jour jeaHa
notepsia UexoBJbEBOT Japa Jia jeHOT Majior, OOMYHOI 4YOBEKa Y3JUrHE Ha
MujaiecTal BeJIUKUX JeBPEjCKUX MYy/Ipalia U MpopoKa.

8. METOJJUYKU ITPUCTVYII

UexoBibeBa HoOBenma Tyea m AumpuwheBa Oecema O npuuu u npuuarby
HaJla3e ce Yy HACTaBHOM IpOrpaMy 3a MpPBH paspex cpelme Inkoise. [lopen mux
OBOM HACTaBHOM 0O0paZioM YUYSHHIIM C€ YBOJAe y cBeT bubiuje, Koja ce Takohe
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oOpahyje y oBom paspeny. Yuenuiu he Outu nojae/beHu y yeTupu rpyme. Cpaka
rpyne hie Be Heelbe paHuje JOOUTH UCTPaXKMBAYKe 3a/IaTKe, Ka0 U MaTepHujal 3a
guTame Koxa kyhe.

Hakon HactaBHe 00paje, ydueHHIIH he pesyiraTe CBOT HCTpakKHBarba
MPEJCTaBUTH HA jaBHOM dYacy, KoMe he TMpPUCYCTBOBAaTH JPYTM HACTABHUIM H
ydeHuI mkone. Tume he OuTH mpoMoBHCaHa HCTpaKMBAadYKa HACTaBHA METOAA,
Qi ¥ KOMITApaTHBHA M MHTEPTEKCTyallHA HACTABHA METOJa, KOje 0TBapajy HOBE
MPOCTOPE MOJICPHE U KPeaTUBHE HACTABE.

8.1. UcTpaxkuBauku 3aganu
8.1.1. IIpBa rpyna

[Iparute Mot Tyre y UexoBosbeBoj HOBenH Tyeq.
Wma nu yrexe y 0oBoj HOBesn?

8.1.2. llpyra rpyna

[Ipotymaun mucao u3 Anapuhese 6ecene O npuuu u npuuarsy.

,,DATH YOBeK, poeH 0e3 cBor 3Hama U 0e3 CBOje BOJbe, 0aUeH y OKeaH
nocrojaa. Moparu minuBatd. [locrojatu. Hocutm wmapenturer. Uznpxkaru
aTMocepckl TNPHUTHUCAK CBera OKo cebe, CBe cylape, HENpEeOBHIJbUBE U
HenpeaBul)eHe, MOCTyNKe cBoje u Tylhe, Koju moHajyenrhe HUCY MO MEPH HAIINX
cHara. A TOBpX cBera Tpeba joIl W3ApPKAaTH M CBOjY MHCA0 O CBEMY TOME.
YkpaTko: OUTH YOBEK™ .

IToBexku oBy mucao ca nukom JoHe IloramoBa u3 UexoBibeBe HOBENE
Tyaa.

8.1.3. Tpeha rpyna

[Ta 0 yno3u mpuye (KBHKEBHOCTH, yMETHOCTH) AHApPHUK Kaxke y CBOjOj
oecemu O npuyu u npuuarsy?

Illta mpuya nonocu Jouum IlortamoBy y UYexoBosbeBoj HOBenu Tyea?
[Toexxute oarosop ca AunpuheBom GecemoMm.

8.1.4. Yerspra rpymna

[IpounTaj napaboiny o yborom Jlazapy u3 Jegaunhewa no Jlyku.

[Ipounrtaj AuapuheBy npunosetky Ha dpyeu oan bBoocuha.
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IToeexxu Jony IloramoBa u3 YexoBsbeBe HOBene 7yea W KOH3yJa U3
Anpnpuhese npunoBetke Ha Opyeu oan boowcuha ca nukoBuma u3 OuOnmjcke
nmapabose, yoorum Jlazapom u 60raTuM rocrogapom.

9. [IPUMEPU MVYJITUMEINJAJIHUX OBPAJIA

MyATHUMENUjCKH TpPUCTYN Yy HACTaBU ,,0MOryhaBa JalleKOCEKHY
00jeKTUBM3AIN]Y pasIUIUTHX CUTyallja ydema u mnoydaBama’ ([lemaromrkm
nekcukoH 1996: 305), amm w ,IpUMEHY pa3IMYUTHX HACTAaBHUX OOJIHKA,
mocTymaka W MeTona,  audepeHunujandjy W MHAWBHAyaTH3anujy,
parmoHAM3ANN]y U ONTUMAIIM3AIN]y paja i ydemha U OCTBApUBAmkE ehUKACHUjUX
pesynrara” (Ilemaromkn nexcukoH 1996: 304). Ilpencrasiba jeman o1 MOICPHUX
MIPHUCTYTIa HACTAaBH, IIpeMa KOjuMa yUeHHK HHje 00jeKar rnmoydaBama, Beh cydjexar
HACTaBHOT Tpolieca. HacTaBHUK He MmoydaBa, HETO ycMepaBa HACTaBHH IMPOIEC Y
KOMeE YUCHHIIN OCBajajy 3Hama. CBe TO ,,[Ipy’Ka BHIIE C0001¢ YICHHUITMA, alld U
MIPUIIUKE 332 CaMOCTAIHW W HCTPaXKWBAa4YKW Pajl, KA0 U 33aJOBOJECTBO y YUEeHY
(Cyuesuh 2010: 118).

Cpbuja je okpyXeme y KOME je Iyro Biagao TpaJuLHMOHATIHU oOpasail
o0Opa3oBama U OINpeaesbee 3a PPOHTAIHU OONMUK paga Oe3 ydyemha MHOBauMja.
VYueme je OMII0 MEXaHWYKO, 0e3 MCTPaKMBAYKOT M Ipojekarckor pana. Cee TO
CKyIla JOHOCH 3Ham€ KOj€ jé HENPUMEHIBMBO Y CBAKOJHEBHOM >KUBOTY. YUCHHKE
Tpeba ycMepUTH Ha pellaBame MPOOJEeMCKHX 3aJaTaka, Kako OM Hay4yeHO MOTJIN
MOBE3aTH Ca )KUBOTHUM CHUTYyalHjama.

MyndTumMenujaiHil TPUCTYN Yy HACTaBH je WHOBAaTHBHU MOJEIN, KOjH
,,OKpeIUbyje uylia, OYMIJICIHUje TPUKa3yje caapkaje U caMuM TuM omoryhasa
tpajuuje namheme” (CyueBuh 2010: 118). [doBoau 10 painuoHanu3aiuje u
aktuBu3anyje. MelhyTum, ,,3aXTeBa U KOMIUIEKCHA 3Hala U UCKYCTBA, M3HCKYje
BpeMe, eHeprujy U cTpiubemne 3a mpuMeny” (Cydesnh 2010: 121).

JacHo je ma MynTUMEnWj HeMa peliemke 3a CBE MpodiieMe CaBpEeMEHOT
HAaCTaBHOT TIpolieca. Pasior meroBe TemKe NMPUMEHIJBUBOCTH j¢ W HETOBOJbAH
moJyiokaj mpocere W mkoictBa y Cp6uju. C apyre crTpaHe, HACY HU CBH
HACTaBHM CaJp)kaju TIOTOJHHM 3a OBaKBYy HacTaBHy o0Opamy. Jlema moHekan
M3WCKYjy W OnMm3ak KOHTaKT ca HacTaBHUKOM. Ctora Tpeba mpoHahw ,,pazymHy
rpaHully y ynorpeou meauja” (Cyuesuh 2010: 125).

OcnymkuBameM moTpeba HOBUX TeHepallja, YIpaBO Ce MYITHMeIHja
Hamehe ce kao He3ao0MIIa3Ha:
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,»YUCHHUIIM JIaHAC HCIOJbaBajy Mambe adMHUTETa MpeMa IPOIHCaHOj JIEKTHPH, a
MaXKBY UM 320KyIUbajy OpojHE KOMITjyTepcKe WIPHIE W MHTEPHET, CTOra Ha
HACTaBHUKY KEIM)KEBHOCTH CTOjH M 00aBe3a Jia OCaBPeMEHU HAacTaBy U Y by
yBene MoaepHy TexHonorujy” (Crakuh 2002: 54).

Hako cy mpempeke, Kaga je y NUTalky YyBODEHE MYJITHMEIH]aTHHX
cpeicTaBa y HacTtaBy OpojHE, MOYEB OJ] TEXHHYKE HEONPEMJHEHOCTH IIKOJIA,
gecTo nH(pOpMATHUKE HETIMCMEHOCTH HACTABHUKA, alli M BpeMeHa B TPyIa Koje je
MOTPEOHO YTPOIINTH Kako OW MyJTHMEIHja OCTBapWiia CBOjE€ HajBHUILIE IOMETE,
cBaKako Tpeba mokymatd. BpemeHoM, cBe mperpeke MocTajy HeOWTHE, CHTHE,
HacmpaM pe3yirara Koju ce mocTuxky. Yecto cy yueHnnu TH koju he y obmactu
MYJITHMEINj€ MOXIa ITOKa3aTH 00Jb¢ 3HAE O] CBOjUX HACTABHUKA, AJIH CYIIITHHA
HacTaBe 1 Tpeba aa Oyze ynpaBo y NapTHEPCKOM pajy HaCTaBHUKA M yUEHHKA.

Y oBoMm geny pama Omhe moHyheHM METOAMYKH MOIETH CBUX JO caja
HaBEeICHWX TeMa, ca aKIEHTOM Ha MYyJITHMeIujaiHoj obpamu. Behmna mopema
3aMHUIIUBCHA j¢ y BHOY VYCHHYKHX IIpojeKaTa, ca IHJBEM IPOMOIIH]E
cTBapanamTBa ydeHuka. Kopuinhene cy mpeaHocTd W MOryhHOCTH ayamo- U
BHJICO-3aIlHCa, aHMMAIMja, Hpe3eHTanuja, cajra Www.kahoot.it', amn u Google
Docs®. Y cTpyuHOj IHTepaTypH ce Iperopyay;jy:

,CIICIMjallHA,  CHHTETCKM  4YacOBM  KIbM)KEBHOCTH, MAaHOpPAMCKU  4ac,
panuMoOHMYapCKH OOJIMIM Ppaja, KIWKEBHO-MY3UUYKH, KIGHIKEBHO-CIICHCKH,
KIbIDKEBHO-(DMIIMCKM ~ 4YacOBHM,  MYJNTHIUCUUIUIMHAPHH,  TakMHYeHma Y
JpaMaTH30Baby TEKCTOBA, M3palyl CICHapHja, pEIUTOBAbY, BEKOABY CIIEHCKOT
roBopa, OCCEJIHUWINTBY WTJ., Tj. CBE BHIIE CE HMHCHCTHpa Ha pealu3aluju
eNyKaTHBHHX  pPAJWOHMIA  Kao  JOMHHAHTHUM  OOJHMKOM  aKTHBHOT
yuema/Hactase” (Kapanoruh, Jokuh 2014: 6).

Y Tom npaBity kpehy ce u HacTaBHE 00paJie Koje ciee.

IMoBe3uBame YexoBibeBUX W AHIpulieBUX NMpunoBenaka orBapa OpojHE
MoryhHocTH MynTUMenujanHe oOpaje. JemHa oj mieja jecte Aa ce OpraHusyje
Maina ¢oTtorpadcka KoinoHuja Ha TeMy Tpacom Andpuhesux u Yexosmesvux auya,

* Kahoot je jemHOCTaBaH ¥ HHOBATHBAH BeO-alaT HAMEHGH W3DAiM M WIpamy KBH30Ba. OBaj
MHTEPAKTUBHU aJaT KOPHCTH €JIEMEHTEe yuera Kpo3 urpy. Kox yueHuka mojcrtuie TakMHYapcKu
Ioyx, Te Tako noBehaBa MmoruBanmjy. Hajmpe tpeba Ha BeG-cTpanmim Www.create.kahoot.it
HANpaBUTH KBU3, KOjH je KacHuje moryhe pamutu Ha BeO-cTpanuin WWW.kahoot.it.

® Google Docs nam omoryhaBa ja MHIIEMO, YHOCHMO H3MEHE ¥ capaljyjeMo e Tof Ja ¢MO H TO
6ecrutatHo. Google Docs ceuma omoryhasajy ia HCTOBPEMEHO pajie Ha HCTOM JOKYMCHTY.
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cmaza u npedena. Kako je Capa lllymanoBuh jeman o Hammx HajTO3HATHX
cIMKapa, Moryhe je y ncTpaxkuBame YKJbYUYNTH U HeroBa jaena. Hanme, ydeHunun
OV HAKOH YHTama 3aJaTHX NPHUIIOBENAaKa, Y TOKY jeTHOMECEYHOI HCTPAXKHBAMA,
MOKyIIaN Ja mpoHal)y JIMYHOCT WM Tiej3aX KOoju OM ce mMorao IoBe3aTH ca
NOMEHYTUM JeinMa, amd U jaa 1o Qororpadumry. HakoH Ttora, Ha w31moxOu
¢ororpaduja cBako o1 yUeHHKa OM YKpaTKo IpeAcTaBHo cBojy ¢ororpadujy. Ha
Kpajy, )KUpH KOju OM YMHMIIM JIOKamHH ¢oTorpad, CIMKap U HacTaBHUK JIMKOBHE
KyJaType mnporjacunu Ou mobOeaHuka, a Hajycnenuje Qotorpaduje Ouie Ou
HITaMIIaHe y BUAY Opourype.

Ob6pana Ilpuue o kmemy Cumany, Bopha Bophesuhia n Yunosnuxose
cMpmu 3aMUIIJbEHA j€ Kao JApaMcka u3Benda Ha TeMy Paseoeop Cumana, Bopha
u Yunoenuxa — Moeno je opyeauuje:

,,HajTIOrOHNjH HAYMH 3a KPEaTHBHO HOHMIPABAHE CA KIHIDKEBHHM TEKCTOM II0
MHUIUBECHY METOAMYapa INpelcTaBjba NpPUMEHa OCHOBHHX IOCTaBKH CLEHCKE
YMETHOCTH (pa3inu4IuTy OOJIUIN paMaTH3alHje Kao MTO Cy cI000JHE JpaMCKe
MMIIPOBHU3aIYje, TAHTOMHUMCKE BeXOe, rTyMa Ha 3aJaTh JHK U TeMy, UTPOKa3 1
C1.), T€ C€ CTOTa 3aJaXKy 32 YBOleme IITO BHIIE OBAKBUX CaApiKaja y CaBpeMEHE
HacTaBHE IUIAHOBE W Iporpame jesuka W KmwxeBHocTH  (Kapanosuh, Joxuh
2014: 67).

V3 momoh HacraBHuka MHpoOpMaTHKe y BHIY KpaTKe BUAEO-aHUMALUje
y4yeHHIM O MOTJM mpeictaBuwid oBy Temy. Llwb oBor ¢uima — ykazartu
y4EHHUI[UMa Ha MOTYhHOCTH KpeaTHBHOT pelliaBamba npodiaema. Y uspaau ¢puima,
nopeJ ydeHuka, HactaBHuka Cprickor jesuka u MHpopmaruke, yaecTBoBaIM OU U
Mearor 1 MCUXoJor HIKOJIe.

Iopehewe AmnmpuheBe Krmuce u YexoBibeBe NPUIIOEBETKE Barka
3aMUIIJBEHO je Kao cumydarnuja TB emucuje Ha Temy Yexosmweso, Anopuheso u
Mmoje Odemurwcmeo. Kako OpojHe ApyImITBEHE MpeXe TMpyxkajy MOryhHOCT
JUPEKTHOT MPEHOCca, y3 TOJAPIIKY pOJHTEha YYEHHKa, Ty MoOryhHocT Ou Omiio
moryhe wmckopuctuti. Yumonmma O6m mocrama manu TB crymmo: kamepmad,
BOJINTEJB, IyONMKa, crieHorpaduja u roct (Bamka, Jleyak 1 HEKOJIMKO YISHHKA).
CBako on TrocTHjy TOBOPHO OM O HM3a30BMMa CBOI ACTHHCTBA, MIpoOJIeMHMa Ha
Koje Hamnaszu. BoxuTess U myOimka OM mocTaBsbasid UuTama. L{us oBe emucuje
jecTe eMOTHBHO YKJbyUMBaWmE OApaciuX y pellaBame npoOnema yueHuka. Ha
Kpajy, Henaror M ICUXOJIOT LIKOJe, Jald OM KpaTKu pe3rMe eMHUcHje, Kao U
CTpYyYHE CaBeTe, KaKo ce IOMEHYTH IpoOIeMu MOTy IIpeBa3uhu.
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Ocum Tora, y3 moryhuoctm Google Open Documenta ydenurm Owu
3ajenHo mmcanu [lucmo Yexosmwesom Barku u Anopuhesom odeuaxy. Jeman on
y4eHHKa KpO3 KPaTKy MyJITHMEINjaHy Tpe3eHTaIH]jy moaceha ocraie y4eHHKe O
UCMy Kao (OpMH HM3pa’kaBamkba KaKo IMPUBATHOM TaKO U CIIy>KOCHOM. YUCHMIU
MUYy MUCMO HCTOBPEMEHO, alyd CBakO O HBHX TO Pagd IMOCEOHO, HA CBOM
pauyHapy, y kabunery. Ha xpajy, Ha cienehem wacy, koju O6u yjemHo Oumo
mpunpeMa 3a NMUCMEHM 33JaTak, MCOPAaBWIM OWM NPaBONMCHE W TpaMaTHUKe
IpeliKe U CTHICKH OOJMKOBAIM TEKCT, KOpuUcTehW NMpOjeKTop U T3B. MAMETHY
Tabay. YYeHHIM ce OBHUM IIyTeM YIO3Hajy ca MOryhHOCTHMa MoOJepHe
TEXHOJIOTHU]E, aJld U 33j€JTHO CTBApPajy YMETHHUYKHU TEKCT.

Kako cy oba nmevaka ycamsbeHa, TOK Bamka muire mucmo He 3Hajyhu
aapecy, AnapuhieB neyak KeJbHO MPIDKEJbKYje MUCMO KOje HE CTIKE, YUCHUIH
OM MOTTIM IOKPEHYTH XyMaHWTapHy akuujy. Hajope, ydenunm tpeba na Hampase
MaJIO UCTPAKUBAKEC HA HHTEPHETY Y KOMe OM MPOHAIUTA HEKOra KoMe OM FlbUXOBO
MUCMO U3MaMHJIO ocMex. HbuxoB 3amaTak OMo Ou Ja HAIUIIY MHCMO, a Y IIKOJIN
OM HaKOH Tora MOKpeHyH akimjy Cramxuw 3a ocmex. IIpUKyIIbame CIaTKUIIA
Morjio OM Ja ce O/BHMja y TOKY MIKOJICKHMX OIMOpa, ajldi U Ha OPraHM30BaHO]
IIKOJICKO] JKYPIM WJIM CIIOPTCKO] YTaKMHUIIM Ha KOjOoj OM MPOTHB €KHITe yUYeHUKa
ITKOJIC WTPaJIM HACTABHHIIM INMKOJE. 3a OpraHW3aldjy yYCHUIIM OW MOTJIH Ja
KopucTte OpojHe MOryhHOCTH IPYIITBEHHX MpEXKa M TaKO KBaJUTETHO YTpOILIE
BpeMe Koje IPOBOAE UCIpe]l pauyHapa U cIuuHuX ypehaja. YiasHune 3a xKypky
WIK YTaKMHIy OWiM OM CaTKWIIN, KOju OW 3ajeJHO ca NMHUCMOM Yy HEYHju
yCaMJBEHH JXHBOT AOHeNM ocMmex. OBO je MmpaBW HAuuMH A2 C€ KHUKEBHOCT
MTOBEXKE ca JKUBOTOM, jep umMa Jiu uira sernmie og XYMAHOCTU?!

UexoBjbeBa NPUIOBETKA 1yea TOBOPH O TparuyHoj cynOuHu JoHe
[loranoBa. Y Buay npeseHTalyje, BUACO-aHUMALIMj€ HIIM KPAaTKOT BHIEO-3aIKca
yueHuun Ou mpukasanu JoHuny cynouny. CBe To mpatmiie Ou oarosapajyhe
mucnu u3 AnngpuheBe becede. YueHuun A0OpOBOJBLIM MOITIM OM Ja y BUAEO-
3aIllUCy TOBOPE O CBOjOj Ty3M WM Ty3y CBOjUX ONHMCKMX pohaka W mpujaTesba.
Haxon Tora Omio 0uM moKeJjbHO OpPraHM30BaTH PaAMOHMIy O MoryhHocTuMma 3a
npeBaswiaxeme Tyre, and U nopehamwy emmartuje Ha Tyhy Tyry. Moryhe je y
OKBHPY 3aTBOpEHE TPyIe Ha jeIHO] O JAPYIITBEHHX MpeXka, MOCTABUTHU BHJIEO-
3amnuce U OpraHu30BaTy Ae0aTy.
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10. 3AKJbYYHAK

KommaparusHa ananu3za UYexoBibeBHMX W AHApHheBHX MNpPUIOBEIAKA
BHIIECTPYKO WHOBHpAa HACTaBy KIGM)KEBHOCTH. Hajmpe ce WOM y HacTaBHY
Npakcy YBOJE KOMIApaTHBHA M HMHTEPTEKCTyallHA METOJa, KOje Y CPeIHIITy
WHTEpEeCOBama KaJia je y MHUTamby HayKa O KEbHIKEBHOCTH KaKO KOJ HAC TaKo U Y
ceery. llopen Ttora, mpomoBHIIEe ce MPOOIEMCKO-CTBApATadKd METOIUIKH
CHCTEM, Ka0 W HCTPaXKHBAYKa HACTABHA METOJA, YHMjU € 3ajeHUYKH IUIb
MOJICTUIAE CTBApaJIavyKe CIIOCOOHOCTH YUYEHUKA M KPEaTHBHE YJIOTe HACTABHUKA
y BacHOUTHO-00pa3oBHOM Iporecy. HacTaBHMK TOCTaje MOTHBATOp U
OpraHu3aTop, a y CPEMIITY HACTABE CY YUYCHUK U KIbHXKEBHO JIe]I0. AHATIH30M Ce,
takohe, wu3jemHauaBa pazmmka w3Mely  Anzapwha, Kkao jemaHor O
HAj3aCTyIUbCHHUX THCAlld y HACTABHUM MPOrpaMHMa 3a OCHOBHY W CPEIby
HIKOJTY ¥ TMOMAJIo 3amocTaBbeHor UexoBa. YBOJE ce HOBE MPUIOBETKE, KOje JI0
cajia HUCY Ouile 3acTyIUbeHe y HacTaBHUM Hporpamuma. OcuM Tora, MpoLmpyje
ce Kpyr mwHcala ddje ce Jen0 T0Boau y Bedy ca AumpuheBuM. Ty Be3y Ha HUBOY
MMOETUKE YOUHO j€ U U3JIOKHO y CBOM paxy Musan DypunHOB, T€ je HeroB paa Ha
W3BECTAaH HAa4YMH M OHO KaMEH TeMesball OBOj aHAIW3M, HEHA WHUIWjaJIHA
MotuBanvja. Ha kpajy, moHyheHHM Cy mnpumepn MyITUMeIUjaTHUX oO0paja
HaBeJICHUX TeMa, ca [[UJbEM OCaBpeMehaBamba HACTaBE.

[loBe3uBameM mpunoBeaKka HaBeJCHUX mucana ca bubnmjom, KBUTOM
HaJ Kmurama. ,,JI[peBHe OmOnmjcke mapabone yde Hac Ja je TMpBa IpUya
nokpenyta Jby0aBipy” (Pamynmosuh 2003: 152). JbyOaBiby je mokpeHyTa U OBa
aHanu3a, Jby0aBJby MpemMa KiU3H, MpeMa MO3MBY HACTaBHUKA, IpeMa OECKpajHO]
npuuu bubnuje, Uexosa, Aunpuha, jby0aBiby U ®eJbOM JIa C€ Ta JbyOaB MpeHece
Jajbe M OCBOjU HEKE HOBE, MIIajie YHUBEp3yMe M KocMoce: ,,Moxke ce IMyHO Tora
ypaauTu caMo Tpeda yIaauTH IIaMudaK y cpriuMa magux”®.

3a kpaj, ocTaBbam peun Becre Paxymosuh’, koja je y jenHoM MHTEPB]yy
Ha MUTake 1ITa je KJbY4 JoOpe MHKIY3HBHE MpaKce u3Mel)y ocTajaor OJroBopHia;
,JIOBOJBHO je camo pammpuTH pyke”® . MucimMm ga 6 ce TO HCTO MOIJIO

Wnrepsjy ca [lapunkom Marnh-Maposuh nosogmom Cenmojyncke Harpane, Mimycrposana
nonuTuka, 8. jymu 1986, ctp. 27.
" Becna PanynoBuh je wnanuia Mpexe 3a MOAPIIKY WHKIY3UBHOM OOpa3oBamy M IMPOCBETHA
casetHuna lIkosicke ynpase Hosu Can.
® Unrepsjy ce Hamasu Ha wuHTepHer azpecu http://teaching-academy.com/intervju-sa-vesnom-
radulovic/.
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IPUMEHHTH U Ha IEJOKyNHY HacTaBHy Ipakcy. Crtora, oBa aHaimu3a Cy Moje C
Jby0aBsby paliupeHe pykKe.
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Jovana Davidovié¢

ANDRIC AND CHEKOV IN THE TEACHING PROCESS
Summary

Dealing with an intertextual connection in the stories of Anton Pavlovic Chekhov and Ivo
Andri¢, this paper extends this relationship. The aim is to show the intertextual links in the
stories of Chekhov and Andri¢ in the context of male characters. The comparison is based
on the following motives: rebellion, fear, caution, pettiness, childhood, letter, prayer,
death, grief, consolation. In addition, some of these motives are connected with the
Biblical subtext. The classwork also includes multimedia, which undoubtedly presents an
important factor of successful teaching in contemporary education. As such, these stories
are a good starting point for the methodical processing, which is in the spirit of the
research teaching method, where students become familiar with the comparative literary
method. The paper is designed as an incentive for the creation and modernization of the
subject Serbian Language and Literature, with the aim to emphasize the principle of
scientific approach in the contemporary teaching context and encourage active and
creative reading. Through the application of contemporary methodical findings, this paper
fights against every scheme, stereotype and rote learning, being bound by the artistic
essence of literature. This way has achieved the most important goal of teaching literature
— creating love for the book. Such teaching processing aims to help to overcome the
reading crisis, certainly one of the biggest modern problems. The comparison of
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Chekhov’s and Andri¢’s work provides an opportunity to mutually illuminate the beauty
and complexity of their work and innovate teaching literature. The aim is to show the
comparative links in the stories by Chekhov and Andri¢ and expand the circle of writers
with whom Andri¢’s work corresponds.

Keywords: short story, essay, motive, character, comparative method, intertextuality,
Biblical subtext, teaching methods, multimedia.

Primljeno: 10.5.2017.
Prihvaceno: 15.10.2017.
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ABSTRACT

This study examines the results obtained by using the traditional and the
cognitive approach to teaching phrasal verbs. The control group was taught
phrasal verbs using the traditional way i.e. by providing a direct translation
into Serbian. In the experimental group the author presented the verbs by
explaining the meanings of the very particles and the meanings they
develop. Both groups were given a test immediately after they received
input. They were also tested on the meanings of untaught phrasal verbs
three weeks later. Utilising the cognitive approach helped the students learn
the phrasal verbs more successfully. The students who knew various
meanings of the particles were able to understand the meanings of the whole
phrasal verbs better. The experimental group was able to predict the
meanings of the untaught phrasal verbs in the delayed test better than the
control group.

Keywords: phrasal verbs, particles, traditional approach, cognitive
approach, translation, retention, metaphorical conceptualisation, opaque
meaning, transparent meaning.
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PODUCAVANJE SRPSKIH UCENIKA ENGLESKIM FRAZNIM
GLAGOLIMA: TRADICIONALNI PRISTUP U KONTRASTU SA
PRISTUPOM KOGNITIVNE LINGVISTIKE

APSTRAKT

Ovo istrazivanje istrazuje rezultate dobijene upotrebom tradicionanog
pristupa i kognitivnolingvistickog pristupa u nastavi fraznih glagola. U
kontrolnoj grupi kori$¢en je tradicionalni pristup u poducavanju fraznih
glagola — istrazival je davao direktne prevode za ove jedinice, bez
obaziranja na osnovno (dubinsko) znacenje partikula. U eksperimentalnoj
grupi istraziva¢ je predstavio frazne glagole sa akcentom na znacéenje samih
partikula i trazenjem veze izmedu osnovnog i njegovih izvedenih znacenja.
Obe grupe su testirane neposredno nakon inputa, ali i nakon tri nedelje kako
bi se ustanovilo razumevanje neobradenih fraznih glagola. Polaznici su
uspesnije savladali frazne glagole kad su bili poducavani kognitivistickim
metodom (i dugorocno i kratkoroéno). Polaznici kojima je skrenuta paZnja
na raznovrsna znacenja partikula mogli su bolje da razumeju znacenje
fraznih glagola kao celine. Eksperimentalna grupa, koja je bila podvrgnuta
kognitivistickom pristupu, mogla je bolje da prepozna znaéenje nepoznatih
fraznih glagola.

Kljucne reci: frazni glagoli, partikule, tradicionalni pristup, kognitivisticki
pristup, prevodenje, metaforicka konceptualizacija, neprozirno znacenje,
prozirno znacenje.

1. INTRODUCTION

Phrasal verbs seem to pose a problem in the classroom and deserve more
attention and a specially devised approach. One of the reasons why they are
challenging might lie in the fact that they are often covered in class in an
inappropriate manner. They are often regarded by teachers as units that cannot be
mastered by using any logic. Serbian translations are provided to the students
without any consideration of the meanings that the elements of these units have.
However, there are alternatives to the traditional approach to teaching them. The
cognitive approach attempts to go into the developed and abstract meanings of the
particles and link them to the basic and more literal (physical) meanings that the
particles have in isolation.

The aim of this research is to see how the students manage to understand
and remember familiar and unfamiliar phrasal verbs, focusing primarily on the
particles. Both the traditional and cognitive approach to teaching phrasal verbs
will be put to use. It is expected that the modern (cognitive) approach will be
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more appealing to the students and that it will help them master these units more
successfully.

