Memoouuku euduyu 15/2
Methodical Perspectives 15/2

Danica M. Jerotijevi¢ Ti¥ma Original research paper
University of Kragujevac UDC 811.111°243-057.87
Faculty of Philology and Arts, English Department ~ DOI:10.19090/mv.2024.15.2.79-95
danica.tisma@filum.kg.ac.rs

https://orcid.org/0000-0002-4973-0405

SERBIAN EFL LEARNERS’ PRONUNCIATION PROFICIENCY AND
THEIR WILLINGNESS TO COMMUNICATE OUTSIDE THE
CLASSROOM

ABSTRACT: Relevant studies have often focused on the relationship between students’
willingness to communicate and pronunciation anxiety, yet there seems to be a lack of
studies exploring the connection with actual pronunciation proficiency. The current paper
explores the interconnectedness between Serbian English-major students’ willingness to
communicate outside the classroom and their pronunciation proficiency in the target
language. In order to answer the proposed research questions, a total of 70 first-year
students of the English Department at the Faculty of Philology and Arts, University of
Kragujevac, participated in the study. The necessary data for analysis were obtained via a
combination of relevant instruments: a questionnaire and pronunciation proficiency testing.
The results showed a statistically significant positive correlation between students’
willingness to communicate outside the classroom and their pronunciation proficiency. The
findings of the present study underline important pedagogical implications for Serbian
pronunciation instruction, emphasizing the need for consistency and integration of both
perception and production practice.

Keywords: pronunciation, EFL, willingness to communicate, interlanguage, Serbian.

MHNOCTUTHYRE CPIICKUX YYEHUKA EHI'JIECKOI' KAO CTPAHOTI'
JE3UKA Y IOMEHY NU3T'OBOPA U CITIPEMHOCT JA
KOMYHUMIIUPAJY BAH YYNOHUIE

AIICTPAKT: PeneBaHTHa HCTpaKHBama Cy ce 4ecTo (oKycHpansa Ha oJHOC usMely
CIPEMHOCTH YYEHHKAa Jla KOMYHHUIMPA]y U aHKCHO3HOCTH BE3aHE 3a H3rOBOpP CTPaHOr
je3WKa, auM Cce YMHH Ja HEJOCTajy MCTPaXHBama Koja HCHOHUTY]y Be3y ca CTBAapHHUM
nocturayhem y momeny m3roBopa. Ham pax uctpaxyje mehycoOHy moBe3aHoOCT usmehy
CIIPEMHOCTH CPIICKUX CTYyJCHATa aHITIMCTHUKE J1a KOMyHI/IL[I/Ipajy BaH YYMOHHUIIE U FbUXOBOT
nocturayha 1o mnuTamy H3roBopa NIMJBHOT je3nka. Kako OHCMO OAroBOpHIM Ha
NpeAoKEeHa HCTpaKMBadyKa IUTamba, y MWCTPAKHUBAKBY j€ YYecTBOBaIO yKymHo 70
cTysneHata npBe roxuHe Kartenpe 3a €HIVIECKM je3MK M KEbMKEBHOCT Duilosoinko-
yMeTHHYKOr (akynarera YHuBep3urera y KparyjeBumy. Heonxomnum nopamu 3a aHanusy
JI00UjeHn Cy KOMOWMHAIMjOM PpEJEBaHTHHX HMHCTPYMEHATA: YIMUTHUKOM M TECTUPAbEM
n3roBopa. Pe3ynraTu cy mokaszaiu CTaTHCTHYKM 3HauajHy NMO3UTHBHY KOpejanujy uzmelhy
CIIPEMHOCTH YYEHHUKA J1a KOMYHHUIHPA]y BaH YYHOHHWIIC W FUXOBOT M3TOBOpa. Y pamy ce
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HO/BJIaUe Ba)KHE IeIarolllke MMIUIMKALHje 3a HacTaBy H3roBOpa KOJ CPICKUX yYECHHKa
EHIJIECKOT Kao CTPaHOT je3WKa, a IPHW TOM Ce HariamaBa morpeba 3a JociegHomhy U
WHTETPAITjOM H MepLeNIrje ¥ MPOAYKIHje.

