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STUDENT AND TEACHER OPINIONS ON CLASS SIZES AND TYPES OF
ASSESSMENT IN HIGHER EDUCATION LSP CLASSROOMS:
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ABSTRACT: Large classes are a reality and an ongoing issue in higher education in most
countries. Theoretically, a large class is any class where teachers face challenges in teaching,
assessing students’ performance and managing the class due to the number of students. The
paper will focus on assessment in large classes, looking at some familiar methods, as well as
researching the possibilities of innovative technologies as useful assessment tools, self-
evaluation using new technologies, and collaborative learning. The selection of the right
methods for assessment is essential for meeting students’ needs without compromising the
very integrity of the entire process; hence, a questionnaire will be utilized to investigate the
opinions of teachers and students on their assessment process. The results will offer some
new assessment possibilities that may compensate for the lack of adequate student-teacher
contact and interaction usually present in small classes, but not always in large classes.

Key words: assessment, class size, innovation technology, self-evaluation, collaborative
learning.

MUIIJBEILE CTYAEHATA U HACTABHUKA O BEJIMYUHMU I'PYIIE U
OBJIMIIMMA OIEIbUBAIBA Y YUHUOHUIIHN JESUKA CTPYKE HA
BUCOKOHIKOJICKOJ YCTAHOBMU: IIMJIOT-CTYIUJA

AIICTPAKT: Benuke rpymne crTyleHaTa y BHCOKOM 00pa3oBamy PEaHOCT Cy NPHCYTHA y
BehuHu 3emaspa. TeopeTcku, Besmka rpyna AeHHUILE ce Ka0 CBaka rpyla CTyJeHaTa Koj
KOje ce TOKOM pajia HAacTaBHUIM CyO4aBajy ca HM3a30BUMa INPWIMKOM caMe HacTaBe,
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OlleH-UBakha U KOHTPOJIEC y YYMOHHIN HacTanux 300r Opoja crynenara. Pan he ce GaButh
TEeMOM OLICHHBatba y BEIUKUM I'pyllaMa Kpo3 MOCMAaTPpamke HEKHUX MO3HATHX METOMa, Kao U
Kpo3 NIPEACTaBIbakbe MOIyNHOCTH HOBUX TEXHOJIOTHja Kao ajaTa KOPHCHUX 32 OLCHHBAbE,
CaMOOLICHUBALE U YUeHhe y rpynama. M300p agekBaTHe METO/Ie OLCHUBAKbaA O CYIITHHCKOT
je 3Hauaja 3a WCHymaBame NOTpeda ydueHHKa 0e3 yrpokaBama WHTETPHUTETa ICIOKYITHOT
HaCTaBHOT mporeca. M3 Tor pasnora, pan he npencraBuTH U pesyirare yIUTHHKA, KOjU Cy
UCIIUTHBAIN MUIUBbEHE HACTABHUKA W CTyAEHAaTa O YCIENIHOCTH IIpOIeca OLCHHBAbA.
Pesynratn he noHyauTh Heke HOBe MOTrYHHOCTH OlEHUBama, KOJU MOXJAAa MOTY
HaJOKHA/IMTH HEJOCTaTaKk aJeKBaTHE HHTepakuuje u3Mmely cTyaeHara M HacTaBHUKA
NPUCYTHE Y MaJluM, aJli HE YBEK U Y BEJIMKHUM Ipyrama.

Kmwyune peuu: ouemuBame, BEIUKE Tpyle, WHOBATHBHE TEXHOJIOTHjE, CAMOOICHHBAILE,
ydeme y Tpynama.

1. INTRODUCTION

Large classes pose a number of challenges for most LSP teachers today
(Harfitt & Tsui 2015; Wright, Bergom & Bartholomew 2019). Beginning with class
management and ending in the assessment process, teachers are heartedly trying to
avoid a large number of students in their classrooms (e.g. Broadbent, Panadero &
Boud 2018). However, globalization and student mobility, as well as the lack of
teachers and faculty resources, are influencing the size of a class. Large classes
present pedagogical problems, since speaking, reading and writing tasks are carried
out with difficulty, communicative tasks are not easy to be set up, and individualized
work is minimized (Mulryan-Kyne 2010). There are also a number of affective issues
to consider, like the impossibility of learning students’ names, inability to establish
a good rapport with students, problems with attention, and lack of possibility to help
weaker students (Todd 2006). Class management is difficult as well, as there are
discipline problems, increased noise level, inability of all students to attend, and the
impossibility of doing pair and group work (Adamu, Umar Tsiga & Simmons
Zuilkowski 2022). Finally, assessment is problematic in all aspects, from correcting
a large number of essays to oral examinations and grading in general (e.g. lipinge
2018; Kokkelenberg, Dillon & Christy 2008). The last is going to be the topic of the
paper. The research will attempt to provide student and teacher opinions on
assessment in large classes and help teachers do their best in the given classroom
environment (following the research by Broadbent, Panadero & Boud 2018;
Mulryan-Kyne 2010; Adamu, Umar Tsiga & Simmons Zuilkowski 2022).
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2. DEFINING A LARGE CLASS