The first hypothesis regarding the research is that the learners are able to
better comprehend and memorise the meanings of both separate particles and
whole phrasal verbs when they are taught by means of the cognitive linguistic
approach. The second hypothesis that is intricately connected to the previous one
is that if the students are more aware of the possible meanings of the particles in
phrasal verbs, they will automatically be able to perform better in understanding
the meaning of the whole phrasal verb. The third hypothesis is that the
performance of the experimental group will be better than that of the control
group when both groups are given a test with untaught (unfamiliar) phrasal verbs,
assuming that the experimental group will apply the cognitive linguistic approach.

The research by Ganji (2011) deals with the same subject matter. Forty-
five Iranian EFL university students took part in the research that he conducted
(Ganji 2011: 1497). The primary aim of the study was to establish the importance
of metaphors in the process of memorisation, retention and prediction of the
meanings of a certain number of phrasal verbs. In the control group, the students
were provided with L1 equivalents of English phrasal verbs in order to simulate a
traditional approach. The aim in the experimental groups was to present these
units by using the cognitive linguistic approach. The experimental group was
given orientational metaphors hidden behind the meanings of the particles that
constituted the phrasal verbs. All the students were given the same test in which
they were asked to provide the appropriate particle for each phrasal verb. The first
test was given to all the students two hours after they had finished the class. The
same test was given to them five weeks later. The third one that they did
contained 20 untaught phrasal verbs which consisted of the same particles as the
ones that they had previously done. The results on the immediate test did not
significantly differ, while there was a considerable difference in the test results
obtained in the delayed and untaught test. The students in the experimental group
scored fairly better than the ones in the control group.

Ganji (2011: 1503) concludes that if the teacher is particularly interested
in the students memorising the meanings of phrasal verbs in the short run,
providing a translation can be effective. However, if the primary objective is to
improve students’ ability to retain the meanings of phrasal verbs in the long run,
then metaphoric conceptualisation plays a key role. The Iranian author also states
that the unpredictable nature of unfamiliar phrasal verbs can be overcome by
taking into account the usual meaning of the particle and trying to find the
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metaphoric meaning that is transferred from the more literal to the more abstract
meanings.

1.1. Phrasal verbs

When it comes to the linguistic phenomenon of phrasal verbs, they can be
understood as types of verbs that are comprised of a sequence of lexical elements
combined with either one or more adverbial or prepositional particles (Crystal
1980: 170). This is the definition that will be used for the purposes of this work.
According to the Cambridge International Dictionary of Phrasal Verbs (1997: 1),
phrasal verbs are not merely an integral part of everyday and informal language,
but they can also be found in written and formal texts. The same source also
points out how difficult they might be to learn due to the fact that the meaning of
the whole phrasal verb as a unit can be completely unrelated to the meaning of the
constituents (verb and particle) or because even the slightest change in the use of
the particle can result in a complete change in the meaning of the phrasal verb.

1.2. The traditional approach

When analysing the traditional approach to teaching phrasal verbs, one
must consult what grammarians of the 1970s and 1980s thought about the issue at
hand. In her observation of the matter, Kovacs (2011: 143) draws attention to
grammarians such as Bolinger, Lipka, Sroka and Fraser and states that their
perception of phrasal verbs is that of units which are arbitrarily comprised of a
verb and particle. She also points out that these authors usually discuss phrasal
verbs from the perspective of their syntactic properties, whereas no attention is
dedicated to linguistic meaning, except for spatial and aspectual meaning. Kovacs
(2011: 144) lists grammarians such as Lindner, Lakoff, Rudzka-Ostyn, Tyler and
Evans, who claim that the meaning of the particles is rather like a network of
senses that are intricately intertwined and that phrasal verbs can be presented to
learners in a more systematic and analysable fashion. To illustrate some of the
misconceptions that exist among the majority of traditionalist teachers and
learners about the nature of phrasal verbs, Marks (2005, as cited in Kovacs 2011:
141) names some of them. Firstly, he states that phrasal verbs are illogical to a
great extent, along with being random and unpredictable in their meaning and
word combinations. Secondly, he points out their uniqueness to English and,
therefore, it is difficult to compare them as a linguistic phenomenon to other

MeToauuku BUAULU 8



METOANYKY BUULA

languages. Another observation is the insistence on phrasal verbs being colloquial
and informal in style and thus of less importance for discussion, which diverts the
learners’ attention away from them. Related to this is the assumption that all
phrasal verbs have their proper equivalents which are in nature non-phrasal.

1.3. The cognitive linguistic approach

Evans et al. (2007: 2) say that cognitive linguistics is a modern school of
thought and practice that focuses on trying to examine the relationship that exists
between the human language, mind and experience.

Kovacs (2011: 146) summarises the words of cognitive linguists by
saying that, in phrasal verbs, the meanings can range from a more concrete
reference to a more abstract one, and that what actually links these meanings is
metaphor. She adds that this link is at times unnoticeable for foreign learners and
that they are incapable of identifying the metaphor that lies behind the abstract
meaning. She provides a couple of instances of phrasal verbs which can be used
both literally and abstractly in order to exemplify the intentions of this more
modern approach to linguistics. The example that she uses is of dogs digging up a
bone and of a fact being dug up. However, this is obviously not going to pose
such a problem for learners as the connection is quite transparent. Moon (2005, as
cited in Kovacs 2011: 147) deals with the phenomenon of those particles that are
used metaphorically. She focuses on phrasal verbs with such particles to highlight
the fact that the cognitive linguistic approach can play a key role in bridging the
differences between the literal and metaphorical meanings of particles. To
illustrate this, Moon (2005, as cited in Kovacs 2011: 147) discusses the particle
up, which literally denotes an upward movement, whereas metaphorically, it can
refer to an increase in size, number or strength (e.g. went up).

According to Tyler and Evans (2004: 261), there is a polysemy network
that is based on one key sense instead of there being a list of meanings that are not
related. To further illustrate the core of the cognitive approach, Morgan (1997:
355) further expands metaphoric interpretations by saying that the different
meanings of particles and phrasal verbs are just metaphorical extensions of one
meaning.
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2. RESEARCH METHODOLOGY
2.1. Participants

Twenty participants were tested in this research. All of them attended
lessons of English in a private language school in Novi Sad, Serbia. All twenty
participants had their regular lessons with their teacher (the author of this study),
twice a week. These lessons lasted 90 minutes, or 180 minutes per week. The
students had all previously completed the B1 level of English and were attending
the upper-intermediate (B2) level of English. This level was chosen for the
research of phrasal verbs because they were already familiar with such a linguistic
phenomenon.

2.2. Research design

When it comes to the nature of this study, it is quasi-experimental due to
the fact that the participants were taken from the already existing groups of the B2
level. In other words, the choice of the students was not random and they all
attended the same private school and were taught by the same teacher. These
students were taught English in two different groups, but all the students were
officially at the same level of knowledge. Both the experimental and control
group consisted of 10 students each. In the control group, the students were taught
by means of the traditional approach. In the experimental group, the students were
subjected to the cognitive linguistic approach. They were told about the semantic
similarities that exist between the primary meanings of particles in isolation and
the developed meanings of the particles used in the chosen phrasal verbs. These
developed meanings were traced back to the primary ones and the aim was to
understand the logic behind those phrasal verbs that were more idiomatic. To
figure out was not merely explained as to discover or understand, but was rather
broken down into its pieces, with the abstract meaning reconstructed to its
essence. The particle out was explained as leaving omne’s field of current
knowledge in order to expand it. This leaving process is similar to the outward
direction that the particle implies in its primary meaning, which makes sense to
the students and facilitates the learning process. The following phrasal verbs were
included in the test: cross out, stick out, draw out, die out, work out, eat out, chip
in, take in, kick in, break in, bring out, figure out, set in, branch out and muck in.
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2.3. Instrumentation

The students of both the control and experimental group were given a test
immediately after they were taught in their respective ways. This was the
immediate test. It consisted of two different papers. In the first paper, the students
were asked to read ten sentences in which the particles were put in bold. In each
of these ten sentences, there was one phrasal verb. The multiple-choice question
that was provided for each sentence enquired about the meaning of the very
particle in the phrasal verb, with four options given. On completing that, the
students were given another paper (test) which consisted of only five sentences,
each containing one phrasal verb. The focus was on the whole unit in this second
test. The questions were of a multiple-choice nature, offering four options.
Twenty days after taking the first test (its two parts), the students of both groups
were given the delayed test. They were expected to guess the meanings of
untaught phrasal verbs that contained the same particles as all the other ones from
the previous test. The purpose of the immediate test was to see how well the
students understood the covered units, while the point of the delayed test was to
ascertain their ability to retain new units and deal with unfamiliar ones.

2.4. Data collection procedure

The students of both groups received a prepared text with ten phrasal
verbs. The phrasal verbs were subsequently discussed one by one. The students
were asked by the teacher to come up with the adequate Serbian translations.
They were guessing from the context and heavily relying on the meaning of the
verbal part. No time was spent going into the meanings of the particles within the
phrasal verbs. Once the translations of the phrasal verbs were written on the
whiteboard, the students were given two papers, one after the other. On the first
paper (part 1) of the immediate test, the students had to answer 10 questions about
the meanings of the particles in 10 phrasal verbs in a context. The two particles
which were provided were in an out. In the delayed test, which the students did 20
days later, the students were required to guess the meanings of 5 unfamiliar
phrasal verbs.

In the experimental group, the teacher did not try to elicit a Serbian
equivalent for each verb. Each verb was analysed by paying special attention to
the meaning of the particle in each phrasal verb and by looking for either an
English synonym or short descriptive definition of the whole unit. When the
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various meanings of the particles were analysed separately and written on the
board, the following step was to draw the students’ attention to the fact that these
meanings were inherently connected and that they were merely metaphorical
extension of a more physical concept. To further illustrate and clarify this, the
meaning of the particle out was first narrowed down to its physical and literal
meaning which implies the physical distance from something. This meaning was
further expanded into the other ones in such a way that they could comprehend
this internal connection between these meanings. The aim of the teacher was to
show that extinction, exclusion, extension, appearance and mental distance were
all actually conceptually connected to the idea of physical distance. The same was
done with the particle in and its meanings.

3. RESULTS, ANALYSIS AND DISCUSSION

This section of the study deals with the findings that were compiled after
the students had taken the two tests. Particular students will be addressed under
the name of C1, C2, C3 etc. (for students from the control group), whereas the
students from the experimental group will be referred to as E1, E2, E3 etc. The
correct answers will be provided in bold.

3.1. The immediate test

3.1.1. The control group (part 1)

In part 1 of the test, exercise number 1, the students chose among 4
answers for each question. With regard to the particle out, which was used 6 times
in the phrasal verbs, these were all the options that were used as the definitions of
the particle: 1) exclusion 2) appearance 3) extension 4) extinction 5) mentally
going beyond 6) physically outside.

It is of great importance to note that the possible meanings of the particles
at hand were not discussed in class, nor were they in any way associated with any
metaphorical meaning that they could have in these phrasal verbs. However, the
examiner made sure that the students were at least familiar with the meanings of
the English words used in the four options.

The sentences (questions) that the students got in part 1 were as follows:

1. If you make a mistake, just cross it out.

a) exclusion b) appearance c) extinction d) extension
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Sixty percent of the students managed to answer the question correctly.
The meaning of this particle is not so transparent (literal) and if this fact is taken
into account, the percent of the correct answers is not considered to be low.

2. She’s new to the job and it really sticks out.

a) exclusion b) appearance c) extinction d) extension

The meaning of the particle was more abstract. Fifty percent of the
students answered this question correctly.

3. The director drew the meeting out for another hour with a series of
tedious questions.

a) exclusion b) appearance c) extinction d) extension

The percentage of those who answered correctly was unexpectedly high
(60%), bearing in mind that the meaning of this particle is quite abstract. The
students conceivably managed to understand the proper meaning by relying on the
context.

4. Many of the customs of village life have died out over the years.

a) exclusion b) appearance c) extinction d) extension

The meaning of the particle is quite opaque but it seemed to have been
fairly easy for the students, since 70% were correct. The students were able to
answer correctly probably by taking into account the meaning of the verbal part.

5. We couldn 't work out why they looked so guilty.

a) exclusion b) appearance c) physically outside d) mentally go beyond

Only 30% of them managed to provide the correct answer. The meaning
of the particle is abstract and there is a high likelihood that the students opted for
the more literal meaning because it could also have made sense. The phrasal verb
to work out has, alongside many other phrasal verbs, a variety of meanings.

6. The cost of eating out is quite high here.

a) extinction b) extension c) physically outside d) mentally go beyond

In total, 80% of the students were able to identify the correct answer,
presumably due to the fact that out had a very literal meaning in this phrasal verb.

The options that were provided for the particle in are as follows: 1)
participation/contribution 2) understanding/acquisition 3) effect 4) being
physically inside.

7. We all chipped in so that we could afford a really expensive present.

a) understanding/acquisition b) participation/contribution c¢) being
physically inside d) effect

The students apparently had much more difficulty identifying the
appropriate answer. It would be logical to assume that the reason why only 40%
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of them were able to come up with the appropriate answer lies in the nature of the
particle’s abstract meaning.

8. It was quite an interesting lecture but there was just too much to take
in.

a) understanding/acquisition b) participation/contribution ¢) being
physically inside d) effect

A very low percentage of them (30%) were capable of deciding on the
correct option. The opaque nature of the particle’s meaning is most probably the
primary reason as to why only 3 students tackled this sentence in an appropriate
manner.

9. It takes about half an hour for the tablets to kick in.

a) understanding/acquisition b) participation/contribution c) being
physically inside d) effect

Only 4 students (40%) guessed the right meaning, probably due to high
idiomaticity.

10. They broke in through the kitchen window.

a) understanding/acquisition b) participation/contribution ¢) being
physically inside d) effect

Seventy percent were correct. The meaning of this particle is very
transparent.

3.1.2. The control group (part 2)

The questions in part 2 also came with four options. Five sentences were
provided, and each contained a phrasal verb. These were all the options that were
provided: 1) to understand something 2) very easy to notice 3) to make something
continue for longer than is usual or necessary 4) to start to have an effect 5) to
give an amount of money, especially to pay for something together.

The sentences with their analysis will now be listed:

1. She’s new to the job and it really sticks out.

a) to understand something b) very easy to notice ¢) to make something
continue for longer than is usual or necessary d) to start to have an effect

Seventy percent of the students provided the correct answer. When
compared to how efficient the students were in identifying the meaning of the
particle in the same phrasal verb, it is obvious that they were more familiar with
the meaning of the whole phrasal verb. The meaning of the whole unit was
presented to them in class, whereas the meaning of the individual particle was not.

2. We couldn’t work out why they looked so guilty.
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a) to understand something b) to notice something very easily c) to make
something continue for longer than is usual or necessary d) to start to have an
effect

Seventy percent guessed the right answer. There is a distinct difference
between the percentage of the correct answers for the whole phrasal verb, and for
the particle (30%). Again, this can be ascribed to the fact that the students were
directly exposed to whole phrasal verbs, without any focus on the particular
meaning of the particles.

3. It takes about half an hour for the tablets to kick in.

a) to understand something b) to notice something very easily c) to make
something continue for longer than is usual or necessary d) to start to have an
effect

Sixty percent of the students knew the correct answer. When compared to
the understanding of the particle (40%), it is clear that the level of understanding
is slightly higher.

4. The director drew the meeting out.

a) to understand something b) to notice something very easily c) to make
something continue for longer than is usual or necessary d) to start to have an
effect

Sixty percent of the students provided the correct answer, which is similar
to the 60% for the particle.

5. We all chipped in so that we could get what we wanted.

a) to give an amount of money, especially to pay for something together
b) to understand something c) to notice something very easily d) to make
something continue for longer than is usual or necessary

A total of 60% of the students had correct answers, which is slightly
better compared to the understanding of the very particle, which was 40%.

3.1.3. The experimental group (part 1)

For question 1 (cross out), 80% percent answered correctly with regard to
the meaning of the particle. The meaning of the particle in this instance is not
transparent, yet the results were very satisfactory. In question 2 (stick out),
although the meaning of the particle is opague, the number of the correct answers
remained extremely high, with 90% of the students answering correctly. Question
3 (draw out) is the question with which the students were least successful,
probably due to the phrasal verb’s abstract meaning. Although the previous
meanings were also not transparent, this seemed to be a problematic meaning,
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possibly due to the less common occurrence of this phrasal verb. Sixty percent
identified the correct answer. Question 4 (die out) was an instance in which the
students had less difficulty identifying the correct meaning of the particle. Eighty
percent of them were successful. If the source of their knowledge regarding this
question did not come from retention from class, it was certainly deduction from
the context. Question 5 (work out) again proved to be relatively problematic, most
certainly due to the multiple meanings of the particle out when combined with the
verb work. Sixty percent of the students were correct. In question 6 (eat out), the
students surprisingly had a low result, especially taking into account the fact that
the particle had a very transparent meaning in the phrasal verb. In total, 70% of
them answered correctly. In question 7 (chip in), the results were unexpectedly
high since the meaning of the particle is highly abstract. A total of 80% answered
satisfactorily. In question 8 (take in), the results were again unexpectedly high.
The meaning of the particle is not transparent. Nonetheless, 70% of them
answered correctly. Question 9 (kick in) posed a problem for the students, since
only 60% of them were able to identify the correct meaning of the particle. This
came as no surprise to the researcher, owing to the fact that the particle was
abstract in meaning. The students unexpectedly had relative difficulty with
guestion 10 (broke in), which contained a particle that, in this context, had a
transparent and a literal meaning. This could possibly be attributed to the fact that
the students were already used to perceiving the particles as having a more
abstract meaning.

3.1.4. The experimental group (part 2)

For question 1 (stick out), the meaning of the phrasal verb did not seem to
cause difficulty for the students, since 80% of them successfully completed this
task. With question 2 (work out), the students again had no greater difficulty
reaching the correct answer. In total, 80% knew the meaning of the phrasal verb.
Question 3 (kick in) was done with relative ease, since 70% of the student
identified the adequate meaning. Question 4 was the most problematic one of all.
Only 60% managed to retain the meaning of the phrasal verb in the short run.
Question 5 can be said to have been answered with a satisfactory percentage.
Eighty percent of them were correct.
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3.2. The delayed test
3.2.1. The control group

The untaught phrasal verbs proved to be quite problematic for the
students of the control group (46%). Question 1 was completed with a poor result
(40%).

1. The spices really bring out the flavour of the meat.

a) to understand something b) very easy to notice, emphasise ¢) to make
something continue for longer than is usual or necessary d) to start to have an
effect

Question 2 was done slightly better than the previous one, with 50%
correct answers.

2. Women. | just can't figure them out.

a) to understand something b) to notice something very easily c) to make
something continue for longer than is usual or necessary d) to start to have an
effect

Question 3 (set in) was done in a similar fashion (50%).

3. It was when | realised how many people | was speaking to that the
panic set in.

a) to understand something b) to notice something very easily c) to give
an amount of money, especially to pay for something together d) to start to have
an effect

Question 4 proved to be the easiest one for the students, with 70% correct
answers.

4. Profits were falling until the bookstore branched out into selling CDs.

a) to extend your activities b) to notice something very easily c) to
understand something d) to start to have an effect

Question 5 was, by far, the most challenging one for the participants and
they did it with an accuracy rate of 20%.

5. If we all muck in, we could get the whole house painted by the end of
the week.

a) to participate in something b) to understand something c) to notice
something very easily d) to make something continue for longer than is usual or
necessary
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3.2.2. The experimental group

The results of the participants for this key section of the research were
considerably high (62%).

In question 1 (bring out), the students were successful, with 70% of the
answers correct. The second question (figure out) contained a phrasal verb that
was quite idiomatic, and, therefore, proved to be difficult to answer (60%). This is
where the students were expected to apply their newly-acquired knowledge of
thinking about the basic meaning of the particle and discover the meaning of the
whole particle. However, although the phrasal verb itself was idiomatic, it is by
far the most frequently used one of all the phrasal verbs given to the students in
this section. This is why the results are unexpectedly low for the phrasal verb at
hand. One possible explanation is that the students were confused by the answers
provided and that they confused this phrasal verb with another one. Question 3
(set in) was quite idiomatic, but the students still managed to guess the meaning
of the phrasal verb, supposedly by relying on the new approach. Question 4
(branch out) was done with relative success (60%). The fifth question (muck in)
was undoubtedly the most problematic one for the students. Only 40% of the
answers were correct.

3.3. The comparison of the control and experimental group in the
immediate test

When the results of the control and experimental group are taken into
account, it immediately becomes clear that the experimental group did
considerably better with regard to the comprehension of particles, and slightly
better with phrasal verbs, which can be observed in Table 1 and Table 2.

Ques. | Stud. Control group % Experimental group % | Ques. | Stud.
1 C1 60 80 1 El
2 C2 50 90 2 E2
3 C3 60 60 3 E3
4 C4 70 80 4 E4
5 C5 30 60 5 E5
6 C6 80 70 6 E6
7 C7 40 80 7 E7
8 C8 30 70 8 E8
9 C9 40 60 9 E9

10 C10 70 70 10 E10
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Final score | 53 | 72 | Final score |

Table 1: The Students’ Results from the Control and Experimental Group (part 1) —
Immediate Test

In part 1, the results of the control group were quite unsatisfactory (53%),
while the performance of the experimental group was unexpectedly much more
efficient. Seventy-two percent of them were able to guess the meanings of the
particles in different contexts. The task itself was remarkably challenging,
primarily due to the abstract nature of the majority of the particles. It is obvious
that the accuracy of the answers rises in accordance with the degree of
transparency. Those phrasal verbs that were extremely opaque in their meaning
(work out, take in, kick in) posed the biggest problem for the participants of the
control group. The meanings of the particles in phrasal verbs such as eat out and
break in were not so problematic. Only student C7 was able to obtain 100% of the
correct answers in this part of the test.

If the same is observed for part 1 in the experimental group, a similar
pattern can be perceived, but with obvious differences. The more transparent
meanings of the particles did not seem to pose a big problem for the students of
the experimental group, but neither did the more opaque ones. Particles such as
cross out, stick out and chip in were understood with even greater accuracy. The
conclusion that ensues from such a fact is that the students were even more
focused on these abstract meanings since special attention was placed on the
possible variety of meanings of these particles. The overall observation regarding
part 1 is that the nature of presenting the wide range of meanings of the particles
must have inevitably led to the students comprehending the matter to a large
extent. Students E3, E6, E8 and E10 had 100% in this first part, which ultimately
reflects the systematic coverage of this grammatical unit, unlike the control group,
in which only student C7 was able to attain the highest number of points. If one
considers that the students of the control group got absolutely no instruction on
the separate meanings of the particles, even this one student’s achievement should
be taken as a great success on his/her part.

Ques. | Stud. Control group % Experimental group % | Ques. | Stud.
1 C1l 70 80 1 El
2 C2 70 80 2 E2
3 C3 60 70 3 E3
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4 C4 60 60 4 E4
5 C5 60 80 5 E5
Final score 64 74 Final score

Table 2: The Students’ Results from the Control and Experimental Group (part 2) —
Immediate Test

When part 2 is analysed, the control group obtained solid results (64%).
This is significantly higher in contrast with their performance in part 1. They were
expected to remember the Serbian translations that were directly given to them,
and match them with the appropriate English meanings. Once the results of part 1
and part 2 are compared, it is clear that there is no correlation between the ability
to understand the separate particle and the whole phrasal verb. To clarify, when
they had difficulty comprehending the meaning of the particle out in work out,
this did not necessarily imply that they had trouble understanding the phrasal verb
work out as a whole. This further suggests that the students did not take into
account the meaning of the separate particle when tackling the meaning of the
whole phrasal verb, and that they saw these two parts as two completely
independent tasks.

In part 2, the experimental group did slightly better than the control
group, since it achieved 74%. While the discrepancy between the results obtained
in part 1 (53%) and part 2 (64%) is more conspicuous, such a trend is not present
in the experimental group, with this discrepancy being almost non-existent (72%
vs. 74%). If the participants of the experimental group had relative difficulty
comprehending the meaning of a certain particle (e.g. out in draw out) this was
evident in understanding the meaning of that same phrasal verb as well. In other
words, the students of the experimental group were considering the meaning of
the separate particle when concluding about the meaning of the whole phrasal
verb.

3.4. The comparison of the control and experimental group in the delayed
test

The essence of the delayed test was to establish the extent to which the
approach of cognitive linguistics was efficient when put to use with untaught
phrasal verbs. The results can be observed in Table 3.

Ques. | Stud. Control group % Experimental group % | Ques. | Stud.

1 C1 40 70 1 El
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2 C2 50 60 2 E2
3 C3 50 80 3 E3
4 C4 70 60 4 E4
5 C5 20 40 5 E5
Final score 46 62 Final score

Table 3: The Students’ Results from the Control and Experimental Group (untaught
phrasal verbs) — Delayed Test

The control group had difficulty guessing the correct meanings of
unfamiliar phrasal verbs, which can be concluded based on the poor result of
46%. It is evident that the students did not benefit much from the traditional
approach of providing direct Serbian translations as equivalents. Contrasting this
with the results collected from the experimental group, a difference in the
response is undoubtedly apparent. Although the results themselves were not so
high when the cognitive approach was applied (62%), they were still distinctly
higher than the ones in the control group. The conclusion that could be reached is
that thinking about the meaning of phrasal verbs by considering the metaphorical
meanings of the particles must have played a beneficial role in the final outcome
of the research.

4. CONCLUSION

The essential characteristic of the cognitive approach is that semantics
and associations should be involved in the process of deciphering the meaning of
phrasal verbs, without trying to memorise the direct Serbian translation
(equivalent). The phrasal verbs discussed in this research all contained only a
limited number of particles. If a link between the more literal and metaphorical
meanings of particles is sought for, one can see that there is considerable
similarity between these seemingly unrelated meanings. The meanings of phrasal
verbs that are more metaphorical and opaque in meaning can be remembered
much more easily if their meaning is compared to more literal phrasal verbs. The
three hypotheses all proved to be correct. The first one was that the experimental
group, which was exposed to the cognitive linguistic approach, would be able to
understand the meaning of familiar (taught) phrasal verbs better than the control
group. The second hypothesis was that those students who had a better
understanding of the separate meanings of particles would automatically display a
better knowledge of whole phrasal verbs because they would be thinking about
the metaphorical meaning hidden behind the phrasal verbs and remember them
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longer. This was also proven, since the students from the experimental group
performed better in the exercise with separate particles in the immediate test (72%
vs. 53%). The results concerning the exercise with separate particles and whole
phrasal verbs were congruent, with few discrepancies in the experimental group.
On the other hand, there was a significant discrepancy in the results obtained in
the control group between the exercise with separate particles and whole phrasal
verbs. The students of the control group did not have an insight into the meanings
of particles and were, therefore, unable to utilise that knowledge in constructing
the meaning of phrasal verbs. Consequently, the results in the control group in
part 2 were not as high as in the experimental group (74% vs. 64%). The final
hypothesis that was pre-defined was that the experimental group would obtain a
higher score than the control group in the section of the delayed test that dealt
with unfamiliar (untaught) phrasal verbs. The assumption turned out to be correct
(62% vs. 46%), proving that the cognitive linguistic approach had made it easier
for the students of the experimental group to decompose the phrasal verbs to their
integral units and think about how a more metaphorical meaning can be linked to
a more literal one. By finding such analogies and going to the root meaning, one
finds it more meaningful to understand and remember phrasal verbs, including
those that are unfamiliar to the student.
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PODUCAVANIJE SRPSKIH UCENIKA ENGLESKIM FRAZNIM
GLAGOLIMA: TRADICIONALNI PRISTUP U KONTRASTU SA PRISTUPOM
KOGNITIVNE LINGVISTIKE

Sazetak

Frazni glagoli predstavljaju problemati¢nu nastavnu jedinicu kako za nastavnike tako i za
ucenike. Frazni glagoli mogu imati prozirno i nepozirno znacenje, zavisno od znacenja
glagolskog dela, a jo§ viSe od znaCenja same partikule. Istrazivanje se bavi opStim
principima kognitivne lingvistike, sa posebnim akcentom na frazne glagole i nacin na koji
se oni u datom polju obraduju. IstraZivanje analizira dobijene rezultate nakon koris¢enja
tradicionalnog i kognitivistiCkog pristupa u nastavi. U kontrolnoj grupi kori§éen je
tradicionalni pristup u poducavanju fraznih glagola — istraziva¢ je davao direktne prevode
za ove jedinice, bez obaziranja na osnovno (dubinsko) znacenje partikula. Frazali su
posmatrani viSe kao kompleksna jezicka pojava koja se moZe usvojiti i razumeti samo
kroz ucenje napamet. U eksperimentalnoj grupi istraziva¢ je predstavio frazne glagole
stavljanjem akcenta na znacenje samih partikula i traZzenjem veze izmedu osnovnog i
njegovih izvedenih znacenja. Na primer, partikula out, koja oznaCava spoljasnjost,
tumacena je u svetlu navedenog znacenja, ¢ak i kada je razvijala izvedena znacenja kao
Sto su: iskljucivanje, izumiranje, izduzivanje i umiranje. TraZzena je znacenjska veza
izmedu osnovnog i razvijenih znacCenja. Autor je testirao obe grupe na kraju casa. Obe
grupe su testirane i nakon tri nedelje kako bi se ustanovilo njihovo razumevanije
neobradenih fraznih glagola. Nakon uporedivanja rezultata testiranja, autor je zakljucio da
su polaznici uspesnije savladali frazne glagole kad su bili podu¢avani kognitivistickim
metodom (i dugoroéno i kratkoro¢no). Zakljuéeno je da su polaznici kojima je skrenuta
paznja na raznovrsna znacenja partikula mogli bolje da razumeju znacenje fraznih glagola
kao celine. Ustanovljeno je, takode, da su polaznici eksperimentalne grupe, koji su bili
podvrgnuti kognitivistickom pristupu, mogli bolje da prepoznaju znacenje nepoznatih
fraznih glagola.