Kmwyune peuu. W3roBOp, €HIVIECKM Kao CTPaHH je3WK, CIPEMHOCT 32 KOMYHHUKaNHjy,
Mmelyje3uk, Cprcky y4eHuH.

1. INTRODUCTION

Willingness to communicate (WTC) in a target language is a dynamic and
complex state that depends on numerous factors and changes from one situation to
another. It basically represents a speaker’s voluntary decision to speak or not
speak in a multilingual context (Maclntyre 2007; 2020). Throughout the years of
carefully designed and sedulous investigations, WTC was recognized as a
significant factor shaping learner outcomes and it was demonstrated that learners
actively engaging in communication in a second language enhanced their chances
of progress appreciably (Peng et al. 2021). The connection between interaction in
the classroom and student achievement was previously illustrated as well (Astuti
2011). One may be speaking of genuine communication only when there is a
desire and purpose of interaction, focusing on content and not being controlled by
a teacher or learning material (Bonavetti 2015). Thus, an ideal language class
within the Communicative Language Teaching approach would be centred on the
students engaged in meaningful communication where there is mutual
encouragement for involvement.

In a practical foreign language classroom situation, the majority of
students usually choose to remain silent, which is why developing willingness to
communicate seems to be “the ultimate goal of instruction” (Dornyei 2005: 210).
The beginning of the research on WTC was focused on its presence in first
language acquisition and the concept was considered a personality trait
(McCroskey & Richmond 1990). The key components of WTC were
communication apprehension, understood as anxiety related to oral
communication, and self-perceived communication competence (McCroskey
1982). A WTC model was developed by Maclintyre (1994) based on the findings
from speakers from various regions, such as the USA, Australia, Sweden,
Micronesia and Puerto Rico (McCroskey & Richmond 1990), stating that WTC is
a consequence of perceived competence and communication apprehension, with
introversion and self-esteem shaping the latter. The concept was initially defined
as readiness to communicate with a designated person at a particular time in L2
(Macintyre et al. 1998), which was later elaborated into an opportunity to speak
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and direct the readiness to speak at a certain time and a certain interlocutor
(Maclintyre 2007). Additional modifications to the initial definition likewise
included an involvement in communication at a certain time with a certain
interlocutor (Wood 2016). Generally, some scholars accept the definition of
students’ intention to interact with others in a foreign language (Dewaele 2019).

Regardless of the fact that the concept of willingness to communicate
within the aforementioned framework has been extensively covered in research,
there seems to be a growing need for further investigation, especially regarding its
relationship with the actual students’ performance.

With the new opportunities provided by various tools and applications
online, pronunciation research has expanded its scope and areas of interest, no
longer being the neglected part of ELT (Derwing 2018). The history of teaching
approaches has of course regarded it differently, from making it an indispensable
part of Audiolingualism to emphasizing fluency over accuracy in the core tenets of
Communicative Language Teaching. The present study aims to connect the two
seemingly discrepant ideas, i.e. to explore the relationship between English-major
students’ willingness to communicate and the actual pronunciation proficiency in L2.

2. FACTORS AFFECTING WILLINGNESS TO COMMUNICATE

It is well known among practitioners that students exhibit different
behaviour in and outside the classroom. Shvidko et al. (2015) found that
sociocultural, linguistic, individual, and affective factors influence EFL students’
choice of using English outside the classroom. Peer pressure, language
proficiency, motivation, confidence and anxiety were some of the most significant
predictors of variability.

The important question underlying the undoubtedly far-reaching research
is how to measure WTC. Initially, a WTC instrument with a 20-item Likert scale
to measure nature or personality was developed by McCroskey and Richmond
(1990). This was followed by a scale of WTC in and outside the classroom
designed by Maclintyre et al. (2001) in combination with the orientation scale by
Clement and Kruidenier (1983). Conducting the research on Japanese students,
Weaver (2005) used the WTC scale of 34 items including people’s ability,
threshold, and difficulties related to willingness to communicate in a second
language. Khatib and Nourzadeh (2014) devised an Instructional Willingness to
Communicate Scale (IWTC Scale) consisting of 24 five-point Likert-style items,
divided into communicative self-confidence, integrative orientation, situational
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context of L2 use, topical enticement, learning responsibility, and off-instruction
communication.