It is not easy to define a large class. Baker and Westrup (2000: 2) indicate that
“a large class can be any number of students, if the teacher feels there are too many
students for them all to make progress”. There are no rigid interpretations of how many
students make a class large. One has to consider what is being taught, as well as what
resources, accommodation and facilities are available (Gibbs & Jenkins 1992). It is not
the same to teach subjects that involve factual knowledge, where the class size may not
cause so many issues in teaching, and teaching LSP, where large classes may cause
numerous problems (Todd 2006). Kennedy and Kennedy (1996) indicate that it is
difficult to control the class when the number of students passes a certain number. A
large class is considered to be large when perceived by teachers or by students as such
(Shamim & Coleman 2018). Hence, a large class phenomenon is difficult to define,
being subjective and context-based. Most teachers consider smaller classes ideal for
teaching; nevertheless, there are not many studies to prove that large classes have adverse
effects on students’ learning (as summarized in a paper by Toth & Montagna 2002).

The studies on the influence of class size on student achievement were very
prolific in the period between the late 1970s and early 2000s (e.g., Ames 1992; Glass &
Smith 1979; Hayes 1997; Locasto 2001; Toth & Montagna 2002). One of the
conclusions that these authors have is that, even if they do not directly influence students’
achievement, large classes cause numerous problems for teachers. Locastro (2001: 494-
495) classifies those problems into three categories: pedagogical problems, such as
monitoring students” work or providing feedback, management-related problems, like
organizing pair and group work, and affective problems, such as memorizing students’
names and assessing students’ needs. Hayes (1997) classifies the same problems into
five categories, listing them as discomfort (teaching is demanding), discipline
(controlling the class is challenging), individual attention (it is easy to neglect students
in large groups), assessment (it is difficult to assess students individually), and learning
effectiveness (whether students achieve learning goals). Each of these problems affects
teachers working in a group of more than 15 students (Locasto 2001: 495), which can
probably be regarded as a number of students where it is difficult to provide all learners
with equal chances to practice the target language.

However, some researchers (Ur 2000; Hess 2001) suggest that teaching in large
classes has some benefits as well, such as the following: (i) the students are more active
and more relaxed in large classes; (ii) the atmosphere is more competitive and more
creative; and (iii) the more students, the more ideas during the class. Therefore, large
classes bring not only problems, but also some possibilities to the teachers (Hornsby &
Osman 2014). After all, as Lewis and Woodward (1988) indicated long ago, the teaching
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methodology contributes more to teaching efficacy than the number of students in the
class.

On the other hand, in the last two decades, researchers did not dwell on the
problems in the classroom, and rather focused their attention to possible solutions in
managing the classes (e.g., Broadbent, Panadero & Boud 2018) and assessing the
students (e.g., Kokkelenberg, Dillon & Christy 2008).

3. ASSESSMENT IN LARGE CLASSES

A number of studies have shown that student achievement declines as the class
size increases (Cuseo, 2007; Kokkelenberg, Dillon & Christy 2008; Desta 2019).
Blatchford (2003) points out that there is a great tendency for students to be off the task
due to different types of distractions in large classes. The list of potential problems seems
daunting for most LSP teachers, especially inexperienced ones. Hence, it is not
surprising that successful teaching depends on adequate planning and finding the right
assessment methods to meet the students’ needs without compromising the very integrity
of the entire process. Assessment is an integral part of the learning process and therefore
should play a crucial role in instructional design (Biggs & Tang 2007). Identifying the
right assessment-related activities used in a large class could influence students’
achievement goals (Hornsby & Osman 2014). Large classes may affect the quality of
teaching and the learners’ concentration and motivation, which will then affect their
achievement (Mulryan-Kyne 2010). In addition, real obstacles in the design,
management, and standardization of assessment processes might arise when teaching a
large class (Broadbent, Panadero & Boud 2018). The authors suggest that using several
assessment techniques is advised, and that the assessment criteria should be made clear
in advance. Using technology in assessing a large class can significantly facilitate
grading consistency (Cathcart & Neale 2012). Winestone and Millard (2012) state that
introducing the continuous formative assessment in large classes can be considered
beneficial to students’ engagement, understanding the material and motivation.
Formative assessment, considered as the assessment for learning, may be one of the most
effective educational practices regarding the improvement of academic achievement
(Broadbent, Panadero & Boud 2018). On the other hand, summative assessment is
generally also considered as the assessment of learning since it involves the students’
evaluation and summarizes their progress at a specific time (Taras 2005).
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4. FOCUS GROUPS AND METHODOLOGY
4.1. Participants