Kljune reci: frazni glagoli, partikule, tradicionalni pristup, kognitivisticki pristup,
prevodenje, metaforicka konceptualizacija, neprozirno znacenje, prozirno znacenje.
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THE TEACHER AS THE MOST IMPORTANT
MOTIVATIONAL FACTOR IN THE EFL CLASSROOM

ABSTRACT

The goal of this paper is to highlight the issue of motivation in foreign
language learning and to focus on the links between students’ motivation
and the teacher. By involving students, arousing and maintaining students’
interest and providing effective feedback, teachers can build students’
intrinsic motivation which is a key to learning a foreign language. For
example, teachers can motivate students by allowing them to choose more
frequently. Teachers may employ various strategies in order to create a
positive learning atmosphere that enhances students’ self-esteem and
motivation such as cooperative learning techniques/activities, higher-order
thinking skills or even games. Finally, by developing students’ language
learning strategies teachers can build learner autonomy which leads to
sustained motivation in learning. To illustrate the above-mentioned points,
examples of self-evaluation, use of games, use of higher-order thinking
skills, a written feedback form and a marking rubric have been provided.

Keywords: language, learning, motivation, students, teacher.

NASTAVNIK KAO NAJVAZNIJI FAKTOR MOTIVACIJE U
NASTAVI STRANOG JEZIKA

APSTRAKT

Cilj rada je da ukaze na zna¢aj koncepta motivacije u nastavi stranog jezika
i nastavnika kao klju¢nog faktora motivacije u¢enika. Uklju¢ivanjem u rad
svih ucenika, postizanjem i odrzavanjem stepena zainteresovanosti ucenika
i efikasnim pruzanjem povratnih informacija, nastavnik je u stanju da utice
na rast unutrasnje motivacije ucenika koja je kljuc za ucenje stranog jezika.
Na primer, nastavnik moze da motivise ucenike tako Sto ¢e im omoguciti da
Sto ¢eSce biraju (teme, aktivnosti, domace zadatke, vokabular, rad u paru ili
grupi). Nastavnik takode moze da koristi razliCite strategije sa ciljem da
stvori pozitivno okruzenje koje podstice samopouzdanje i motivaciju
ucenika kao $to su tehnike kooperativnog ucenja, aktivnosti koje podsticu
razvoj kritickog misljenja pa ¢ak i igre. Konacno, razvijanjem strategija
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ucenja stranog jezika, nastavnik je u stanju da direktno uti¢e na jacanje
autonomije ucenika koja vodi stalnoj motivaciji u ucenju. Kao ilustraciju,
autor navodi primere samo-ocenjivanja, upotrebe igara, upotrebe kritickog
misljenja, formulara za pruzanje povratnih informacija i rubriku odnosno
kriterijumsko-referentnu listu za ocenjivanje.

Kljuéne reci: jezik, uéenje, motivacija, uenici, nastavnik.

1. INTRODUCTION

There are many factors which affect our students’ motivation and
involvement. Most things are beyond our control as language teachers and fall
outside the confines of the few lessons that we have with students in a week.
Home background, physical tiredness, events in their personal life, health,
previous educational experience, personality and adolescence issues are just some
of the factors that can affect how individual students appear to us in our classes.

So, the starting point should be to try to understand why some students
are uninterested and not motivated, and not simply to blame them for not being
interested. If we start from the assumption that all human beings in the right
circumstances are naturally motivated to learn, we need to ask ourselves: Where
does that motivation go? What can we do to help our students regain motivation?
Can a teacher provide extrinsic motivation where intrinsic motivation is lacking?

2. THE ROLE OF THE LANGUAGE TEACHER

Students’ motivation is significantly affected by the teacher. In fact
Dornyei (2001a:120) points out some studies on motivation have concluded that
the teacher is the “most important ... motivational factor in the classroom”.
Students tend to learn more about something they like and find interesting than
about something that holds no appeal for them (Scarcella and Oxford 1992:33). A
class that is lively and fun is better than one that is boring or tense. It is also
helpful if students find the teacher encouraging and friendly and if the class
environment is as nonthreatening as possible (Littlewood 1984:58-59).

Dornyei (2001a:120) categorizes the influences a teacher has on student
motivation as follows:

« personal characteristics: teacher can motivate students through
characteristics such as being committed and personally warm.

» teacher immediacy: teachers can motivate students by coming physically
closer (e.g. walking around the class instead of always staying at the front)
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and psychologically closer (e.g. knowing students’ names and
personalizing topics).

» active motivational socializing behaviour: teachers can motivate students
through behaviours such as presenting clear goals and tasks, giving
positive feedback and encouraging students.

+ classroom management: teachers can motivate students through such
things as maintaining a sense of order in the classroom and ensuring that
students maintain norms of appropriate (non-disruptive) behaviour.
Teachers can reduce the sense of threat in the classroom by creating a

positive learning atmosphere that enhances students’ self-esteem and motivation.
Teachers can contribute to such an atmosphere by smiling, offering praise and
encouragement and bringing humour and laughter into the classroom. However,
there should be a balance in the classroom atmosphere. In setting the tone of a
class, an element of challenge and pressure can be useful; in fact, motivation
tends to be enhanced by tasks in which the goal is relatively challenging, though
not so difficult that students perceive it as being impossible (Dérnyei 2001b:84).
Thus, the classroom atmosphere should be warm and encouraging as well as
challenging.

In motivation, one key factor is the expectation that one can reasonably
hope to succeed in a task. In other words, people who think they have a chance of
success in a task are more likely to continue investing effort in it than those who
think that they have no hope of success (Dérnyei 2001a:20). From this it follows
that teachers must constantly encourage students and remind them that ultimately
the road to success lies mainly in sustained effort.

Even though teachers may provide plenty of encouragement and employ
various strategies to relax the classroom atmosphere, there will still be some
quieter or weaker students who will choose not to respond or participate. One
element of treating students with respect is allowing them the freedom to make
choices and beyond a certain point further intervention on teacher’s part may do
more harm than good by creating fear and tension (or simply wasting time that
could have been better spent on other students who are more willing to respond).

Teacher can also build students’ confidence to speak. For those weaker
students who are not yet confident to express their ideas in English with a
passable degree of fluency and accuracy, every sentence they utter may lead to
fear of sounding incompetent or even stupid. These students face two challenges:
the challenge of figuring out what to say and the challenge of deciding how to say
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it. Teachers can make it easier for students to speak out in English by reducing the
difficulty of these two challenges. In other words, if they:
» ask questions that only require a yes/no answer or questions that allow
students to respond with a single-word sentence;
» allow students to prepare their responses by thinking about the question
silently for a minute and jotting down a few notes;
» allow students to rehearse their responses in pairs or small groups by
surveying each other quickly on the question asked.
Either of these methods allows students a little time to formulate and even
practise answers in pairs or small groups.
Common European Framework of Reference for Languages (CEFR)
published by the Council of Europe (2001) also acknowledges the important role
of language teachers:

Teachers should realise that their actions, reflecting their attitudes and abilities,
are the most important part of the environment for language learning/acquisition.
They present role-models which students may follow in their future use of the
language and their practice as future teachers. (CEFR, 2001:144)

According to the CEFR, teacher’s competences reflect the following
combination of knowledge and skills: teaching skills, classroom management
skills, the ability to engage in action research and to reflect on experience,
teaching style, understanding of and ability to handle testing, assessment and
evaluation, knowledge of and ability to teach sociocultural background
information, inter-cultural attitudes and skills, ability to deal with
individualisation within classes containing diverse learner types and abilities.
(CEFR, 2001:144).

The CEFR also points out learner’s different competences, and among
these, affective factors such as involvement and motivation. Successful task
performance is more likely where the learner is fully involved. A high level of
intrinsic motivation to carry out the task — due to interest in the task or because of
its perceived relevance, for example to real life needs or to the completion of
another linked task (task interdependence) — will promote greater learner
involvement. Extrinsic motivation may also play a role, for example where there
are external pressures to complete the task successfully (e.g. to earn praise or in
order not to lose face, or for competitive reasons). (CEFR, 2001:161)
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3. BUILDING INTRINSIC MOTIVATION

Brown (2007) argues that teachers should try to build students’ intrinsic
motivation as much as possible, and he provides the following checklist of criteria
that can be applied to a language teaching technique (activity) in order to
determine whether it promotes intrinsic motivation:

*  “Does the technique appeal to the genuine interests of the students? Is

it relevant to their lives?

» Do you present the technique in a positive, enthusiastic manner?

»  Are students clearly aware of the purpose of the technique?

» Do students have some choice in choosing some aspect of the
technique and determining how they go about fulfilling the goals of
the technique?

» Does the technique encourage students to discover for themselves
certain principles or rules (rather than simply being told)?

» Does it encourage students in some way to develop or use effective
strategies of learning and communication?

» Does it contribute — at least to some extent — to students’ ultimate
autonomy independence from you?

» Does it foster cooperative negotiation with other students in the class?
Is it truly interactive?

» Does the technique present a reasonable challenge?

» Do students receive sufficient feedback on their performance (from
each other or from you)?” (Brown, 2007:93)

Teachers can build intrinsic motivation by involving students, arousing

and maintaining students’ interest and providing effective feedback.

3.1. Involving students

If motivation is a key to learning, then student involvement is a key to
motivation, thus learning. Teachers can build intrinsic motivation by involving
students and allowing them to: choose the seating arrangement, select the pairs or
groups, speak to each other, (pairwork / groupwork), look at each other during an
activity (pairwork / groupwork), decide when to stop an activity, select the
vocabulary, spell out new words, write on the board, check the work, compare
their answers, give the instructions, ask the comprehension questions, repeat what
has been said (if others have not heard it), give dictation, tell stories, choose
homework assignments, have group or paired tests now and again, evaluate their
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own work (see Table 1), evaluate each other’s work, operate the equipment, etc.
Also, teachers must allow students to have certain input into the choice of topics,
choice or design of activities and preparation of activities or materials. Dornyei
(2001b:78) summarises this as Strategy 19: Make learning stimulating and
enjoyable for the learners by enlisting them as active task participants.

Evaluate yourself in the following aspects of learning aforeign | @ | @ | ®
language

1. Reading 0o
2. Listening oo O
3. Speaking 0o
4. Writing 0oy o
5. Vocabulary O o}
6. Grammar ooy o
Also evaluate yourself in the following aspects related to | @ | @ | ®
successful learning of foreign languages

7. Working independently 0o
8. Thinking creatively and critically O oo
9. Motivation and self-esteem 0o
10. Taking on responsibility ooy o
11. Being actively involved O o}
12. Taking risks ooy o
13. Willingness to cooperate and assist others O o0
14. Group interaction, mutual respect and tolerance oo o
15. Listening actively O oo
16. Doing homework and self-study book regularly 0o
17. Positive attitudes toward the subject and school 0o
Student’s

name

Table 1: Example of self-evaluation®

200 ! The author’s idea
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3.2. Arousing and maintaining students’ interest

Teachers can build students’ intrinsic motivation by arousing and
maintaining students’ interest which involves variation of all kinds: the type of
interaction pattern (individual, whole class, pairwork, groupwork), full
participation, the type of input (listening/ reading /visual material), the type of
activity (communicative, creative, open-ended, game), the use of higher-order
thinking skills. Dornyei (2001b:75) summarises this as Strategy 17: Make
learning more stimulating and enjoyable by breaking the monotony of classroom
events.

For several reasons above mentioned, teachers must incorporate
cooperative learning techniques/activities into their teaching style. Using such
techniques in the language classroom can be quite effective not just because they
engage students in meaningful interactions with one another but also because they
lead to the reduction of anxiety, the increase of student self-esteem, self-
confidence and motivation, the greater frequency and range of input and output
opportunities, the development of cross-cultural and inter-social understanding
and greater learner-centredness (Crandall, 1999) One of the most effective
cooperative learning techniques is the Jigsaw (Aronson et al, 1978). This
technique combines several important aspects of learning including reading
comprehension, speaking (oral presentation), and cooperative learning (small-
group work). It can include writing as well. In a typical Jigsaw reading activities,
students are divided into small groups, and each group is assigned different
reading material (different part of the same text or different texts). After reading,
students discuss the material in their groups to become fully familiar with the
piece. Then groups are re-formed so that each new group includes students who
have read different materials. In their new groups, students share what they have
read with other students. A notable strength of this activity is that it allows
students to contribute to discussions (in re-formed groups) as experts on their own
piece which fosters respectful relationships among students.

In-class work should be organized in pairs or small groups as often as
possible because this arrangement allows more students to practise at the same
time. Pairs are the most efficient grouping in that they allow the most students to
talk at once, but as Harmer (2001:120) notes, the effectiveness of any pair work is
affected quite a bit by how the two students get along. Small groups (of 3 or 4
students) still give many students an opportunity to speak but provide a bit more
space for personality differences. For example, in a small group, the presence of
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at least two other people means that a shy student can sit back and listen most of
the time but still feel like a participant. As Ur (1981:7) points out, “the motivation
of participants also improves when they work in small groups” so they provide a
good environment for encouraging reluctant students to make their first attempts
at speaking.

Using higher-order thinking skills can help building students’ intrinsic
motivation. Activities based on simple recall or knowledge of isolated forms and
meanings tend to be boring whereas activities which are based on higher-order
thinking skills are likely to be more interesting.

Task examples for vocabulary include classifying, generalizing and
inserting (an appropriate conjunction). Task examples for grammar include
gapfill, sentence-completion items etc. Task examples for reading or listening
comprehension include making inferences from the text, drawing conclusions and
making reasonable predictions that lead to analytical judgements by answering
‘Why’, ‘How’, “What do you think’ type of questions (see Figure 1).

Task 1: Students read a short text about Pareto’s Principle and answer
the two questions: 1) How true do you think this is? 2) What methods can shops
use to maximize the sales of goods in the other 80% of their range?

Pareto’s Principle
Also known as the ‘eighty-twenty’ rule, Pareto’s Principle says
that 80% of a company’s profits come from 20% of its activities. In the
case of a supermarket, four fifths of its sales will come from one fifth of
its product range. It is a common phenomenon which applies to many
businesses.

Task 2: Students draw a pie chart showing how Pareto’s Principle works
in retail. In order to be able to understand the principle they must understand
what the numbers 80 and 20 really represent by writing 20 inside the bigger pie
i.e. 80 inside the smaller part?and providing appropriate explanation.

Figure 1: An example of the use of higher-order thinking skills®

2 Because 80% of a retail outlet’s profits come from 20% of its sales and vice versa 20% of its
profits come from 80% of its sales.
® The author’s idea
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Another way to build students’ intrinsic motivation is by using games
which add the element of fun to learning. For instance, a well-known game
Crosses & Noughts can be utilized as an exciting activity for reviewing and
recycling vocabulary (after each unit or two units). Students are divided into two
teams: team A and team B. The teacher draws a grid of three squares by three
squares on the board and writes a letter in each square. Each letter represents a
key vocabulary item (noun or verb) which is being recycled. The teacher reads the
definitions and teams take turns to guess the words (see Figure 2).

E.g. Students must guess these words: barter, plummet, outsource, agenda,
commodity, trolley, expenditure, haggle, viable. Teacher reads the definitions: B
= to exchange goods/services for other goods without using money; P= to
suddenly fall a long way, O = to arrange for sb outside a company to do work or
provide goods for the company, etc.

Figure 2: example of the use of games®
3.3. Providing effective feedback

The importance of teacher’s feedback in shaping students’ self-esteem,
feelings of competence and therefore motivation cannot be underestimated. The
teacher’s feedback can be either oral or written and it can focus either on students’
spoken or written performance (see Table 2). Whatever the case may be, it should
always be positive, encouraging and focusing on effort, content, students’ ideas
and potential. Research in psychology indicates that rewards affect behaviour
more than punishment does (Brown 2007: 85) and positive reinforcement often
has more impact on students than negative reinforcement. On the other hand,
holding students responsible and considering their efforts important (the idea of
accountability) can result in making some students feel threatened. As Littlewood

* The author’s idea
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(1984:59) notes “whereas too much anxiety hinders learning, it seems that a
certain amount of it can stimulate a learner to invest more energy in the task”.

For instance, when students speak, it is better if a teacher does not
interrupt to correct for accuracy — he or she can take notes of the most relevant
mistakes and go over them after the student has finished speaking. Sometimes
when mistakes are recurrent among other learners, a teacher can do the corrective
feedback with the whole class. If the mistake student has made hinders
communication, a teacher can ask for clarification or rephrasing. When teachers
correct students’ written assignments, they must make sure they write comments
which refer both to the language and the content. The feedback stage should be
done with the whole class, rather than individually, in a form of a student-centred
summarising activity at the end of the lesson in order to enable the uninterrupted
flow of all the interactive activities. During the feedback stage the emphasis
should less be on error correction and more on praising students for the good
language use.

The current reward system (system of marks) is based on rewarding
students with good marks or punishing them with bad marks. The main problem
with this approach is that rewards only lead to sustained motivation. For the
failing student, unlikely to be rewarded, it does not take long to work out that it is
always someone else who gets the rewards, no matter how hard they try. The
reward system itself can, therefore, be demotivating for the weaker students. The
increase in the motivation of stronger students is more or less proportionate to the
decrease in the motivation of weaker students. Since the reward system is
methodologically flawed, teachers must rely on other means of assessment such
as formative assessment®. Formative assessment is all about providing effective
feedback. Teachers can come up with their own feedback forms in which they
should assess their students’ performance over a certain period of time (see Table
2). Dérnyei (2001b:124) points out the importance of positive information
feedback which “involves positive, descriptive feedback regarding student
strengths, achievements, progress and attitudes. Most importantly, this feedback
provides students with information rather than judgements against external
standards or peer achievement”.

% Formative assessment is carried out during a course and it is designed to give feedback to the
learners on strengths and weaknesses as the course progresses, rather than providing a final grade or
report at the end of the course. (Nunan, 2015:187)
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Legend: Key: 4-very good, 3-good, 2-satisfactory,
Student’s S= speaking W=writing  [1-needs improvement
name Range of
vocabular
Date Task Content |Fluency |y Accuracy
20" Sept |S: discussion 321 |4B21 |4g21
11" Oct |W: email 4821 |aB21 [4321
XY S: role-play
3“Nov |Telephone 4321 4321 [321
conversation
15" Dec [WV: describing a Ws321 [af21 [d321
person (para)

Table 2: An example of the written feedback form®

For this purpose teachers must create a marking rubric and familiarize
their students with it (see Table 3).

4 3 2 1
o Speech choppy Speech halting
Some hesitation |and/or
Speech | ith and uneven
continuous with but manages to. |slow wit with long
FLUENCY f continue and  |frequent pauses
ew pauses or pauses or
X complete few or no '
stumbling . incomplete
thoughts incomplete thouahts
thoughts g
Somewhat
Adequate and inadequate Inadequate
Rich use of accurate use of find/or and/or
VOCABULARY inaccurate use |.
vocabulary vocabulary for inaccurate use
. of vocabulary
this level .7 |of vocabulary
and too basic
for this level
Control of Emerging Emerging use |Inadequate
ACCURACY |basic language |control of basic |of basic and/or
structures language language inaccurate use

% The author’s idea
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structures structures of basic
language
structures

Table 3: An example of the marking rubric for the assessment of speaking

Teachers should avoid overemphasizing the importance of rewards which
make students feel as if they are under external control and they lose their
intrinsic motivation. Marks, test scores, extra points and other forms of rewards
could be perceived by students as controlling. Therefore, teachers should not
overemphasize the importance of these external rewards.

4. BUILDING LEARNER AUTONOMY

One of the primary teacher’s roles is building learner autonomy, in other
words, helping students to take charge of their own learning. The key to
sustaining learner autonomy is to help students feel in control of their own
behaviours, rather than feeling that teachers or peers are controlling them.
“Having the opportunity to set at least some of their own goals in English study
allows students to experience a degree of control over their own learning that
helps enhance motivation” (Dornyei 2001a:128). As Brown (2001: 70) notes,

Autonomy is now almost universally manifested in the classroom in the form
of allowing learners to do things like initiate oral production, solve problems
in small groups and produce language with peers.

Teachers can build learner autonomy by developing students’ language
learning strategies, which, according to Dérnyei (2001b: 95) refer to a range of
specific learning techniques that make learning more effective and students can
“hang on to” when feeling insecure. Dérnyei (2001b: 97) further summarises this
as Strategy 26: Build your learners’ confidence in their learning abilities by
teaching them various learner strategies.

According to Oxford (1990: 272-275), language learning strategies fall
into the following 6 categories: (1) memory strategies, (2) cognitive strategies, (3)
compensation strategies (coping with problems), (4) metacognitive strategies
(awareness of one’s own learning process), (5) affective strategies (managing
one’s feelings), (6) social strategies (working with others).
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Chamot and O’Malley (1994: 60-64), have identified the following three

categories:

metacognitive strategies which learners use to plan, monitor and evaluate
a learning task. Other examples include arranging the conditions that help
one learn (“What conditions help you learn best?”), setting long-term and
short-term goals (“What do you want to learn?””) and checking one’s
comprehension during reading or listening (“What have you
understood?”).

cognitive strategies which involve learners interacting and manipulating
what is to be learned. Examples include replaying a word or phrase
mentally to ‘listen’ to it again, outlining and summarizing what has been
learned from reading or listening, and using keywords (remembering a
new target language word by associating it with a familiar word or by
creating a visual image of it);

social-affective strategies where learners interact with other person/s or
‘use affective control to assist learning’. Examples include creating
situations to practise the target language with others, using self-talk,
where one thinks positively and talks oneself through a difficult task, and
cooperating and working with others to share information, obtain
feedback and complete a task.

5. CONCLUSION

The language teacher plays a crucial role in creating a positive affective

learning environment that enhances students’ self-esteem, confidence and
motivation. The teacher’s communication style can affect students’ motivation
and weaken their sense of autonomy if perceived as controlling. The language
teacher directly influences language learners’ attitudes toward the subject.
According to Brown (1987),

Second language learners benefit from positive attitudes and negative attitudes
may lead to decreased motivation and, in all likelihood, because of decreased
input and interaction, to unsuccessful attainment of proficiency. (Brown,
1987:127)

To avoid this, teachers can build intrinsic motivation by involving

students, arousing and maintaining students’ interest and providing effective
feedback. Building intrinsic motivation results in greater self-esteem which again
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results in increased willingness to communicate and the ability to communicate is
the ultimate goal of foreign language learning. Teachers can further build intrinsic
motivation by building learner autonomy. This is achieved by developing
students’ language learning strategies which help students to take charge of their
own learning and ultimately become independent from classroom.

In conclusion, motivation is conditio sine qua non of learning. There is no
magic formula for sustaining motivation in learning. In a study of Hungarian EFL
teachers, Dornyei and Csizér aimed to empirically verify which of a list of
intuitive strategies would be seen as most useful by teachers and to link it with a
three-part framework of motivation (language, learner and learning situation
level). The chosen strategies, called ‘Ten Commandments’ (Dornyei and Csizér,
1998:203-229) include the following examples:

1 “Set a personal example with your own behaviour.

2 Create a pleasant, relaxed atmosphere in the class.

3 Present the tasks properly.

4 Develop a good relationship with the learners.

5 Increase the learners’ linguistic self-confidence.

6 Make the language lessons interesting.

7 Promote learner autonomy.

8 Personalize the learning process.

9 Increase the learners’ goal-orientedness.

10  Familiarize learners with the target language culture”.

Rather than trying to adhere strictly to all ten commandments to spark
their students’ motivation, it is best if language teachers turned the classroom into
a safe, nurturing place where students’ self-worth is protected and where they can
gain confidence. And the best way to build students’ confidence is by providing
regular dosages of success. As Dérnyei (2001b:89) notes,

It is a commonplace but very true that “Success breeds success'. This suggests
that a particularly important motivational strategy is creating multiple
opportunities for the students to demonstrate positive features and to excel.
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Vesna O. Despotovié

NASTAVNIK KAO NAJVAZNIJI FAKTOR MOTIVACIJE U NASTAVI STRANOG
JEZIKA

Sazetak

Cilj rada je da ukaze na znacaj koncepta motivacije u nastavi stranog jezika i nastavnika
kao klju¢nog faktora motivacije uéenika. Uklju¢ivanjem u rad svih ucenika, postizanjem i
odrzavanjem stepena zainteresovanosti ucenika i efikasnim pruzanjem povratnih
informacija, nastavnik je u stanju da uti¢e na rast unutrasnje motivacije ucenika koja je
klju¢ za ucenje stranog jezika. Na primer, nastavnik moze da motivise ucenike tako Sto ¢e
im omoguciti da $to ¢esée biraju (teme, aktivnosti, domaée zadatke, vokabular, rad u paru
ili grupi). Nastavnik takode moze da koristi razli¢ite strategije sa ciljem da stvori
pozitivno okruZenje koje podsti¢e samopouzdanje i motivaciju ucenika kao $to su tehnike
kooperativnog ucenja, aktivnosti koje podsti¢u razvoj kritickog misljenja pa cak i igre.
Konac¢no, razvijanjem strategija ucenja stranog jezika, nastavnik je u stanju da direktno
utice na jacanje autonomije ucenika koja vodi stalnoj motivaciji u ucenju. Kao ilustraciju,
autor navodi primere samo-ocenjivanja, upotrebe igara, upotrebe kritickog misljenja,
formulara za pruzanje povratnih informacija i rubriku odnosno kriterijumsko-referentnu
listu za ocenjivanje. Sve ove tehnike pomaZu uéenicima u izgradnji autonomije i u
preuzimanju odgovornosti za sopstveno ucenje. Kljuna stvar u odrzavanju ucenicke
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autonomije je prebacivanje teziSta odgovornosti sa nastavnika i vrSnjaka na samog
ucenika. Ovo se moze posti¢i razvojem strategija ucenja, $to se u radu takode ilustruje.
Sve u svemu, nastavnik igra presudnu ulogu u stvaranju pozitivnog okruzenja za ucenje i
time pojavacava samopouzdanje i motivaciju ucenika i pretvara ucionicu u bezbedno
mesto u kome motivacija ucenika raste i razvija se.

Kljucne reci: jezik, u€enje, motivacija, ucenici, nastavnik.
Primljeno: 14.3.2017.

Prihvaé¢eno: 10.11.2017.
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STAVOVI STUDENATA POSLOVNOG ENGLESKOG
JEZIKA PREMA PRAGMATICI

APSTRAKT

Imajuéi u vidu da svest o znacaju pragmaticke kompetencije moze biti
znadajan motivacioni faktor, kao i da samoprocena znanja ima veliku ulogu
u usmeravanju napora da se odredena oblast savlada, primarni cilj ovog
istraZivanja bio je da se utvrdi kakvi su stavovi studenata prema znacaju
pragmatike, kao i kako ispitanici procenjuju svoje znanje iz ove oblasti. S
tim u vezi analizirane su i percepcije studenata o nastavi pragmatike u
prethodnom skolovanju. Kvantitativno istrazivanje obuhvatilo je 75
ispitanika. U kvalitativnom istrazivanju ucestvovala su Cetiri studenta.
Analizom kvantitativnih i kvalitativnih podataka ustanovljeno je da veéina
ispitanika uvida znacaj pragmatike za uspe$nu komunikaciju i relativno
tacno procenjuju svoje znanje bar kada su u pitanju telefonski i neformalni
razgovori u poslovnim situacijama. Kvalitativna analiza pokazuje da
ispitanici nisu motivisani da ulazu velik trud posSto dostignu izvestan,
nedovoljno visok, nivo pragmaticke kompetencije. Ovakav stav posledica je
zanemarivanja poducavanja i ocenjivanja pragmatike u nastavi, i €ini se,
odsustva prilike za komunikaciju uzivo sa stranim govornicima.

Kljuéne re€i: govorni ¢in, poslovni engleski jezik, pragmaticka
kompetencija, samoprocenjivanje, ustaljeni izrazi.

BUSINESS ENGLISH STUDENTS’ ATTITUDES TO PRAGMATICS
ABSTRACT

Having in mind that the awareness of the importance of pragmatic
competence can be a significant motivational factor, as well as that self-
assessment plays a major role in directing effort to master a certain area, the
primary aim of this research is to examine students’ attitudes to the
importance of pragmatics as well as to establish how students assessed their
knowledge in this field. In that respect the paper also analyzes how students
perceive the teaching of pragmatics in previous education. The research was
based on a quantitative (75 participants) and qualitative approach (four
participants). The analysis of both quantitative and qualitative data has 211
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shown that the majority of participants realize the importance of pragmatic
knowledge for successful communication and their self-assessment of
pragmatic competence is relatively accurate, at least as regards telephoning
and small talk in business situations. Qualitative analysis reveal that most of
the students are not motivated enough to invest great effort after they have
achieved a certain, yet insufficient level of pragmatic competence. This
attitude seems to be the consequence of infrequent and unsystematic
teaching of pragmatics and, it seems, lack of opportunity for face-to-face
communication with foreigners.

Keywords: speech acts, business English, pragmatic competence, self-
assessment, conventional expressions.

1. UvOD

Za uspesnu komunikaciju na engleskom jeziku, usmenu kao i pisanu,
pored jezicke, neophodna je i pragmaticka kompetencija. Potreba za ovom vrstom
kompetencije naroCito je vazna u komunikaciji u poslovnom svetu s obzirom na
to da nedostatak ili pogreSna upotreba pragmalingvistickih oblika od strane
govornika stranog jezika u datoj situaciji moze imati nepovoljne posledice po
uspostavljanje 1 nastavljanje medunarodne poslovne saradnje. Stoga je neophodno
razvijati pragmaticku kompetenciju ucenika od samog pocetka ucenja stranog
jezika.

Prema definiciji koju daje Kristal (1985), termin ‘pragmatika’ oznacava
‘izuCavanje jezika s glediSta njegovih korisnika: posebno se bavi njihovim
opredeljenjima u slucaju dilema, zaprekama na koje nailaze pri upotrebi jezika u
socijalnoj interakciji, i dejstvom koje njihova upotreba jezika ima na druge
ucesnike u ¢inu komunikacije’. Kristal piSe da se prema nekim stru¢njacima za
izuCavanje upotrebe jezika sa stanovista strukturnih moguénosti odredenog jezika
koristi termin ‘pragmalingvistika’, dok se upotreba jezika odredena druStvenom
situacijom naziva sociopragmatika (Kristal 1985: 274). Dakle, pragmalingvisticka
kompetencija govornika oznacava poznavanje jezickih sredstava kojima se moze
izraziti Zeljeni govorni ¢in, dok sociopragmaticka kompetencija oznacava
prikladan odabir jezickih sredstava u datoj situaciji (Bardovi-Harlig 2013: 78).
Navedene dve kompetencije usko su povezane jer sociopragmaticka analiza
situacije odreduje izbor pragmalingvistiCkih oblika (Roever 2011: 464). Znacajan
deo pragmalingvisticke kompetencije predstavlja poznavanje ustaljenih izraza za
izrazavanje govornih ¢inova, tj. niza reéi kao $to su npr. No problem, Nice to meet
you, koje izvorni govornici ocekivano koriste u datom drustvenom kontekstu
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(Bardovi-Harlig 2009: 756). U engleskom jeziku se za ovakve nizove najéesce
koriste termini conventional expressions, formulas, routines, routine formulas
(konvencionalni izrazi, formule, rutinske formule). Medutim, ove izraze teSko je
poducavati jer oni ne samo da ne predstavljaju prost skup znacenja svojih delova
(te ih treba usvojiti kao celine bez analize sastavnih delova, $to ucenici Cesto
¢ine), a posebnu teSkocu predstavljaju i mnogobrojna ogranienja za njihovu
upotrebu (Warga 2005: 88).