Bearing in mind that speaking a target language represents one of the
dominant learner goals, analysing the predetermining factors of WTC seems of
utmost importance (Halupka-Resetar et al. 2018). Namely, in a study with Korean
students, Kim (2004) demonstrated that confidence and motivation were
interconnected with WTC. In a study on students’ attitudes to the international
community and motivation, Cetinkaya (2007) found that Turkish students” WTC
in English was directly connected to their attitudes toward the international
community and linguistic self-confidence, through which both motivation and
personality were indirectly related to WTC. Yu (2009) investigated teacher
immediacy, communication apprehension, motivation, attitudes toward learning
situations and integrativeness with Chinese learners. Attitudes and motivation
were significant predictors of WTC, while communication apprehension and self-
perceived competence were the only two direct effects on WTC. L2 self-
confidence and attitudes toward the international community were statistically
significant predictors of WTC in a study by Nasser (2014) as well. Denies et al.
(2015) found the interconnectedness between listening proficiency and WTC.
Furthermore, in the Iranian EFL settings, language proficiency influenced the
confidence of communication, which ultimately had effect on WTC (Khajavy et
al. 2016). Investigating the relationship between TOEFL test scores and situational
WTC, Yashima et al. (2016) underscored the complexity of WTC by pointing to
the lack of effect of language proficiency, but demonstrating that the participants
with divergent scores behaved differently in the classroom.

Serbian scientific context was not deprived of research on this topic,
either. The study with tertiary-level students in Serbia by Halupka-Resetar et al.
(2018) once again pointed to the significance of self-perceived competence and
affective factors. Safranj et al. (2021) underline the complexity of the concept by
showing students’ desire to progress toward an ideal L2 self, yet, there was a
negative correlation between WTC and duration of language learning. The authors
stress the need for reconsideration of the predictiveness of the ideal L2 self.
Comparing the WTC concept in online and offline classroom settings, Topalov et
al. (2022) concluded that students demonstrated greater levels of WTC in
traditional classrooms than online. When students have to communicate online,
they prefer communicating via messaging.
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3. WILLINGNESS TO COMMUNICATE AND PRONUNCIATION
ANXIETY

More than two decades ago, in a study with one hundred migrants in
Canada, Derwing and Rossiter (2002) drew attention to pronunciation problems as
predominant causes of communication difficulties. The intertwined connection
between pronunciation and motivation for language learning was recognized by
Smit (2002) as well. Moreover, teachers usually support the belief that
pronunciation is a crucial component of English learning and that it helps students
develop communication skills (Couper 2017). Having in mind that teachers regard
pronunciation as one of the most important language competencies, students with
high levels of pronunciation anxiety could possess communication anxiety as well
(Nguyen 2019). Nevertheless, more research is necessary to explain the
relationship between pronunciation anxiety and communicative competence
(Nguyen et al. 2021). A model of Phonetics Language Anxiety (PhLA) developed
by Baran-Lucarz (2013) includes apprehension of oral performance and fear of
pronunciation mistakes, pronunciation test anxiety, self-image, self-efficacy and
self-assessment, as well as beliefs about the difficulty of pronunciation learning.
Additionally, fear of negative evaluation, self-assessment, capability to
communicate, self-confidence and motivation represent some of the most relevant
factors further contributing to the development of pronunciation anxiety (Zhang et
al. 2018).

4, METHODOLOGY
4.1. Aims and Research Questions

Seeking to contribute to the existing research on the WTC concept and fill
the gaps related to pronunciation instruction in Serbian EFL context, the present
study aims to explore the potential connection between Serbian English-major
tertiary-level students’ willingness to communicate and pronunciation proficiency
in the target language. In line with the proposed aims, the following research
guestions were formulated:

- What is the current extent of Serbian English-major students’

willingness to communicate in English?
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- What is the level of Serbian English-major students’ pronunciation
proficiency?