In order to investigate students’ and teachers’ opinions about class size, a pilot
study was conducted. The students participating in this research were the students from
the Faculty of Technical Sciences, University of Novi Sad, who took the LSP classes
during the summer semester of the academic year 2016/2017. The survey was conducted
during their regular LSP classes. The total number of students who participated was 177;
76 students attended LSP classes in small groups (5-30 students'), and 101 students
attended LSP classes in large groups (50-200 students). Their majors were not significant
for this research since the research was conducted to determine whether they agreed with
the idea that smaller class sizes increased student achievement. 15 LSP teachers
participated in the study as well. They were from five different Faculties at the University
of Novi Sad. The authors wanted to determine whether LSP teachers changed their
assessment methods due to the size of their classes.

The majority of students have been learning a foreign language (English or
German) for 9-13 years (76.14%). Only 2.79% of students were those who learnt a
foreign language for less than 9 years, and 21.07% of those who learnt a foreign language
for more than 13 years. Together with the long period of learning, they have also reported
to have excellent grades during their studies. Their average grade was 8.38 (passing
grades at the university range from 6-10, where 6 is the lowest passing grade).

The majority of LSP teachers have been teaching LSP for 9-20 years (62.50%).
18.75% of LSP teachers were those who taught LSP for less than 9 years, and 18.75%
of those who taught LSP for more than 20 years. 81.25% of LSP teachers have been
teaching in groups with more than 50 students (50-200), while 18.75% of LSP teachers
were those who taught LSP only in small groups of students (5-30).

4.2. Questionnaire

A questionnaire as a research instrument was selected for this pilot study due to
its objectivity and a valid starting point for research. There were two different
questionnaires, one for students (Appendix 1) and the other one for teachers (Appendix
2). The teacher questionnaire consisted of one open-ended question and eight closed-
ended questions, while the student questionnaire consisted of three open-ended questions

! The number of students at different majors and the groups they are organized in
imposed this division into classes with less than 30 students and those with more than 50
students.
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and five closed-ended questions. Both questionnaires began with questions related to
general information regarding participants, which was already introduced in the previous
section. The second part of the questionnaire for students was concerned with their
opinion on class size and student achievements, while the questionnaire for LSP teachers
was concerned with their assessment methods.

Statistical information presents the crosstab information on students’ opinions
on positive and negative influence of class size on assessment, as well as their motivation
to learn in diverse class sizes. The difference was tested using the Chi-Square test. T-test
was used to analyse teachers’ opinions. The quantitative data were analysed using SPSS
25 statistical software, whereas the qualitative data analysis included textual analysis,
which focused on identifying recurring themes in the respondents’ answers.

5. RESULTS
5.1. Students and class size

The questionnaires were intended to provide some initial insight into how
students and teachers feel about the size of the LSP classes. The students who
participated in this study were asked to evaluate whether the size of their groups
affected their achievement.

Table 1 presents the crosstab of students’ attitudes toward the positive
influence of class size on their academic achievement.

Crosstab
Size
Large Small Total

Positive_Influence | No Count 41 20 61
% within Size 40.6% 26.3% 34.5%

Adjusted Residual 2.0 -2.0
Yes Count 26 41 67
% within Size 25.7% 53.9% 37.9%

Adjusted Residual -3.8 3.8
I don’t Count 34 15 49
know % within Size 33.7% 19.7% 27.7%

Adjusted Residual 2.0 -2.0
Total Count 101 76 177
% within Size 100.0%| 100.0%| 100.0%

Table 1. Class size and positive influence on students' achievement

There were 177 students who answered the questionnaire; 101 about the large
class they attended and 76 about their small-size classes. More than half of the students
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attending their LSP classes in small groups, i.e. 53.9%, believe that the number of
students in their classes positively affects their overall achievement. According to their
answers, they are motivated to learn languages in small classes and they do not feel
neglected and left behind by their teacher. In opposition, only a quarter, i.e., 25.7% of
students who attended the classes in large groups believe that the number of students in
their classes positively affects their overall achievement and that they feel relaxed in a
large class. They indicate that the atmosphere is livelier in large groups, there are greater
opportunities for creativity (stated by Ur (2000) and Hess (2001) as well), and they do
not feel the pressure of being asked by the teacher. The students also emphasized the
advantage of working in groups during the class.