2. PREGLED DOSADASNIJIH ISTRAZIVANJA

U oblasti istrazivanja sticanja i razvoja pragmaticke kompetencije,
utvrdeno je da se pragmatika moze poducavati (Rose 2005: 393; Roever 2009:
566). Dok , namera nije neophodna za razvijanje pragmaticke kompetencije,
njeno usvajanje nije moguée bez usredsredivanja na jezicki izraz i kontekst u kom
se taj oblik javlja” (Schmidt 1993: 209). Dakle, u¢enici mogu da razviju izvestan
stepen pragmaticke kompetencije i bez eksplicitnog poduc¢avanja (Bardovi-Harlig
& Griffin 2005). Medutim, eksplicitno poducavanje ucenika pragmatici daje brze
rezultate u odnosu na samo izlaganje ciljnom jeziku. Navedena Cinjenica se
objasnjava Smitovom hipotezom o zapaZanju — metapragmati¢ko objaSnjenje
ukljucuje isticanje jezickih izraza Cije se usvajanje zeli podstaéi, i samim tim
pruza veée moguénosti za njegovo usvajanje (Rose 2005: 393; Roever 2009:
566). Metapragmaticka objaSnjenja i raznolikost autenti¢nih primera mogu imati
veliku ulogu u razvijanju svesti uc¢enika o znacaju pragmaticke kompetencije u
realnoj komunikaciji. Analiza potreba i uoCavanje relevantnosti cilja pozitivno
uti¢u na motivaciju ucenika i doprinose boljim rezultatima (Dornyei & Skehan
2003: 620).

Uoceno je da bolje vladanje jezikom uopSte ima pozitivan uticaj na
pragmalingvisticku kompetenciju jer podrazumeva bolje vladanje jezickim
sadrzajem i bolju analizu jezickog sadrzaja, automatizam, te je zbog toga
potrebno manje napora za produkciju ocekivanog izraza (Roever 2009: 565).
Poducdavanje pragmatike daje naro¢ito dobre rezultate ukoliko su ustaljeni izrazi
relativno prozirni i ukoliko su na nivou uéenikovog znanja gramatike, ali je
ustanovljeno da cak i ako gramatika ustaljenog izraza premasuje nivo dostignutog
znanja gramatike, u¢enici mogu da ga upotrebe u odredenom kontekstu (Bardovi-
Harlig & Vellenga 2012). Pragmaticka kompetencija, medutim, Cesto ne prati
gramati¢ku i leksi¢ku kompetenciju uéenika (Roever & Al-Gahtani 2015: 396;
Halupka-Resetar 2013). U literaturi se kao jedan od razloga navodi odsustvo
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sistematskog poducavanja pragmatike. Pragmatika se uzgredno poducava, ¢ak i u
komunikativno orijentisanoj nastavi (Roever 2009: 568). Primecuje se odsustvo
tradicije eksplicitnog poducavanja pragmatike u odnosu na gramatiku i vokabular
(Bardovi-Harlig 2013: 73; Roever 2009: 561). Pored nedovoljne lingvisticke
kompetencije ucenika engleskog jezika kao stranog, Tanak istice i nedostatak
svesti o kulturoloskim razlikama izmedu maternjeg i ciljnog jezika, pre svega u
pogledu razumevanja ¢ina ugrozavanja lica (eng. face threatening act) (Tanaka
1998: 83, 95). Bardovi-Harligova istice da uzrok niskog nivoa pragmaticke
kompetencije moZe biti i preterana upotreba ve¢ usvojenih fraza (Bardovi-Harlig
2009: 755). Imajuc¢i u vidu potrebu ucenika za Sto viSim nivoom pragmaticke
kompetencije, autori udzbenika poslovnog engleskog jezika su u niz novijih
izdanja udZzbenika uvrstili materijal za razvijanje ove kompetencije za usmenu, ali
i za pisanu komunikaciju. Uz to postoji i niz publikacija koje su iskljucivo
namenjene razvijanju pragmaticke kompetencije u poslovnim situacijama, npr.
Svini, Badzer, Skofild (Sweeney 2002, Badger 2003, Schofield 2012). Medutim,
ISihara i Koen smatraju da udZbenici pruzaju nedovoljan input za usvajanje
pragmatike. NajéeS¢e, ukoliko je pragmatika uopste zastupljena, tekstovi u
udzbenicima ne odrazavaju stvarni jezik izvornih govornika, dijalozi su Cesto
neautentini, jer su najceS¢e ponudeni samo jezicki oblici koji bi idealno bili
upotrebljeni u datoj situaciji, ali koje prema istrazivanjima na korpusu izvorni
govornici rede upotrebljavaju nego neke druge (Ishihara & Cohen 2010: 181).
Pored toga, u udzbenicima se ne nude liste pragmalingvisti¢kih sredstava za sve
govorne ¢inove'. Nadalje, ustaljeni izrazi za govorne ¢inove u udzbenicima &esto
nisu proprac¢eni dovoljnim brojem informacija o tome kako bi ih trebalo upotrebiti
(Ishihara & Cohen 2010: 151).

Dodatan problem u nastavi predstavlja i nedostatak razli¢itih modela,
uloga i situacija sa kojim se govornici stranog jezika mogu sresti u realnim
situacijama. S tim u vezi istiCe se znacaj duzeg boravka u zemljama engleskog
govornog podrucja (Olshtain & Cohen 1990; Taguchi 2013), ali i on sam po sebi
nije dovoljan ukoliko govornici nisu izloZeni razli¢itim situacijama (Roever 2009:
565).

U literaturi se istice odsustvo sistematskog ocenjivanja pragmaticke
kompetencije, kao i nedostatak adekvatnih testova za ocenjivanje pragmaticke

1 Npr. $ta reci na sahrani. Malo je verovatno da ¢e navedena situacija biti obradena u udZbeniku
(Ishihara & Cohen 2010: 239).
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kompetencije, jer nijedan oblik testa ne odrazava ponaSanje u realnoj situaciji
(Roever 2009: 569). Za ocenjivanje pragmatiCkog znanja mogu se koristiti
instrumenti kao §to su: test nadopunjavanja diskursa, igranje uloga u zamisljenim
situacijama, nadopunjavanje ili sastavljanje dijaloga u zamisljenim situacijama,
itd. U istrazivanjima se najcesce koristi test nadopunjavanja diskursa. Istrazivac
daje kratak opis komunikativne situacije, a od ispitanika se oc¢ekuje da da odgovor
za koji smatra da najviSe odgovara datom kontekstu. Ukoliko je test otvorenog
tipa, ispitanik sam formuliSe iskaz. Ovaj test moze se javiti i u obliku testa
visestrukog izbora u kom je ispitaniku ponuden jedan prihvatljiv i nekoliko
neprihvatljivin odgovora. Nedostatak testa nadopunjavanja diskursa otvorenog
tipa moZe biti nemoguénost da se on adekvatno oceni jer utvrdivanje tacnog
odgovora, koji zapravo pretpostavlja formulaciju koju bi upotrebio izvorni
govornik u datoj situaciji, nije uvek lako sa sigurnosc¢u odrediti. Izvorni govornici
nisu homogena grupa, razlikuju se po drustveno-ekonomskom statusu, polu,
godinama, obrazovanju. Cak i sama Cinjenica da je engleski jezik u danasnje
vreme lingua franca, te se norme Cesto razlikuju (Roever 2011: 474), moze
izazvati nedoumice kada je u pitanju prihvatljiv odgovor. Test nadopunjavanja
diskursa ponudenim odgovorima mnogo je lakSe primeniti, ali sem S$to test
ocenjuje receptivno, ali ne i produktivno znanje u¢enika, postavlja se pitanje da li
mozda ispitanici prepoznaju idiomati¢nost izraza izvornog govornika, te se na
osnovu toga odlucuju za tacan odgovor (Roever 2011: 468). Najveci nedostatak
testa nadopunjavanja diskursa oba tipa, predstavlja ¢injenica da on meri znanje
ucenika, ali ne i njegovu sposobnost da upotrebi znanje u realnim situacijama s
obzirom na to da stvarna interakcija zahteva i trenuthu obradu informacija
(Roever 2011: 470). Osim toga, kako zapaza KedveSeva (Kedves 2011: 103),
testovi nadopunjavanja diskursa liSeni su neverbalnih elemenata poput tona i boje
glasa, a nekada ispitanici daju odgovore kako bi na prihvatljiv na¢in zadovoljili
interes istrazivaca, dok bi u stvarnim situacijama primenili strategiju izbegavanja.

Cinjenica je da se pragmati¢ko znanje eventualno testira na usmenom
delu jezickih ispita, ali ¢ak i tada ono ne utice u znacajnoj meri na konacnu ocenu,
te izostaje pozitivan efekat ocenjivanja na usvajanje znanja (Roever 2011: 474—
475). Poznato je, naime, da je ocenjivanje bilo koje vrste jezi¢ke kompetencije, pa
tako i pragmaticke, neophodno u nastavi za odredivanje nivoa znanja ucenika na
pocetku kursa, za pracenje napretka ucenika, kao i procenu uc¢inka poducavanja.
Za ucenika, pak, testiranje predstavlja podsticaj da savlada odredeno gradivo, a u
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zavisnosti od rezultata, omoguc¢ava mu da uvidi u kojim oblastima je potrebno da
ulozi dodatan trud kako bi prosirio svoje znanje (Cohen 1994: 13-16).

Uticaj na stepen ulozenog napora u savladavanju odredenog materijala
moze zavisiti 1 od toga kako ucenik procenjuje sopstveno znanje. Terminom
samoprocenjivanje (eng. self-assessment) znanja oznacava se procena ucenika o
sopstvenom znanju i napretku u odredenoj oblasti. Prema jednoj skorasnjoj meta-
studiji veza izmedu samoprocenjenog znanja i stvarnog znanja je slaba do
umerena (Sitzmann et al. 2010). Medutim, kada se radi o istrazivanjima iz oblasti
stranog jezika ¢ak 60% studija pokazuje da ispitanici tano procenjuju svoje
znanje (Sitzmann et al. 2010: 171, 179). Ucenik moZze potceniti ili preceniti svoje
znanje u zavisnosti od povratne informacije, ocene ili komentara koji dobija od
nastavnika u toku ucenja: Cesti pozitivni komentari dovode do toga da ucenik stice
bolju sliku o svom znanju, dok negativni komentari imaju suprotan efekat. Velik
uticaj na samoprocenu znanja ima i okruzenje u kom se ucenik nalazi jer ucenici
upravo najc¢e$¢e u svom okruzenju nalaze uzore. Ucenik moZze kao merilo za
procenu sopstvenog znanja postaviti izvorne govornike, ali su najce$¢e merilo
ucenici u grupi ili sam nastavnik (Blue 1994: 30). Kada se radi o samoproceni
poznavanja ustaljenih izraza za pojedine govorne cinove, Cini se da ispitanici
precenjuju svoje znanje (Bardovi-Harlig 2009: 759).

Samoprocenjivanje znanja ne moze zameniti ocenjivanje znanja od strane
kompetentnih ispitivaca ili nastavnika, ali je ono od velike vaznosti za napredak
ucenika. Ono pre svega odreduje koliko napora ¢e ucenik uloziti u savladavanje
odredenog materijala, naro¢ito ukoliko prima i povratne informacije od
nastavnika u vidu ocena ili komentara (Sitzmann 2010: 180). Ukoliko su ucenici
zadovoljni svojim znanjem, oni Cesto prestaju da rade i napredak izostaje (Blue
1994: 21). Blu navodi da je zapazeno da Sto vise ucenici napreduju sve tacnije
ocenjuju svoje znanje, ali na osnovu svog iskustva isti¢e da uspesniji ucenici ¢esto
potcenjuju svoje znanje, dok ga manje uspesni ucenici precenjuju (Blue 1994:
31). Sigurno je da sa boljim napredovanjem ucenici sebi postavljaju sve vece
zahteve, te mogu biti nezadovoljni postoje¢im nivoom svog znanja. Blu ne
objasnjava eksplicitno razloge zbog kojih manje uspe$ni ucenici precenjuju svoje
znanje, ali navodi da procena sopstvenog znanja zavisi od toga sa kim se uc¢enik
poredi, da li sistematski prati svoj napredak i kakve ciljeve sebi postavlja (Blue
1994: 30, 34). Moze se pretpostaviti da je odsustvo sposobnosti u¢enika da realno
proceni svoje znanje razlog zbog kojeg manje uspesan ucenik i najmanji napredak
dozivljava kao znacajan uspeh.
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3. METODOLOGIJA ISTRAZIVANJA

Utisak je da studenti Visoke poslovne Skole u Novom Sadu koji dolaze iz
razli¢itih okruzenja ne ulazu dovoljan trud u razvijanje pragmaticke kompetencije,
tj. olako shvataju nastavu i zadatke iz ove oblasti, iako na delu ispita koji se
odnosi na testiranje pragmati¢ke kompetencije ¢esto pokazuju loSije rezultate u
odnosu na zadatke kojima se testira gramatika ili vokabular. Kako bi se utvrdilo
da li je razlog ovakvog stanja nedostatak svesti o znaCaju pragmaticke
kompetencije ili precenjivanje sopstvenog znanja, oslanjaju¢i se na izloZene
rezultate prethodnih studija, pre svega na Cinjenicu da je pragmatika oblast koju
ucenici stranog jezika eksplicitnim poducavanjem mogu u vecoj meri savladati,
cilj ovog istrazivanja bio je da se utvrdi u kojoj meri ispitanici smatraju
pragmatiku vaznom, kako procenjuju svoje znanje pragmatike, te na koji nacin i u
kojoj meru su poducavani u oblasti pragmatike u dosadas$njem Skolovanju kako bi
se utvrdilo kakav je uticaj ucestalosti i metoda prethodnog poducavanja i
ocenjivanja pragmatike na stavove ispitanika.

Istrazivanje se sastojalo iz kvantitativnog i kvalitativnog dela.

U kvantitativnom delu istrazivanja ucestvovalo je ukupno 75 studenata
druge godine koji su u letnjem semestru pohadali nastavu na Visokoj poslovnoj
Skoli u Novom Sadu. Ispitanici (15 studenata i 60 studentkinja) prethodno su ucili
engleski jezik u proseku 11 godina (minimum 6, a najvise 15 godina).

Kvantitativni deo istrazivanja obuhvatio je upitnik i dva testa
dopunjavanja diskursa. Upitnik se sastojao od ukupno 20 pitanja. Svrha prva tri
pitanja bila je da se dobiju podaci o ispitanicima, dok su preostala pitanja
podeljena u tri grupe, a od ispitanika se zahtevalo da zaokruze jedan od ponudenih
odgovora na Cetvorostepenoj Likertovoj skali. Upitnik (Kronbahov koeficijent
alfa .740) sastavila je autorka. Svrha upitnika bila je da se utvrdi kako ispitanici
procenjuju svoje znanje pragmatike uopsSte, njen znacaj, znacaj poznavanja
kulture ciljnog jezika, da li su i na koji nacin poducavani pragmatici i da 1i su
ocenjivani iz ove oblasti u prethodnom skolovanju. U upitniku nije kori§¢en
termin ‘pragmatika’, ve¢ formulacija ustaljeni izrazi i njihova tacna upotreba za
koju se smatralo da je poznata studentima, a dato je i usmeno objasnjenje termina
i svrhe istrazivanja.

Svrha testova bila je da se utvrdi objektivno znanje ispitanika kako bi se
rezultati uporedili sa odgovorima ispitanika. Oba testa obuhvatila su po pet
razlicitih situacija za koje je bilo potrebno poznavanje pragmalingvistickih oblika
za govorne ¢inove koji bi trebalo da su poducavani u prethodnoj godini, a koji se
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koriste u situacijama kao $to su telefonski i neformalni razgovori (eng. small
talk), koji su sastavni deo poslovne saradnje. Jedan test u daljem tekstu oznacen
kao ‘prvi test’ predstavljao je test nadopunjavanja diskursa otvorenog tipa, dok je
drugi bio test nadopunjavanja diskursa visestrukog izbora u kom su ponudena tri
odgovora — jedan tacan odgovor preuzet iz razliCitth udzbenika engleskog
poslovnog jezika i dva neta¢na odgovora studenata sa prethodnih ispita koja su
posluzila kao distraktori. Ispitanicima je omoguceno da sami odluce kojim
redosledom ¢e popunjavati testove s obzirom na to da se nije radilo o uvezbavanju
novog gradiva, ve¢ o testiranju postojeceg znanja.

Odgovore ispitanika za potrebe istrazivanja ocenio je izvorni govornik sa
americkog govornog podrucja. Prvi razlog za ovakav izbor jeste ¢injenica da se u
nastavi koristi materijal koji oslikava razli¢ite varijetete. Drugi razlog jeste taj Sto
ispitanici tvrde da im je americka varijanta engleskog jezika bliza jer je
zastupljenija u vecoj meri na televiziji. Svaki odgovor ocenjen je kao prihvatljiv,
delimi¢no prihvatljiv ili neprihvatljiv. Na prvom testu ispitanici su mogli da
osvoje najvise 10 bodova, a na drugom 5. Pravopisne greske su zanemarivane,
sem u slu¢aju zapisivanja zamenice you kao neprikladno u jer kako se nije radilo
0 SMS porukama izvorni govornik je smatrao da ispitanici ovim pokazuju da nisu
svesni adekvatne upotrebe jezic¢kih sredstava u razli¢itim registrima.

Svi ispitanici pristali su da ucestvuju u istraZivanju. Statisticka analiza
kvantitativnih podataka uradena je pomocu programa SPSS 13. Kako
pretpostavka o normalnosti raspodele nije potvrdena (Sig.=.000) koriSten je
Spirmanov test korelacije.

U kvalitativnom istraZivanju ucestvovala su Cetiri studenata (dva studenta
1 dve studentkinje), koji su u daljem tekstu oznaceni slovima A, B, C i D. U ovom
delu istrazivanja koriS¢eni su polustrukturisani intervjui. Jedan student (D)
boravio je u Americi tri meseca u okviru programa Work and Travel. S obzirom
na to da je mali broj ispitanika pristao da ucestvuje u kvalitativnom delu
istrazivanja u radu su navedeni i odgovori i komentari zabelezeni u toku nastave u
razgovoru sa grupom od 17 ispitanika. Ovi odgovori obelezeni su slovima GI.
Svrha kvalitativnog istrazivanja bila je da se kvantitativni podaci dobijeni na
upitniku rasvetle i detaljnije i svrsishodnije sagledaju.

4. REZULTATI ISTRAZIVANJA

Na pitanje koliko je vazno poznavanje ustaljenih izraza i njihove tacne
upotrebe 62,7% ispitanika odgovorilo je da smatra da je ovo znanje vazno, ali ne i
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veoma vazno (M=2.92 SD=.6730). U Tabeli 1. prikazani su rezultati izraZeni u
procentima.

sasvim delimi¢no vazno | veoma vazno
nevazno vazno

Znanje ustaljenih 2,7 18,7 62,7 16

izraza i njihove tacne

upotrebe je:

Tabela 1. Stavovi studenata o vaznosti pragmaticke kompetencije

Slican rezultat zabelezen je i kada se radi o znacaju poznavanja anglofone
kulture. U ovom slucaju 60% ispitanika odgovorilo je da je poznavanje kulture
vazno, ali takode ne i veoma vazno (M=2.6133 SD=.6127)

Na pitanje Kako biste ocenili svoje znanje ustaljenih izraza i sposobnost
da ih tacno upotrebite odgovori izrazeni u procentima izgledaju ovako:

lose dobro vrlo dobro odli¢no

25,3 46,7 24 4

Tabela 2: Procena sopstvene pragmaticke kompetencije

U odnosu na ostale jezicke kompetencije, ispitanici smatraju da jedino
imaju losije znanje iz gramatike, Sto se vidi iz Tabele 3.

Kompetencija sV SD
Gramatika 1.9867 72584
Vokabular 2.3600 92474
Ustaljeni izrazi 2.0667 .81096
za govorne ¢inove

Slusanje 2.8533 .96833
Pisanje 2.5867 .85572
Govorenje 2,3067 .92959

Tabela 3: Samoprocena kompetencije ispitanika

U vezi sa poducavanjem pragmaticke kompetencije u prethodnom
Skolovanju dobijeni su slede¢i rezultati izraZzeni u procentima (Tabela 4):
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Nikada | Retko | Ponekad | Cesto | SV SD

Poducavani smo | 1,3 44 34 20 2.733 79412
ustaljenim izrazima i

njihovoj upotrebi

Poducavani smo | 16 58,7 21,3 4 2.133 | .72286
anglofonoj kulturi

Ocenjivano je znanje | 10,7 533 |32 4 2.2933 | .71231
ustaljenih izraza

Tabela 4: Ucestalost poducavanja i ocenjivanja pragmaticke kompetencije

Kako bi se dobili podrobniji podaci u upitniku je data i grupa pitanja Cija

je svrha bila da se utvrde nacini poducavanja pragmatike. Rezultati su prikazani u

Tabeli 5.
SV SD

Metode

«s kS

g |8 |2 | ¢

z ¢ [& |3
Nastavnik nam je davao |4 26,7 | 40 29,3 2.9467 | .85255
objasnjenja
Dopunjavali smo dijaloge 1,3 |18 40 34,7 3.0800 | .80135
Slusali smo dijaloge 13 |8 493 | 413 3.3067 | .67730
Uc¢ili smo ustaljene izraze u | 12 34,7 | 26,7 | 14,7 2.5467 | .87446
listama
Kori$éeni su video-zapisi 25,3 | 33,3 | 26,7 | 147 2.3067 | 1.0130
Sastavljali smo dijaloge i igrali | 20 24 41,3 | 14,7 2.5067 | .97777
uloge

Tabela 5: Metode poducavanja pragmatike u toku prethodnog Skolovanja

Rezultati testova pragmaticke kompetencije prikazani su u Tabeli 6.

SV SD
Prvi test 4.1467 3.7865
Drugi test 2.6800 1.2751
Ukupno 7.2267 3.6560

Tabela 6: Rezultati testova pragmaticke kompetencije
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Iz Tabele 6. vidi se da su ispitanici postigli rezultate na drugom testu, tj.
na testu dopunjavanja diskursa ponudenim odgovorima, kao i da je na tom testu
uzorak homogeniji. Podse¢amo da je prvi testo nosio ukupno 10, a drugi 5
bodova. Ovakav rezultat moze se objasniti ¢injenicom da ucenici ne mogu uvek
da produkuju odredeni jezicki izraz, ali mogu da ga prepoznaju. I pored toga neki
ispitanici odabrali su odgovore koji predstavljaju doslovan prevod ustaljene fraze
u srpskom jeziku.

Spirmanovim testom utvrdeno je postojanje pozitivne (slabe ka umerenoj)
korelacije (r=.375, p=.001) izmedu stavova o znacaju pragmaticke kompetencije i
proceni sopstvenog znanja. Nesto slabija veza (r=.328, p=.004) uocena je i kada je
u pitanju znacaj kulture i samoprocena pragmati¢kog znanja. Nadalje je utvrdeno
da pozitivan stav u vezi sa znaajem poznavanja ustaljenih izraza utiCe na
rezultate testa (r=.367, p=.000), ali samo kada se radi o produktivnhom znanju.
Konacno, utvrdena je i umerena pozitivha korelacija izmedu samoprocene
pragmatickog znanja i rezultata oba testa (r=.449 p=.000), i to i kada se radi o
produktivhom znanju r=.508, p=.000, kao i kada je u pitanju receptivno znanje
r=.454, p=.000.

Testovi korelacije pokazuju i da postoji jaka pozitivha veza (r=666,
p=.000) izmedu frekventnosti podudavanja i ocenjivanja pragmatike. Dakle,
ispitanici koji su CeS¢e poducavani pragmatici, ¢eS¢e su i ocenjivani. Rezultati,
medutim, pokazuju da ne postoji statisticki znacajna korelacija izmedu
poducavanja i ocenjivanja pragmatike i rezultata testova, niti samoprocene znanja.
Drugim reCima, rezultati pokazuju da nastavnici koji ceS¢e poducavaju
pragmatiku ¢es¢e i ocenjuju pragmaticko znanje, ali se bar u ovom istrazivanju ne
uocava znacajna veza izmedu poducavanja i ocenjivanja i postignuca ispitanika na
testu. Moguce je pretpostaviti da jeziCke fraze koje su se javile u testu nisu te koje
su u vecoj meri poducavane ili ocenjivne u prethodnom Skolovanju ispitanika.

Spirmanovi testovi pokazuju i postojanje nekoliko statisticki znacajnih ali
slabih veza izmedu samoprocene znanja i metoda poducavanja: eksplicitan nacin
poducavanja (r=.303, p=.008), koris¢enje lista mogucih ustaljenih izraza za
govorne situacije (r=.290, p=.025), dopunjavanje dijaloga (r=.259, p=.025) i
slusanje dijaloga (r=.245, p=.034). Statisticki znacajne veze izmedu metoda
poducavanja i rezultata na testovima nisu uocene.
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5. DISKUSIJA

Na osnovu kvantitativnih rezultata ovo istrazivanje pokazuje da velik broj
ispitanika uocCava znacaj pragmatickog znanja. Razgovor sa ispitanicima, iako
krajnje ograni¢enog opsega zbog malog broja ispitanika, potvrduje kvantitativne
rezultate. Ispitanici isticu da je ono bitno, narocito u poslovnom okruzenju: Moze
doci do nesporazuma, a to, jer u biznis svetu je bitno, da vas neko ne gleda cudno
(B), Neke fraze nailaze na odbijanje, ne znam, od strane sagovornika, sto, to nije
dobro (A), Moze da propadne posao, i, da se izgubi poslovni partner (GI).
Pozitivan stav ispitanika prema znacaju pragmaticke kompetencije za ostvarivanje
komunikacionih ciljeva pozitivno uti¢e i na motivaciju za uc¢enje. Ovu Cinjenicu
potvrduju sva Cetiri ispitanika koja su ucestvovala u kvalitativnhom istrazivanju,
istiCu¢i da ocena nije jedini razlog zbog kog smatraju da treba da ovladaju
ustaljenim izrazima i njithovom upotrebom. Medutim, na pitanje da 1li su
zadovoljni svojim znanjem pragmatike, koje ocenjuju kao dobro ili vrlo dobro, ali
ne i odlicno, i da li smatraju da pragmatika treba da bude viSe zastupljena u
nastavi zabelezeni su sledec¢i odgovori: Ne bi trebalo. Mislim nije neophodno. To
se uci tako, usput, mislim dok gledamo filmove i tako, TV, uglavnom. Ja, pa,
mislim da znam. I znam Sta je hteo da kaze (A), Delimicno. Mislim, ja, ja bih
uspela u konverzaciji, a sad bas ovako kako ste nas vi ucili i to, sad, bas mozda ne
sve tako, ali ja razumem kad drugi kazu. (C), Da, ali mislim, zavisi uvek od, zavisi
kakav je sagovornik, kakvog je raspolozZenja, da li je lako komunicirati sa njim.
Uz malo tolerancije nema, ne moze da bude problem. (B); Pa, sad ovako sve da
znamo, to, tesko je, ali dovoljno je jedno, dva i da razumemo. (GlI). Cini se da
upravo zbog ovakvog stava ispitanika ve¢ na relativno niskom nivou pragmaticke
kompetencije moze do¢i do fosilizacije, te odsustva ulaganja veceg truda u
postizanje napretka. U literaturi je zabelezeno da prepoznavanje ustaljenih fraza
jeste neophodan, ali ne i dovoljan uslov za njihovu upotrebu, te da govornici
zanemaruju neke fraze, a precesto koriste one koje su savladali (Bardovi-Harlig
2009: 755), §to upravo ¢ini vecina ispitanika u ovom istrazivanju sudeci prema
navedenim odgovorima.

Na pitanje na osnovu ¢ega procenjuju svoje znanje s obzirom na to da
nisu Cesto ili uopSte ocenjivani u prethodnom Skolovanju, veéina ispitanika
odgovara da svoje znanje engleskog jezika uopSte procenjuju poredenjem sa
kolegama u grupi i sposobno$¢u da prate nastavu. Jo§ jedno obja$njenje za
odsustvo zelje za razvijanjem pragmatiCke kompetencije jeste 1 nedostatak
iskustva u komunikaciji sa izvornim govornicima. Student koji je boravio u
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Americi kaZe: Pa, ja sam video da to moze bolje. Oni koriste razne izraze koje ja
nikad ne koristim. Ono Sto ja ne znam da kazem (D). Na pitanje o tome koliko je
tesko savladati ustaljene fraze i njihovu adekvatnu upotrebu ispitanici kazu npr.:
Sve reci su lake i razumemo, i onda, lako, zaboravi se kad treba bas tacno (A) Pa
kad bi se bas tacno ucilo bilo bi komplikovano, Zasto? Zbog ... nacina na koji mi
razumemo jezik, ja, mozda, ja ne bih mogla da bas tako formulisem tu frazu kako
sam shvatila reci dok je ne naucim napamet (B) ili 1zgleda lako, pa mislimo da,
ali kad treba to bas tacno, ili na ispitu, to, ne (C). Ovi odgovori potvrduju da
ispitanici analiziraju elemente ustaljenih izraza. Kod studenta koji je boravio u
Americi uoCava se postojanje integrativne motivacije, tj zelje da se §to bolje
uklope u anglofonu zajednicu: Voleo bi da znam dobro, ali za to treba dosta
vremena i ucenja. A, voleo bi da se uklopim (D). Studentkinja B kaze: Ja cesto
pricam sa strancima, sa Grcima bas preko skajpa, pa mi bas to treba i koristim te
izraze. Na osnovu ovog i odgovora jo$ dva ispitanika, ¢ini se da su ispitanici koji
su boravili u inostranstvu, ili ¢eS¢e imaju prilike da razgovaraju sa strancima,
svesniji znacaja pragmaticke kompetencije. Ipak, ovo zapaZanje se ne moze
generalizovati s obzirom na to da je broj ispitanika veoma mali.