- Is there a correlation between Serbian English-major students’
willingness to communicate in English and their pronunciation
proficiency?

4.2. Participants

The sample comprised a total of 70 first-year students of English at the
Faculty of Philology and Arts, University of Kragujevac, belonging to two
generations (academic year 2021/2022 and 2022/2023). The population was
divided into 15 male and 55 female students, average age=20.03. The students
were selected due to the fact that they were all attending the English Phonetics
course, which focuses on practising both perception and production. Furthermore,
they were at the B2 level CEFR, which was tested before the examination at the
very beginning of the course using a Cambridge® General English Proficiency Test
online. Students at C1 level CEFR or higher were excluded in order to ensure the
even distribution of the sample with regard to general language proficiency. The
age of onset of learning was 6 (17.14%) and 7 (82.86%) years of age. Students
received course credits for participating and signed a written consent before the
beginning of the examination.

4.3. Instruments and Procedure

To obtain the results on the participants’ WTC, a questionnaire was
adapted from WTC Outside the Classroom scale by Maclintyre et al. (2001)
consisting of 27 items focusing on four language skills: speaking (items 1-8),
reading (items 9-14), writing (items 15-22), and comprehension (items 23-27).
Students mark their willingness on a five-point Likert scale from 1 (I am never
willing) to 5 (I am always willing). The scale was used in previous research (e.g.
Yashima et al. 2016; Halupka-Resetar et al. 2018, etc.) and was distributed in
English. The very vocabulary used in the questionnaire was completely familiar to
the respondents (based on the CEFR analyser? the items correspond to B1-B2 level
CEFR), yet if there was a need for further clarification of a particular statement, it

! Available at: https://www.cambridgeenglish.org/test-your-english/general-english/
2 Checking the general CEFR level of the text was performed at
https://www.cathoven.com/cefr-checker free of charge.
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was provided on the spot. The focus was on communication outside the classroom
because the author deemed it was important for English-major tertiary-level
students, some of them being prospective teachers, to be able to freely
communicate outside the formal settings. Therefore, checking their WTC during
the first year of studies seemed like a logical means of obtaining information for
the possible curriculum modification and enhancement.

Keeping in mind that pronunciation proficiency is rather an under-
researched segment of overall language proficiency with standardized tests yet to
be formulated, an instrument was designed to cover both perception and
production including segmental and suprasegmental phonological levels.
Furthermore, it is well established that pronunciation proficiency does not always
positively correlate with the overall language proficiency. Thus, a test was
designed by the author of the paper for the purpose of the present investigation and
the students were divided into four groups based on their performance: excellent
pronouncers (81-100% performance on the test), good pronouncers (61-80%),
intelligible pronouncers (41-60%), and in-need-of-improvement pronouncers (less than 41%).

The test included six tasks: (1) phonemic identification task testing
students’ perception of target sounds (15%), (2) phonemic transcription task
(10%), (3) intonation recognition task (15%), (4) sentence pronunciation task
focused on problematic sounds for Serbian students (20%), (5) wordlist
pronunciation task focused on correct stress placement (20%), and (6) intonation
contour production task (20%). The relatively wide range within each group of
pronouncers was given mostly because of the second task, since not all the
participants were previously highly familiar with the IPA (even though they got
acquainted with the symbols in dictionaries and in the introductory lessons of
English Phonetics right before the beginning of the present investigation) and
accustomed to doing exercises and transcribing words and sentences
phonemically. What is meant by this is that they were all introduced to the
symbols, but not all of them practised them enough to perform tasks with ease,
which may be regarded as part of their overall pronunciation ability.

Table 1 provides percentage counts of students falling into different
categories depending on their results on the test.