Conversely, 26.3% of students from small classes and a remarkable 40% of
students in large classes did not see a positive influence of the class size on their
achievement. According to the questionnaire, the students indicated that the class size
prevented them from engaging in classroom communication activities. Additionally,
they stated that the size of the class prevented them from understanding the material in
class.

The difference in the attitudes of students attending classes in large groups and
in small groups towards the positive influence of class size is tested using the Chi-Square
test. The results demonstrate that the relation between these variables is statistically
significant, being p<.05 (*=14.718, df=2, p=.001). Adjusted Residual from Table 1
presents the statistically significant difference of +/-2. Referring to the positive influence
on class size on students’ achievement, Adjusted Residual is +/-3.8, meaning that a
greater percent of students in small groups believe that their class size has a positive
influence on their achievement in comparison to students in large groups.

Crosstab
Size
Large Small Total

Negative_Influence | No Count 65 59 124
% within Size 64.4% 77.6% 70.1%

Adjusted Residual -1.9 1.9
Yes Count 10 3 13
% within Size 9.9% 3.9% 7.3%

Adjusted Residual 15 -1.5
I don’t Count 26 14 40
know % within Size 25.7% 18.4% 22.6%

Adjusted Residual 1.2 -1.2
Total Count 101 76 177
% within Size 100.0%| 100.0%| 100.0%

Table 2. Class size and negative influence on students' achievement
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Students’ opinions on the negative influence of the class size on their
achievement is presented in Table 2. Here, the opinions among students in both types
of classes do not differ much. It is also confirmed by the Chi-Square test (y?=4.213,
df=2, p=.122), as well as Adjusted Residual smaller than 2. Two thirds of students
in both large and small size groups did not see negative influence of their class size.
The reasons for their answers were not further elaborated. Only 10 students who
attended LSP classes in large groups and 3 students who attended LSP classes in
small groups answered that the number of students in their classes negatively
affected their overall achievement. Some of them emphasized that they felt neglected
and that they rarely had the chance to speak. They also mentioned the problem with
the noise in the large groups and the lack of communication. This is in accordance
with findings by Harmer (2001), who emphasizes the problem of teacher-student
communication in large classes and points out that students who sit at the back of
the classroom do not get individual attention.

Interestingly, in both large and small size classes, a certain number of
students (33.7% in large classes and 19.7% in small classes who answered “I don’t
know” on positive influence, and 25.7% and 18.4% respectively, answering “I don’t
know” on the negative influence of class size on achievement) do not have an
opinion on the impact of class size on their learning achievements. It is precisely
these students who would benefit from the change of teaching, the use of innovative
technologies, or improved and more student-oriented assessment methods.

When we asked students about the relationship between their motivation to
learn LSP and class size, the differences were again visible between those attending
LSP classes in large groups and those in small groups (Table 3). A smaller percent
of students (22.7% and 10.5% in large and small groups, respectively) emphasized
they were not motivated to learn in their classes. Half of the surveyed students
(57.4%) were motivated to learn in large classes, while the remarkable 84.2% of
students were motivated to learn LSP in small classes. The Adjusted Residual of >+/-
2.0 in all inspected cells confirms the difference in testing students’ motivation and
class size between all investigated pairs, whereas the Chi-Square test (3>=14.988,
df=2, p=.001) proves the relation between these variables to be statistically
significant.
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Crosstab
Size
Large Small Total

Motivated No Count 23 8 31
% within Size 22.8% 10.5% 17.5%

Adjusted Residual 2.1 -2.1
Yes Count 58 64 122
% within Size 57.4% 84.2% 68.9%

Adjusted Residual -3.8 3.8
I don’t Count 20 4 24
know % within Size 19.8% 5.3% 13.6%

Adjusted Residual 2.8 -2.8
Total Count 101 76 177
% within Size 100.0% 100.0% 100.0%

Table 3. Class size and students' motivation

Equally interesting, Table 3 also demonstrates students’ motivation to learn in
small groups by observing that only 4 students who attended small-size classes answered
that they did not have an opinion on their motivation. The number of students who did
not have an opinion on motivation is the lowest in the large group attendees as well.