Mada je ustanovljena pozitivna veza izmedu stava o znacaju pragmatike,
samoprocene znanja i rezultata objektivnog produktivnog znanja, deskriptivna
analiza pokazuje srednje postignuce na oba testa. Kako primarni cilj ove studije
nije bio ispitivanje nivoa pragmaticke kompetencije studenata, rezultati testova
necée biti detaljno analizirani. Treba ipak napomenuti da rezultati studije (Warga
2005, Taguchi 2013), koje su se bavile razlikama izmedu pragmaticke
kompetentnosti izvornih govornika i govornika stranog jezika, ukazuju na neke
opsSte karakteristike medujezika (engl. interlanguage) neizvornih govornika.
Uoceno je, naime, da u nedostatku odgovaraju¢e fraze, ucenici najcesce
pribegavaju strategijama kao $to su prevodenje sa maternjeg jezika, prosirivanje
odgovora, jer time smatraju da e izraziti ljubaznost, ili jednostavno izbegavaju
davanje odgovora (Warga 2005: 82; Taguchi 2013: 117). Pored nekoliko
slucajeva izbegavanja davanja odgovora na prvom testu, na oba testa se uocava
prevodenje sa srpskog jezika. Tako je, na primer, u zadacima koji se odnose na
telefonski razgovor umesto tacnog odgovora Speaking, najées¢e zaokruzen
pogresan odgovor Yes, this is me. Namesto tacnog Can you hold, please javlja se
Can you wait a minute, ili namesto Sorry, I didn’t catch your name najée$ci
pogres$an odgovor jeste I didn’t hear your name. Ovi primeri uzeti su iz drugog
testa, a situacije na koje se odnose prikazane su u Prilogu 2. Strategija
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pro§irivanja nije uocena. S druge strane, kako se vidi iz prethodna dva primera
(izostavljeno please u drugom primeru, i sorry u treem primeru), uocava se
nedostatak sociopragmaticke kompetencije koja je sastavni deo pragmaticke
kompetencije. Tako, na primer, u situaciji koja je glasila You are talking to a
business partner you do not know well, obracanje sa Hey, guy, ... javlja se u
nekoliko slucajeva. lako gotovo svi ispitanici kazu da je poznavanje kulture
neophodno samo kako bi se izbegle neprijatne situacije, analiza pomenutog
odgovora otkriva da ispitanici ipak uvidaju uticaj kulture na izbor lingvisti¢kih
oblika u odredenom kontekstu. Naime, ispitanici obja$njavaju da je obracanje
poslovnom partneru u zadatom kontekstu na testu sa Hey, guy, ... neprihvatljivo,
ali dodaju da je ipak moguce u americkoj kulturi, gde su odnosi izmedu poslovnih
partnera manje formalni nego u nekim drugim zemljama. Ovo tvrde na osnovu
informacija i utisaka koje su stekli mahom gledaju¢i filmove, dok se u nastavi,
kada je u pitanju upoznavanje kulture, uglavnom govorilo o kodeksu ponaganja®.
Ovakav rezultat potvrduje da neki ucenici mogu sami uociti da odabir jezickih
izraza zavisi od Cinilaca kao S$to su kulturoloske razlike i odnos medu
sagovornicima, ali neta¢ni odgovori pokazuju da u nedostatku skretanja paznje na
faktore koji uticu na pragmaticku kompetenciju ucenici mogu generalizovati
odgovor koji su uocili u jednom slucaju na sve ostale situacije.

Kako je ve¢ navedeno, prema odgovorima ispitanika na upitniku, ve¢ina
studenata nije dovoljno poducavana pragmatici. Razgovor sa ispitanicima otkriva
da je pragmatika poducavana neredovno i nesistematski: Pa radili smo cisto malo,
a, a prvi put ozbiljnije ovde kod Maje prosie godine (B),; Ja sam promenio, kol ko
to sad vec, Cetiri, profesorke engleskog i svaka stavlja akcenat na nesto drugo. U
srednjoj je to bilo dosta dobro, ali pre suva gramatika, to. (A) . Ostali ispitanici
takode tvrde da je akcenat u prethodnom skolovanju bio na gramatici. Ipak, prema
rezultatima kvantitativne analize veéina ispitanika procenjuje znanje gramatike
kao losije u odnosu na pragmati¢ko znanje. Iz intervjua se zakljucuje da je razlog
tome stav studenata po kojem se gramatika ocenjuje kao ‘teska i dosadna’.

Kada se radi o metodama koriS¢enim u nastavi, prema zapazanjima
ispitanika najce$¢i oblici su sluSanje i nadopunjavanje dijaloga. Odgovori u
upitniku pokazuju da su u ne$to manjoj meri bili zastupljeni i ostali nacini
poducavanja, te da su metapragmaticka objasnjenja nastavnika bila ucestalija od

2 Tekstovi u vezi sa znatajem kodeksa ponasanja zastupljeni su u svim udzbenicima koji se koriste
na VPS (First Insights into Business, New Insights into Business, Market Leader Intermediate,
English for International Tourism).
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upotrebe lista moguéih ustaljenih izraza, video-zapisa ili pisanja dijaloga i igranja
uloga. Kako je ve¢ navedeno, uocava se slaba, ali statisticki znacajna veza izmedu
nekoliko metoda poducavanja (eksplicitno, nabrajanje mogucih ustaljenih izraza u
listama, dopunjavanje i slusanje dijaloga) i samoprocene znanja, §to moze znaciti
da upotreba razliCitih metoda pomaze uceniku da adekvatnije proceni svoje
znanje. Samo dva ispitanika (A, B) kazu da su u srednjoj ekonomskoj skoli
koriS¢eni razliciti nacini poducavanja pragmatike, dok ostali ispitanici ili tvrde da
uopSte nisu poducavani, ili kazu da se nastava pragmatike svodila samo na
slusanje i nadopunjavanje dijaloga koji su se nalazili u udzbenicima. Imajuci u
vidu ¢injenicu da ucenici imaju razlicite stilove ucenja, te da se prema tome mogu
podeliti na analiticke, holisticke, vizuelne i auditivne (Eherman & Oxford 1995:
69), kao 1 da svi u€enici ne koriste iste strategije ucenja, nastava pragmatike se ne
sme svoditi isklju¢ivo na sluSanje i nadopunjavanje dijaloga, cak i kada dijalozi
obuhvataju razlicite registre i situacije. Uz to, kako je ve¢ pomenuto, uoceni su
mnogi nedostaci udzbenika kada je re¢ o obradi pragmatike, te je sigurno da se
nastava ne moze ograni¢iti samo na materijal iz udzbenika. Kvalitativna analiza,
medutim, pokazuje da ispitanici smatraju da su najviSe ustaljenih izraza naudili
gledaju¢i filmove i serije na engleskom jeziku, naroCito one sa americkog
govornog podrugja.

Kvantitativni podaci pokazuju pozitivnu korelaciju izmedu poducavanja i
ocenjivanja pragmatike, ali kako se iz deskriptivnih rezultata vidi, pragmatika nije
u dovoljnoj meri niti podu¢avana niti ocenjivana. Pomenuto je da ocenjivanje ima
velik znacaj ne samo kao motivacioni faktor, ve¢ i kao potvrda samoprocene
znanja i podsticaj za ulaganje vefeg napora u savladavanje gradiva. Na pitanje
kako su ocenjivani u prethodnom Skolovanju jedan student kaze Pa, napisemo
dijalog pa odglumimo ili procitamo ili ona procita, mozda, ali ovako na
kontrolnom i to ne (GI), dok studenti koji navode da su ponekad ocenjivani,
objasnjavaju da su ocenjivani pismeno, a zadatak je bio da dopune dijalog
ponudenim frazama. Ispitanici B i C navode da su prvi put ocenjeni na ispitu iz
gradiva engleskog jezika na prvoj godini na Visokoj poslovnoj $koli. Ispitanik A
daje primer drugacijeg nacina ocenjivanja i kaze da je u srednjoj skoli ocenjivano
znanje pragmatike i to usmeno uparivanjem dobrih i slabijih studenata sa
zadatkom da simuliraju dijalog u odredenoj situaciji na odredenu temu. Naravno,
ocenjivanje mora biti adekvatno kako ne bi negativno uticalo na motivaciju. Na
pitanje istrazivaca da li smatraju da testovi adekvatno procenjuju znanje, izostao
je odgovor. Pitanje je preformulisano u sledece: Da li smatrate da ste na
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kontrolnim zadacima i testovima dobili ocenu koju ste ocekivali ili smatrate da ste
zasluzili? Jedan odgovor je glasio: Naravno da ne kad su nas uglavnom ocenjivali
iz gramatike i to, a ovako komunikacija, to, ostalo, eventualno onako. Sa ovim
odgovorom slozili su se i ostali ispitanici. Utvrdeno je, medutim, da ocenjivanje
motiviSe sve ispitanike da savladaju ustaljene izraze i njihovu adekvatnu
upotrebu. Znacaj ocenjivanja kao instrumentalne motivacije najbolje pokazuje
komentar studentkinje koja nije ocekivala proveru pragmatickog znanja na ispitu
te u toku nastave pragmatike kaze: A, zasto to sad radimo? Sto ne vezbamo za
kolokvijum to Sto je bitno? Ovaj odgovor pokazuje ne samo da odsustvo
ocenjivanja odredene oblasti moze kao posledicu imati odsustvo motivacije za
uCenje, ve¢ moZe i ostaviti utisak da je oblast nevazna, te joj samim tim ne treba
pridavati znacaj. Dakle, za ucenike koji su isklju¢ivo motivisani ocenom,
ocenjivanje je veoma vazno.

6. ZAKLJUCAK

Uvidanje znacaja pragmatickog znanja za neometanu, uspesSnu
komunikaciju, kao i adekvatna procena sopstvene pragmatiC¢ke kompetencije
mogu u znacanoj meri uticati na njeno razvijanje. Utvrdeno je da su ispitanici
svesni znacaja pragmatike kao i da relativno tacno procenjuju svoje pragmaticko
znanje. Ipak, treba imati u vidu da je ovo istrazivanje testiralo samo pragmaticko
znanje koje se odnosi na poznavanje i adekvatnu upotrebu ustaljenih izraza u
situacijama kao S§to su telefonski i neformalni razgovori u poslovnom okruzenju.
Kvalitativnom analizom uoceno je da se studenti zadovoljavaju veé relativno
niskim nivoom pragmati¢ke kompetencije. Razgovori sa ispitanicima pokazuju da
studenti uvidaju da pragmaticke greske mogu imati nepovoljne posledice na ishod
komunikacije, ali i pored toga smatraju da nije potrebno ulagati preveliki trud u
proSirivanje ovog aspekta jezika jer veruju da malim brojem ustaljenih izraza i uz
toleranciju sagovornika mogu ostvariti nesmetanu komunikaciju. Ovakav stav
moze se objasniti odsustvom eksplicitnih objasnjenja i veceg broja primera
nepovoljnih efekata pogresno upotrebljenih pragmalingvistickih oblika na ishod
komunikacije. Iako nije uoc¢ena korelacija poducavanja i ocenjivanja pragmatike u
prethodnom Skolovanju niti sa samoprocenjivanjem znanja niti sa objektivnim
znanjem, deskriptivna statistika pokazuje da se pragmatika u nastavi u velikoj
meri zanemaruje. Pragmatika se poducava retko i nesistematski, a u slu¢ajevima
kada se poducava nastava nije prilagodena razli¢itim stilovima ucenja, tj. nisu u
podjednakoj meri zastupljeni razli¢iti nacini poducavanja ustaljenih fraza.
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Metapragmaticka objasnjenja ne samo o lingvistickim sredstvima ve¢ i o
sociopragmatickom znanju i kulturoloskim razli¢itostima prema odgovorima
studenata, predstavljaju retkost. Adekvatno ocenjivanje, kao potencijalno
znacajan motivacioni faktor, ali i kao pokazatelj znanja koji u velikoj meri moze
uticati na ucenika da uloZzi napor da savlada gradivo, ali i da mu ukaze u kom
pravcu treba da usmeri svoje ucenje, jeste zanemareno, te ucenici sti¢u utisak da
je znanje koje imaju dovoljno, a poneki ¢ak i da oblast nije vazna s obzirom na to
da joj se u nastavi ne pridaje znacaj.

Ne moze se i ne treba ocekivati od govornika stranog jezika da dostigne
pragmaticku kompetentnost izvornog govornika (Tanaka 1998: 92). Medutim,
visok nivo pragmati¢ke kompetencije ne samo da omoguéava bolju komunikaciju
uopste, vec je 1 neizostavan uslov za uspesnu poslovnu saradnju. Imajuéi u vidu
znaCaj pragmaticke kompetencije i kompleksnost upotrebe pragmalingvistickih
oblika, neophodno je uvodenje sistematske nastave pragmatike koja bi trebalo da
obuhvati razli¢ite oblike i ponudi ucenicima §to viSe situacija u razliCitim
registrima sa mnoS§tvom primera i vezbi. Konacno, poducavanje pragmatike u
nastavi stranog jezika struke ne bi smelo biti zanemareno u odnosu na ostale
jezicke vestine i kompetencije.
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Natasa Bikicki

BUSINESS ENGLISH STUDENTS’ ATTITUDES TO PRAGMATICS
Summary
For a business person who needs to communicate in English, reasonably well-developed
pragmatic competence is extremely beneficial. The aim of this reseach was to examine

business students’ attitudes to this competence. The first aim of this study was to explore
students’ perception of the importance of pragmatic knowledge for sucessful
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communication, as needs awareness has significant positive effects on motivation. The
other aim was to determine how students assessed their knowledge of conventional
expressions for speech acts and their use, as accurate self-assessment influences how
learners direct their learning efforts and how much effort they put into their learning
towards reaching a goal. The third aim was to examine how students perceived the
teaching of pragmatics in previous education and how it affected their attitudes. The
research was based on a quantitative (75 participants) and qualitative approach (four
participants). Quantitative data were obtained by means of a questionnaire and two tests,
while qualitative data were collected through semi-structured interviews. The results show
that the majority of participants realise the importance of pragmatic knowledge for
successful communication and that there is a low to moderate positive correlation between
students’ perception of the importance of pragmatics and the test results. Another finding
is that the participants’ self-assessment of pragmatic competence is relatively accurate, at
least as regards telephoning and small talk. A moderate positive correllation is observed
between the self-assessment results and the test results. However, the interviews reveal
that most of the students are content with their pragmatic knowledge, although the test
results show there is still a lot of room for improvement. Furthermore, students believe
that pragmatics can be acquired incidentally. This seems to be the consequence of
infrequent and unsystematic teaching of pragmatics, as well as a lack of adequate
assessment. The results further show that some methods of teaching pragmatics are
underused, such as explicit instruction, the use of video clips and role play. However, if
students’ pragmatic competence is to be improved, systematic teaching, objective
feedback on their progress, and ample opportunities for practice are needed.

Keywords: speech acts, business English, pragmatic competence, self-assessment,
conventional expressions.
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PRILOG 1.

UPITNIK

Molim vas da zaokruzite odgovor koji se odnosi na vas.

Pol: M/Z
Uc¢io/U¢ila sam engleski jezik: 1234567891011121314 ............ godina
Boravio sam u zemljama engleskog govornog podruc¢ja: DA NE

Kako biste ocenili svoje znanje i sposobnosti iz sledecih oblasti/vestina:

gramatike: lose dobro vrlo dobro
vokabulara: lose dobro vrlo dobro
ustaljenih fraza: lose dobro vrlo dobro
slusanja: lose dobro vrlo dobro
pisanja: lose dobro vrlo dobro
govorenja : lose dobro vrlo dobro

Zaokruziti odgovor koji najvise odgovara slede¢im tvrdnjama:
Smatram da je znanje ustaljenih fraza :

sasvim nevazno malo vazno vazno veoma vazno
Smatram da je znanje anglofone kulture:

sasvim nevazno malo vazno vazno veoma vazno
U dosadasnjem $kolovanju ucili smo ustaljene fraze :

nikada retko ponekad ¢esto
U dosada$njem $kolovanju ocenjivano je znanje ustaljenih fraza:

nikada retko ponekad ¢esto
U dosadas$njem $kolovanju ucili smo o anglofonoj kulturi:

nikada retko ponekad gesto

Kako bismo naucili ustaljene fraze
nastavnik nam je skretao paznju i davao objasnjenja

nikada retko ponekad  cesto
dopunjavali smo ili smisljali dijaloge

nikada retko ponekad  Cesto
slusali smo dijaloge

nikada retko ponekad  Cesto
dobijali smo ili smo sami sacinjavali liste fraza

nikada retko ponekad  Cesto

MeToanyky BUAUIH 8

odli¢no
odli¢no
odli¢no
odli¢no
odli¢no

odli¢no



METOANYKY BUULA

19. gledali smo video-zapise
nikada  retko ponekad ¢esto
20. simulirali smo situacije u paru ili grupi

nikada  retko ponekad  &esto

PRILOG 2

TEST 1

Write what you would say in the following situations:
1.  You need to speak to Mr Smith. Mr Smith’s PA answers the phone. You would say:

2. Some colleagues you have recently met invite you for a drink. You have to refuse as you have a
report to finish. You would say:

5. A visitor from London has just arrived. You would like to know if he/she has visited your town
before, so you say:

TEST 2

Circle the answer you think would be appropriate in the following situations:

1. You are having a telephone conversation with a business partner you do not know well. He is
coming over to your town so you offer to meet him at the airport:
a.  Hey, guy, shall I meet you at the airport?
b.  Would you like me to meet you at the airport?
c. Do you want me to wait for you?
2. You answer the phone. Someone wants to speak to you. You say:
a.  Thisisme.
b.  Speaking.
Cc.  I’m on the phone.
3. You are Mr Smith’s secretary. You answer the phone. Someone asks to speak to him. You say:
a. Canyou hold, please?
b.  Can you wait?
c.  He’s busy.
4. You are in London. Your business partner says: Would you like to see a Chelsea match
tomorrow? | could get you some tickets. You reply:
a.  No. I don’t like football. 231
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b.  If you want.
¢.  Thank you, that sounds great.
5. Someone has just introduced himself to you. Suddenly you realize you did not manage to hear
his name so you say:
a.  Canyou repeat?
b.  Ididn’t hear your name.
c.  Sorry, I didn’t catch your name.
Thank you!

Primljeno: 23.4.2017.
Prihvaceno: 6.9.2017.
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AYTEHTUYHOCT TEKCTOBA Y HACTABH
CPIICKOT KAO CTPAHOT JE3UKA HA BULIIUM
HUBOUMA YUEIA®

AIICTPAKT

Beoma OuTaH eneMeHT CBaKoT Kypca CTPaHOT je3UKa MpelcTaBiba YIOCHUK,
a eroB HEM30CTaBaH 1e0, MOope] Hajpa3IMINTHjIX THIOBA 3aJaTaKa, YnHe
TekcToBH. [locTaBiba ce muTame y KOjOj MEPH TH TEKCTOBH Tpeba ma Oymy
ayTeHTHYHH, Ka0 W TO J]a JIM je HEOIXOAHO Ja ce MeljyCOOHO pasiuKyjy y
MOmIeAy BpPCTE, OJHOCHO TUIA KOjeM mpumnanajy. llwb oBor paaa jecre
npoBepa  BaIMIHOCTH  M3a0paHMX  TEKCTOBAa MpeMa  Mapamerpy
AyTEeHTUYHOCTH, Tj. (YHKIMOHAIHO-CTWIICKOT JIOMeHa. Y ckiaay ca
MOCTaBJFCHUM IIHJbEM, peructpoBahie ce moctojehie crame y ylOCHHKY 3a
CPIICKHM jEe3MK Kao cTpaHu Hayuumo cpncku 2, Ka0O M 3aXTE€BU H3HETH Y
PEJIEBAaHTHO] KOHCYJITOBAHO] JIUTEPATYpd H 3ajeOHuYKom esponcKom
oxkeupy, Ha OCHOBy uera he OWTH W3BpIICHAa aHalKM3a KOpITyca,
perucTpoBaHe JOMUHAHTHE OCOOMHE M €BEHTYAIHH Hepoctanu. Ha camom
Kpajy he ce matm m mpemsior KOpEKIHje, OJHOCHO JOIyHE TEKCTOBa Y
MTOCMAaTPaHOM YIIOCHUKY.

KibyuHe pedm: CpIICKHM je3WMK Kao CTpaHHW, THII TEKCTa, ayTeHTUYHOCT, b2
HUBO.

! Pax je meo mpojexra Cmandapouu cpncku jesux: CUMMAKCUYKA, CeMAHMUYKA U NPASMAMUKA
ucmpaosicusaroa (O 178004), xoju dunancupa MHUHHCTapcTBO MPOCBETE, HAYKE M TEXHOJIOUIKOT
pa3Boja Pemy6muke CpOuje. TekcT paja mpezncTaBiba jeaH OJ CerMeHaTa MacTEepCKOT paja MO
Ha3MBOM Bewmuna wumarea y Hacmaeu cpucKkoe jesuxa Kao cmpano2, MCAHOT 10 MEHTOPCTBOM
nou. np Jacmune [paxuh u onOpamenor y jyny 2015. rogune Ha Onceky 3a CPICKH je3HMK H
nuHrBUCTUKY Punozodekor paxynrera y HoBom Cany.
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AUTHENTICITY OF TEXTS USED IN TEACHING SERBIAN AS A
FOREIGN LANGUAGE AT HIGHER LEVELS OF LEARNING

ABSTRACT

A very important element of every foreign language course is the textbook
and its inevitable part, in addition to the most diverse types of assignments,
are texts. The question is to what extent these texts should be authentic, as
well as if it is necessary for them to differ in terms of category or type to
which they belong. The aim of this paper is to check the validity of chosen
texts according to the parameter of authenticity, specifically the domain of
functionality and style. In accordance with the set goal, the current state of
the textbook for Serbian as a foreign language Let’s learn Serbian 2 will be
investigated, as well as the requirements set by the relevant literature and
the Common European Framework of Reference for Languages, based on
which a corpus analysis will be conducted and dominant features and
potential deficiencies will be registered. At the end, corrections and
additions of the texts in the observed textbook will be suggested.

Keywords: Serbian as foreign language, type of text, authenticity, level B2.

1. VBOJI

[Ipeamer oBoT paja je aHaan3a TEKCTOBA Y YIOCHUKY HAMECHH-CHOM YUCHY
CPIICKOT je3WKa Kao CTpaHOT Ha HUBOYy b2, kao W mOpeacTaBbame 10 caaa
UCTPaKEHHUX IMOTEHIMjala TEKCTa Yy HACTaBH CTPAHOT je3WKa, ald M 3axTeBa,
ontepeliema U ucxona koje npeasuha 3ajednuuxu esponcku oxeup 3a HaBEICHU
HHBO, a CBE TO y [WJBY NPOBEpPEC BATMIHOCTH H3a0pPaHHUX TEKCTOBA IMpeMa
napaMeTpuMa Kao MOITO Cy THUIl TGKCTEI2 u ayTeHTI/I‘IHOCT/HeayTeHTI/I‘IHOCT
(amanTupaHOCT).

Y ckjmamy ca IMOCTaBJbeHHMM [WJbEM, HAaKOH YIIO3HaBama ca
pasmMarpamuMa U UCKYyCTBUMA JOMalinX U CTPaHHUX ayTopa y BE3W ca Pa3IHYUTHM
acIeKTUMa YIOTpeOe M aHaJM3e TEKCTa Y HACTaBU CTPAHOT je3uka, ycieauhe
perucrpoBame mocrojeher crama y yIIOEHWKY 3a CPIICKH je3WK Kao CTPaHH H
3axTeBa INpeMa 3ajeonuuxom esponcKoM OKeupy, Ha OCHOBY uera he Outm
W3BpILICHA aHalk3a KOpITyca, pErMCTPOBaHe JIOMUHAHTHE OCOOMHE M HEJIOCTAIH, a
3aTUM JaT U MPEIIOT KOPEKIHje.

2 Tlon TMMOM TeKCTa TMOAPAa3yMeBa CE TEMaTCKa Da3HOPOIHOCT, MPHIAZHOCT oapeleHoM
(YHKLOHAIHOM CTHITY/TIOJCTHILY HIIN KEbHKEBHOM JKaHPY.
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Kopryc 3a anammsy uunn yubennx Hayuumo cpncku 2°, Taunmje nexmje
6-10 xoje cy mpensulere 3a oOpamy Ha b2 HuMBOy, umja he ce BamMIHOCT U
MPUKIATHOCT YIMOPEAUTH Ca 3aXTEBUMAa y 3ajeOHUYKOM e8pONCKOM OK8UpY 3a
arcuge jesuxe. OcuM TOra, Kao CEKYHAAPHU KOPIYC KOpHUIINEHHW Cy TEKCTOBU
pPa3NIMYUTUX TUIOBAa KOjU CIy)X€ Kao CMEpHHLA 3a YyBOhEme ayTeHTHUYHUX
mucaHux (opmu y moctojehe TemaTcke menuHe (PEYHHIH, ITYOIHIIICTHIKH
TEKCTOBH, €CEjH, YIIYTCTBa, UT/,.).

2. PAHUJA PASMATPAILA

V amanky Teaching reading® mpeerctBeHo ce roBopu o pasmuiu n3mely
TPaAMLIMOHAIHOT W CAaBPEMEHOT MPHUCTYyNa y MOTJIeAy M300pa TEKCTOBa KOjU ce
KOpHCTE y HACTAaBU CTPAHOT je3WKa. Y TPaIWIMOHAIHOj HACTaBH MaTepHjaji 3a
quTamke OMpaHu Cy U3 TEKCTOBA KOjH PENPE3CHTY]Y ,,BHIIE” 00JIHKE KYJIType, ITO
3HAYM JIa je YNTame AyTCHTHYHHX MaTepHjajia OTPAaHUYEHO Ha Jieja BEJIUKUX
ayTopa W pe3epBHCAHO 3a CTyJAeHTe (YYCHHKE) Ha BUIIMM HUBOUMA, KOJH CYy
JOCTHIJIA HHMBO je3WYKHMX BEIUTHHA TNIOTpeOaH 3a HUXOBO pa3yMeBambe.
KoMyHHKaTHBHHM TPHCTYN y4Yelmhy je3nKa HyIU pa3iMYhTe YJIOTe YHTama y
YYHOHMIM U THIIOBE TEKCTA KOjH CE MOT'Y KOPUCTHTH.’

Jenena Mapxkosuh y pagy Excmen3ueno uumarbe y HACMAGU CMPAHUX
Jjesuxa HaBOIM paznuke u3Mel)y MHTEH3MBHOT M CKCTCH3MBHOI YUTamba M Kao
OUTHE KapaKTEePUCTHKE CKCTCH3MBHOI YWTamha W3/Baja: BEIHKY KOJIUYUHY
NPOYUTAHOT MaTepujajia, Pa3HOBPCHOCT MaTepujajia KOju ce 4YHTa, H3Jama
pa3nuumTa 1Mo TeMHU M KaHpy. AyTOpKa paclpaBiba U O MUTAY ayTEHTUYHOCTH
TEKCTOBA KOjU C€ KOPHCTE Y HacTaBu cTpaHor je3uka. Jlok oxpehen Opoj ayropa
cMaTpa Ja caMO ayTEHTHYHH je3MK BOJIM KBAIUTETHOM YYCHY CTPaHOI je3HKa,
JPYTH TO HE NMpUXBarajy. Y Be3W ca TUM, NeUHHIINY Cce TIOJMOBH aymeHmuuan,

% Yubenux Hayuumo cpncku 2 (Let’s learn Serbian 2) memo je rpyme mpodecopa ca Oxcexa 3a
CpHCKH je3uK W JHHrBHCTHKY Pumozodckor daxynrera y Hosom Camy (M. Amanosmh, U.
Bjenakosuh, H. Byrapcku, J. Jpaxuh, M. Kypemesuh, J. BojaoBuh) u Hacrao je xao pesynrar
HCKyCTaBa y paly y OKBUpY JleTme IIKoJie CPIICKOT je3uka, McTopuje m Kynrype u Llentpa 3a
CpIICKH je3uk Kao cTpanu. [IpBo u3name yubdennka usanuio je u3 mramme 2007. roause, a npare ra
pajiHa CBECKa M LieJIe POMOBH ca 03BYy4YEHHMM BexOama ciyliama.

* Unanak je moctyman Ha: http://www.nclrc.org/essentials/reading/reindex.htm. Jlatym npucryma 15.
6. 2017.

® Kajga je mu/b CTHIAmE KOMYHHKATHBHE KOMIICTCHIIM]E, CBAKOJHEBHH MATEPHjalH IIOIyT
pacropesa Ha >KEJIC3HHIM, HOBUHCKHX WIaHaka M BeO-cajToBa M3 OOJIACTH ITyTOBama M TypH3Ma
NI0CTajy MPHKIafaH MaTepHjal 3a ydeme, jep je YUTame OBaKBHX MaTepHjajla Ha4yMH Ha KOjU je
moryhe crehu 3Hama W BelITHHE MOTPeOHE CaBPEMEHOM KOPUCHHUKY. YIIyTCTBa 3a YHTAame U
yBex0aBabe YNTaHba TAKO [0CTajy CYLITHHCKU JEIOBH HACTABE je3UKa HA CBUM HUBOMMA.
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opueunanau M ynpouthien, Te ce ayTEHTHYHUM CMaTpa TEKCT KOJH YCIIEIIHO CITYKU
KOMYHUKAIIHjH U pa3iBaja ce O] IM0jMa OPUTHHAITHOCTH — OCOOMHE TEKCTa Ha KOjy
YyuTanal He MOXe Aa yThde. MI3MeHOM OpHIHHANHOT HacTaje ympomheH TeKCT.
VYmpomhaBame Tpeba BPIINTH Tako Ja c€ CMamW KOJWYMHA WH(pOpMaIudja u3
OpPUTMHATIHOT TEKCTa, a TAKO JTOOMjeH TEKCT je yIIaBHOM ayTeHTHYaH jep mpyxa
YUTAOIy KOJMYMHY MH(pOpManuja Kojy OH MOXke na npumu u pasyme. C Tum y
BE3U, ayTOpKa HaBOOW TeopHjy Bumoycona nma ce ympomnhaBameM TEKCTa MOTY
nobutn mpocte mnpuue (ynpomhaBameM caapiKaja W CTPYKType TeKCTa) M
ynpoirhere Bep3uje (ynpomrhaBame CTPYKType Y3 3apiKaBame caapikaja), ma je
00Jbe KOPHCTHTH IIPOCTE MpU4e jep 3aapxkanajy ayreHtuunoct (Markovi¢ 2005:
91-97).