Group Percentage of Students
Excellent pronouncers 21.4%
Good pronouncers 34.3%
Intelligible pronouncers 25.7%
In-need-of improvement pronouncers 18.6%

Table 1. Results of the Pronunciation Testing



86 | Danica M. Jerotijevié¢ Tisma

As can be seen in Table 1, 21.2% of students can be classified as excellent
pronouncers since their score was higher than 81%, which means that they are
very close to native-like production. The greatest percentage of students belongs to
the good pronouncers group (34.2%). 25.7% of the students have intelligible
pronunciation, which means that there is room for making pronunciation more
native-like and correcting mistakes at both perception and production levels.
18.6% scored less than 40% on the test, which points to the need to devote more
time to practising both perception and production. The diversity in scores
underscores the remark that pronunciation proficiency does not necessarily
correspond to the overall language proficiency.

Both the questionnaire and the written part of the pronunciation test were
distributed on two separate occasions at the beginning of the English Phonetics
course (February 2022 and 2023). The oral segments of the pronunciation test
were self-recorded by the participants with detailed instructions given beforehand.
Three students were excluded from further analysis because they were not able to
perform both the testing and the survey. Statistical processing of results was
performed using SPSS, version 20.

5. RESULTS AND DISCUSSION

The results of the questionnaire designed to get more information on students’
willingness to communicate outside the classroom are presented in Table 2.

Answers (%)

Never | Usually | Half of | Usually | Always
not the willing
time

Statement

1. Speaking in a group about your | 2.9 17.1 15.7 18.6 45.7
summer vacation.

2. Speaking to your teacher about your | 4.3 20.0 32.9 20.0 22.9
homework assignment.

3. A stranger enters the room you are | 15.7 20.2 28.6 18.6 171
in, how willing would you be to have a
conversation if he talked to you first?

4. You are confused about a task you | 7.1 17.1 47.1 114 17.1
must complete, how willing are you to
ask for instructions/ clarification?

5. Talking to a friend while waiting in | / / 12.9 47.1 40.0
line.

6. How willing would you be to be an | 18.6 31.4 20.0 17.1 12.9
actor in a play?
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7. Describe the rules of your favourite | / / 8.6 42.9 48.6

game.

8. Play a game in English. / / 17.1 40.0 42.9
Speaking: Median=4 SD=0.86

9. Read a novel. 2.9 10.0 47.1 40.0 /

10. Read an article in a newspaper. 1.4 1.4 10.0 52.9 34.3

11. Read letters from a pen pal written | 5.7 5.7 17.1 32.9 38.6

in native English.

12. Read personal letters or notes | / 7.1 30.0 20.0 42.9

written to you in which the writer has
deliberately used simple words and
constructions.

13. Read an advertisement in the paper | 1.43 4.29 7.1 414 45.7

to find a good bicycle you can buy.

14. Read reviews for popular movies. / 4.3 14.3 27.1 54.3
Reading: Median=4 SD=0.83

15. Write an advertisement to sell an | 5.7 4.3 30.0 30.0 30.0

old bike.

16. Write down the instructions for | 5.7 18.6 44.3 24.3 7.1
your favourite

hobby.

17. Write a report on your favourite | / 7.1 41.4 40.0 114
animal and its habits.

18. Write a story. / 29 20.0 41.4 35.7
19. Write a letter to a friend. 7.1 25.7 14.3 44.3 8.6
20. Write a newspaper article. 11.4 21.4 55.7 4.3 7.1
21. Write the answers to a “fun” quiz | / / 10.0 57.1 32.9
from a magazine.

22. Write down a list of things you | 18.6 27.1 51.4 14 14

must do tomorrow.

Writing: Median=3.5 SD=0.90

23. Listen to instructions and complete | 5.71 8.57 22.9 35.7 27.1
a task.

24. Bake a cake if the instructions were | / 4.3 25.7 429 27.1
not in Serbian.

25. Fill out an application form. 7.1 48.6 37.1 2.9 4.3
26. Take directions from an English | / 5.7 50.0 314 12.9
speaker.