5.2. Assessment methods and class size

In a different questionnaire, LSP teachers were asked whether their assessment
methods were changed due to the size of their classes. The results of independent
samples t-tests can be observed in Table 4.

Do you change the
type of assessment
according to the Std. Mean
size of your class Mean | Deviation | difference |t p
Experience  |No 13.10 6.35 5.1 -1.424 0.178
Yes 18.20 6.94
Largest group [No 78.50 47.38 -75.5] -3.123 0.008
Yes 154.00 35.78
Smallest No 15.50 12.96 -21.9] -2.478] 0.028
group Yes 37.40 21.65
Ideal Size No 17.50 5.89 -6.5| -1.773]  0.100
Yes 24.00 8.22

Table 4. Teachers' opinion on assessment and class size.
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The results in Table 4 demonstrate no difference between teachers who
modify their assessment method and those who do not do it in relation to the
variables of their years of experience and their ideal class size. The difference is
visible with the largest and smallest groups. Teachers who do not modify their
assessment methods work with significantly smaller groups, both when large size
groups and small size groups are concerned.

Some of the teachers indicated that they were not allowed to change the
organization of the exam and that the assessment methods were the same for all
students due to the curriculum. On the other hand, 35.78% of LSP teachers answered
that their assessment methods differed when working with large groups. Some of
them emphasized that they used in-class presentations instead of oral exams. By
using in-class presentations, they motivate students to perform well in front of their
peers and introduce new ideas to the rest of the class. Two out of fifteen LSP teachers
indicted that they used LMS in assessing students’ work. E-testing allows teachers
to evaluate students’ progress, to offer instant feedback and to reduce excessive
marking overload. Marking load was emphasized as a problem since some teachers
are also forced to form more groups of students at the exam, meaning more time
spent overlooking them taking the exam.

The data from the questionnaire also revealed that teachers felt class size
influenced the students’ achievement. Smaller size classes affected their teaching
methodology by facilitating the increased use of homework, the use of
communicative approach and task-based approach in the classroom. Expectedly,
some LSP teachers answered that they used individual approaches less, less
homework and more group work in large classes. 68.75% of LSP teachers identified
class sizes of 20 or fewer students per teacher as ideal due to easier and personalized
instruction, easier speaking skills assessment and easier management of students’
behaviour. Survey data indicated that teachers preferred small classes because they
felt small classes allowed them the opportunity to use more hands-on activities, one-
on-one instruction, and small group instruction, which could eventually lead to better
academic achievement.

6. POSSIBLE ASSESSMENT METHODS

The pilot study acknowledges the existence of the problem in assessing large
classes. Future research would definitely welcome different assessment methods
being utilized in a number of classes and presentation of the obtained results. Until
that is done, the remainder of the paper presents possible evaluation methods that
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student assessment can benefit from, hoping that LSP teachers can find the
inspiration they need.

6.1. Self-evaluation

As already mentioned in the paper, most LSP teachers associate large classes
with the lack of control, lack of discipline, inability to assess students individually,
inability to provide feedback, excessive marking load, and lack of teacher-student
interaction. To overcome these problems, one of the possible solutions for teachers
is to attempt to make their classes seem smaller than they are and plan their
assessments carefully (Rust 2001). They should find ways to interact with students,
divide them into smaller groups, use self-evaluation and technology in their
classrooms, and share the relevant information online (Arico & Lancaster 2018;
Todd 2006; Gibbs 2006; Ballantyne, Hughes & Mylonas 2002).

In large classes, it is necessary to spread assessments evenly during the
semester to avoid excessive marking overload at the end of the semester. Assessment
may be oral or written, and clear assessment criteria are needed if it is to be fair and
transparent. Many teachers use rubrics to share their assessment criteria with
students (Broadbent, Panadero & Boud 2018). They may define each criterion
needed for achieving a certain mark. If assessment criteria are clear, students can
carry out assessment, as in self-evaluation (Arico & Lancaster 2018). When done
well, self-assessment can help enhance students’ learning. McDonald and Baud
(2003) point out that self-assessment may improve students’ performance in final
examinations. It is important to explain the criteria used in the self-evaluation
process to students. Students may also evaluate and provide feedback on each other’s
work (peer-assessment) (Ballantyne, Hughes & Mylonas 2002). Self-assessment can
be used for assessing in-class presentations or written assignments. When examining
the written tasks, students should be provided with the checklist for evaluating the
basic grammar or punctuation mistakes. Self-evaluation helps teachers save time and
also engages students in more active learning (Arico & Lancaster 2018; Seifert &
Feliks 2019). In addition, this type of assessment encourages students to critically
analyse what they have learnt and it gives them the chance to examine how other
students interpret the theories and ideas, which broadens their understanding (Bates
2022).
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6.2. Innovative technology