[Hanujena Boposuh, nzmehy ocranor, pasmarpa criequUIHOCT BEIITHHE
YHTamha y HACTaBU je3WKa CTPyKe W Jiaje NMpUMepe KOHKPETHUX HAaCTaBHHX
aKTUBHOCTH KOj€ Ce MOTYy KOPHUCTHUTH W y CTHUIakby BEIITHHE YHTama |
pasyMeBama TEKCTa y HACTaBH Ha BHILIMM HUBoMMa momyT b2. Ayrtopka ckpehe
MaX’kby Ha pa3nuKy n3Mel)y unTtama y CTaHIApIHO] HACTaBH CTPAHOT je3nKa W 3a
notpebe crpyke (mocrojame crenudpuyHe CBpXE 3a KOjy ce 4WTa), Te Y Be3u ca
THUM HABOJIM 3aJIaTKE KOjU C€ TOCTaBIbajy MPe YUTA0NA CTPYYHOT TEKCTa, Kao U
OCHOBHE CTpaTerdje U TEXHUKE Y KOje CIajiajy: NpeauKaluja, KpUTHIKO YUTAaIbE,
W3BJaYeHhE 3aKJbydaka, OTKPHBAIE 3HAUCHha HEMO3HATHX PEYH JIeAyKTHBHUM
MyTeM, JICTUMUAYHO YnTame (eHr. SKimming), unrarme Ha IPecKoK (eHr. scanning),
YHUTakhE y IUJbY IOMMama IIeJOKYITHOT TeKCTa, pa3/iBajame opeeHuX YNmbeHNIA
on octamx WHGOpMaNMja, pa3yMeBame HETWHCApPHHX Tpaduukux eleMeHarta,
pasyMeBame TeKCTyallHe OpraHu3alyje U je3nYKO-CEMaHTHYKHX acleKaTa TeKCTa,
yo4aBame YHYTpalllhe TOBE3aHOCTH JIeNIOBa TEKCTa, 3alaXame Mapkepa
IUCKypca W BUXOBe QYHKIHje y TeKCTy. lIpniukoM yntama Ha CTPaHOM jEe3HKY
MOXe Johu 0 MHTepdepeHirja U3 MaTePHEr je3uKka, Ia je 3a pa3yMeBame
HEOIXOJHa TpaMaTh4Ka ¥ JieKCM4Kka 0a3za, Kao M MPENO3HaBamke CTPYKType
TEKCTa, MpaBWIaH W300p M Tpajandja TEeKCTOBa. MHcHcTUpa ce Ha pa3BUjamby
KOTHUTHBHUX M METAKOTHHTUBHHX CIIOCOOHOCTHU KOje€ C€ aKTHBHPA]y U y YUTABY
Ha MaTepHEM je3HUKY, CaMO IITO WX CTYICHTH YECTO HUCY CBECHH. Y 3aBUCHOCTH
Ol TUCHWIUIMHE W BPCTE TEKCTa, JKAaHPOBH M PETHCTPU Cce Memajy. Bemruna
YhTamka 3a MOTpede CTpyKe Ha3wBa C€ W ,,BElITHHA YHWTama caapxkaja’ jep ce
ynTamke yBexkOaBa Kao MpoLec MpoHaJaKema, H3[Bajakba M OpPraHU30Bamba

mojaTaka y BHIy Oe€llelTkH, pe3nMea, Mamna Tekcra u ci. (boposuh 2011: 811—
836).
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CaBa AmnhenkoBuh u Ana MwioBaHoBuh TIIpe3eHTYjy CaBpPEMEHE,
KpeaTuBHE M e(puKacHe HauuMHe Kopuiihema TeKCTa y OKBUPY HAacTaBe CPICKOT
jesnka Kao CTpaHOI, KOjU MOMaXy NPWIMKOM CTHLAMKa BEIITHHE YHTama MU
pazymeBama. AHa MmioBaHOBHN TIpeACTaBiba JIYTKAPCKYy METOAY KOjy je
KopucTuia y pany Ha CodujckoMm yHHBEp3UTETY ,,CBeTn KimMent Oxpuncku”.

,IIpu M300py TEKCTOBA 32 CTYIEHTCKE MPEJICTABE BOIUIIO CE padyHa HE Camo O

KPHUTEPUjYMY YMETHHYKE BPEJHOCTH TEKCTa, Beh M O KPUTEPHjyMy Y3pPacHHX

HUHTEpPCCOBAka CTyJACHATA, Ka0 U O HBUXOBOM HHTCJICKTYAJIHOM W KYJITYPHOM

HUBOY. Paz[ Ha mOpeacTtaBu IMOJApa3yMeBao je CMHCAOHY U C€CTCTCKY aHalIu3y

ApaMCKOTI' TEKCTa U YIIO3HaBambC [] COIIMOKYJITYPHOI' MUJb€a U3 KOTI'a je TCKCT

mornkao” (MmmoBanosuh 2007: 94).

AnBenxoBuh® noce6HO o6paha makmy Ha yueme TeKCTa 3a CLEHY U
pe3yaTare y caBiajaBamy CPIICKOT Kao CTPaHOT je3uKa. YCBajame TeKCcTa ayTop
W3jeHadaBa ca ycBajameM je3WKa W HcTHue: ,,Kama cTyneHTH Hayde HarmaMmer
TEKCTOBE MlecaMa WM jeHOT KOMaJa KOju Tpaje caT | 110 WM J[Ba cara, U3BECHO
je la je W HBUXOBO CBEYKYITHO BIIajame je3nkoM MHOTO 0Oosbe” (AnhenxoBmh
2011: 339). [Tamheme ca eMonoHaIHOM KOHOTauujoM oMoryhyje Opske ycBajame
TEKCTa, & OHOME KO yUH je3UK NPy’Ka CUTYPHOCT MPHIMKOM KOHCTPYKIHje HOBUX
peueHHia y TOBOpHOM je3uky. OBakaB MPUCTYN TeKcTy Moryh je camo Ha Bpiio
OrpaHUYeHOj Tpahu — ApaMCKU TEKCTOBU M OHH KOjU CE MOTY JIpaMaTH30BaTH.

VY okBupy kmure Discussions that work mpemiaxe ce ynotpeba mucama
KOja ce OJHOCEe Ha caBeTe, yBpelle, KOMIUIUMEHTE, aide, Jeueme, 3apaBo Ha
CBE OHO IITO 3aXTeBa PEaKIHjy NMpHMaona. 3aHUMJbMBA jé M aKTHBHOCT Koja
noJpazymMeBa KOMOMHOBamE Bep3Wja — [Ba yUeHHKa A00Wjajy JABE pa3iuyuTe
BEp3Hje MCTOT TEKCTa, 00 ca TperkaMa y BUIY HEJIOTUIHOCTH, MOTPEOHO je na
Harpase NpaBy Bep3Hjy NpHYE a HAKOH TOra cield yrnopehuBame u auckycuja
(Ur 1997: 90-98). Heke oj1 akTUBHOCTH Koje mipemiaxe CKPUBEHED jecy YMTarbe
YllaHaKa Y HOBUHAMa, MYy3€jCKOT JIeTKa, Orjiaca MM TYPHCTHYKUX MTOHY/Ia, HAKOH
yera ciele AMCKycHje. YHoTpeOOM cBera HaBeJCHOT 4YMTame ce MOoBe3yje ca

rOBOPEH-EM Ha HAYMH KOjH je CIMYaH CHTyalhjamMa y peaHoM XKuBoTy (Scrivener
2005: 31-186).

® Hagenenu ayTop IPEHOCH MCKYCTBO CTEUEHO Y paiy ATesbe TeaTpa Ha CPICKOXPBATCKOM je3UKY
Ha Karenpu 3a crmaBuctuky YHmBepsurera [lapms IV — CopOona, rae ce moBesyjy YacoBH H3
HACTaBe KIWKEBHOCTH ca N3BOhauKuM HUCKYCTBOM CTyeHaTta. Pasmatpajy ce npenaBama ca 4acoBa
KIGIDKEBHOCTH KOjH IOJpa3syMeBajy TyMaudelhe TEKCTOBa M pajJ Ha bUMa NPWIMKOM IpHIIpeMe
MIPE/ICTaBa 3a CLEHCKO H3BOherbe, ITO OJCTyMa O] TPaJAULHOHATHOT MPUCTYIIA.
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3. TUII TEKCTA 1 AYTEHTUYHOCT VY 34JE/JHUYKOM
EBPOIICKOM OKBHUPY

Ha nuBoy b2 Tpebano 6u na xaHmuaaT (yICHHK/CTYIEHT) MOXE J1a YHUTa
YJIaHKE Y U3BEIITaje O CaBpEMEHNM NMUTAkIMa 0 KOjiMa ayTop UMa IocebaH cTaB
HJIKN COIICTBCHO TUVICAUINTE, Ka0 U J1a pasyMe€ KibUI'€ CAaBpECMCHHUX IMMPO3HUX MNHcCala
(BEO 2003: 35). Illto ce pasymeBama KOpECTIOHACHIINjE¢ THYE, TIpeaBul)eHo je ma
KaHJUIAaT ,,MOXe Jla YATa yoOU4ajeHy KOPECHOHICHIIN]Y W3 CBOT MOJApYydja U Ja
cxBatu cmmcao u 3Hauewme” (BEO 2003: 83). Jlok umra pamu ycMmepaBama,
npensuha ce Ma je KaHOUAAT y CTalky JAa npehe CIoXKeH W JIy)KH TEeKCT,
youaBajyhu HajBakHuje nenose. Tpebano Ou, Takohe, na Op30 oxpenu caapxaj u
3Hauaj Heke WHQopMaIrje y HOBHHCKOM WIAHKY WM PEIOPTaXH, Y ITHPOKOM
omcery crpyunux Tema (3EO 2003: 83). Axo uuta pajau uHopmucama u Bohema
pacmpaBe, OTpeOHO je ma Oyne y cramy 1a ,,pa3yMe WiaHKe M H3BEIITaje O
CaBpeMEHHUM TNpoOJIeMHMa JPYIITBA Y KOjUMa ayTOPH HM3HOCE JIMYHU CTaB HIIU
mocebHo TieaumTe”’. 3a KaHAWAAaTa KOju je Jocturao HuBo b2+ cmarpa ce ma
»MOX€E J1a KOpHUCTH 00aBelTema, WAeje W pa3MUIbakba W3 BEOMa CTPYYHHX
TEKCTOBA Y CBOM TNOJAPYYjy JeNOBama, ald M Jia pa3yMme CIelujau30BaHe
myOJuKanyje u3BaH CBOT MOJpPYy4ja, y3 MOBPEMEHO KOpHIIheHme pedyHHKa paan
nposepe pazymeBama” (3EO 2003: 84). V3 To, kanauaat tpeda na Oyae y cramy
Ja ,pazyMe Jyka W CIIOKEHa YIyTCTBA ca TEMaTHKOM W3 CBOje 00JacTy,
yKIJbYy4yjyhu M JeTajbe KOju ce OJHOCE Ha YCIIOBE OJjpKaBara U MPHUMEHE, MO
YCJIOBOM Jla MOK€E TIOHOBO Jia urmanta Texe neiaose’” (3EO 2003: 84).

IlTo ce mucaHWX TEKCTOBA THYE, Y 3ajeOHUUKOM €8PONCKOM OK8UpPY Kao
BpCTE W TUIIOBM HAaBOJie Ce: KIbUTE, JIUTEpPapHE pEBHje, POMaHH, YaCOINHCH,
THEBHE HOBWHE, PEIENTH, YIIOSHHUIIH, CTPUTIOBH, OpOIIype, IPOCTIEKTH, KaTal03H,
peKIaMHH MaTepujaid, HATIHCH, IUIAKaTH, CTUKETe Ha MPOU3BOJIMMA Y
MpOoAaBHAIIAMA M Ha aMOaNaxxu, ylazHuIle, (GopMynapu W YIIUTHUIN, PEIYHUIN U
Te3aypycH, IOCIOBHA W CTpyYHa NHCcMa, (aKCOBH, JMYHA MHUCMa, BexOe u
MUCMEHH CacTaBH, CIy>)kOeHa YIyTCTBAa, W3BEIITAjH, OeielmKke U Mopyke, Oase
momaraka (3EO 2003: 109). Kaga ce mocMaTpa €KCTEpHH KOHTEKCT ymoTpede
je3rKa, TEeKCTOBH C€ MOTY KJacu(UKOBAaTH Ha OHE KOjU NpUNanajy MpUBaTHO]
(TemeTekcT, TapaHIlMje, peIenTH, YNOCHWIM, KIUTE, YaCOIWCH, HOBUHE,
peKiIaMHe MmyOiuKaiuje, Opolrype, MpUBaTHA TOIITA, MPECHUMaBamba, Pajauo-
eMHCH]e), jaBHO] (jaBHA CAOIIIITECHa, CTHKETe, aMOaaxe, MPOCICKTH, TPaQuTH,
yJa3HHIlE, pell BOXKIE M CaTHUIA, OrJacH, OOpadyHH, MPOrpaMH, YTOBOPH,
JCTOBHUIM, CBETE KHbHUIE, 3aKJICTBE, XHMHE), CTPY4YHO)j (IIOCIOBHA TIHCMA,
(dycHOTE W3 M3BEIITAja, YIIYTCTBA Y CIIy4ajy OMACHOCTH, YITyTCTBa 3a yIOTPeOy,
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oOpauyHH, pEKJIaMHU MaTEpHjalid, CTHKETe M amOajaxka, OMNHCH II0CJIOBa,
BH3UTKApTE) W 00pa3oBHOj cepu (M3BOpHA MOKYMEHTA, IIKOJCKH YIOCHHUIIH,
LIKOJICKA JIEKTHpa, CTpy4YHa JHUTeparypa, MUcCame Ha Tabiu, pasHe Oelellke,
TEKCTOBH Ha E€KpaHy KOMIIjyTepa, BHACOTEKCT, Be)KOAHKe, WIaHIM W3 HOBHUHA,
peunuim) (3EO 2003: 61).

Kana je y nuramy BpcTa TEKCTa, MO3HABAE JKAHPA U JIOMEHA ITOMaXe
YYEHUKY Jla pa3yMe U MPEABHIU CTPYKTYpPY H Callpkaj Tekcta. BUTHO je u 1o na
J¥ Ce paau O KOHKPETHO] WM arCTPaKTHOj TEMAaTUIM TEKCTa — KOHKPETaH OIHC,
WHCTPYKIMja WIH Hapaluja BepoBaTHO he OWTH Mame 3aXTeBHH O] allCTPaKTHE
apryMeHranuje u o0jammema. Jako BakaH NpoOJIeM jecTe M TO Y KO0joj MEpH
TEKCTOBH KOjH C€ MPE3eHTYyjy y4eHuIuMa Tpeba na Oyay ayTeHTHUHH. Mory ce
[0jaBUTH ayTEHTHUYHU TEKCTOBH, Tj. IPUIIPEMIbEHU Y KOMYHUKAaTUBHE CBpXe 0e3
HaMepe Jla ce KOPWUCTe y HacTaBm je3wka. Ilpmmep 3a To cy HeoOpalheHm
ayTeHTHUYHU TEKCTOBHU C KOjMa ce yUeHHUK cycpehe TOKOM JUpEeKTHOT UCKYCTBa y
ynotpebu je3uka (JHEBHE HOBHHE, 4acomucd, TB MpeHOCH) WM ayTeHTUYHU
TEKCTOBH W3al0paHH, amanTHpaHu W/WIW npepaheHn Tako Aa Oyay y CKIamy ca
VYEHHKOBUM WCKYCTBOM, HHTEpPECOBalbUMa M Kapakrepuctukama. [lpyra
MOTYRHOCT Cy TEKCTOBH IMOCEOHO MHMCAHU 32 KOPHUIITNEHe Yy HACTaBU je3HKa, KOjU
Cy HamHMCaHH TaKo Ja IMpYXajy KOHTEKCTyalM30BaHE NMpPUMEPE JIMHTBUCTHUYKOT
cajpkaja koju Tpeba obpamutu (HIpP. Yy oapeheHOj HACTABHO] jEIUHUIIM) WU
M30JI0BaHe peucHuile 3a kopumiheme y Bexbama (3EO 2003: 159-160).

4. TEKCTOBU Y YIIGEHUKY HAYYHUMO CPIICKHA 2 1 TIPE/JJIO3U
JIOIIYHE

4.1. Ananuza nocrojehnx TeKCToBa y yUOSHUKY

3a o0pany Ha HuBOY B2 mpenBuleH je Ipyru €0 OBe KEbHIE, OJHOCHO
JeKLHMje oJ IeCTe 0 JeceTe. Y MIeCTOj JIEKLUUjU Koja Hocu HasuB [ acmponomuja
[0jaBJbyjy C€ NIBa TEKCTa 3a YWTAmhe W pazyMmeBame: V jeoHom HO80CaA0CKOM
pecmopany n Meduyuna unu naopunexapu. CenMa IeKIMja HOCH HasuB Y
30pasom meny 30pas Oyx (yx!) U caapxu TEKCTOBE ¥ mnpoodasnuyu cnopmcke
onpeme n Kpusu u opeanusamopu u uasujayu. HacnoB ocMme Jekumje je Axo...
OHOA W Yy OKBUPY € UMaMO TEKCT Y nompasu 3a nociom. Tema eBete JeKuuje je
Ilymosarwa W Ty ce TI0jaBJbyjy nBa Tekcta: [lozopas ca Konaonuxa wu /[obpo
opgso. Tekcr Koca mnpumaga mMocieOmOj, AECETOj JEKUHMjU MOJ HACIOBOM
Ilpasnuyu, obuuaju, eeposarpa. Y HACTaBKy pajga ykpaTtko he Outu
MPEJCTAaB/LCHH PE3YNITaTH aHAlW3e HaBEJCHUX TEKCTOBA Kaja ce pajd O THUIY
TEKCTa ¥ FEroBOj Ay TEHTUYIHOCTH.
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Teker 1 — YV jeqnoM HoBocaxckoMm pecropany’. TekCT je HammcaH y
dbopmu mHjayora, MpeaCcTaB/ba CBAKOMHEBHY CHUTYAIMjy W MOXKE C€ CBPCTaTH Y
npuBaTHy ctepy. LlTo ce cTrenmeHa ayTeHTUYHOCTH THYE, TEKCT j€ Y MOTIIYHOCTH
KOHCTPYHCAaH C LUJBEM Ja C€ KOPUCTH y HACTaBU CTPAHOT je3UKa Yy OKBHUDPY
onpehene nexuyje.

Texker 2 — MenuuuHa HJIH Hanpnﬂekapng. Teker je koMmOuwHaIHja
Hapanuje 1 aujanora. Onucyje CUTyauujy y 4eKaoHUIH JIEKapcKe OpAHHALMje U
pasroBOp KOjH ce OfBHja TOM IPHIIMKOM, 11 C€ MOKE CBPCTaTH y MPHUBATHY, alH
U jaBHY cthepy. AKo ce mocMaTpa mpeMa KpUTepHjyMy ayTeHTHYHOCTH, TEKCT je
MOTIYHO KOHCTPYHCaH, HaMeHeH 3a Kopullheme Yy OKBUPY opehene nekuuje.

Teker 3 — Y NpoaaBHUIM CIOPTCKE onpeMeg. Teker je koMOmHaIH]a
Hapanuje (YBOZHHM neo) W aujasora. lIpeseHTyje cuTyanujy y MNpOJaBHULN
CIIOpTCKE OIpeMe, TauHUje KYIIOBUHY KoIllapKalike onpeme. Moxe ce CBpcTaTH y
MIPUBATHY, aJIA M CTPy4YHY cdepy (cmopT). 1lITO ce ayTeHTHYHOCTH THYE, paIu ce
0 TIOTIYHO KOHCTPYHCAHOM TEKCTY, HAMEHEHOM 32 YYeHE CTPaHOI je3uKa M
0o0pany y okBUpPY oapehene jekiyje (TeMaTcKe IeIHHE).

Teker 4 — KpuBu u opranm3aTopu u HaBujaum . Pajqm ce o TekcTy
HapaTUBHOT THIIA (32 pa3iWKy OJl TPETXOAHA TpH), y OOJIMKY HOBHHCKOT
M3BEIITaja 0 MHIHMICHTY HA KOLIApKAIIKoj yTakMmuiu. Ilomro je ped o Tekcty
WHQOPMATHUBHOT KapaKTepa KOjU Ce MO0jaBJbyje y MeIujuMa, Npulaja jaBHO]
chepu. Y morneny ayTeHTHUYHOCTH, ped je O aJalTHPaHOM TEKCTy (ayTeHTHYaH
TEKCT mpepaljeH Tako Ja oJroBapa IUJbEBUMA JICKIIH]je), IIITO T'a Takohe u3/Baja y
OHOCY Ha TPETXOJHA TPH KOjU Cy OWIM TOTIyHO KOHCTpyucaHu. Beha je
BepoBarHoha 1a ce pamu O MPOCTOj MPUYM HEro O ymnpomheHoj Bep3uju (H
CTPYKTypa W caapkaj cy mpmiarohenu morpebama onpehene Jexmuje U HUBOY
3Hama CTyJeHaTa). UnTameM OBOT TEKCTa CTYIEHTH CE 0CIIOcO0baBajy 3a UNTABE
YjlaHaKa ¥ M3BEIITaja O CAaBPEMEHUM MMUTambUMa, Kao U 3a TO JIa OApeie caapkaj U
3Ha4aj HeKe WH(OopMaIje Y HOBUHCKOM WIaHKY.

Teker 5 — Y notpasu 3a nocsiom'’. TekcT je y popMu Aujanora, amm My
MPETXOAM TEKCT Orjiaca 3a mocao (KOjH je yjeaHO U 10 OCHOBHOT TEKCTa M TEKCT
KOjH CIIy>KH Kao MOTHBalfja U yBox y Temy). Crora, Moxe ce pehu na mpumnazaa
MPUBATHO] (TPAHCKPHIIT AWjasiora), a y UCTO BpeMe M jaBHO] cdepu (ormac). Ca
acleKkTa ayTeHTHYHOCTH, OIJIac jeé ayTEeHTHYaH TEKCT Npey3eT W3 HOBHHA, a

" Texer ce Hanasu y yubenuky Hayuyumo cpncku 2 Ha 74. 1 75. cTpaHm.
8 Texcr ce Hanasu y yubenuxy Hayuyumo cpncku 2 Ha 82. n 83. cTpaHm.
® Teker ce Hanasu y yubenuky Hayuumo cpncku 2 Ha 88. cTpaHH.

0 Teker ce Hanasu y yubenuky Hayuumo cpncku 2 Ha 91. cTpaHu.

1 Teker ce Hanasu y yubenuxy Hayuumo cpncku 2 Ha 102. crpanu.
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JUjaJIOT TMOTIIYHO KOHCTPYHCAaH Kako OH Ce KOPUCTHO y OKBHPY oipeheHe
JIEKIIHj €.

Texer 6 — Ilo3apaB ca Komaonuka'?, Texcr je y ¢opmu mmcwma,
OJHOCHO pasrieanuie. Moxe ce cBpcratu y npuaTHy cdepy. Kana ce mocmatpa
AyTEHTUYHOCT, PaJy C€ O KOHCTPYHCAHOM TEKCTY, aJli HAIIMCAHOM II0 YIJIeAy Ha
ayTeHTHUYaH.

Teker 7 — Jlo6po apeo™. Y muramy je npo3uu TekcT, mpuua Lllema
Cuneepcrejua. bynyhu na caapxu BakHe TIOyKe O KUBOTY, MOXKE CE€ CBPCTaTH y
oOpazoBHy cdepy. Pagn ce o ayrenTnuHoMm (mpeBeneHOM) TekcTy. [lok uuTajy
OBaj TEKCT, CTyIEHTH pa3BUjajy KOMIIETCHLHU]Y pa3yMeBamba KbHIra/mpuya
CaBpEMEHHUX MPO3HUX IHCalla, Kao ¥ MpodiieMa JAPYIITBA O KOjuMa ayTop U3HOCH
CTaB (JUPEKTHO WM UHIUPEKTHO).

Texer 8 — Koca'. ¥V muramy je Texct y (opmu onpemnmie u3
SHLUKJIONEINje WK WIAaHKa U3 Hay4YHO-IIOITyJIapHOT YacOINCca, MOKE C€ CBPCTAaTH
y o0pa3oBHy cdepy. Ped je 0 ayTeHTHYHOM TEKCTY KOjU je Y MUHUMAJIHO] MEpU
npepaljeH Kako O ce mpuIIaroauo rmoTpedama JeKIyje 1 HUBOYy 3Hama CTyAeHaTa
(Temko je ca curypHomiy YTBPOUTH Aa JH C€ pajd O MPOCTO] MPHYH HIH
ynpomheHoj Bep3ujn).

OHO IITO €BEHTYalHO HENOCTaje Cy TEKCTOBH KOjU OHU MpYXKWIH
MoryhHOCTH ocriocoOJpaBama 3a: YHTamhe U PasyMeBambe YIYTCTBA, PasyMeBambe
nH(OPMATUBHUX €MHCHja W TEJIEBH3UjCKUX CepHja, JOKYMEHTapHHX (HUIMOBa,
HHTEpBjya, pacnpaBa, (uiMoBa (CPIICKH MPEBOJ, 3alKCH), MPaB/bEHE pe3uMea
HOBHHCKUX TEKCTOBa, Pa3roBopa, JOKyMEHTapHHX (QUIMOBA W pe3rMea HEKOT
¢wIMa nIM Mo30pHILIHE NpeacTaBe — Npou3Boleme TekcToBa. Takohe, He npyxa
ce mpwIrMKa 3a Kopuinheme oOaBemTema, Haeja M pa3MHUIbarba W3 BeoMa
CTPYYHMX TEKCTOBAa Yy COICTBEHOM IOAPYYjy IPUIMKOM 4YHTama pPajgu
nHpopMucama 1 Bohjewa pacrpase (npeasuleno 3a b2+ HuBo). Y ckiaay ca THM,
y HapeIHOM IOJI0JEJbKY MpeJIaXke c€ HEKOJIMKO TEKCTOBa y3 HoMoh Kojux Ou ce
HA/IOMECTHJIM HEKHU Of] yTBPhEHUX HEAOCTaTaKa.

12 Teker ce Hanasu y yubenuky Hayuumo cpncku 2 Ha 111. crpanu.
18 Texer ce Hanasu y yubenuky Hayuumo cpncku 2 Ha 118. crpanu.
1 Tekcr ce Hanasu y yubenuxy Hayuumo cpncku 2 Ha 123. cTpanu.
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4.2. llpensior ,Z[OHyHClS

[Tynuju epexar 610 OM MOCTUTHYT YKOJIMKO OM ce y YIOSHHK yBPCTHIH
nacaxxu ayTeHTHYHHX TekcToBa. Haname ce HaBoie m3a0paHu TEKCTOBU U KPAaTKU
omuck MOTYhHOCTH HHHMXOBE ymoTpebe, ¢ IUbeM Ja ce y OKBUpPY Kypca
CTYACHTHMa TPHOJIMKE CpIICKa [HEBHA INTaMIa, KIMKEBHOCT M CTPYyYHA
JUTEpaTypa, alld U Ja C€ CTYJEHTH OCIOCO0e 3a pa3yMeBame TEKCTOBa IOMYT
yIyTCTaBa M pelenara ca KojuMa ce cycpehy y CBakoJHEBHOM )KHUBOTY.

Hpusor 1 — Josan Ayuuh: ,,baaro napa Pagosana” (oanomaxk). Tekct
MpUIaja KHIDKEBHO-yMeTHHYKOM crminy. Opabpan je omiomak eceja O
npujamesncmey, N€0 Y KOjeM ayToOp W3HOCH CBOj JIMYHHM CTaB. Y TUTaBY je
YMETHHYKH TeKCT qoMaher ayTopa, Koju Hemoctaje y yubeHuky. Ykiama ce y 9.
JeKIMjy, Kao 3aMeHa WM JOIyHa TekcTy /[obpo dpeo, Koju Takohe roBopu o
npujatesbcTBy. llpyka moxcTuiaj 3a eKCTeH3WBHO uHTame. l[loroman je 3a
youdaBame JIMYHOT CTaBa ayTopa 0 HeKOj TeMH. Moxe OCIYKHUTH 3a opeheme ca
TeKCTOM /[[oOpo Op8o, Ha OCHOBY TOTa Kako pa3IMdUTH ayTOpU OIHCYjY
MIPHjaTeIHCTBO.