27. Understand an English movie. / / 114 35.7 52.9

Comprehension: Median=4 SD=0.84

Table 2. Results of the WTC Questionnaire
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The majority of students (around 64%) claim to be usually or always
willing to speak in a group about a summer vacation. About 43% do so when it
comes to turning to the teacher about a homework assignment. Around 35% of the
students feel willing to talk to a stranger, but this may not be the result of the very
willingness, yet is probably caused by the relatively uncomfortable situation itself
for some. Only half of the time is the majority (almost 50%) willing to ask for
instructions, while about 28% are willing to do so usually or always. Around 30%
are usually or always willing to be an actor in a play, which perhaps points to
students’ lack of self-confidence. However, more than 90% are willing to describe
the rules of their favourite game and about 82% are usually or always willing to
play a game in English. The median value is 4, which testifies to students’
tendency toward usually being willing to speak English outside the classroom. The
median was used as the preferred and more informative descriptive statistics
measurement for the Likert scale as opposed to the mean value, following the
recommendation by Sullivan and Artino (2013).

When it comes to reading, 47% are willing to read the novel half the time,
and 40% are usually willing to read it. There are no students who are always
willing to read a novel. Nevertheless, around 87% are usually or always willing to
read a newspaper article and 71% are willing to read letters from a pen pal who is
a native speaker. About 63% of the respondents are usually or always willing to
read personal letters or notes written in simplified language, but 87% are usually
or always willing to read an advertisement to buy a good bicycle which
emphasizes the students’ need for a clear purpose in order to read something in
English. More than 80% are usually or always willing to read a movie review.
Willingness to read outside the classroom likewise has a median value of 4, which
indicates that students are usually willing to read outside the classroom.

Interestingly, exactly 30% of the participants stated that they would write
the advertisement to sell an old bike half the time, usually and always. However,
only around 31% would usually or always write instructions for their favourite
hobby. This may be the result of lack of purpose or understanding. Around 51%
are usually or always willing to write a report on their animals and around 77% are
usually or always willing to write a story. Understandably, having in mind the
current advances in technology, only 52% are willing to usually or always write a
letter to a friend. The majority (55.7%) are willing to write a newspaper article
half the time. 90% are usually or always willing to answer a fun quiz in the
magazine. 51.4% of the students feel eager to write a to-do list half the time,
which explains the students’ planning habits. In general, writing outside the
classroom shows a median value of 3.5, which points to the fact that students are
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slightly less willing to write outside the classroom than perform the other three
skills. Such a state of affairs may be the result of the particular statements in the
questionnaire and not the students’ general writing practices.

Finally, about 62% of students are usually or always willing to listen to the
instructions and complete a task. 70% are usually or always willing to bake a cake
if the recipe was not given in Serbian. 55% of the respondents feel reluctant to fill
out an application form. About 44% are usually or always willing to take
directions from a native speaker and about 88% are usually or always willing to
understand English movies. The formulation of the last statement was fairly
misleading. Thus, an explanation was offered in the sense that students were asked
whether they would be willing to watch an entire movie without subtitles and be
able to understand it for the most part.

The overall pronunciation proficiency of the participants was estimated by
calculating the mean score of the results of the pronunciation test and it was
61.93/100 pts (N=70; SD=20.07; min=22; max=100). This leads to the conclusion
that the majority of students performed relatively well by solving more than half of
the tasks in the pronunciation test correctly, yet, evidently, there is an appreciable
need for improvement.

In order to determine whether there is a relationship between students’
WTC outside the classroom and their pronunciation proficiency, a Spearman’s
correlation test was conducted due to the fact that the data did not yield normal
distribution (according to the results of the Shapiro-Wilk Test of Normality and
Normal Q-Q Plots obtained from the outputs of SPSS). Willingness to
communicate relative to each skill demonstrated a statistically significant positive
correlation with pronunciation proficiency (speaking (ps(68)=0.891 p=0.001);
reading (ps(68)=0.796 p=0.001); writing (ps(68)=0.918 p=0.004); comprehension
(ps(68)=0.943 p=0.002)). This means that pronunciation proficiency correlates
with willingness to speak, read and write outside the classroom, as well as perform
tasks based on understanding the given instructions. Considering that all four sub-
elements of WTC correlated with pronunciation proficiency, a conclusion can be
made pertaining to the relationship between Serbian English-major students” WTC
and pronunciation proficiency. Based on the particular sample chosen for the
present research, students’ willingness to communicate outside the classroom
increases with the increase in pronunciation proficiency. This may be explained by
the fact that students who score higher on a pronunciation test feel less anxious
about their pronunciation, i.e. exhibit more self-confidence than the ones that score
lower.
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6. CONCLUSION