Large classes do not provide many opportunities to interact with students. In
order to overcome this problem, LSP teachers may use a number of new technologies
that would help students engage with the course material online (Urazova 2020;
Yunus 2018). These include websites, wiki pages, Twitter, learning management
systems (LMS) such as Moodle or Blackboard, and many others (Bulatovi¢ 2022).
All of these technologies have the same goal, i.e., their task is to create a place for
sharing information, submitting assignments, or providing feedback to students.

Choosing the right technology for a class can be overwhelming for a
teacher. The choice of media is usually controlled more by practical than by
pedagogic factors. Mackenzie (2002: 6) observes the following: “Teachers have
always made the best of whatever they’ve got at hand (...), but it’s what we have to
work with that teachers make due”.

There are not many models for selecting the right technology for a class. In
the latest edition of his book, Bates (2022) proposes the SECTIONS model for
deciding on the right technology. The acronym SECTIONS stands for students, ease
of use and reliability, costs, teaching and media selection, interaction, organizational
issues, networking, and security and privacy. All these issues have to be considered
prior to selecting the technology for the classroom.

LMS such as Moodle (https://moodle.org/) allows students to communicate
directly with teachers, to discuss course material, to participate in online discussions
on discussion forums, to submit homework assignments and to take tests and quizzes
online. Since this platform is open source, it is free for institutions, enabling teachers
to monitor individual student progress with the content accessed during the course.
LMS offers numerous benefits, such as personalized learning, students’
collaboration, flexibility, and monitoring students’ progress (Bradley 2021).
Communication tools, such as discussion forums and wikis, allow a teacher to
engage students in online discussions and assess their participation. They promote
collaboration and discussion, foster participation, and provide teachers with valuable
feedback about student progress during the course (Bulatovi¢ 2022).

In the last few years, teachers have been able to use platforms such as
Microsoft Teams, which allow students to communicate directly with teachers, help
teachers set up virtual classrooms and collaborate in a secure digital environment.
They also include video conferencing, personalized tools, and supervised messaging
for students (Rojabi 2020; ProSi¢ Santovac, Bulatovi¢ & Kaurin 2021). The
reliability of the chosen educational technology is crucial; for example, the software
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may not be thoroughly tested and reliable, or the company supporting the new
technology can stop working (Bates 2022).

Feedback helps the teacher monitor students’ performance and achievement,
simultaneously allowing students to check and evaluate their own progress. Good
feedback encourages the development of self-assessment and teacher-student
dialogue, delivering high-quality information regarding students’ progress (Nicol &
Macfarlane-Dick 2006). Sometimes, teachers are unable to provide students with
regular feedback, especially in large classes. Traditional tests and quizzes are too
time-consuming to be used regularly in large classes. One of the solutions is to use
online tests incorporated in LMS. They offer students instant and individualized
feedback. E-testing allows teachers to evaluate students’ progress and work quickly,
it eliminates human error, offers instant feedback, and it overall saves time and
reduces excessive marking overload (Pischukhina & Allen 2021). However, there
are some disadvantages as well; for example, question banks need time to be
completed, and teachers need some technical expertise to create e-quizzes. Above
all, e-testing is not suitable for essay writing and descriptive answers.

Many teachers would rather avoid assessing lengthy written assignments at
the end of the semester. Unfortunately, the reality of most LSP teachers nowadays is
excessive marking overload. Teachers may provide a series of short writing
assignments during the semester to avoid it. Such graded and ungraded written
assignments also provide students and teachers with regular feedback without
marking the overload at the end of the semester. These written assignments can also
be written in small groups or pairs (Bulatovi¢ 2022).