(...) He Tpeba npujaTespa MEHUTH MO MPABIM, HETO MO cpily. YUM Bac HEKO Cyau
1O TpaBOy, OH je MamM Ball IpHjaTe/b HEr0 Balll NPHUKPHBEHH HEMpPHUjaTelb.
YoBeka HajUCKpPEHHje BOJMMO KaJ Tra BOJIAMO 33jeJHO Ca HETOBHM
HEJOCTallMMa, YaK Kaj ra BOJIMMO Oain 300T BeroBux Henocraraka. He Bonu ce
CaBpIICHCTBO Y YOBEKY Hero y bory; y uoBeky ce Boii caMo CBOj COIICTBEHH JIyX
W CBOja COIICTBEHA MPHPOJA. 3aTO je TMPHjaTeJbCTBO MPavyHO M HEpacydHO, Kao U
Jpy0aB; a Jpy0aB je M3BECHO MpayHHja W HEpacyAHHja HETo W cama Mpxkma. Ko
npujarejba TyMauu M aHaJM3Kpa, Taj ra He Boiu. CBakako, He BepyjeM na he Hac
HEKO BOJIETH 3aTO MITO CMO 60oJpM 011 Bera. CaMo 4oBek 6e3 Jby0aBH U3MHUCIHO
je OHy mo3HaTy ped ja Tpeba BoJjieTH BeliMa UCTHHY HEro mpujaresba [lmaToHa,
MaKo Ce OBa M3peKa MPUMHUCYje APUCTOTETy. Ja MHUCIHM, HAOpOTHB, Aa Tpeba
BHUIIIC BOJICTH mpHjatesba [lmatona Hero u uctuHy. Cpehom mito ce Tako u
Joraha y CBEM NpHjaTe/bCTBUMAa BEIUKOI CTHNA. YOCTAIOM, MIaK Ce Ha CBETY
BHIIIIE JKHBH HA OCHOBH IIPHjaTeJbCTBA HETO HA OCHOBH MOjeIMHIX HCTHHA, '

[punor 2 — ogpeanuna u3 Peunuka CAHYY. Tekcr MIpUIIaJla HAYYHOM
CTHIly, Y TIUTAKY je OJPEIHMIIA U3 PEUHMKA., YKJama ce y MOCHeImhY JCKIH]y —
Ipasnuyu, obuuaju, seposarba M IpeACTaBIba 100Ap MaTepHjall 3a JOIMyHY TEKCTa

!5 CBu TekcTOBH Cy MpeHeTH y M3BOPHOM OONHKY, 6e3 KOpeKIHja y MOTyely CTHIIA, TPaMaTHKe 1
npaBonuca. Ha Taj HAuMH OHM KOjU CPICKH jE€3UMK y4e Kao CTpPaHH jadajy CBOjy je3HUKY
KOMIIETEHIH]y, OCIIOCO0JbaBajy ce Jja youe M UCIPaBe TPEIIKy.

Lleo u3BOJ KOjU ce cMaTpa IMPUMEPEHUM HAJIa31 C€ y MacTEPCKOM pajy, a OBJE je JaT caMo jellaH
HCTOB JI€0.
Y Onpenmmnna ce omHOCH Ha ekceMy Koca.
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Koca jep roBopu 0 KOCH, Ka0 W Pa3IUYUTUM BEPOBamHMMa y CPIICKOM HApOIy
Be3aHMM 3a By. [loMaxke f1a ce CTyIeHTH yIO3Hajy ca CTPYKTYPOM PEeUHHKA.

koca® x 1. (y ja. u MH. , y 36. 3HauewY) a. daKe Ha 21a6U, GLACH.

pur. 27a6a, nuuHocm. O. Onaxe, Mambe HA KOJICU, HA KP3HY OJICUGOMUIbA. B.
Braxnacmu uspawmaju Ha enuoepmu 6ubaxa, 61AKHA, HUMU. T. g, HAjOYICa U
Hajnenwa nepa nemnoea pend.

2. noxp. BE3UBHO MKUBO UsMehy Muwuha u Kocmujy, Jcuna, memusa. —

3. noxp. A Hamomana npeha, ocmymak; noeecmo. 0. épcma 6e3a HAMUK Ha
niemeHuyy, KUKy

4. 6or. A. OOposHUya ©. noqp HEKa 6pcma mpase ca 06a Oyxca u 0éa Kpaha

npawnuka (banar, Dep.).'®

Hpuaor 3 — yiaHak U3 AcOUMjaTHBHOT pe'mmcalg. Texcr npunaaa
HAay4YHOM CTHIy, 3aCTYIUbE€H Jj€ KYJITYPOJIOIIKH, MEHTalHH IUIaH je3hKa.
UctpaxkuBame je CIpOBEAEHO IO NPUHLHUIY CTHUMYJyc—peakuuja (oI CBaKor
WCIUTAaHWKA C€ OYEKHWBAJIO Ja HaBeAe ped Koja My IpBa MajHe Ha MamMeT U TO
camo jenaHy ped). Huje mpeHera KOMILIETHA OJApeNHHUIA, OAa0paHO je MPBUX
JBafeceT acommjamuja (TpeMa y4ecTallocTH) Ha ped xoca. TeKCT ce ykiama y
nocienwy Jekurjy (texct: Koca, tema: Ipasuuyu, obuuaju, eéeposarva). Moxe
MTOCITYKUTH 3a mopeheme ca PeYHHYKOM OJIPeTHUIIOM, yOodaBarme pas3iiuka y
norjeny caapxaja u crpykrype. CtyneHTnma Om ce mpykwia mMoryhHocT na
yrnopene caBpeMeHo Bul)eme OBOT TojMa ca TpaaunuoHamHuMm (peunuk CAHY
m3nat je 1978, a uctpaxuBame UHMjH ce pe3yiTarH oBne mnpe3eHTyjy 2005.
TO/IMHE).

KOCA

nyra 92; nasa 39; rnasa 37; npHa 35; miaka 32; Oyjaa 30; ¢ppusypa 19; Biac 18;
¢unm, tmaso 15; ¢pusep, nenora, TpaBa 14; pen 12; wemass, ayradka 10;
OyjHoCT, 1pHO, ¢apba 9; TiaBymia, MAMIIOH, IIHAda §; Jema 7; IjprTa, JjaKe,
yKpac, ’eHa 6; 1y)XuHa, TycTa, KpaTka, Ha [JlaBH, paBHa, cMeha, cMpT 5; 1eBojka,
XUITUIIM, KOBPIIaBa, KOBPIIe, MEKO, NIpaBa, TaMHa, BiacH 4; 60ja, [pBeHa, TYMHUIIA,
KHKa, KHKHIIE, KOCa, KOBPIIA, JTJOKHA, MUPHUC, Mjy3HKJI, TIerfa, MICTSHUIa, PABHO,
cjaj, mumame 3 (...).

Mpuaor 4 — YmyrcrBo 3a sek Diprosalic. Pagu ce o TunuuHOM
YIYTCTBY, @ TO j& yNpaBO OHO IITO HEJOCTaje y yHOEHHKY. YKiama ce y MpBYy

'8 Mpexpuljen je yMTaB PEYHHUKM WIAHAK, CA MPUMEPHMA M IIOTBPAAMA, AIH CY 3a OBY IPHIHKY
U3[BOjEHA CaMO 3HaYeHa.
1%V nuramy je aconmjaumja Ha ped koca.
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JICKIUjy, TauHUje ECH APYTd JEO0 KOJU je Be3aH 3a MEIUIIMHY — 3JIpaBJbe U
bomectn. OmabpaH je 1e0 TeKCTa KOju ce OFHOCH Ha ymoTpeOy seka. Ha Taj
HAuYWH ce CTYJCHTH OCIOCO0JbaBajy 3a YHTAKE U pa3yMeBambe yIMyTCcTBa. AKO ce
rmocMaTpa JeKCHKa, MojaBJbyjy ce CTPYYHU MEANIHMHCKH/ (DapMaIieyTCKi TEPMHIHH,
anu cy y TNHUTalky WHTEPHAIMOHAIHW HA3WBH A WX CTPaHU CTYICHTH MOTY
pasyMeTH.

3. KAKO CE YIIOTPEBJbABA JIEK DIPROSALIC

Oppacnu: Jennom 1o ABa mmyTa nHEBHO. Y BehmHU ciiydajeBa TpeOa HaHETH TaHAK
c10j Ha 000Jemy 00IacT W HeXXHO yTPJhAaTH J[BA IyTa JHEBHO. [...] YKOIHKO ce
JIEK IpUMERYje Ha JIHIE Tpajame Jieuerma Tpeda ga Oyae orpaHnYeHO Ha HajIyKe
5 nana. [...] MakcumaiHa HefieJbHa 103a He cMe aa Oyze Beha ox 60 T.

Jemna: Ilpumena Jieka Koj 1ere Tpeda 1a ce OrpaHuyd Ha MEpUox O 5 JaHa.
JlyrotpajHy, KOHTHHYUpaHy TIIpHMeHy Jeka Tpeba u30eraBaTH KOJl CBHUX
naryjeHata 6e3 o03upa Ha y3pacr. [...]

[...] Axo xopuctuTe Mact yenrhe Hero mTo OW Tpebayio, WK je HAHOCHTE Ha
BEJIMKE TMOBPIIMHE Balle KOXeE, TO MOXE Ja yTHYe Ha CTame HEKUX BallluX
xopMmoHa. Kox gerie Moxe yTuiaTe Ha pact u pas3Boj. [...]

Hpunor 5 — Henan I'maguh: ,,"actponoman” (omjiomak). Y nuramy je
TEKCT KOjU je Ha TpaHHId n3Mel)y KIIMKEBHO-yMETHHYKOT W TOITYJIApHOT Kao
BpCTE HAYYHOT CTHJA (IIyTONHXC U KyBap), OAJIOMaK U3 UCTOMMEHE Kibure. Kmura
j€ mHcaHa Mo TEJICBU3UjCKOM CepHjaily, IITO NpyXKa CTyJACHTHMAa MOTyHHOCT 3a
pasyMeBame TEIEeBU3HjCKUX caapkaja. Tekcr ce yknama y teMmy [ acmponomuja
(1. mexumja), cagp>ku U eeMeHTe KOju oAroBapajy TeMu Ilymogarsa (9. nexuuja).
[Tomto jeman neo TEKCTa YHHH PEIENT, CTYIASHTH CE€ OCIoco0shaBajy 3a
pasyMeBame yIyTCTaBa.

Beanko ceBepHOAMEPHUYKO KpPa/beBCTBO PAa3HOIHUKOCTH — AMepHKa H
Kanana

Paznor 300r kojer oBo Moje myremiecTBHje mounme y CeBepHOj AmepHuu
jemHocTaBaH je.

Moje mpBo 030MIBHO raCTPOHOMAJICKO NCKYCTBO 3all04YETO j& YIPaBo TaMo.

Hamme, Tamo cam ce y Can @pannucky 1991. rogune npBu myT yKpiao Ha Opox
Crystal Harmony (Kpucramaa xapmonuja). [IpBr penent Koju caM Haydro Ouo je
perenT 3a oBaj MOpPEIUIOBaYKH Xied on cemam kopa. Hema ra HH y jeqHOM
KyBapy, 1a ra Hehe 6uty Hu y oBoM. To je mpuya 3a HEeKy ApYry NPUIIHKY.

3a wHeymyhene, oBa JecTHHaIMja MOXE Jla C€ YYHHH KYyJIHHAPCKU
HenaTepecaHnTHOM. BEJIMKA 3a6mynal [...]

Muuna nomuputeska (Chicago Deep Dish Pizza)
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[...] Hauun npunpeme:

PasmyTuTn KBacalm y BOIOM ca JOJATKOM ‘42 Kammuuie conu u mehepa ma
ocTaBUTH 15 MHMHYTa /1a KHCHE. Y OpalHo J0JaTH MPEoCTally CO, YJIUTH KBacal]
U yJb€ M 3aMECHTH TecTo. EBeHTyanHO, NpH Mellemy TecTa J10JaBaTH jOII
OpamiHa Wi BoJe, JOK Maca HE IOCTaHe KOMIAKTHA, MEKaHa Ha IOAWp U He
MOYHE J]a C€ OABaja OJ 3MJO0Ba NOCYyAE. YMEIICHO TEeCTO NMPEKPUTH KPIIOM MU
ocraBuTi 30 MUHYTA Ha TOIUIOM ja Hapacre. [...]%

IIpugor 6 — yiaHak HU3 JAHEBHOI JIMCTA ,,EJmu”Zl. Tekct npunana
KYPHAJTUCTHYKOM CTHITy. YKIama ce y TeMy Be3aHy 3a mocao (8. Jekimmja).
CTyoeHTH ce YUTameM OBOI TEKCTa JOJATHO OCIOCO0JbaBajy 3a pa3yMeBambe
YIaHaKa W W3BEIITaja O CAaBPEMEHUM IMpoOIeMrUMa JIPYIITBA y KOjUMa ce M3HOCH
noceOHO TneammTe. CTymeHTHMMa ce, Takohe, MOXXe TNpPYXUTH TPUIMKA 32
MIPaBJbEHE pe3rMea HOBHHCKOT TEKCTa, Kao U 3a KopuInheme 00aBemTema, nieja
U pa3MHIUbakha M3 TEKCTOBA paau HHPOpMHCcama H Bohema pacrpaBe
(mpensuheno 3a b2+ HuBo). UntameMm TekcTa Ooratu ce u BokalOymap, CTYIASHTH
Cy y IPWIHIIK Ja YCBOj€ PeduH KOje ce OJTHOCE Ha TI0Ca0 M 3alollJbaBamke Kao HIIp.
npeKeanupuKo8amu ce, 6OIOHMUPAMU, ANTUYUPAIU.

Ha Cajam 3amonubaBama J0ILIC CY U TPU KEeHE ca (aKyITETCKAM AWIIoMama
KOje ToarHaMa Oe3yCIelIHO MOKyIaBajy na Haljy mocao u npeko Hammonamue
ciyx0e 3a 3aronbaBame.

JemuHa moHya KOjy Cy 3a CBE T€ TOJUHE JOOWIC je — Ja Ce MPEKBATUPUKY]Y Y
MUIa-MajCTopE.

— Ja cam guIuioMupaHu MoJIeKyJIapHH OHOJOTr U (u3uonor. Beoma gyro tpaxum
rocao. Jlo cazia caM caMo BOJIOHTHpalna, u To y MHcTuTyTY 3a KyKypy3. U TO je
To. 3HaTe JM Kako je Temko >xuBeTn Oe3 mpuxoxma? Ilocmama cam oxo 100
nprjaBa 3a mocao. He camo 1a Me HUKO HHje 3amociaio Beh Me HUKO HHKa/a HUje
HH T03Bao Ha pasroBop. Eto, jemmHo cy mm y Hanwmonannoj ciyx0m 3a
3aronIbaBame MPEUIOKIIA a ce MPeKBAN(UKyjeM y muia-Majcropa. OgajHa
cam, ma hy Ha Kpajy mpucTaTy ¥ Ha TO — pekia je 3a ,,bmmr” HeBenka H.

Jyrauku penoBu He3anocneHux ucnpen JJoma omnagune. Ceu Ou camo 1ocao.

— JlummoMupanga caM KHHECKH je3uK Ha DHIojaomkoM (akylTeTy U Tpakum
mocao Beh rogunama. Jlocax cam paamina camMo XOHOpapHO, HENpHjaBJbEHA.
Hmam 35 roauua, a Mopaia caMm Ja I033jMHAM HOBaIl Ja JohjeM Ha cajam, jep
HHCaM MMalla 4aK HU 3a ayToOYyCKy KapTy. JeOMHO Jja MOCTaHeM MULa-MajcTop,

20 AyTeHTHYAH WM3IINE CTPAHWIA Ca MYTOIMCHAM TEKCTOM M PELENTOM HANa3d ce Y MAcTepPCKOM
pany. 3a morpebe OBOT WiaHKa, Kao HIyCTpalja, 01adpaHu Cy caMo MOjeIHHNA CETMEHTH.

Y EBO 3AILTO OBPA30BAHU JbYJIH BEJKE U3 CPEHUJE: Bayume dunnome, mpasice ce nuya-
majcmopu (aytop: Ana Boxuh, natym: 15.5.2015)
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jep ¢y Mu To moHyawiH y HanmonanHoj cinyxOu 3a 3amonubaBame. Mopahy na
ce npekBanmmoukyjem — kaxe C. I1.

[Tocao tpaxu u mactep TexHonoruje H. M. anu u 10j je nonyheHo na mocrane
. 22
MUIA-MajCTOP.

Mpunor 7 — wianak u3 ,Bedepmux HoBocTH”?.

Tekcr mpumnana
KYPHAJTUCTHYKOM CTHIy, adu ce 10 GOopMH M CaapXkajy pa3iuKyje of
npeTxonHor. Ykiamna ce y temy [lymosara (9. nekuuja). Llto ce canpxaja Tuue,
y MUTamy Cy caBeTH, ymyTrcTBa. CTyleHTUMa ce Mpy)kKa IMPUIIMKa 38 KOpuIIheme
obaBemTema U3 CIHEIHjaTM30BaHIX TEKCTOBa paau WHpopMucama (mpeauleHo
3a B2+ HuBo). TekcT canpku KopucHe HHpOpMaIHUje Koje ce MOTY IPUMEHUTH Y

CBaKOJTHEBHHUM CHTYaIlfjama.

[...] Mehytum, penenmmoHepw, KOjH Bake 3a cpIe XOTela W OIHYHE
TICHXOJIOTe, jeAHOTTIACHH Cy M KaJia je Y IHTaky JIHCTa [ITa HUKaJa He JKeJe na

ayjy.

1. Hukana me tpeba pehu: Jyue cam pasroBapao ca HEeKOM JeBOjkoM. I'ocT Ou
Tpebano 1a 3amamMTd UMe 0co0e K0joj ce JKajal YKOIUKO MY je BaXKHO Ja Perrn
npoOeMm.

2. He tpeba onmax 1 3a CUTHHIIE TPAXKHUTH Ieda 1 NPEKHUIaTH Ta y MOCIy, jep ce
OHHM YKJBYYY]y CaMo Kaja je mpoOyieM HEepeIuB.

3. locT HHMKaga He cMe Ja Kae Ja je BaKHa WIM Oorara JIMYHOCT, jep CY CBH
TOCTH MO/IjeTHAKO BAKHH.

4. Tpeba ce xaIUTH Ha KOHKPETaH MPOOJIeM y3 TAYHO 00jalllkhCHe.

5. Penenumonepe, cobapuie 1 KoHOOape Tpeba IieaaTH y o4uu, jep Ko Iiena y
TI0J] HeIITO KpHje. 24

5. 3AKJBYHAK

Ha ocHoBy ananm3e noctojehux TekcroBa y yuOeHuky, npumehyje ce aa,
nopel KOMIIETEHIIMja Be3aHUX 3a HUBO B2, CTyeHT Moke cTehu i KoMIeTeHImje
npeapul)ene 3a HUBO b2+: pasymeBame CHENHjaU30BaHUX MMyOIMKaImja y3
NOBpeMeHO Kopuiiheme peyHnKa paai MPOBEPe pa3yMeBaba, MPaBJbemhe pe3nmea
pa3IMYUTHX THIOBA TEKCTOBA, KOMCHTAPHCAILE, PAClPaBIbaibe, H3HOIICHE
KPHUTHKE.

22 KoMIIIeTaH WiaHaK HaIas| ce y MACTEPCKOM pajly, 3a IOTpeGe OBOT pajia H3IBOjeH je caMo jeiaH
CEerMEHT.

2 I1Ima ne mpeba da padume y xomeny (aytop: A. K, natym: 22.5.2015)

24 KomIweTan wiaHaK HaJa3d ce Y MACTEPCKOM Pajly, 3a HOTpeGe OBOT paja U3JBOjeH je caMo jefan
CErMEeHT.
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ITo ce THYe ayTEHTHYHOCTH, OJf OCaM IMOCMAaTPaHUX TEKCTOBA, MPEKO
50% cy xoHcTpyHcanu TekcToBH (¥ jednom nosocadckom pecmopany, Meduyuna
unu Hadpunexapu, Y npodasuuyu cnopmcke onpeme, Ilozopas ca Konaonuxa,
Kao U JIe0 TEKCTa Y nompaszu 3a nociom) — yKyIHO YE€THPH IeJia U BEJIHKU JI€0
nmeTor Tekcra. [lojaBibyjy ce aBa ayreHtudna ([Jobpo opeo u Koca + ornac y
okBUpYy V nompasu 3a nociom) u jemaH amantupan Tekct (Kpueu u
opeanuzamopu u nasujaydu). lLIto ce popme Ka3uBama THYE, HAjBUILE j& TEKCTOBA
y ¢dopmu mujamora — 50% (V jeonom nosocadckom pecmopany, Meduyuna u
Haopunexapu, Y npoodaenuyu cnopmcke onpeme, Y nompasu 3a nociom), ajy je
MPUCYTHA DPAa3HOJIIMKOCT jep ce€ jaB/bajy M TEKCTOBH y OOJNHMKY HOBHHCKOT
mBemraja (Kpusu u opeanuzamopu u nasujaqu), macma/pasraenaune (Ilozopas
ca Konaonuka), nposnor tekcta ([Joopo 0peo) u oipenHUIE U3 SHIMKIONEAN]je
WK Hay4HO-TIoMmyapHor vacornuca (Koca).

OHO mTO y MOCMaTpaHOM VIOCHHWKY €BEHTYaTHO HEIOCTaje jecy
MoryhHOCTH ocnoco0JbaBama 3a: YUTAlkE U PasyMeBame YIyTCTBa (pasyMeBame
Iy’)KUX U CJIOKEHUX YIyTCTaBa, YKIbYIyjyhu U 1eTajbe KOjU ce OJHOCE Ha yCIIOBE
OJpKaBama U MIPUMEHE); pa3yMeBamke HHPOPMATUBHIX EMUCH]a U TEJICBU3H]jCKUX
cepvja, MOKyYMEHTapHuUX (MIMOBa, WHTEpBjya, pacmpaBa, (uUIMOBa (CPIICKH
peBOl, 3aliCH); NpPaBJbEHE pe3uMea HOBHUHCKHX TEKCTOBa, pasroBOpa,
JOKYMEHTapHUX (MIMOBA U pe3rMea HEKOT (priiMa MM TIO30pHUILHE NPEICTaBe —
npousBohjeme TekcToBa. CTyJeHTHMA ce, Takohe, He MpyXka MpUiIMKa 32
kopuiiheme 00aBelTemha, nieja U pa3MHIIbakba U3 BeoMa CTPYYHUX TEKCTOBA Y
CBOM TIOApYyYjy TPHUIMKOM UYWTama pagd MHPOpPMECama W Bohema pacrpase
(mpenBuheno 3a b2+ HuBo). Hexkum on HaBemeHWX HemocTraTaka MOTY cCe
OTKJIOHUTH y3 MOMOh TpeINoKEeHUX ayTEHTUYHHUX TEKCToBa JoMahux aytopa
KojuMa Ou ce 1mocTojehn 3aMeHWIIN I A0y HUJIH.
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Jelena Perisic¢

AUTHENTICITY OF TEXTS USED IN TEACHING SERBIAN AS A FOREIGN
LANGUAGE AT HIGHER LEVELS OF LEARNING

Summary

A very important element of every foreign language course is the textbook and its
inevitable part, in addition to the most diverse types of assignments, are texts. The
question is to what extent these texts should be authentic, as well as if it is necessary for
them to differ in terms of category or type to which they belong. The aim of this paper is
to check the validity of chosen texts according to the parameter of authenticity,
specifically the domain of functionality and style. In accordance with the set goal, the
current state of the textbook for Serbian as a foreign language Let’s learn Serbian 2 will
be investigated, as well as the requirements set by the relevant literature and the Common
European Framework of Reference for Languages, based on which a corpus analysis will
be conducted and dominant features and potential deficiencies will be registered. At the
end, corrections and additions of the texts in the observed textbook will be suggested. On
the basis of the analysis of texts in the textbook it can be concluded that students can
acquire competences both for the B2 and B2+ levels, which implies understanding
specialized publications with an occasional use of dictionaries. As for authenticity, around
50% of the texts are constructed, whereas there are two authentic and one adapted text.
When form is concerned, the majority of texts comprise dialogues, but there are also
newspaper reports, letters, postcards, prose and encyclopaedic entries.

Keywords: Serbian as foreign language, type of text, authenticity, level B2.
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EKCINIMOUTHA HACTABA, HAMEPHO YYEILE U
CABPEMEHE METOJIE Y IIOPEBEBY C
TPAAUIIUNOHAJIHUM YYEIBLEM CTPAHOTI JE3UKA

AIICTPAKT

Y oBOM pajly ayTopKa NpHKasyje jelaH ol HaYMHa eKCIUIMIUTHE HACTAaBe
HaMepHOT yuYema, IpUMeryjyhH TeXHUKY MOIyHbhaBama CKULe U H3HocehH
IPEeIHOCTH M MaHe Yy HAacTaBU CTpaHoOr je3wka. Llwp ucTpaxkuBama je
NOKa3aTH Ja JIM je eKCIUIMIHUTaH HAa4MH HAaCTaBe W HAMEPHOT Y4Yema
e(puKaCHHjH OJ KIITACHYHOT, (PPOHTAITHOT HAYMHA MIpeaaBama. EXCIUNTUITNTHH
BUJI HacTaBe Ouhe TOMHUHAHTAaH y OBOM HCTPAXKUBamby. Y HCTPAXUBABY CY
yuecTBOBajJie JBE TIpylie YyuUeHHKa, pacrnopeljeHe y KOHTPOJHY W
SKCIICpUMEHTAIHY TpyIy. Y paiy je MpuKa3aH u 00jallli-eH HA4uH Ha KOjU
je ayTopka crpoBella HCTpaXHBambe M HM3HOCH J0OWjeHe pe3ynTare Koju
noTBphyjy Ja TeXHMKa HMMa yTHIaja Ha e(UKACHOCT HAacTaBe CTpPAHOT
jesnka. Y yBOTHOM Jely Kpo3 Teopujy obOjacHumhe ce BaXXHOCT
KOMYHHUKaTHBHOT TPUCTYNA Yy Y4€ly CTpPaHOT je3nKa, Kao M OCHOBHE
MOjMOBE KOjU ce Kopucre, Tpukasyjyhm pasnmuky wusmely TecroBa
KPaTKOPOYHE M JyrOpOYHe peTeHIHje. THIIOBH MEMOPH]ja, Kao M CBAKH THII
nmoHaoco0, Ouhe objammeHn y pamy. Ayropka he HampaBUTH pa3iHKy
u3Mel)y HaMepHOT ¥ HeHaMEepHOT Y4erha, M0BE3aT! SKCIUIMLUTHY HACTaBy H
TEXHHUKY MOMYHaBalke CKUIE Ka0 jeJaH O] HEHHX NpHMepa, Te H3HETH
MO3UTHUBHE KapPaKTEPUCTUKE TEXHUKE KPO3 Pe3yITare Koje je M0o0uIa TOKOM
UCTPaXKHBaba.

Kn)que peuun: TCCT, CHIJICCKU je3m<, TCXHHKA, pE3yJITaTH, CKCIUIMIIUTHA
HacCTaBa, HAMCPHO U HCHAMECPHO Y4CIhE.

EXPLICIT TEACHING, INTENTIONAL LEARNING AND
MODERN TECHNIQUES IN COMPARISON WITH TRADITIONAL
FOREIGN LANGUAGE TEACHING
ABSTRACT

In this paper the author shows one of the ways of explicit teaching and
intentional learning, by applying the “Empty Outlines” technique. The aim
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of this research is to determine how and to what extent the technique
“Empty Outlines” may affect the teaching of English and the quality of
knowledge of foreign languages. The advantages and disadvantages of the
technique are presented when it is used in foreign language teaching. The
explicit form of teaching a foreign language is dominant in the research.
The study involved two groups of students: the control group and the
experimental group. The author presents and explains the way in which the
research was conducted and presents the results which confirm that the
technique has an impact on the effectiveness of teaching foreign languages.
In the introduction, the author explains not only the importance of the
communicative approach in foreign language teaching but also basic terms
used. The author clearly shows the difference between the tests of short-
term and long-term retention. Types of memory are also explained. The
author makes a clear distinction between intentional and implicit learning.
The paper connects explicit teaching and the technique of “Empty Outlines”
as one of its examples, and explains the positive characteristics of the
technique by the results obtained in the research.

Keywords: English teaching and learning, Empty Outlines technique,
explicit teaching, intentional and implicit learning, language testing.

1. YBO/

KoMyHHKaTUBHM TIPUCTYN Y4Y€ly CTPAHOT je3uKa y JaHallbe BpeMe
jecTe jemHa o METOAa KOjy HACTaBHHLM KOjH NpEAajy CTpPaHU je3UK KOPHUCTE.
IMopen MHOTHX TpaBMiIa KOje YUYCHUIM TpeOa Jia caBiajajy Npu Y4Yewy CTpaHOT
jesuka, ymehe HacTaBHUKA BUAW c€ Yy TOMe Koumko he 6p30 u erkacHO HAydUTH
CBOj€ YUYEHHUKE []a je3udKa M rpaMaTHyKa IpaBuia MmTo Op>ke u 00Jbe IpUMEHe y
KOMYHHKAIIMjU CTPaHOT je3WKa, Tako Ja Be3a Mehy muma Oyae MpHpOoAHA U
cnontana (Brown 1994: 15). ¥3 nomoh Meroma M TeXHUKa KOjeé HACTaBHUK
MpUMeyje y HacTaBu H3rpaljyje ce MOCT KOju TOBe3yje JIB€ Tadke: C jenHe
CTpaHe Hajla3W C€ Tadka Koja MPEJACTaB/ba TEOPU]Y O je3UKy, a JIPYry TauKy
Hpe/cTaB/ba NPaKTHYHA MPUMEHA je3nKa (KOMYHHUKALH]a).

AyTopka OBOT pajia ce y MOTITYHOCTH Cliake ca bpayHOM Jia He MocToju
HU TIPaBUJIO, HU PELENT 3a MPUMEHY HEeKe OJ] CTaHAapIHHX HACTaBHUX METOJa,
HUTH METOJIa KOja ce M3BOJU Op30, IAKO M Koja rapantyje ycnex. CBaku yUeHUK U
CBaKM HAaCTAaBHHK Cy jeIMHCTBEHHM, Kao IITO je cBaka Be3a m3Mel)y HacTaBHUKA U
yYeHHMKa jeAMHCTBEHA, TaKO Ja HACTaBHHK CAM Mopa Ja nmpoHalje HauMH Ha KOju
he ycnocTaBUTH M M3TpaguTd ONHOC ca hamuma, a Aa IIpU TOME U PE3ynTaTH y
yuewy rpanusa Oyny BunsbuBu (Cross and Angelo 1993).

MeToauuku BUAULU 8



METOANYKY BUULA

Y oBOoM pany ayTopka he mpuMeHTH TEXHHUKY MONymaBama ckuie (Empty
Outlines). OBo je jeaHa on TexXHHKa Koja MOApa3yMmMeBa na ce, y3 momoh
ToNymhaBama CKHUIA, Mpa3HUX MeCTa WIH JUHHja, Jo0Hje peliemhe 3amaTor
3a/laTka, a Ja YYCHHWIIM TPH HEroBOj WM3paad 3amaMTe INTO 00/be M Opike
IpeJaBaHe HACTABHE jeIUHHLIC.