The current study aimed to investigate the relationship between Serbian
EFL learners’ pronunciation proficiency and their willingness to communicate
outside the classroom. The results of the questionnaire demonstrated an
appreciable degree of WTC among the chosen sample of participants, with the
only skill exhibiting a slightly lower median value being writing. This points to the
conclusion that English-major students are generally willing to communicate
outside the classroom, which is understandable given the philological orientation
and their primary vocation. The general tendency to be willing to communicate
outside the formal classroom seems of particular importance for them, since a
notable number eventually end up teaching English in one way or another. When it
comes to the pronunciation test scores, it seems interesting that the scores showed
greater variability than the actual language proficiency (B2 CEFR). There were
students belonging to every of the four categories of pronouncers. This may be
explained by the fact that the instruction and input they receive are
communicatively oriented, emphasizing fluency and interaction. Furthermore, it
could draw attention to the fact that pronunciation proficiency should be viewed
separately from the rest of the skills in terms of testing. Pertaining to the main
research question of the present study, a positive statistically significant
correlation was found between students’ willingness to communicate and
pronunciation proficiency, which means that higher scores on pronunciation tests
are connected with an increase in the willingness to communicate in the target
language. Again, this may be related to pronunciation anxiety and students’ self-
confidence resulting from high proficiency test scores. The results support
previous findings by Lepore (2014), who established that pronunciation abilities in
an online course positively corresponded to students WTC in a French
introductory course. The conclusions made here likewise follow previous studies
in recognizing that motivation and pronunciation anxiety are interrelated (Smit
2002; Baran-Lucarz 2013). Moreover, the current findings underscore the role
motivation and self-confidence have in regulating pronunciation anxiety (Zhang et
al. 2018).

The findings obtained in the current analysis underscore important
pedagogical implications for Serbian EFL pronunciation instruction. Both
perception and production practice should be integrated into everyday teaching
practice with relevant phonetic concepts introduced relatively early on during
primary education. Structured practice of sounds, stress and intonation could lead



SERBIAN EFL LEARNERS’ PRONUNCIATION PROFICIENCY ... |91

to higher pronunciation proficiency and eventually lower potential anxiety and
fear of negative evaluation. These, in turn, result in self-confidence and motivation
increase. Hopefully, WTC outside the classroom demonstrated by the particular
sample here could be extended to other Serbian learners who do not major in
English.

Several limitations of the investigation need to be addressed here. The
design of the pronunciation proficiency test should be more extensive and provide
more tasks related to authentic language use. The WTC scale for outside the
classroom should be correlated with the results for inside the classroom. Other
levels of proficiency should be included in future studies, as well. Future research
may also focus on Serbian EFL learners’ pronunciation anxiety and willingness to
communicate and explore the differences between traditional face-to-face and
online settings.
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[Januna M. JeporujeBuh Tumma
YuusepsuteT y Kparyjesity

MNOCTUTHYRE CPIICKX YUEHUKA EHI'JIECKOI' KAO CTPAHOTI JE3UKA V
JOMEHY HU3I'OBOPA 1 CITPEMHOCT JA KOMYHUIIUPAJY BAH YUUOHUILIE