6.3. Collaborative learning

Providing more chances for all students to engage in classroom activities
and promoting students’ autonomy is obviously easier in small groups of students
and rather challenging in large classes. In such cases, a teacher may use collaborative
learning, i.e., learning in small groups. Collaborative learning offers many benefits
for students (Laal & Ghodsi 2012). Some of them include the following: becoming
a more active learner rather than being an inactive student; developing critical
thinking, communication, and teamwork; promoting students’ interaction and
preparing them for real-life situations; establishing a positive atmosphere;
personalizing the large class; and, utilizing the variety of assessment techniques
(Laal & Ghodsi 2012). Hence, group work should be used regardless of the number
of students in the class, though it is of crucial importance to explain what students’
task is and what the assessment criteria are (Davies 2009; Gibbs 2009). However, it
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is not necessary to assess all the work that is carried out in groups. The teacher should
retain the role of a facilitator, i.e., monitor students’ work, provide some hints, and
direct group work if necessary (Gibbs 2009).

Assessing speaking skills in large groups can be daunting for teachers as
well. To solve this problem, students can deliver in-class oral presentations instead
of a classic oral exam at the end of the course. These presentations not only motivate
students to perform well in front of their peers, but they also introduce new ideas to
the rest of the class. However, teachers should establish the assessment criteria in
advance, as thoroughly stated in Li¢en and Bogdanovi¢ (2017).

7. CONCLUSION AND PEDAGOGICAL IMPLICATIONS

According to the survey results, teaching LSP in large classes may have
negative implications on effective teaching of LSP in higher education. The study
reveals that large classes may lead to a lack of communication, poor classroom
management, and teachers’ overload. On the other hand, the LSP teachers feel that
small classes offer more personalized interaction and have fewer management
issues.

Despite the fact that LSP teachers who participated in this survey consider
the large classes to have an impact on the students’ achievement, 62.5% of them do
not change their assessment methods due to the size of their classes.

The results presented here have some relevant implications for LSP teacher
practices, types of assessment, and further research. Firstly, from the practical point
of view, LSP teachers should apply teaching methods that encourage student
interaction and participation. Teachers should try to make their classes seem smaller
than they are. For example, they should find ways to interact with the students by
dividing them into smaller groups. It is of great importance to help inactive students
become more active learners, to encourage them to develop critical thinking, to
engage all students in class communication and to establish positive atmosphere.
Secondly, LSP teachers should plan assessments carefully and spread them evenly
during the semester in order to reduce the workload and, at the same time help
students monitor their progress. The assessment criteria need to be fair and
transparent. If assessment criteria are clear and known in advance, some assessment
can be carried out by students, as in self-evaluation. It would also be helpful to work
with students on correcting their errors and provide them with feedback. Finally, the
opportunities offered by new technologies nowadays should also be considered to
enhance student engagement and create a place for sharing information and
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providing feedback to students. Hence, LMS, wiki pages, clickers, and blogs are all
viable tools to diversify and simplify assessment.

As Lewis and Woodward (1988) posit, the selection of teaching
methodology contributes more to teaching efficacy than the number of students in
the class. Hence, large classes should not be an excuse for not using new technology,
problem-based learning, collaborative learning, or self-evaluation. Teachers should
try to think out of the box and find out what is the best both for them and for their
students, taking all factors into consideration.
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APPENDIX 1 - STUDENTS’ QUESTIONNAIRE

Circle or write down the answer

1.

How long have you been studying English/German language?

__years

How many semesters have you been studying English/German language at
the University?
What grades did you get in English/German language at the University?

1. semester 2. semester 3. semester
4, semester 5. semester 6. semester
7. semester 8. semester

How many students are there in your class?

Do you think that the size of the class has a positive influence on your
achievement?

Yes No I do not know

Do you think that the size of the class has a negative influence on your
achievement?

Yes No I do not know

Are you motivated to attend English/German language lectures?

What would you change in your English /German language lectures?
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APPENDIX 2 — LSP TEACHERS’ QUESTIONNAIRE

Write down the answer

180

1.

How long have you been teaching LSP?

How many students are there in your largest class?

How many students are there in your smallest class?

What teaching methods do you use in a small class?

What teaching methods do you use in a large class?

Do you change the type of assessment according to the size of your
class?
If yes, what do you change?

Do you think that size of the class influences the students’ achievement?

How many students would be there in your ideal class?