Texnnka monymaBama ckuie (Empty Outlines) cipoBonu ce y HactaBu
Ha Kpajy yaca U Tpaje cBera HeKOJIMKO MUHYyTa. HacTaBHUK yueHuIIMMa Hajuyenhe
MOJIeNIM ManMpe Ha KOjuMa ce Hala3M 3aJaTak KOju MOJpa3yMeBa IOIYH-aBambe
CKHIIe, TPa3HUX MeCTa, peurMa WM peyeHniamMa Koje Cy 4yJid Ha Jacy.

[Ipema nocamammuM HCTpaXXUBaKBUMAa, jeaH o Hajuemhux mpobiema y
CIIpOBOlEeHY ONMMCAaHE TEXHHUKE jecTe MUiIeMa Jia JId je€ YICHUK 030MJHbHO CXBAaTHO
3agatak (Cross and Angelo 1993: 141). Ipyru npoGiem Koju JuTepatypa HaBoau
jecTe YMIEHHIA Ja YYCHHIH, YKOJIHMKO C€ OBa TEXHHMKa 4ECTO CIIPOBOIHM, Ha
CIIpOBOljehe TEXHUKE IMOMYHhaBamkha CKHUIE MOYHIY Ja TIIEAajy Kao Ha METOAY
koja Hema cBpxy (Cross and Angelo 1993: 141).

CrpoBoljeme TEXHUKE Y HACTaBU UMa BHIIE MPETHOCTH:

° HacraBHuK ca3Haje Ja M Cy CTYACHTH pa3yMelld NpeaaBaHO
rpajiuBo.

° HacraBHuk Moxe nma maeHTH(UKYje TpodieM U Ja oxpearyje Ha
BpEMeE.

[ToGospnraBa ce KOMyHHKaIHja H3Mel)y HacTaBHUKA U YUCHHKA.
OnroBopu ydeHUKa JIOBOJE JO HJCja KaKO YHANPEIUTH U
no0OoJpIIATH MpellaBamka, Kao W KOje HACTaBHE jenuHHLE Tpeda
MMOHOBO 00jaCHUTH U OOHOBUTH.

HacraBHuk Moxe 00Jbe 1a yIIo3Ha yUYCHUKE U OOPHYTO.

TexHuKa MOXe JIaKo J1a ce CHPOBEJE U y BEIMKUM Tpylama | Jia
ce Ha pesiaTHBHO Op3 HauuH a00Wje moBpaTHa MH(OpMaIHja o1
yUeHHMKa y BE3W ca NpeJaBaHoM HacTaBHOM jegunuuoM (Cross
and Angelo 1993: 140).

Kana ce HacTaBHUK OJUTyYd Ha PUMEHY HaBeJICHE TEXHUKY, MOpa OHTH
CIIpeMaH Ha KpaTke OATOBOpE jep je ydYeHHIHMMa MOTpeOHO Ja ce HAaBUKHY Ha
OBaKaB BHUJl HacTaBe. AKO HACTaBHUK IIOKaXE€ CTPIJBCHE, YUYCHHIU CTHUIY
noBepewe, cBe Bulle capal)yjy u mocrajy 3auHTepecoBandju (Brown 1994: 21).
Taga HauMH mpoBepe 3HaMma IMOCTaje YY€HE, Y KOjeM HACTaBHUK HMa YJIOTY
HEKora KO UM MOMake, a Ja IPU TOM He CyAH. YUEHHIHM Ha OBaKBY CHTYaIUjy
riefajy TO3WTHBHO, TMOYHMEKY Ja KOMyHHUIMpajy MelhycoOHO w©  mdajy
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KOHCTPYKTHBHE TIpeJiore 3a HacTaBy. HacTaBHUK oxpabpyje YUeHUKe KOju UMajy
mpo0iieMa 1 MOMaXke MM y IIAJbY MITO 0OJher caBialjiBama HACTABHUX jeAMHUIIA.

Kako Kpoc u Enneno (Cross and Angelo 1993: 148) tBpme, mocToju
HEKOJIMKO HauyWHAa NPUMEHE TEXHUKE MOIMymaBama cKkule. [IpBo, cBaku y4eHHK
MOJKe Jla paju 3a cebe, MOXKe Jla Ce pajay y MapoBHMa, HAKOH Yera YYSHHUIId MOTY
Jla KOMEHTApHUIIy CBOj€ OJTOBOpE W Jla Ce MUCKYTYyjy Ha oarosapajyhy temy.
TexHuka, Takohe, MOXe J1a ce MPUMEHHU y TPYIIU OJI TPH JI0 YETUPU YUCHUKA U J1a
ce IHWCKyCcHja BOIM TaKO Ja CBaka rpyma jaohe o jemHor oaroBopa koju he ce
MPE3EHTOBATH NPe OCTAIUM YUCHUIIMA.

Ayrtopu Yusmap u Octpocku (Chizmar and Ostrosky 1998: 38) u3noce
TpH Ha4MHA IOMONy KOjUX TEXHHKa IOMyHaBama CKHUIle oMoryhaBa HaCTaBHHUKY
na nobosbiia HacTaBy. [IpBo, TeXHHUKA Mpy’kKa HACTAaBHUKY JAeTajbHE HH(popMalmje
0 TOME IITa Cy M KOJUKO MOoOpO yUeHWIM CaBiajalid Ha 4acy, IITO je BaKHO
MOIITO HACTABHUK MOXKE Ha BpeMe Jia KOpUIyje M eNMMHUHHIIE HejacHohe y
npelaBamy, MpenpeKe y ycBajawy rpaauBa. CripoBohjeme OBE TEXHUKE jellaH je
O]l HAYMHA Jla CE€ YYEHHWIM MOTHBUINY, OJHOCHO Ja ce MOJCTaKHy Ja Oymy
AKTHUBHH M MAaKCUMAaJIHO aHTKOBAaHH Ha 4acy.

VY pagy cy HaBeneHe XWIOTE3e, OMUC HCIUTaHWKa, OMUC MaTepujaia u
WHCTPYMEHATA 33 CaKyIlJbarhe N0JaTaka KOjU Cy KOPHIINEHH y HCTPaXKUBambYy, Kao
Y caM OIKC TOKa UCTPAKUBAMA.

nse oBOr HCTpaKMBama jecte Ja ce MpoBepH e(puKacHOCT CIpoBohema
TEXHUKE MONYHaBakha CKUIIC Y HACTABH CTPAHOT je3MKa Kao jelaH 0J1 mpuMepa 3a
eKCIUTMIMTHY HacTaBy. JloOWjeHn pe3yiTaTH y OBOM HCTPaKUBamy MOKa3yjy Ja
MOCTOje MHOTH PAa3Nio3H Ja Ce TEXHHWKA jeIHOMUHYTHOT OJrOBOpa KOPHCTH Yy
HACTaBU CTpaHOI je3uka. KpanuraTMBHAa aHaidW3a moJaTaka, Jo0HWjeHa Ha
TECTOBMMa HaKOH CIpoBoljerma HaBeleHe TEXHUKE Y HACTaBH EHIJIECKOT je3WKa,
noteplyje Ja Cy UCIUTAHUIM CaBlalald MHOTO 00Jbe TPaJiBO HA Yacy Ha KOME
je TmpuMemeHa TeXHHKa. AHalu3a OJroBopa M3 YINUTHHKA IOKasyje Ja cy
WCIIUTAHUITA W3 EKCIICpUMEHTaJTHEe TPyIe dacoBe oOpage TeMaTCKe jCIUHUIIC
OLICHWITY e()UKACHUJUM W 3aHUMJBHBHJUM HETO LITO Cy TO YYWHIIN UCTIUTAHUIIU
KOHTPOITHE TpYIIE.

2. JEOMHUITUJE OCHOBHUX ITOJMOBA

Enrtonu (Anthony 1963) je nao medununuje Tpu mojMa Koje HaBOAUMO Y
HacTaBKy. [lo meMy, TOCTOje TpU XHjepapXHjcKa eJIeMEHTa: MPHCTYI, METOA U
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TexHuka. [IpucTyn je HauMH yuema je3nka W moaydaBama. Meroj je IuiaH 3a
CHCTEMAaTHYHO NPE3CHTOBABE jE€3UKa KOj€ CE 3aCHHBA Ha M3a0paHOM MPHUCTYILY.
Ilon repmuHOM TexHuka EHTOHM noapa3yMeBa crieniuriHe akTHBHOCTH U Bex0e
KOje ce MPUMEY]y 3a BpeMe 4aca, Koje Cy Y XapMOHUYHOM CKJIaJly ca METOJIOM H
npuctynoM. HaBenene nedunuLmje cy jolI yBEK akTyelHe Mel)y HacTaBHHUIMMA
crpanux jesuka (Brown 1994: 158).

Puuapn u Pomepc (Richard and Rodgers 2001) pedopmynucanu cy
KOHIENT TEXHHWKE IONMymaBama CKUIE. XHjepapXHjcKe elleMeHTe Koje je
noctaBro EHTOHU (MIPHUCTYII, METOa, TEXHUKA), HOBU UCTPAKMBAYHN 3aMEHUIIU CY
TEpMUHMMA TPUCTYH, AW3ajH M mocTynak. [lo oBUM wHCTpakuBaunma, TEPMUH
METOJ TOoJApa3yMeBa IOBE3aHOCT m3Melyy Teopwje u mpakce. [lom TepmuHOM
MPUCTYN TOJpPa3yMeBajy ce MOCTYNUU U Teopuje O NMPHUPOIH je3uKa U yUemy
jesuka. Ilox TepMuHOM AM3ajH MoApa3yMeBa ce Be3a u3Mel)y Teopuje, MaTepujana
Koju ce obpaljyje Ha 9acy W aKTUBHOCTH KOje€ ce M3BO/Ie 3a BpeMe Haca. [locTymm
Cy TeXHHKE U BeXOe Koje mpousmiase U3 qu3ajHa u npuctyna (Brown 1994: 159).

Pedopmymanuja TepMuHa U MOKYyIIaj J0JaBamka HOBUX 3HAUYCHA CTAPUM
TepMUHMMA HHje ycreo, 6ap He y meaaroruju (Brown 1994: 158). dedununumja
TEpMHHA METOJl BHILIEC CE€ HAa HEKM HauyMH OJHOCWJIA Ha TEPMHUH METOJOJOIHja.
3atuM ce 1ojaBuo 1 mpobieM Kopuimhema TePMIHA J13ajH, KOjU C€ BHIIE OJHOCH
Ha IUIaH u nporpam rpagusa (Brown 1994: 159). Bpayn mMeTon00rujy BUIU Kao
HayKy KOja IoJpa3yMeBa CBE OHO Ha IITa MOXXE Ja C€ OJTOBOPH IUTAHEM: ,,KaKO
npenaBatu?”’

[Tox TepMHHOM TEXHHKa MOJIPa3yMeEBajy ce pa3HOBPCHE BexkOe U 3ajal,
aKTUBHOCTH W CpEeJCTBa KOpHWIINeHa y HACTaBH CTPAHOT je3WKa, Kako Ou ce
MOCTUIJIM U JOCTHINIM IITO OOJbM LUJBEBH y HAacTaBM cTpaHor jesuka (Brown
1994: 160).

2.1. TecT KpaTKOpPOUYHE U TyTOPOYHE PETEHIIN]E

VY 0BOM HCTpakHBamy ayTOpKa IIOMHUI-E JIBE BpcTe TecToBa. [IpBu Tect je
TecT KpaTtkopouHe pereniuje (immediate post-test) u Tect myropoune pereniuje
(delayed post-test). ¥ ncuxonoruju, KpaTkoTpajHa MeMopHja Ae(HUHHUILIE Ce Kao
Je0 IyroTpajHe MEMOpHje Yy BHCOKOM CTENEHY aKTHBalHWje, OIHOCHO Kao
CKJITaJuIITe WHPOPMAIFja KOjUMa ce TPEHYTHO OMEpUINEe M YHjH Cy KamaluThuTe
OTpaHMYCHH, JOK je MyroTpajHa MeMopHja Jeo cucreMa oOpaje MHpopmanuja y
KOM Cy TpajHO YCKIAMWIITCHE WHPOpMAIje y OOJHMKYy MEHTaTHUX
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penpe3eHTalja Koje mpolece nperno3HaBama MoBe3yje ca HOBUM MaTepUjajioM Y
pamHoj memopwuju (Robinson 2003: 631).

2.2. Bpcre memopuje

Memopuja je nmoMeH cuctema oOpaze wuH(poOpMaluja y KOM Ce
nH(OopMaIlije IPUBPEMEHO WU TPajHO ckiamumTe. IlocToje Tpu THIIAa MeMopHje:
gynHa, omepatuBHa W ayrorpajaa (Robinson 2003: 631). MmenoBane Tpu
MEMOpHje pasNIuKyjy ce Mo AYKHHU 3aJpKaBamba MaTepujajiia W 10 MpolecuMa
KOjH C€ y ’bHMa OJBH]jajy.

Uynna mMemopHja je mpBa y HH3Y KOMIIOHEHTH cHUcTeMa oOpale
nHpopMmarmja. OBa MeMOpHja je KOTHUTHBHU CHCTEM OTPAaHHYEHHX KamaliTeTa.
VY nmasy obOpamny mpocinehyje ce camo aeo mHPOpMAIHja MPUMIBEHUX OJ UyJa
(Robinson 2003: 631).

OnepatuBHA MeEMOpHja je MEMOPHjCKH JIOMEH KOjH CIYXH 3a
MPUBPEMEHO CKIQJMIITCHE U Olepucame HHOpMalUjamMa KOjU TOceayje
cneaehe KapakTepHCTHKE: OHA je KpaTKOTpajHa, U MOXe Ja ce OOHaBJba
(Robinson 2003: 631).

JyrotpajHa meMopuja je neo cucrema oOpajae nHpopMaluja y KOMe cy
TPajHO yCKIamuIITeHe nHpOopMaIje y o0IHKY MEHTATHAX Perpe3eHTalnja, Koje
MpoIece MPENo3HaBama MOBE3yjy ca HOBUM MaTEpPHUjaJIOM Yy PajHOj MEMOPHjU
(Robinson 2003: 631).

2.3. HaMepHO 1 HEHAMEPHO yYCHe

Kaga ce, y KOTHUTHBHO] NICUXOJIOTHjU TOBOPH O yuewy, ped je o oOpanu
nHpopMalja u MeMmopuju. Tpeba pasznuKoBaTH [Ba I[0jMa: HAMEPHO U
nenamepro yuere (Hulstijn 2003: 349). TpagunuoHa IHO pa3IuKOBambe HAMEPHOT
01 HEHAMEPHOT y4ema OrJie/la ce y TepMHHNMA yuerma U ycBajama (Hulstijn 2003:
349).

HenamepHo yueme jecTe OACYCTBO Hamepe Ja C€ HEIITO Hay4H, ajH
umIuaiETHO yuewe (implicit learning) moxpasymesa ycBajame mMarepujana 6e3
CBECTH O TOME JIa C€ HEIITO y4H.

WmmmmmutHo yuewe (implicit learning) moske OutH camMo HeHamMepHO
(incidental learning) (Hulstijn 2003: 11).

ExcrnminuTHO y4ewme moapa3syMeBa CBECT y TOKY y4deHa, JOK HaMEpHO
yueme (intentional) o3HauaBa mocrojame Hamepe Aa ce wH(pOpPMaIUja 3aMaMTH.
Paznuuuro Tymaueme OBUX TEpPMHUHA IMOCIENUIIA je YMEHLCHUIIE J1a je CAM T10jaM
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cBecHOr (CONSCIOUS) y ydYemy y BEIHWKO] MEpPH PpasjIM4MT, jep C€ T OBHUM
TEPMUHOM MOJXKE MOJpa3yMeBaTH Hamepa Aa ce HemTo Hayuu (intentionality)
(Hulstijn 2003: 371). V oBoM paxy ayTopka HCTHYE OBY BPCTY yuema, Hajyhu
NpUMep KaKo TEXHHUKa IMONMymaBama CKHIE, Kao jefaH Of MpHuMepa HaMEepHOT
ydema, Moke Jia Oyae eukacHa U 1a JoBejie 10 00Jber 3Hama IpaiuBa — Yy OBOM
ciny4ajy 0oJbe caBiIalaHe HACTAaBHE jeAMHHIIC y HACTaBH CHIJIECKOT je3Ka, Y
nopelerby ¢ MCTHM HAaCTAaBHUM jeJMHHIIAMa E€HIJIECKOT je3WKa, MpeJaBaHhM Ha
TpaJMIIMOHAIAH HAYKH.

Xyncreju (Hulstijn 2003: 373) cmarpa 1a HeHaMepHO U HAMEPHO YUEHHe
Tpeba 3aap)KaTH Tpe CBera M3 METOJOJIOMIKMX pasiora. TadHuje, YKOJIHUKO ce
WCTIUTAaHUIIMMA HAaroBeCcTH Ja he OMTH TecTHpaHU HaKOH o0pane, yueme IMocTaje
HAMEpHO, LITO je ayTOpPKa y CBOM UCTPAXHUBAY U Ypaauia.

2.4. ExcrmnnuTHA HacTaBa

Viora eKkCIJIMIMTHE HAacTaBe jecTe JAa yCMEepU NaXiby Yy4YeHHKa Ha
eJIEMEHTE MPH yUely Koje O OHU MPEBHUIEIH, T€ Aa X OCIIOCOOU Aa Mopene OHO
mro npumere ¢ oHuM mTo mpousBeny (Ellis 1994: 362). Tepmun monnzame
cBecTH (CONSCIOUSNESS raising) mojapasymeBa OOJMK HACTaBE YMjU IHJb HUjE Jia
y4eHHKa OCTIOCO0M J1a IPOM3BEe o/ipeheHy CTpyKTypy, Beh n1a je pazyme kako Ou
CTBOPHO HEKY BPCTY KOTHUTHBHE MPEJICTABE O H0].

OBaj npuctyn Tpebdano OM KOPHCTHTU y Cllydyajy KaJa yuYeHHLH HeMajy
HHBO 3Hama Koju O0u omoryhmo ycBajame onapeheHmx ommmka je3wka KOju yde
(teachability hypothesis) (Ellis 1994: 643). Jlaytu (Doughty 2003: 258-298)
cMmaTpa Jia Jielia ¥ OJIpaciii He YCBajajy je3WK Ha UCTH HauwuH, Beh je pedy o cacBum
pa3MYUTUM KOTHUTHBHUM Tpolecuma. Jlela mpoceyHe HHTeNUreHlmje u 0e3
HacTaBe CTPAHOT je3HKa MOTY Jia Haydye CTPaHH je3UK TaKo Jia ce He Pa3jMKyjy OX
W3BOPHUX TOBOpHHKA. To HHUje CiIydaj C oJpaciinMa, jep ce CIIOCOOHOCTH yueHa
CTPaHOT je3MKa MEHajy KpO3 HCKYCTBO y4Ye€Hha MaTepHCr je3WKa, TO jecT INpH
yCBajamy JApyror jesuka. Pasnuka uzmel)y ycBajamba MaTepmer je3uKka U CTPaHOT
je3WKa jecte y TOME€ IITO jé OHO MITO ce MpuMehyje pasiIuduTo, ¥ MPUMapHU
3ajarak je npoHahu HauMH a ce MaKmka OJPaciiuX YCMEpH Ha KIbYUHE eJIEMEHTE
y CTPaHOM jE3HKY.

Hexejcep (DeKeyser 2003) uctuue na ce oApaciu MpH yUICHY CTPAHOT
je3uKa ocClamajy Ha 3Hambe MaTepHmEr je3WKa U Aa KOPUCTE CBOje aHAIMTHUKE
CIOCOOHOCTH. AHAIMTHYKE CITIOCOOHOCTH CBAKOT ITOjeAMHIIA Cy pasznuanrte. Emmc
(Ellis 2003) cmatpa na onpaciM ydye CTpaHM je3MK Ha OCHOBY IMocTojeher
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KOHIICTITYaJIHOT 3Hama, U Ja Hajuernhe yde je3uk y3 moMoli CBeCHOT pelaBarmba
mpobiiemMa u JeIyKIuje.

AyTopka je TpUMEHHIIa TEXHHUKY TONMymhaBama CKHIE y HAaCcTaBU
EHIJIECKOT je3WKa Kao MpHMep EeKCIUIMLUTHE HACTaBE M HaMEpPHOI yuyema, Te je
noOujeHe pe3ynirare Ha TECTOBHUMA KOje je CIpoBella HAKOH NMPUMEHE NIOMEHYTe
TEXHUKE yHopeamia ca JNOOMjeHUM pe3ysiTaTHMa Ha TEeCTOBUMa CHPOBEICHHM
HAKOH TPaJIUIIUOHAIHOT MPEaBaHOT IPaIuBa.

Hocanamma ucTpakuBama TOBOPE O IOMYJIAPHOCTH MPHMEHE TEXHUKE
MOy haBamha CKHULE Yy HACTaBU MPHUPOAHUX MpeaMeTa Kao IITO cy Ouoioruja,
xemuja u pusuka. Mehytum, ayTopka je crpoBena TEXHUKY Y HACTaBU CTPAHOT
jesWka W MOTBpAMJIA Ja TEXHUKA MMa HW3y3eTHO MO3WTHUBAH YTHIA] Y Y4YeHY
CTpaHOT je3uKa. TeXHHKa MOXe Jla c€ IPUMEHHU BPJIo OP30 U jeTHOCTABHO KaKO Y
MaJMM Tako M y BENUKWM rpynama ydeHuka. HactaBHuk mma moryhHOCT na
npartu caBialjBame rpaarBa U HaImpeaaK CBOjUX YUEHHWKA M TaKO J0OHje TadyaH U
JleTaJbaH YBHUJ y 3HAKE CBOJHX YUYCHHMKA U CaBIANaHOCT rpaauBa. OCHOBHU NUJb
je 6oJbe caBiamaBame U pa3yMeBame I'PaanuBa, T€ CTBAPAhe KOTHUTHBHE CIUKE O
npeJaBaHuM HACTaBHUM jEAMHUIIAMA.

3. XUTIOTE3E

YV oBOM pajy ayTopka rocrasiba cieehe xunorese:

Xumnoreza X1: IlpumeHoM TexHUKe TMONymaBama ckuie (Empty
Outlines), jemmor omx mpuMepa y KOjeM ce €KCIUTMIMTHA HAacTaBe CIIPOBOIU Yy
HACTaBH CTPaHOT je3HKa, M000JbIIaBa Ce 3HAKE CTPAHOT je3HKa.

Xumnoreza X2: HcnutaHWim ©3 eKCIEPUMEHTAIHE TpyIe IOKa3yjy
W3PAXKEHO 33/I0BOJHCTBO KOPUIINCHEM CrieUpUIHE TEXHUKE MOMyHhaBambha CKHIIE
(Empty Outlines) y HacTaBu CTpaHOT je3uKa.

3.1 Onuc ucrUuTasuKa

HctpaxuBame je crpoBeacHo y Dunosorikoj ruMHasuju y CpeMcKuM
KapnoBuuma. YdecHHIIM OBOT HCTpa)kMBama OWIM Ccy ydeHuIM Tpehe roanue
®duonoike rumHasmje, cMepa CaBpeMenu jesuiy. McrpaxuBame je 00aB/bEeHO y
onmesbebuMa meT W Imect Tpeher paspema. Ox ykymHOr Opoja HCIHTaHHKA
eKCIIepUMEeHTalIHe TpyTe, Miaauha je oumo 6 wiu 25% rpyme, a geBojaka je Omio
18 nnm 75% , 10K cy y KOHTpOIHOj rpynu Muaauhu guammm 20,84% (5 yuenuka),
a nesojke 79,16% (19 yuenunna) rpyme.
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UctpaxkuBame je 00yxXBaTwio [BE Tpyle HCIUTAHHKA: KOHTPOJHY U
eKcIiepUMeHTanHy rpymy. CBaka rpyna umania je 24 yueHrka, a HCTPRKUBAmbE je
CIIPOBENICHO y JIBE eTame. Y3 MOMOh CTaHgapIu30BaHOT AMjarHOCTUYKOT TecTa
(English Diagnostic Test 1), koju je Ouo y 00JUKY TecTa BUIIECTPYKOT U300pa 1
cajgp)kaBao IeJeceT NHTama, YTBP)EHO je Ma HCIUTAHULIU KOjU YYECTBY]y Y
KOHTPOJIHO] M EKCIIEPUMEHTAIHO] TPYNH BIa/Aajy BUCOKHM CpEIBUM HHBOOM
3HaWa EHIVIeCKOr je3uka (upper-intermediate level mim B2), Tako nma cy Ha
MOYETKY HCTpaXuBama OWIN TOJEJFeHH Y JBE TpyIe, eKCIePUMEHTAIHy U
KoHTpoyiHy. ['pyme cy ce pas3nmkoBajge caMO 1O oOJHOCy Opoja Mmiamuha u
JIeBOjaKa KOjU Cy UX YHHUIIH.

VYdeHUII KOjU Cy YYECTBOBAIM Y HCTPAKUBAY CHTIIECKH jE3UK CYy
UMalld ceJjaM IyTa HeACJbHO — TeT MyTa HEeAeJbHO MMaH Cy YacOBE CHIJIECKOT
je3WKa ¥ JBa ITyTa HeJleJbHO TEXHHUKY MpeBohema ¢ eHTIIECKOT Ha CPIICKU je3WK U
00pHYTO. AyTOpKa HarjamiaBa Ja je TO je3ndyka TEMHa3dja 1 Ja Cy OleJbeha Ha
4acOBUMa CTPAHOI je3WKa I0JIebeHa y JBE je3HdKe Ipyne, ca mo 12 ydyeHuka.
MelhyTtum, 3a BpeMe UCTpakMBama je3WdKe Tpyre Ouje Cy CIOojeHe, Tako Ja je
HCTpaXMBauuIa oaMax noOwiia J1Ba yaca Ha pacrojiaramy. Marepujai, 0JHOCHO
yHOCHHUK KOjH ce KOPHCTH 3a HAacTaBy CHIJIECKOr je3nka 3a Tpehm paspen oBe
rumHasuje jecre Opportunities (Harris, M. et al. 2002). Ayropka ucrtuue aa
YUYCHHUIIM HUCY HABUKIM Ha YJOTYy WCIUTAHMKA Y HCTPOKUBALUMa Yy Hay4dHE
CBpXE, ai Cy, Ipe Hero IITO je 3al04eTO HCTaKHBambe, 00aBMIIM Pa3roBOp C
pa3peaHUM CTapeliiHOM W IICUXOJIOTOM T'MMHA3uje, KOju Cy UM OOjacHHIH O
KaKBOM C€ UCTpaKUBamy paigu. Bpio 3HauajHO je HAIIOMEHYTH Aa Cy yUEHHLH
CBOj 3aJlaTaKk W YJIOTY Y OBOM HCTPaXWBamby CXBAaTHJIM W OJHOCHIHU c€ Ipema
BEMY BpJIO 030MJBHO, CBECHH UYHILCHHUIIEC Ja j€ OBO HCTpPaKUBame CIPOBOhEHO
Kako OM MCTpaKMBavYHIla IPOLIEHWIA KOJIHKO j€ TPaJNBO CaBJIaIaHO.

AyTOpKa HallOMHEE Ja HE paju y THUMHa3Wju Kao mpodecop u Jna
YYEeHUIIMIMa HHje MO03HaTa, Te MCTUYE Ja je TO jeJMHU pasjor 300r Kojer cy ce
YUEHWIIM Ha CaMOM TIOYETKYy HCTpaXHBama YCTpy4yaBalW Jia YYECTBYjy VY
pasroBopy. Mehytum, Beh HakoH TpBHX dYacoBa OBa CHUTyaluja je Oua
npeBasubheHa, U aTrMocdepa Ha YacOBMMAa Yy TOKY HMCTpaKMBama OHia je BpIIo
MpUjaTHA U TpUjaTelbCKa, MTO je ayTOpKa HAKOH KBaJUTATHBHE U KBAHTUTATHBHE
aHaJM3€e OAroBOpa U MOTBPAMIIA.
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Maja Jlemajuh: EKCINIMLIUTHA HACTABA, HAMEPHO YUYEWBE 1 CABPEMEHE ...

3.2 Ongabup MaTepujajia ¥ MHCTPYMEHATa 32 UCTPAKUBAHE

Opabup HacTaBHUX jEAMHHUIA Ha KOjUMa je NpUMEHEHa TEXHUKa M
ypaheHO HUCTpaXKHWBame jeCcy jeNUHUIIE KOje Cy IMpaTwie HACTaBHU IUIAaH H
nporpaM. AyTopka je Tpe cBera BOAWJIAa padyyHa O TOME Ja TEXHUKY MPHIaroau
HacTaBHOM IuIaHy u mporpamy. Kpoc (Cross and Angelo, 1993) Tepau ma csaka
TEXHUKA HE MOXeE Jia ce MPUMEHH 32 CBAKy HACTABHY JEJMHHUILY U J]a HACTaBHUK
Tpeba a BOIM pauyHa OKO 0a0dHupa TeXHHUKA.

EdukacHocT TexHuKE KOjy je HCTpaXXHBauWlla MpPUMEHHJIA y HACTaBH
oIIMax je TecTUpaHa HAKOH daca, MO 3aBpLIETKYy MOl OAMOpa, V Tpajamy Ol
JeceT MuHyTa. TecTupame je M3BEJCHO OIMax HAKOH CIPOBOlema TEXHUKE
MOy haBarba CKHIIE, Y3 IIOMON TeCToBa BUILIECTPYKOT W300pa, 1a UCIUTAHKUIN HE
6u Ounu npeBuie ontepehenu.

Hecer mana on TpeHyTKa Kazja je KopullhieHa TeXHHKa IOIyHhaBamba
CKHIIE, TECTUPAHO je MPOAYKTHBHO 3HAE YUCHHKA Y3 IIOMON TecTa I0MymhaBarmba.

3.3. Onmuc ToKa UCTpaKUBamba

HcrpakuBame je cipoBeieHo y neT dasa:
Jl1jarHOCTHYKH TeCT
CupoBoheme TeXHHUKe

TecT KpaTKOpOYHE PETEHIIU]E
Tect nqyropouHe peTeHIuje
AHKETHpame yYeHHKa

Wntepsjy

° [HocmaTpame

VY mpBoj eT