Peszume

PeneBanTHe cTyamje cy ce yecto Gokycupaie Ha OJHOC M3Meh)y CipeMHOCTH ydYeHHKa J1a
KOMYHUIIMPA)y ¥ aHKCHO3HOCTH 300T HM3rOBOpa, ajly HM3rJeda Ja jOII YBEK HEJOCTaje
JIOBOJBHO CTyIHja KOje MCTPaXKyjy Be3y ca CTBapHUM IOCTHTHYheM y JOMeHy W3roBopa.
Ham paxg wuctpaxyje Mel)ycoOHY TOBE3aHOCT CIPEMHOCTH CPIICKUX CTyIeHaTa KOjU
CTYIMpajy CHIJIECKH je3WK Ja KOMYHHUIMPajy BaH YYHOHHIE W HHHUXOBOT I03HABama
W3roBOpa IUJBHOT je3uka. Jla OMcMo OroBOPHIIM HA MPEIJIOKECHA UCTPAKUBAYKA MUTAbA,
y UCTpaKUBaBY j€ yuecTBOBaIO yKymHO 70 cTyneHara npee rogune Kareape 3a eHriecku
JE3WK M KEBMKEBHOCT DUIIONOIIKO-YMETHUYKOT (pakynreTa YHuUBep3uteTa y Kparyjesiy.
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Heormxoxan noganu 3a aHamM3y Q00MjeHN Cy KOMOWHAIIM]OM PEIeBaHTHUX HHCTPYyMEHATa:
VIUTHUKOM M TECTHPAmkEeM H3roBOopa. YIUTHHK j€ 3aCHOBaH Ha CKalH KOjy Cy
npemroxunn  Maclntire et al. (2001), xoju campxku 27 u3jaBa ca METOCTEIICHOM
JIMKepTOBOM CKaJIOM KOje ce OIHOCE Ha BEIITHHE FOBOpA, YHTAHa, IIMCaka U Pa3yMeBamba
BaH y4HOHHIE. TecT mo3HaBama U3roBOPa OCMHUCIIIIIA j€ ayTOPKa pajia ¥ OH CaApIKH LIECT
3ajaTaka BE3aHHX 3a TECTHpame IepLeniuje M MPOAYKIHje, Ka0 M CErMEHTATHOT H
CyNpacerMeHTaJIHOr (OHOJNOIIKOr HUBOAa. Ha OCHOBY pesynrata Tecra, yYEHHIH CY
MOJIJbEHN Y YSTHPU KaTeropuje: OHHM ca OJUIMYHHUM, TOOPUM, pa3yMJbHBUM U M3rOBOPOM
Koju je HeonxoaHo mompaButH. Cynehu mo pesynraTuma yHUTHHKA, CPICKH CTYACHTH
SHIJIECKOT je3MKa YIJIaBHOM Cy BOJBHHM Jia KOMYHHLIMPAjy BaH YUHOHHIE. JenHa BEIITHHA
ca HIDKOM cpemboM BpenHonhy 6mto je nucame. Mako cy cBu 6miu Ha B2 HuBOY ormirer
jesmuxor mocturayha 3ajeTHHYKOr eBPONCKOr Pe(epPEHTHOT OKBHPA 3a je3UKe, Pe3yITaTH
TeCTOBa W3rOBOpa MOKas3aiM cy Belly BapmjaOmiHOCT pesynrara. Takohe, pesyiaratu cy
MOKa3aJIHM CTATHCTUYKH 3HA4ajHy MO3UTHBHY KOpENalujy U3Mely CIpeMHOCTH yYeHHKa 1a
KOMYHHIMPajy BaH YYHOHHUIIC M EUXOBOI HHMBOA H3roBopa. Pesyiratw 1o KojuX cMo
JIOLUTM y pany yKaszyjy Ha BaKHE IIJaromke HMIUTMKAIMje 3a HacTaBy H3roBOpa
SHIJIECKOT je3WKa, HarjamaBajyhu motpeOy 3a mociemHomhy M MHTETpHCAameM BekOama
KaKo Mepleniyje, TaKo ¥ MPOIyKIHje.

Kwmyune peuu: W3roBOp, CHIJIECKH Kao CTPAaHU jE3UK, CHPEMHOCT 332 KOMYHHUKAI[H]y,
Mel)yjesuk, CpricKy y4eHUIIH.
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