Would you change anything in your teaching?
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Becna B. Bymatosuh

Becua XK. bormanosuh
Yuusepsuretr y HoBom Canmy
@akynTeT TEXHHYKHX HayKa

MHUII/BEIE CTYJEHATA U HACTABHUKA O BEJIMYUHU I'PYIIE 1
OBJINIIUMA OLIEIbUBAIbA Y YUYHOHUIN JE3UKA CTPYKE HA
BHUCOKOMKOJICKOJ YCTAHOBU: ITMJIOT-CTYIUJA

Caoicemax

Benuke rpyne cryqeHaTa y BUCOKOM 00pa3oBamby pealHOCT Cy MPHUCYTHA y BehnHM 3eMasba
Y IIpeJICTaBJbajy 030MIbaH Npo0JieM HaCTaBHUIIMMA. TeopeTcKy, BelluKa rpyna ce AeuHuIIe
Kao CBaKa Ipyna CTyJeHaTa, KOA KOje TOKOM pajlia HaCTaBHUIM Bepyjy Aa MMajy IPEBHIIIE
yueHHKa Jja OM aJeKBaTHO HamnpenoBaind. V3a30Bu y pajy ca BEIMKHUM rpynaMa yKIbYdyjy
HEeJIaroy ¥ BUCOKE 3aXTeBE TOKOM HACTaBe, IpoOJIeMe ca AUCIUIUIMHOM ¥ HHIMUBH/YTHOM
HMaXKHOM, IpoOJIeMe y MPOLCHH yCIeXa YUYCHHKA M yNPaBJbakhE OJICJbEHEM 3a ITOCTU3AHE
onpehennx muibeBa yuema. C Ipyre cTpaHe, HACTaBa y BEJIMKUM IpylaMa yKJbydyje HEeKe
MPEIHOCTH, KA0 INTO Cy: aKTUBHHjH M OIYIITEHHU]H YICHUIN, KPEaTHBHIja M KOHKYPEHTHHU]a
aTMoc(epa, Te BHIIIE HAeja Koje Joase ol Buie yuyeHnka. C 003MpoM Ha CBE OBE IPEIHOCTH
M HEJOoCTaTKe, pax ce (OKycHpa Ha OLCHUBAEmE y BEIHKHM Ipynama, TIe je HEOIIXOIHO
PAaBHOMEPHO pPACIOpPEJUTH OLIEHe TOKOM CeMecTpa Kako Ou ce H30eriao IpeKoMepHO
npeonrepeheme olemkUBamba Ha Kpajy cemectpa. Paj hie ce 0aBuTH TeMOM OICHUBambA Y
BEJIMKUM TpyIiaMa Kpo3 IMocMaTpame HEKHX MO3HATHX METO0Ja, Ka0 U KPO3 NPE/ICTaBIbabhe
MOryliHOCTH HOBHX TEXHOJIOTHja Kao ajara KOPHUCHHX 32 OLCHUBAbE, CAaMOOLICHUBAKBE 1
yuewe y rpymnama. M300p ajexkBaTHe METO/Ee OLCHMBamba O]l CYLITHHCKOI je 3Hauaja 3a
UCIyHaBambe MoTpeda ydeHHKa 0e3 yrpoxaBamba WHTEIPHTETa IEJIOKYITHOI HacTaBHOT
npoueca. 13 Tor pasnora, pan he npeacTaBuTH U pe3ynrare YIUTHHKA, KOjU Cy UCTTHTHBAIIN
MHIIUBbEH-E¢ HaCTaBHUKA M CTYAEHaTa O YCIENIHOCTH ITpolleca ollekHBama. VcTpaxuBame je
o0yxBaTmiIO 76 yUeHHKa, KOju Cy moxalamu qacoBe je3nka cTpyke y MaiauM rpymama (5—30
yuenuka), u 101 ydeHmka, koju cy moxahanu yacoBe je3nka CTpyKe Y BeTHKHM rpymama (50—
200 yuenmka). Y CTYOWjH je ydYecTBOBAIO W 15 HacTaBHHKAa je3WKa CTpyKe, CBU ca
Yuusepsureta y HoBom Cany. MctpakuBame je CIIpoBeIeHO Kako OM ce YTBPIWIO Ja JIH Ce
UCIIMTAHUIIM CIIAXY Ca TEOPUjOM Jia Cy Marbe IpyIe CTy/eHaTa Ha mnpegaBambiMa nosehae
nocturayha yuennka. Pesynratu he moHyAnTH Heke HOBE MOTYNHOCTH OLIEHMBama KOjH
MOXJla MOTY Jia HaJlOKHaJe HeIoCTaTaKk aJiekBaTHe HWHTepakuuje usmel)y crynmenara u
HACTaBHHUKA, KOja je MPUCYTHA Y MaJIM, aJld He HY>KHO M y BEJIMKUM Ipyrama.

Kmwyyne peuu: ouemuBame, BETUKE I'pyle, NHOBATUBHE TEXHOJIOTH]E, CaMOOICHHBAbE,
y4eme y rpynama.
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